ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ

ﻟدى اﻟشبﺎب اﻟراﺌدﯿن

ﺜﻘﺎﻓﺔ ﻤواطنیﺔ وﻤبﺎدرات
1

ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ
ﻟدى اﻟشبﺎب اﻟراﺌدﯿن

ﺜﻘﺎﻓﺔ ﻤواطنیﺔ وﻤبﺎدرات
اﻟمنﻔذ ﻤن

اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم
وﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن

واﻟﻤﻤﻮل ﻣﻦ

ﻣﺒﺎدرة اﻟﺸﺮاﻛﺔ اﻷﻣﯿﺮﻛﯿﺔ اﻟﺸﺮق أوﺳﻄﯿﺔ

اﺸراف

ﻤسرﻩ ور�یﻊ ﻗیس
أﻨطوان ّ

ﻤنشورات اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم

40
اﻟمكتبﺔ اﻟشرﻗیﺔ
ﺒیروت

٢٠١٦
3

اﻵراء واﻟنتﺎﺌﺞ واﻻﺴتنتﺎﺠﺎت اﻟواردة ﻓﻲ ﻫذا اﻟكتﺎب ﻫﻲ ﺨﺎﺼﺔ �ﺎﻟمؤﻟﻒ او اﻟمؤﻟﻔین وﻻ

ﺘﻌكس �ﺎﻟضرورة وﺠﻬﺎت ﻨظر وزارة اﻟخﺎرﺠیﺔ اﻷﻤر�كیﺔ.

4

اﻟمحتو�ﺎت

ﺘﻘد�م
 .١ﻤبﺎدرات ﻓﻲ  ١٩ﻤدرﺴﺔ وﺤواﻟﻲ  ٢٠٠٠ﺘﻠمیذ٩ ،

ﺴﻠوى �ﻌﺎﺼیري ،ﺠمﻌیﺔ اﻟتﻌﻠیم ﻻﺠﻞ ﻟبنﺎن

 .٢اﻟتر�یﺔ ﺠسر ﻋبور اﻟﻰ اﻟمجتمﻊ١١ ،

ﻤحمد اﻟجمﻞ ،ﻤمثﻼً وز�ر اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ
 .٣ﻤبﺎدرات ﺨﻼﻗﺔ١٣ ،

ﺴﺎﻟین اﻟسمراﻨﻲ ،اﻟمدﯿر�ﺔ اﻟتنﻔیذ�ﺔ ﻟجمﻌیﺔ اﻟتﻌﻠیم ﻻﺠﻞ ﻟبنﺎن
 .٤ﺘدر�ب  ٣٤ﺸﺎب وﺸﺎ�ﺔ١٥ ،

ﻤﺎري ﺒیﻞ طر�یﻪ

 .٥وﻗد ﺘطول اﻟمﻐﺎﻤرة١٧ ،

ر�یﻊ ﻗیس

 .٦اﻟتر�یﺔ ﻋﻠﻰ اﻟمواطنیﺔ وﺤﻘوق اﻻﻨسﺎن١٩ ،

ﻤﻘدﻤﺔ
ﻤسرﻩ
اﻨطوان ّ

ﻟبنﺎﻨیﺎ٢٩ ،
دوﻟنﺔ اﻟمواطنیﺔ وﻤضموﻨﻬﺎ
ً

5

 ٦اﻟمحتو�ﺎت

ﻤبﺎدرات ﻤواطنیﺔ
ﻓﺎطمﺔ ر�ین ،ﺴﺎﻨدي ﺸكر ،ﻋﻼ اﻟسمﻬوري
� .١ﺎﻫﺎ اﻟﻌﺎﻟم اﻨﺎ ﻤواطن،

ﻤسرﺤیﺔ وﺴﻠو�یﺎت ﻓﻲ اﻟحیﺎة اﻟیوﻤیﺔ٥١ ،

دﯿنﺎ ﻏصن

 .٢ﺤﻘوق اﻟطﻔﻞ

ﻟوﺤﺎت ﻓنیﺔ ﺤول اﻟحر�ﺔ واﻟﻌداﻟﺔ وﻋرﻀﻬﺎ ﻓﻲ اﻟمدرﺴﺔ٥٧ ،

ﺤسنﺎء دﺤداح ،دﻨیز ﺸﺎﻟوﺤﻲ ،ر�یﻊ أﺒیض
 .٣اﻟتبﺎﻨﺔ ٢٠١٦

ﺘرﻤیم ﻤنزل وأﻏنیﺔ ﻤصورة٥٩ ،

ﻛرﻤیندا ﯿوﺴﻒ وﻟور�س اﻟشمﺎس

 .٤إﻋﺎدة اﻟتدو�ر٦٣ ،

راﻤز اﺴبر وﻨﺎﺘﺎﻟﻲ ﺴﻌید

 .٥إﻋﺎدة ﺘﺄﻫیﻞ ﺼﻔوف اﻟروﻀﺎت٦٧ ،

راﻤز اﺴبر وﻨﺎﺘﺎﻟﻲ ﺴﻌید

 .٦ﺘوز�ﻊ اﻟمسﺎﻋدات ﻟﻌﺎﺌﻼت ﻓﻘیرة٧٥ ،

ﺘﻘد�م
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١
ﻤبﺎدرات ﻓﻲ  ١٩ﻤدرﺴﺔ وﺤواﻟﻲ  ٢٠٠٠ﺘﻠمیذ

�حسب ﻤﺎ �ﻘول ﻨیﻠسون ﻤﺎﻨدﯿﻼ" :اﻟتﻌﻠیم ﻫو اﻟسﻼح اﻻﻗوى اﻟذي �مكنك اﺴتخداﻤﻪ
ﻟتﻐییر اﻟﻌﺎﻟم".
ﻤن ﻫذا اﻟمنطﻠق ،و�رﻋﺎ�ﺔ ﻤﻌﺎﻟﻲ وز�ر اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ اﻻﺴتﺎذ اﻟیﺎس اﺒو ﺼﻌب،

اﺤبت ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن � Teach For Lebanonﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ
ّ
ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم ،دﻋوﺘكم ﺠمیﻌﺎً ﻟمشﺎر�تﻬﺎ ﻓرﺤتﻬﺎ وﻓخرﻫﺎ ﺒﻬذا اﻟحﻔﻞ اﻟختﺎﻤﻲ ﻟبرﻨﺎﻤﺞ

اﻟممول ﻤن ﻤبﺎدرة اﻟشراﻛﺔ اﻷﻤیر�یﺔ اﻟشرق
ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ ﺒین اﻟﻘیﺎدات اﻟشبﺎﺒیﺔ،
ّ
اوﺴطیﺔ.

ﻫذا اﻟبرﻨﺎﻤﺞ �ﺎﻟذات ،اﻟذي ﺘم اﻟﻌمﻞ ﻋﻠیﻪ ﻤﻊ  ١٩ﻤدرﺴﺔ ،و ٣٤اﺴتﺎ ًذا ،وﺤواﻟﻲ ٢٠٠٠

ﯿتبین ﻫذا اﻻﻤر ﻋندﻤﺎ ﺘشﺎﻫدون اﻟمبﺎدرات
ﺒﻞ اﺜبت ﻤﻘوﻟﺔ ﻤﺎﻨدﯿﻼ ،وﺴوف ّ
ﺘﻠمیذ ،أ ّﻛد ﻻ ّ
واﻟمشﺎر�ﻊ واﻟنشﺎطﺎت اﻟطﺎﻟبیﺔ اﻟتﻲ ﺘمحورت ﺤول أر�ﻌﺔ ﻤواﻀیﻊ ﻤﻬمﺔ واﺴﺎﺴیﺔ ﻟبنﺎن ﺤیﺎة

ﺴﻠیمﺔ وﺴﻌیدة ،وﻟﻸﻤﻞ �مستﻘبﻞ اﻓضﻞ واروع ،وﻫﻲ :اﻟمواطنیﺔ ،ﺤﻘوق اﻻﻨسﺎن ،اﻻﻨدﻤﺎج
اﻹﺠتمﺎﻋﻲ واﻟد�مﻘراطیﺔ.

و�دا�ﺔ ﻫذا اﻟحﻔﻞ ﺴتكون ﻤﻊ �ﻠمﺔ رﺌیس ﻤجﻠس اﻷﻤنﺎء ﻟجمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن

 Teach For Lebanonد .ﯿوﺴﻒ اﻟخﻠیﻞ ،اﻟتﻲ ﺘﻠﻘیﻬﺎ ﻋضو ﻤجﻠس اﻷﻤنﺎء ﻓﻲ اﻟجمﻌیﺔ
اﻟسیدة ﺴﻠوى �ﻌصیري.

ﺜم ﺴنتﺎ�ﻊ اﻟﻔیﻠم اﻟوﺜﺎﺌﻘﻲ اﻟﻘصیر ﻋن اﻟمشروع اﻟمﻬم اﻟذي ﻨحتﻔﻞ �ختﺎﻤﻪ اﻟیوم ،وﺴترون

اﻟتﺄﺜیر اﻹ�جﺎﺒﻲ ﻟﻠمشروع ﻋﻠﻰ اﻟطﻼب ،ﻷن اﻟتﻌﻠیم ﻟیس ﺒتﻌّﻠم اﻟحﻘﺎﺌق واﻟمﻌﻠوﻤﺎت ،اﻨمﺎ

ﺒتدر�ب اﻟﻌﻘﻞ ﻋﻠﻰ اﻟتﻔكیر ،ﻓﻌندﻤﺎ ﻨتﻌّﻠم �یﻒ ﻨﻔكر ﺘتﻐیر اﻤور �ثیرة وﻤﻔﺎﻫیم ﻋدة ﻓﻲ ﺤیﺎﺘنﺎ،

ﻻ ﺒﻞ ﻤن اﻟممكن ان ﺘتﻐیر �ﻞ ﺤیﺎﺘنﺎ.
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 ١٠ﺘﻘد�م

وﻓﻲ ﺨتﺎم اﻟحﻔﻞ اﻟممیز ،ﺴنكون ﻤﻊ ﻋرض ﻨشﺎطﺎت اﻟتﻼﻤیذ ﺘبﺎﻋﺎً ،ﻤدرﺴﺔ ﺘﻠو
اﻻﺨرى ،ﻨحن ﻤتحمسون ﺠداً ﻟمشﺎﻫدﺘﻬم ،ﻟكن ﻓﻲ اﻟنﻬﺎ�ﺔ ﺴﺄﺨتم �ﻘول ﻏﺎﻨدي" :ﻟنحﻘق اﻟسﻼم
اﻟحﻘیﻘﻲ ﻓﻲ اﻟﻌﺎﻟم ،ﻋﻠینﺎ ان ﻨبدأ ﺒتﻌﻠیم اﻷطﻔﺎل".

دﻋوﻨﺎ ﻓﻌﻼً ان ﻨﻌرف ﻤﺎذا ﻨﻌّﻠم اوﻻدﻨﺎ وﺠیﻠنﺎ اﻟجدﯿد ،وﻤﺎ ﻫﻲ اﻟﻘیم اﻟتﻲ ﻨنﻘﻠﻬﺎ ،ﻟكﻲ

ﻨﻌیش ﻓﻲ اﻟﻌﺎﻟم اﻟحﻠم اﻟذي ﻨسﻌﻰ ﻟﻪ.

٢
اﻟتر�یﺔ ﺠسر ﻋبور اﻟﻰ اﻟمجتمﻊ

*

ﺴﻠوى �ﻌﺎﺼیري

ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن

ﺒیروت،

ﺼﺎﺤب اﻟرﻋﺎ�ﺔ ﻤﻌﺎﻟﻲ وز�ر اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ ﻤمثﻼً ﺒرﺌیس اﻟمنطﻘﺔ اﻟتر�و�ﺔ ﻓﻲ
ﺤضرات ﻤمثﻠﻲ :اﻟسﻔﺎرة اﻻﻤیر�یﺔ ﻓﻲ ﺒیروت

ﻤبﺎدرة اﻟشراﻛﺔ اﻷﻤیر�یﺔ اﻟشرق أوﺴطیﺔ
اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم

ﺤضرات ﻤدراء وﻤﻌﻠمﻲ اﻟمدارس اﻟمشﺎر�ﺔ
أﻫﺎﻟﻲ اﻟتﻼﻤذة
ﻤﻌﻠمﻲ ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن Teach For Lebanon
زﻤﻼﺌﻲ أﻋضﺎء ﻤجﻠس أﻤنﺎء ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن
ﻓﻲ ﻫذا اﻟﻠﻘﺎء اﻟذي �حتﻔﻲ �ﺎﺨتتﺎم ﺒرﻨﺎﻤﺞ "ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ ﺒین اﻟﻘیﺎدات اﻟشﺎ�ﺔ"
�سﻌدﻨﻲ أن أرﺤب �كم �ﺈﺴم ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن� .مﺎ �سﻌدﻨﻲ أن أﻨﻘﻞ اﻟیكم ﺘحیﺎت
رﺌیس وأﻋضﺎء ﻤجﻠس أﻤنﺎء اﻟجمﻌیﺔ ،اﻟتﻲ ﻟﻲ ﺸرف اﻻﻨتمﺎء اﻟیﻬﺎ� ،مﺎ واﻋتذار زﻤیﻠﻲ رﺌیس
ﻤجﻠس اﻷﻤنﺎء اﻟد�تور ﯿوﺴﻒ اﻟخﻠیﻞ اﻟذي ﺘﻌذر ﻋﻠیﻪ اﻟحضور ﺒیننﺎ اﻟیوم ﻟظروف طﺎرﺌﺔ.

ﻨﻌول ﻋﻠیﻪ ﻟصون اﻟوطن ﻤن اﻟمخﺎطر
ﻏنﻲ ﻋن اﻟﻘول ان اﻟنشﺊ اﻟجدﯿد ﻫو اﻟذي ّ
اﻟمحدﻗﺔ ،اﻟمتﻼﺤﻘﺔ واﻟمتزاﯿدة ،ﺒﻞ ﻫو اﻟذي ﻨتطﻠﻊ اﻟیﻪ ﻟﻠنﻬوض �ﺎﻟوطن واﻟسیر �ﻪ ﻨحو اﻟتﻘدم

واﻹزدﻫﺎر .ﻟذا �ﺎن ﻤن اﻟطبیﻌﻲ أن ﻨﻠتﻒ ﺤول "ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن" ،إ�مﺎﻨﺎً ﺒرﺴﺎﻟتﻬﺎ
اﻟﻘﺎﺌمﺔ ﻋﻠﻰ اﺘحﺎذ ﻓرص اﻟتﻌﻠیم اﻟنوﻋﻲ ﻟﻠنﺎﺸئﺔ ﻓﻲ اﻟمدارس اﻟمتﻌطشﺔ ﻟﻬﺎ ،ﺴیمﺎ ﻓﻲ اﻟمنﺎطق،
* ھﺬه اﻟﻜﻠﻤﺔ أﻟﻘﯿﺖ ﻓﻲ اﻟﺤﻔﻞ اﻟﺨﺘﺎﻣﻲ ﻟﻠﺒﺮﻧﺎﻣﺞ ﻓﻲ ﻗﺼﺮ اﻷوﻧﺴﻜﻮ ﻓﻲ  ۲۰أﯾﺎر .۲۰۱٦
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 ١٢ﺴﻠوى �ﻌﺎﺼیري

ﻤتوﺴﻠﺔ ﻤن أﺠﻞ ذﻟك ﺘوﻓیر اﻟتﻌﻠیم اﻟجید ،واﻟتدر�ب ﻋﻠﻰ ﻤﻬﺎرات اﻟﻘیﺎدة ،وﺴﺎﺌر اﻟمﻬﺎرات
�جند ﻤﻌﻠمو "ﺠمﻌیﺔ اﻟنﻌﻠیم ﻷﺠﻞ ﻟبنﺎن" �ﻞ
اﻟحیﺎﺘیﺔ� ،مﺎ اﻻﻨدﻤﺎج اﻟمجتمﻌﻲ .ﻟﻬذﻩ اﻟﻐﺎ�ﺔ ّ
طﺎﻗﺎﺘﻬم واﺒداﻋﺎﺘﻬم ،ﻟیس ﻓﻘط ﻟنﻘﻞ اﻟمﻌﺎرف اﻟﻰ اﻟتﻼﻤذة �طرق ﺘﻔﺎﻋﻠیﺔ ،ﺒﻞ أ�ضﺎً ﻟتنمیﺔ روح

اﻟخدﻤﺔ اﻟمجتمﻌیﺔ ،وﻗیم اﻟمواطنیﺔ ،وﻤبﺎدئ ﺤﻘوق اﻻﻨسﺎن ،واﻟد�مﻘراطیﺔ ،ورﺴﺎﻟﺔ اﻟﻌیش ﻤﻌﺎً

�ﺎﺤترام وﻤحبﺔ ،ﻋﻠﻰ أﺴﺎس اﻟوﺤدة ﻓﻲ اﻟتنوع.

إن ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن ،إذ ﺘؤﻤن �ﺎن اﻟتر�یﺔ ﻫﻲ ﺠسر ﻋبور اﻟﻰ ﻤجتمﻊ ُﻤتنﺎﻏم

وآﻤن وﻤزدﻫر ،ﻨراﻫمﺎ ﺘﻠتﻘﻲ ﻤﻊ ﻤن �شﺎر�ﻬﺎ اﻻ�مﺎن �ﺎﻟﻐﺎ�ﺎت واﻻﻫداف ذاﺘﻬﺎ ،ﻟﻠتﻌﺎون ﺴو�ﺔ
ﻓﻲ ﺘحﻘیق ﻤشﺎر�ﻊ ﻤشتر�ﺔ ،وﻓﻲ ﻤﻘدﻤﺔ أوﻟئك اﻟشر�ﺎء اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨﻲ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم

وﻤبﺎدرة اﻟشراﻛﺔ اﻷﻤیر�یﺔ ﻟﻠشرق اﻷوﺴط.

ﻨتوﺠﻪ ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن �ﺎﻟشكر واﻻﻤتنﺎن أوﻻً ﻟﻠمدارس اﻟمضیﻔﺔ ﻟتﻌﺎوﻨﻬﺎ ﻤﻊ
ﻓر�ق ﻤﻌﻠمﻲ اﻟجمﻌیﺔ ،واﻟشكر ﻤستحق ﻟﻔر�ق اﻟمﻌﻠمین اﻟذي �ظﻬرون �ﻞ اﻨدﻓﺎع ﻓﻲ ﺘنﻔیذ
ﻤﻬﺎﻤﻬم وﻓﻲ ﺘﻘد�م اﻷﻓضﻞ ﻋﻠﻰ �ﻞ ﺼﻌید.

ﺨص ﺒﻬﺎ وز�ر اﻟتر�یﺔ
ﻛمﺎ اﻟشكر ﻤوﺼول ﻟحضور�م اﻟكر�م وﻟﻠرﻋﺎ�ﺔ اﻟكر�مﺔ اﻟتﻲ ّ
واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ ﻫذا اﻟنشﺎط اﻟراﺌد.
واﻟﻰ ﻤز�د ﻤن اﻻﻨجﺎزات ﻓﻲ ﻟبنﺎن ،ﻟبنﺎن اﻟمنﻔتﺢ ﻋﻠﻰ ﺠمیﻊ اﺒنﺎءﻩ و�ﻞ اﻟﻌﺎﻟم.

٣
ﻤبﺎدرات ﺨﻼّﻗﺔ

*

وز�ر اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ اﻷﺴتﺎذ اﻟیﺎس ﺒو ﺼﻌب

أﻟﻘﺎﻫﺎ ﻤمثﻠﻪ اﻻﺴتﺎذ ﻤحمد اﻟجمﻞ ،رﺌیس اﻟمنطﻘﺔ اﻟتر�و�ﺔ ﻓﻲ ﺒیروت

ﺤضرة رﺌیس ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن اﻟد�تور ﯿوﺴﻒ اﻟخﻠیﻞ،
ﺤضرة رﺌیس اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم،
أﯿﻬﺎ اﻟتﻼﻤذة اﻟمتدر�ون،

أﯿﻬﺎ اﻟمدر�ون اﻟكرام،

�سرﻨﻲ أن أﺸﺎر�كم ﻫذا اﻟحﻔﻞ اﻟختﺎﻤﻲ ﻟمشروع ﺘدر�ب و�رﺸﺎد اﻟتﻼﻤذة ﻋﻠﻰ ﺴبﻞ

اﻟمواطنیﺔ اﻟﻔﻌﺎﻟﺔ ،وﻋﻠﻰ اﺤترام ﺤﻘوق اﻹﻨسﺎن وﺤﻘوق اﻟطﻔﻞ ،و�سﻌدﻨﻲ أن أﻨﻘﻞ إﻟیكم ﺘحیﺎت
ﻤﻌﺎﻟﻲ وز�ر اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ اﻷﺴتﺎذ اﻟیﺎس ﺒو ﺼﻌب واﻫتمﺎﻤﻪ ﺒﻬذﻩ اﻷﻨشطﺔ اﻟتﻲ
ﺘنﻔذوﻨﻬﺎ ﻓﻲ اﻟمدارس اﻟرﺴمیﺔ واﻟخﺎﺼﺔ اﻟمجﺎﻨیﺔ ،ﻟمﺎ ﻟﻬذا اﻷﻤر ﻤن إﻨﻌكﺎﺴﺎت إ�جﺎﺒیﺔ ﻋﻠﻰ

ﺘنشئﺔ أﺠیﺎﻨﺎل وﺘكر�س ﺤﻘوﻗﻪ وﺤﻘوق اﻟطﻔﻞ ﻓﻲ اﻟحیﺎة اﻟیوﻤیﺔ ﻟكﻞ ﻤواطن.

ﺨصصت اﻟمنﺎﻫﺞ اﻟتر�و�ﺔ اﻟمﻌتمدة راﻫنﺎً ،ﺤی اًز �بی اًر ﻤنﻬﺎ ﻟتكر�س ﺤﻘوق اﻹﻨسﺎن

وﺤﻘوق اﻟطﻔﻞ ،اﻟتﻲ اﻟتزم ﺒﻬﺎ ﻟبنﺎن ﻓﻲ دﺴتورﻩ وﻗواﻨینﻪ واﻨظمتﻪ ،واﻟتﻲ ﺘكرﺴت ﻓﻲ ﻤرﺴوم

اﻟمنﺎﻫﺞ وﻓﻲ اﻟكتب اﻟمدرﺴیﺔ ورزم اﻷﻨشطﺔ اﻟصﻔیﺔ واﻟﻼﺼﻔیﺔ ،و�ﺎﻟتﺎﻟﻲ ﻓﺈن ﺘر�یز ﻤشروع

اﻟتدر�ب اﻟذي ﻨحن �صددﻩ اﻟیوم ﻋﻠﻰ ﺘرﺴیﺦ ﻫذﻩ اﻟﻌنﺎو�ن� ،ﻌتبر ﺴبیﻼً ﻨﺎﺠحﺎً وﻓﻌﺎﻻً ﻤن أﺠﻞ

ﺘكر�س ﻫذﻩ اﻟحﻘوق ﻀمن اﻟحیﺎة اﻟیوﻤیﺔ ،ﻟكﻲ ﯿتمكن اﻟجیﻞ اﻟشﺎب ﻤن اﻟﻌیش ﻓﻲ ﻤجتمﻊ

ﻤتجﺎﻨس ﺒین ﺠمیﻊ أﺒنﺎﺌﻪ اﻟذﯿن �حترﻤون اﻟحﻘوق و�ﻘوﻤون �ﺎﻟواﺠبﺎت و�تﻌﺎﻤﻠون ﻤﻊ �ﻌضﻬم
اﻟبﻌض إﻨطﻼﻗﺎً ﻤن ﻫذﻩ اﻟثواﺒت اﻟتﻲ ﻨﻌمﻞ ﺠمیﻌﺎً �تر�و�ین و�دار�ین ﻋﻠﻰ ﺘﺄﻛید اﺤتراﻤﻬﺎ ﻓﻲ
اﻟمؤﺴسﺔ وﻓﻲ اﻟمجتمﻊ.

* ھﺬه اﻟﻜﻠﻤﺔ أﻟﻘﯿﺖ ﻓﻲ اﻟﺤﻔﻞ اﻟﺨﺘﺎﻣﻲ ﻟﻠﺒﺮﻧﺎﻣﺞ ﻓﻲ ﻗﺼﺮ اﻷوﻧﺴﻜﻮ ﻓﻲ  ۲۰أﯾﺎر .۲۰۱٦
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ﺒذل ﻓر�ق اﻟﻌمﻞ ﻓﻲ اﻟجمﻌیﺎت اﻟمﻌنیﺔ وﻓﻲ اﻟمدارس اﻟمشﺎر�ﺔ ﺠﻬوداً ﻤشكورة ،وﻋﻠﻰ

ﻫذا اﻷﺴﺎس ﻗدم اﻟتﻼﻤذة ﻤبﺎدرات ﺨﻼﻗﺔ ﺘثبت اﻨدﻤﺎﺠﻬم اﻟمطﻠق وﺤمﺎﺴﻬم واﺘخراطﻬم ﻓﻲ ﻫذﻩ
اﻟﻌمﻠیﺔ وﺘحت اﻟﻌنﺎو�ن اﻟوطنیﺔ واﻷﺨﻼﻗیﺎت واﻷﻨظمﺔ اﻟراﻋیﺔ.

ﻤول وﺴﺎﻋد وﺸﺎرك
ﻫنیئﺎً ﻟﻠجمیﻊ ﻨتیجﺔ ﻫذا اﻟجﻬد ،واﻟتﻘدﯿر واﻟشكر واﻟمحبﺔ ﻟكﻞ ﻤن ّ
ﻓﻲ ﻫذﻩ اﻟتظﺎﻫرة اﻟتر�و�ﺔ �ﺎﻤتیﺎز.

٤
ﺘدر�ب  ٣٤ﺸﺎب وﺸﺎ�ﺔ

*

ﺴﺎﻟین اﻟسمراﻨﻲ

اﻟمدﯿرة اﻟتنﻔیذ�ﺔ ﻟجمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن

ﺼﺎﺤب اﻟسﻌﺎدة راﻋﻲ اﻟحﻔﻞ اﻟكر�م ﻤﻌﺎﻟﻲ وز�ر اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ اﻻﺴتﺎذ اﻟیﺎس

�ﺎﻟسید ﻤحمد اﻟجمﻞ اﻟمحترم،
ﺒو ﺼﻌب ﻤمثﻼً
ّ
اﻟسید
ﻤمثﻠﻲ اﻟسﻔﺎرة اﻻﻤیر�یﺔ وﻤبﺎدرة اﻟشراﻛﺔ اﻷﻤیر�یﺔ اﻟشرق اوﺴطیﺔ �شخصﻬم ّ
اﻟسیدة ﻤﺎ�ﺎ ﺒرﻫوش،
ﺠورج اﻟتر�دج و ّ
رﺌیس ﻤجﻠس أﻤنﺎء ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن اﻟدﺘور ﯿوﺴﻒ اﻟخﻠیﻞ اﻟمحترم،

وﺠمیﻊ اﻷﻤنﺎء اﻟحﺎﻀر�ن،

ﻤمثﻠﻲ اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم،
ﻤمثﻠﻲ اﻟجمﻌیﺎت ،ﻤدراس وﻤﻌﻠﻲ اﻟمدارس اﻟكرام ،أﻫﺎﻟﻲ اﻟتﻼﻤیذ اﻟموﻗر�ن ،اﻹﻋﻼﻤیین،
أﺼدﻗﺎء وﻤﻌﻠمﻲ ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن  ،Teach For Lebanonاﻟطﻼب اﻷﻋزاء.
�شرﻓنﻲ أن ﻨتشﺎرك ﺴو�ﺎً اﻟیوم ﻓرﺤﺔ ﻨجﺎح ﺒرﻨﺎﻤﺞ "ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ ﺒین اﻟﻘیﺎدات

اﻟشﺎ�ﺔ" اﻟممول ﻤن ﻗبﻞ ﻤبﺎدرة اﻟشراﻛﺔ اﻷﻤیر�یﺔ اﻟشرق أوﺴطیﺔ واﻟذي ﻨﻔذﻨﺎﻩ �جمﻌیﺔ اﻟتﻌﻠیم
ّ
ﻷﺠﻞ ﻟبنﺎن �ﺎﻹﺸتراك ﻤﻊ اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم.

ﺒدأ اﻟمشروع �ﺎﺨتیﺎرﻨﺎ  ٣٤ﺸﺎ�ﺎً وﺸﺎ�ﺔ ذوي �ﻔﺎءة ﻋﺎﻟیﺔ وﺸﻐﻒ �بیر ﻟﻠﻌمﻞ اﻹﺠتمﺎﻋﻲ،

ﺜم ﻗمنﺎ ﺒتدر�بﻬم ﻋﻠﻰ ﻨظم اﻟمواطنیﺔ ،ﺤﻘوق اﻹﻨسﺎن ،اﻹﻨدﻤﺎج اﻹﺠتمﺎﻋﻲ واﻟد�مﻘراطﻲ و�یﻔیﺔ

ﻨﻘﻞ ﻫذﻩ اﻟمﻔﺎﻫیم ﻟطﻼﺒﻬم ﻤن ﺨﻼل ﻨشﺎطﺎت وﺤﻠﻘﺎت ﺤوار وأﻟﻌﺎب .أﺜمرت ﻫذﻩ اﻟنشﺎطﺎت
وﻨﻔذت ﻫذﻩ اﻟمبﺎدرات
ﻋﻠﻰ ﺘحﻔیذ وﺘطبیق أﻛثر ﻤن  ٣٠ﻤبﺎدرة ّ
طﻼﺒیﺔ ﺴوف ﻨﻌرض �ﻌضﻬﺎُ ،
ﻓﻲ  ١٩ﻤدرﺴﺔ.

* ھﺬه اﻟﻜﻠﻤﺔ أﻟﻘﯿﺖ ﻓﻲ اﻟﺤﻔﻞ اﻟﺨﺘﺎﻣﻲ ﻟﻠﺒﺮﻧﺎﻣﺞ ﻓﻲ ﻗﺼﺮ اﻷوﻧﺴﻜﻮ ﻓﻲ  ۲۰أﯾﺎر .۲۰۱٦
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ﻗرأت ﻋﻠﻰ اﺤدى ﻤواﻗﻊ اﻟتواﺼﻞ اﻹﺠتمﺎﻋﻲ ﻤﻘوﻟﺔ" :اﻟحﻞ اﻟوﺤید ﻟﻠﻘضﺎء ﻋﻠﻰ اﻻرﻫﺎب
ﻫو اﺼﻼح اﻟتﻌﻠیم ،أي ﺤﻠول أﻤنیﺔ ﻫﻲ ﻤجرد ﻤضیﻌﺔ وﻗت".
ﻛﺎن ﻟصدى ﻫذﻩ اﻟكﻠمﺎت وﻗﻊ ﯿﻠخص ﻗنﺎﻋتنﺎ اﻟذاﺘیﺔ و�ختصر ﻨﻬﺞ ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ

ﻟبنﺎن وأﻓرادﻫﺎ .اﻨنﺎ ﻨؤﻤن �ﺄن اﻻﺴتثمﺎر ﻓﻲ ﺠودة اﻟتﻌﻠیم ﻟجمیﻊ اﻟطﻼب �مﺎ ﺘﻔﻌیﻞ دور و�نﺎء
ﻗدرات اﻟﻘیﺎدات اﻟشﺎ�ﺔ ﻟیكوﻨوا ﻨواة ﺨیر وﺘﻐییر ا�جﺎﺒﻲ ﻓﻲ اﻟمجتمﻊ ﻫﻲ ﺴیﺎﺴﺎت ر�یزة ﻟﻺﻨمﺎء
اﻟمستدام واﻟسﻼم ﻓﻲ ﻟبنﺎن واﻟﻌﺎﻟم.
ﻨشكر ﻤﻌﺎﻟﻲ وز�ر اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ اﻻﺴتﺎذ اﻟیﺎس ﺒو ﺼﻌب ﻟرﻋیﺎﺘﻪ اﻟكر�مﺔ
اﻟجدي ﻷﻫداف اﻟجمﻌیﺔ.
ﻟﻠحﻔﻞ وﻟدﻋمﻪ ّ
اﻟشﺎ�ﺔ" ﻟمﺎ �ﺎن ان ﯿنجﺢ ﻟوﻻ دﻋم
أن ﺒرﻨﺎﻤﺞ "ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ ﺒین اﻟﻘیﺎدات
ّ
ﻤبﺎدرة اﻟشراﻛﺔ اﻷﻤیر�یﺔ اﻟشرق أوﺴطیﺔ وﻤتﺎ�ﻌﺔ ﻓر�ق ﻋمﻠﻬم اﻟحثیﺔ ﻟجمیﻊ ﻤراﺤﻞ اﻟبرﻨﺎﻤﺞ
وﻤواﻛبتنﺎ ﻋﻠﻰ اﻟدوام� .مﺎ أﺘوﺠﻪ �ﺎﻟشكر ﻟﻠمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم ﻟجﻬودﻫم اﻟبنﺎءة
ﻻﻨجﺎح اﻟنشﺎط وﺘﻌﺎوﻨﻬم اﻟداﺌم.

ﻨشكر ﻤدراء اﻟمدارس اﻟمضیﻔﺔ ﻋﻠﻰ ﺤسن اﻟتﻌﺎون ﻤﻊ ﻤﻌﻠمینﺎ وﻋﻠﻰ ﺤضورﻫم ﻤﻌنﺎ

اﻟیوم ﻤن ﺼیدا ،اﻟﻌبﺎﺴیﺔ ،اﻟشمﺎل )ﺸكﺎ� ،خﻌون( ،ﻋكﺎر )ﺤﻠبﺎ و�ز�ینﺎ( ،ﺒیروت ،ﺠوﻨیﺔ.
ﺘحیﺔ ﻤن اﻟﻘﻠب .اﻟتزاﻤكم اﻛبر دﻟیﻞ ﻋﻠﻰ أﻨﻪ ﻻ زال ﻫنﺎك اﻤﻞ �ﻐد اﻓضﻞ.

٥
وﻗد ﺘطول اﻟمﻐﺎﻤرة
ﻤﺎري ﺒیﻞ طر�یﻪ

اﻟد�مﻘراطیﺔ واﻟمواطنیﺔ ،ﺤﻘوق اﻻﻨسﺎن وﺤﻘوق اﻟطﻔﻞ ،ﺤكم اﻟﻘﺎﻨون وﻏیرﻫﺎ ،ﻋبﺎرات ﻟم
�ﻌرف ﺘﻼﻤیذ اﻟمدارس اﻟتﻲ اﺨتﺎرﻨﺎﻫﺎ� ،یﻔیﺔ اﻟتﻌﺎﻤﻞ ﻤﻌﻬﺎ .واﻟجمیﻞ اﻨنﺎ ﻗررﻨﺎ ﺸرﺤﻬﺎ ﺒﻠﻐﺔ
اﻟشبﺎب.

١

ﻨﻘﺎت ﻗوة اﻟمشروع
اﺒرز ﻤﻘوﻤﺎت ﻤشروع "ﺘﻌز�ز اﻟد�مﻘراطیﺔ ﻟدى اﻟشبﺎب اﻟراﺌدﯿن" ،اﻨنﺎ آﻤنﺎ �طﺎﻗﺔ اﻟشبﺎب

ﻤدرﺴین ﺸبﺎب �ﻠﻔوا
وﺘﻌﺎوﻨﺎ ﻤﻊ ﺠمﻌیﺔ  .Teach for Lebanonﻓﻘد ﺴﺎﻋد ﻓر�ﻘﻬﺎ �ﺎﺨتیﺎر ّ
ﺒتﻌﻠیم اﻻطﻔﺎل ﻤبﺎدئ اﻟحﻘوق واﻟحر�ﺎت واﻟواﺠبﺎت.

ﻛمﺎ أﻨنﺎ ﺠﻌﻠنﺎ ﻤن ﻫؤﻻء اﻟشبﺎب ﻗدوة ُﻤمیزة ﻤن ﺨﻼل ﺘدر�بﻬم وﻤتﺎ�ﻌتﻬم .ﻓكﺎن
اﻟمدرب �حرص ﻋﻠﻰ ﺘطو�ر ﻤﻬﺎراﺘﻬم اﻟتﻌﻠیمیﺔ وﺘحسین ﻟﻐﺔ اﻟتواﺼﻞ ﻟدﯿﻬم.
ﻛذﻟك ﺤصد اﻟمشروع اﻛثر ﻤن ﺜﻼﺜین ﻤبﺎدرة ﺨﻼﻗﺔ ،ﺠمﻌت ﺒین اﻟﻔن واﻟثﻘﺎﻓﺔ واﻻﺒداع

واﻟتكنوﻟوﺠیﺎ اﻟحدﯿثﺔ :ﻫنﺎك ﻤن ﻋمﻞ ﻋﻠﻰ ﺒرﻤجﺔ اﻟرو�وﻫﺎت ﻟتﺄد�ﺔ ﻤسرﺤیﺔ ﺘمحورت ﺤول
ﻤدرس آﺨر اﺴتﻐﻞ اﻟمواﻫب اﻟﻐنﺎﺌیﺔ ﻟدى ﺘﻼﻤیذﻩ وﻋمﻞ ﻋﻠﻰ ﺘﺄﻟیﻒ
اﻟد�مﻘراطیﺔ واﻟمواطنّ .
ﻤدرﺴﺔ ﺠﻌﻠت ﺘﻼﻤذﺘﻬﺎ ﯿتواﺼﻠون ﻤﻊ ﺘﻼﻤذة �ﺎﻛستﺎﻨیین ﻟتبﺎدل
أﻏنیﺔ ﻋن ﺤﻘوق اﻟطﻔﻞ .ﻫنﺎك ّ
اﻟمﻌرﻓﺔ� .مﺎ ﺸﻬد اﻟحﻔﻞ اﻟختﺎﻤﻲ اﻟﻌدﯿد ﻤن اﻟمبﺎدرات اﻷﺨرى اﻟتﻲ أﺒﻬرت اﻟجمیﻊ.

ﻛﺎﻨت اﻟنتیجﺔ ا�ضﺎ" ذات اﻫمیﺔ ﻓﺎﺌﻘﺔ اذ اﺴتطﺎﻋنﺎ ان ﻨجﻌﻞ اﻟتﻼﻤیذ �ﻌﺎ�شون اﻟواﻗﻊ

و�كتشﻔون اﻵﺨر .اﻟﻌدﯿد ﻤن اﻟتﻼﻤیذ ﻻ ﯿزاﻟون ﻓﻲ ﺴجن ﺒیئتﻬم اﻟتﻲ ﺘﻔرض ﻋﻠیﻬم ﺸﻌﺎرات

وﻤبﺎدئ ﺨﺎﺼﺔ وﻫو�ﺔ ﻤﻌینﺔ .اﺴتطﻌنﺎ ﻤن ﺨﻼل اﻟمشروع ان ﻨﻌرﻓﻬم ﻋﻠﻰ أﺨیﻬم اﻟمواطن

وﻋﻠﻰ زﻤﻼﺌﻬم وﺸر�ﺎﺌﻬم ﻓﻲ اﻟحﻘوق واﻟواﺠبﺎت.
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ﺒذﻟك ﻨكون ﻗد ﺤﺎر�نﺎ ﻓكرة اﻻﺨتﻼف اﻟمتجزرة ﻓﻲ اﻟﻌﻘول واﻟﻘﻠوب .و�مﺎ ان "اﻟتﻌﻠیم ﻓﻲ

اﻟصﻐر �ﺎﻟنﻘش ﻓﻲ اﻟحجر" ،اﺴتطﻌنﺎ اﻟتﺄﺜیر ﻓﻲ ﻫؤﻻء اﻷطﻔﺎل اﻟذﯿن اﻋتﺎدوا ﺸﻌﺎرات اﻟتﻔر�ق
اﻟﻔئو�ﺔ واﻟمنﺎطﻘیﺔ واﻟجندر�ﺔ� .ﺎﻨت اﻟمﻘﺎﺒﻼت اﻟمصورة ﻤﻊ اﻟتﻼﻤیذ ،ﻗبﻞ و�ﻌد ﺘنﻔیذ اﻟمشروع،
ﺨیر دﻟیﻞ ﻋﻠﻰ اﻻﻨجﺎز اﻟكبیر اﻟذي ﺤﻘﻘنﺎﻩ ﻋﻠﻰ ﺼﻌید اﻟوﻋﻲ اﻻﺠتمﺎﻋﻲ وﺘﻘبﻞ اﻵﺨر.
٢

اﻟتحد�ﺎت اﻟتﻲ واﺠﻬنﺎﻫﺎ
ﻛﺎن اﻟتحدي اﻷﻛبر �یﻔیﺔ ﺸرح اﻟمبﺎدئ اﻟﻐیر ﻤﻠموﺴﺔ واﻟصﻌبﺔ ،ﺤتﻰ ﻋﻠﻰ أﺒنﺎء ﺠیﻠنﺎ،
�طر�ﻘﺔ ﺴﻬﻠﺔ ،ﻤبسطﺔ ،وواﻀحﺔ ﻟﻸطﻔﺎل.

اﻟتحدي اﻟثﺎﻨﻲ اﻟذي واﺠﻬنﺎﻩ �كمن ﻓﻲ طر�ﻘﺔ اﺨتبﺎر اﻟتﻼﻤیذ ﻟضمﺎن اﻛتسﺎﺒﻬم ﻤبﺎدئ

اﻟمواطنیﺔ واﻟحﻘوق وﻟﻠتحﻘق ﻤن ﻗدرﺘﻬم ﻋﻠﻰ ﺘطبیﻘﻬﺎ وﻤشﺎر�تﻬﺎ ﻤﻊ اﻷﻫﻞ واﻷﺼحﺎب واﻟجیران

واﻟمجتمﻊ� .ﺎن اﻟتحدي اذا" ان ﺘكون ﻤبﺎدرﺘﻬم ﺼحیحﺔ وﻤوﺠﻬﺔ ﻤن ﻗبﻞ اﺴﺎﺘذﺘﻬم اﻟذﯿن در�وا
ﻟیجﻌﻠوا ﻤن ﻫؤﻻء اﻟصﻐﺎر ﻤواطنین ﻓﻲ اﻟصمیم واﻟمضمون اوﻻ" وﻓﻲ اﻟﻌمﻞ اﻟمیداﻨﻲ ﺜﺎﻨیﺎ".
***

ﻤﻊ اﻨتﻬﺎء اﻟمشروع ،ﺘبدأ ﻤرﺤﻠﺔ دﻗیﻘﺔ ﻓﻲ ﺤیﺎة ﻫؤﻻء اﻟطﻼب اﻟصﻐﺎر ،اذ ﺘطﻠق ﺼﻔﺎرة

ﺘحد ﺠدي وﻤصیري أﻻ وﻫو رﻓض اﻟتﻌﺎﻟیم واﻟخطﺎ�ﺎت اﻟمنﺎﻓیﺔ ﻟحﻘوق اﻻﻨسﺎن واﻟطﻔﻞ،
ّ
واﻟوﻗوف ﺒوﺠﻪ اﻟتﻌصب واﻟتطرف ،ﺨﺎﺼﺔ �ﻞ ﻤﺎ ﯿتنﺎﻗض ﻤﻊ ﻤبﺎدئ اﻟد�مﻘراطیﺔ وﺤكم اﻟﻘﺎﻨون.
أم اﻷﻤﻞ اﻷﻛبر أن ﻨﻌول ﻋﻠﻰ طﺎﻗﺔ وﻤثﺎﺒرة اﻟمدرﺴین اﻟشبﺎب ﻓﻲ اﻟبحث ﻋن اﻓق ﺠدﯿدة

ﯿزرﻋون ﻓیﻬﺎ ﺘﻌﺎﻟیم ﺘثمر اﺠیﺎﻻ" ﻤتمردة .و�بﻘﻰ ﻫذا اﻟنضﺎل ﻤستمر اﻟﻰ ﺤین اﻋتمﺎد اﻻﻨسﺎﻨیﺔ
ﻛﻬو�ﺔ ...وﻗد ﺘطول اﻟمﻐﺎﻤرة.

اﻟتر�یﺔ ﻋﻠﻰ اﻟمواطنیﺔ وﺤﻘوق اﻻﻨسﺎن
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ﻤحﺎم ،أﺴتﺎذ ﺠﺎﻤﻌﻲ ،ﻤنسق اﻟبراﻤﺞ ﻓﻲ اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم

ﻨﻔذت اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم وﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن ﺒرﻨﺎﻤجﺎً �ﻌنوان:

"ﺘنمیﺔ اﻟﻘیم اﻟد�مﻘراطیﺔ ﻟدى اﻟشبﺎب اﻟراﺌدﯿن" .ﺒنﻲ ﻫذا اﻟبرﻨﺎﻤﺞ ﻋﻠﻰ ﺴﻠسﻠﺔ ﻤتكﺎﻤﻠﺔ ﻤن
اﻟنشﺎطﺎت اﻟمترا�طﺔ واﻟمتﻼﺤﻘﺔ.

وﻤدرﺴﺔ ﻟﻠﻌمﻞ ﻓﻲ ﻤجموﻋﺔ ﻤن اﻟمدارس
رﺴﺎ
ﺒدأ اﻟبرﻨﺎﻤﺞ �ﺄﺨتیﺎر أر�ﻌﺔ وﺜﻼﺜین ّ
ّ
ﻤد ً
اﻟموزﻋﺔ ﻋﻠﻰ ﻤختﻠﻒ اﻟمنﺎطق اﻟﻠبنﺎﻨیﺔ ،ﺜم وّﻗﻌت ﻤذ�رة ﺘﻔﺎﻫم ﻤﻊ اﻟمدارس اﻟمنتﻘﺎة ﻟﻠﻌمﻞ ﻤﻌﻬﺎ
ﻋﻠﻰ اﻗﺎﻤﺔ وﺘنﻔیذ دروس ﻻ ﺼﻔیﺔ ﻟطﻼب اﻟمدرﺴﺔ اﻟمﻌنیﺔ� ،ﺎﻹﻀﺎﻓﺔ اﻟﻰ ذﻟك ﺘم اﻻﺴتحصﺎل

اﻟﻰ أذن ﻤن و ازرة اﻟتر�یﺔ واﻟتﻌﻠیم اﻟﻌﺎﻟﻲ ﻹﻗﺎﻤﺔ اﻟنشﺎطﺎت اﻟﻼﺼﻔیﺔ ﻓﻲ اﻟمدارس اﻟرﺴمیﺔ.

�ﻌدﻫﺎ ﻗﺎم اﻟبرﻨﺎﻤﺞ ﺒتدر�ب ﻤكثﻒ ﻟﻸﺴﺎﺘذة اﻷر�ﻌﺔ وﺜﻼﺜین ﻟنحو أر�ﻌﺔ أ�ﺎم ﻓﻲ ﺠﺎﻤﻌﺔ

ﺴیدة اﻟﻠو�زة ﻋﻠﻰ أﺴس اﻟتﻌﻠیم ﻋﻠﻰ ﻤﻔﺎﻫیم وﻤبﺎدىء اﻟمواطنیﺔ وﺤﻘوق اﻹﻨسﺎن واﻟد�مﻘراطیﺔ
واﻟتمﺎﺴك اﻻﺠتمﺎﻋﻲ.

أﺴتنﺎداً ﻋﻠﻰ ﻫذا اﻟتدر�ب ،ﻗﺎم اﻻﺴﺎﺘذة اﻟمشﺎر�ون ﺒنﻘﻞ ﻫذﻩ اﻟمﻔﺎﻫیم اﻟﻰ اﻟطﻼب ﻓﻲ
ﻤختﻠﻒ اﻟمدارس اﻟذﯿن ﯿدرﺴون ﻓیﻬﺎ ﻤن ﺨﻼل ﻨشﺎطﺎت ﻻﺼﻔیﺔ ﻤستخدﻤین أدوات وﻨشﺎطﺎت

ﺘﻔﺎﻋﻠیﺔ ﺘدر�وا ﻋﻠیﻬﺎ ﻤسبﻘﺎً.

اﺴتمرت اﻟدروس واﻟنشﺎطﺎت اﻟﻼﺼﻔیﺔ ﻟنحو ﺜﻼﺜﺔ أﺸﻬر� ،ﻌدﻫﺎ ﻗﺎم اﻟطﻼب واﻻﺴﺎﺘذة

ﺒتنﻔیذ أﻛثر ﻤن  ٢٨ﻤبﺎدرة وﻤشروع ﺼﻐیر ﻓﻲ اﻟمدارس واﻟبﻠدات اﻟﻠبنﺎﻨیﺔ اﻟمختﻠﻔﺔ ،وﻗد �ﺎن
وﻗﻊ �بیر وأﺜر ﻤﻬم ﻋﻠﻰ اﻟمدارس واﻟبﻠدات واﻷﻫﻞ وأ�ضﺎً اﻟطﻼب
ﻟﻬذة اﻟمبﺎدرات واﻻﻨشطﺔ ٌ
أﻨﻔسﻬم.
***
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ﻓﻲ  ٢٠آ�ﺎر  ٢٠١٦أﻗیم ﻓﻲ ﻗصر اﻷوﻨسكو ﻓﻲ ﺒیروت ﺤﻔﻞ ﺸﺎرك ﻓیﻪ ﻤئﺎت اﻟطﻼب

واﻻﺴﺎﺘذة وﻤدراء اﻟمدراس واﻷﻫﻞ وﻤمثﻞ وز�ر اﻟتر�یﺔ وﻤمثﻠو ﻤبﺎدرة اﻟشراﻛﺔ اﻟشرق أوﺴطیﺔ
ﺤیث ﻗﺎم اﻟطﻼب �ﻌرض ﻤبﺎدراﺘﻬم اﻟتﻲ ﻨﻔذوﻫﺎ ﻓﻲ ﻤدارﺴﻬم و�ﻠداﺘﻬم.

�ختتم اﻟبرﻨﺎﻤﺞ اﻋمﺎﻟﻪ �ﺄﺼدار �تﺎب ﯿوﺜّق ﻓیﻪ ﺠمیﻊ اﻻﻋمﺎل واﻟنشﺎطﺎت اﻟتﻲ ﻨﻔذت

ﻤن ﺨﻼل اﻟبرﻨﺎﻤﺞ وذﻟك ﻤن أﺠﻞ ﻤشﺎر�ﺔ اﻷﺨر�ن �ﺎﻟخبرات اﻟمستﻘﺎة واﻟدروس اﻟمستﻔﺎدة.
***

ﻫذا ﻤن ﻨﺎﺤیﺔ اﻟنشﺎطﺎت ،اﻤﺎ ﻤن ﻨﺎﺤیﺔ اﻟمﻔﺎﻫیم واﻟﻌبر اﻟمستﻘﺎة ﻤن ﻫذا اﻟبرﻨﺎﻤﺞ،

ﻓﺈن اﺸكﺎﻟیﺔ وﻤضمون اﻟتر�یﺔ ﻋﻠﻰ اﻟشﺄن اﻟﻌﺎم واﻟمواطنیﺔ وﺤﻘوق اﻹﻨسﺎن �مكن ان ﺘستنتﺞ

ﻤن ﺨﻼل ﻤﻌﺎﻟجﺔ ﺜﻼث ﻨﻘﺎط :ﻤﺎ ﻫﻲ اﻟمواطنیﺔ؟ ﻤﺎ ﻫﻲ اﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ؟ ﻤﺎ اﻟﻌمﻞ ﻓﻲ
اﻟمجﺎل اﻟتر�وي؟
١

ﻤﺎ ﻫﻲ اﻟمواطنیﺔ؟
ﺘتمیز اﻟمواطنیﺔ ﻋن ﻤسﺎﺌﻞ أﺨرى �ﺎﻟجنسیﺔ ) (nationalitéواﻟوطنیﺔ
ّ
) ،(patriotismeوﻫﻲ �ﺎﻟتﺎﻟﻲ ﻤسﺄﻟﺔ ﺴﻠو�یﺔ ﺘﻌنﻲ �ﻞ اﻨسﺎن �ﻌیش ﻓﻲ ﻤجتمﻊ ُﻤنظم .اﻟمواطن

ﺘﺎﻟیﺎ،
 ،citoyen / citizenﺨﻼًﻓﺎ ﻟﻠتﺎ�ﻊ أو اﻟرﻋﺎ�ﺎ � ،sujetحمﻞ ﺠزًءا ﻤن اﻟسﻠطﺔ .اﻟمواطن ً
ﻤن ﺨﻼل اﻨتخﺎ�ﺎت ﺤرة وﻨز�ﻬﺔ ،ﻫو ﻤصدر اﻟسﻠطﺔ .ﺒﻬذا اﻟمﻌنﻰ ﺘرد ﻓﻲ اﻟدﺴتور ﻋبﺎرة:
"اﻟشﻌب ﻤصدر اﻟسﻠطﺎت" .و�مكن ا�جﺎز اﻟمواطنیﺔ ﺒثﻼﺜﺔ ﻋبﺎرات :اﻨﺎ ﻤﻌنﻲ ،أﻨﺎ ﻤشﺎرك ،أﻨﺎ
ﻤسؤول.

 .١اﻨﺎ ﻤﻌنﻲ :اطﻼع ﻋﻠﻰ ﻗضﺎ�ﺎ اﻟشﺄن اﻟﻌﺎم ،اﻟتزام ،ﻤبﺎدرة ﻓرد�ﺔ وﺠمﺎﻋیﺔ…

 .٢اﻨﺎ ﻤشﺎرك :ﻤسﺎﻫمﺔ ﻓﻲ اﻻﻋبﺎء اﻟﻌﺎﻤﺔ )ﻀراﺌب ورﺴوم( ﻋﻠﻰ اﻟمستو�ین اﻟوطنﻲ

واﻟمحﻠﻲ ) وﻫذا ﺘنشﺄ ﻋﻼﻗﺔ ﺘﻌﺎﻗد�ﺔ ﻤبنیﺔ ﻋﻠﻰ ﺤﻘوق وواﺠبﺎت( ،روا�ط وﺠمﻌیﺎت طوﻋیﺔ

واﺤزاب وﻨﻘﺎ�ﺎت ،ﺤر�ﺔ ﻫذﻩ اﻟتنظیمﺎت ،اﺴتﻘﻼﻟیتﻬﺎ ﻋن اﻟجﻬﺎز اﻟحكوﻤﻲ ،ﺘﻔﺎﻋﻞ ﻤن ﺨﻼل
ﻤختﻠﻒ وﺴﺎﺌﻞ اﻟتواﺼﻞ ،وﺘﻌبیر ﻋن اﻟرأي…
ﺤرﺼﺎ ﻋﻠﻰ اﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ…
 .٣اﻨﺎ ﻤسؤول :ﻤطﺎﻟبﺔ وﻤراﻗبﺔ وﻤحﺎﺴبﺔ ً
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ﻤﻘوﻟﺔ اﻟمواطنیﺔ وﺘﻌﺎرﻀﻬﺎ اﻟمطﻠق ﻤﻊ اﻻﻨتمﺎء اﻟﻰ طواﺌﻒ أو ﺠمﺎﻋﺎت ﺜﻘﺎﻓیﺔ ﻫﻲ
ﻋمﻠیﺎ اﺴتحﺎﻟﺔ اﻟسﻠوك اﻟمواطنﻲ
اﯿدﯿوﻟوﺠیﺔ اﻟطﺎ�ﻊ وﻏیر اﺴتنتﺎﺠیﺔ ،اذ ﺘﻌنﻲ ﻫذﻩ اﻟمﻘوﻟﺔ
ً
�ﺎﻟنسبﺔ ﻟمﺎ �ﻘﻞ ﻋن ﻨصﻒ ﺴ ّكﺎن اﻟﻌﺎﻟم اﻟیوم اﻟذﯿن �ﻌیشون ﺘﻌدد�ﺔ دﯿنیﺔ وﻋرﻗیﺔ وأﺘنیﺔ وﺜﻘﺎﻓیﺔ.
اﻟحﺎﺠﺔ اﻟﻰ ﺘبسیط ﻤﻔﻬوم اﻟثﻘﺎﻓﺔ اﻟمدﻨیﺔ �مﺎ ﯿؤدي ﺒنﻔس اﻟوﻗت اﻟﻰ ﺘﻌمیق اﻟمﻔﻬوم

وﺘﺄﺼیﻠﻪ .ﺘتنﺎﻗض اﻟتر�یﺔ اﻟمدﻨیﺔ – �صﻔتﻬﺎ ﺘر�یﺔ – ﻤﻊ اﻟدوﻏمﺎﺘیﺔ واﻷدﻟجﺔ )ﻤن اﯿدﯿوﻟوﺠیﺎ(
واﻟشﻌﺎرات اﻟتﻲ ﻻ ﺘﻠتصق ﺒتجر�ﺔ اﻟنﺎس وﺤﺎﺠﺎﺘﻬم .اﻨﻬﺎ ﺘر�یﺔ ﻋﻠﻰ اﻟممﺎرﺴﺔ اﻟمواطنیﺔ.

ﻋبﺎرة ﻤدﻨیﺔ ﻤترادﻓﺔ ﻤﻊ ﻤواطنیﺔ ﻓﻲ اﻻﺸتﻘﺎق ﻓﻲ اﻟﻠﻐﺎت اﻷﺠنبیﺔ ) cité,

� .(citoyenneté, civiqueﻐنﻲ اﻟتﻔسیر اﻟﻠﻐوي ﺘحدﯿد اﻟمواطنیﺔ و�ﻌطیﻬﺎ ﻤﻌنﺎﻫﺎ اﻟﻌمﻠﻲ ﻓﻲ

�ﻌیدا ﻋن ﺘﻠوث اﻟمﻔﻬوم� .حسب ﻟسﺎن اﻟﻌرب ،اﻟوطن ﻫو اﻟمنزل وﻤكﺎن اﻹﻗﺎﻤﺔ،
اﻟممﺎرﺴﺔً ،
ﺴواء ُوﻟد اﻹﻨسﺎن ﻓیﻪ أو ﻻ .اﻟمواطن َﻤن واطنﻪ ،أي ﻋﺎ�شﻪ وﺸﺎر�ﻪ ﻓﻲ اﻟوطن .وزن ﻓﺎﻋﻞ

وﺘﺎﻟیﺎ
ُ�ﻔید اﻟمشﺎر�ﺔ .ﻫكذا ﺘكون اﻟمواطنیﺔ �مﻌنﺎﻫﺎ اﻟﻠﻐوي اﻷﺼﻠﻲ ﻤشﺎر�ﺔ ﻓﻲ اﻟﻌیش ً
ﻤﻌﺎً ،
اﺠتمﺎﻋیﺎ ﻟﻠوطن
ﻓﻲ ﻤسؤوﻟیﺎت ﻫذا اﻟﻌیش� .ﻌطﻲ اﺸتﻘﺎق اﻟمواطنیﺔ ﻤن اﻟمواطنﺔ ﻤﻌنﻰ
ً

ﯿتجﺎوز اﻷرض واﻟتﻌّﻠق ﺒﻬﺎ وﺤسب� .ﻘول اﻟرﺌیس ﺤسین اﻟحسینﻲ" :اﻟوطن ﻟیس ﻤجرد أرض

ﺒﻞ ﻋﻼﻗﺎت ﻓﻲ ﻤﺎ ﺒیننﺎ".

اﻟمﻌنﻰ اﻷﺼﻠﻲ ﻟﻠمواطنیﺔ �ﺎﻟﻠﻐﺔ اﻟﻌر�یﺔ ُ�ﻌیدﻨﺎ اﻟﻰ أﺼﻞ اﻟمﻔﻬوم ﻓﻲ اﻷدﺒیﺎت
اﻟمﻘﺎرﻨﺔ .ﻋبﺎرة ﻤواطنیﺔ )ُ (citoyennetéﻤشتﻘﺔ ﻤن ﻤدﯿنﺔ ) .(citéاﻟمدﯿنﺔ ﺒنﺎء ﺤﻘوﻗﻲ

ﻟﻠمكﺎن وﻤشﺎر�ﺔ ﺤﻘوﻗیﺔ .اﻟمواطنون ) ،(citoyensﺨﻼًﻓﺎ ﻟﻠتﺎ�ﻌین ) ،(sujetﺘر�طﻬم ﻋﻼﻗﺎت
ﺘﻌﺎﻗد�ﺔ ﻗﺎﺌمﺔ ﻋﻠﻰ ﺤﻘوق وواﺠبﺎت ،ﺤیث اﻟح ّكﺎم ﯿتوﻟون ادارة اﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ واﻟمواطنون

ُ�شﺎر�ون ﻓﻲ اﻟشﺄن اﻟﻌﺎم و�حﺎﺴبون و�راﻗبون .ﻓﻲ اﻟمواطنیﺔ ﺴیﺎﺴﺔ وﻫذﻩ ﻗمﺔ وﺠود اﻹﻨسﺎن،
ﻷﻨﻬﺎ اﻟمشﺎر�ﺔ ﻓﻲ اﻟشﺄن اﻟﻌﺎم.

٢

ﻤﺎ ﻫﻲ ﻤكوﻨﺎت اﻟمواطنیﺔ composantes / components؟
ﺘتطﻠب ﺘرﺠمﺔ اﻟمواطنیﺔ اﻟﻰ ﺒراﻤﺞ وأﻋمﺎل ﺜﻘﺎﻓیﺔ وﺘر�و�ﺔ ﺘحدد ُﻤكوﻨﺎﺘﻬﺎ.

اﻟتحدﯿد اﻷوﻟﻲ ﻟﻠوطن ﻓﻲ اﻟﻠﻐﺔ اﻟﻌر�یﺔ �مكﺎن ﻟﻺﻗﺎﻤﺔ ،ﻓیﻪ �ثیر ﻤن اﻟﻐنﻰ وﻫو

�سمﺢ ﺒتحدﯿد ﺜﻼﺜﺔ ﻤكوﻨﺎت ﻟﻠتر�یﺔ اﻟمواطنیﺔ :ﻋﻼﻗﺔ �ﺎﻟمكﺎن ،وﻋﻼﻗﺔ �ﺎﻷﺸخﺎص اﻟﻘﺎطنین
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ﻓﻲ ﻫذا اﻟمكﺎن ﻤﻊ �ﻞ ﻤﺎ ﻓﻲ ذﻟك ﻤن �ﻌد زﻤنﻲ ،وﻋﻼﻗﺔ �ﺎﻟسﻠطﺔ اﻟتﻲ ﺘرﻋﻰ اﻟمكﺎن وﺘدﯿر
ﺘتﻔرع اﻟﻰ أﺠزاء.
اﻟشﺄن اﻟﻌﺎم .ﻫذﻩ اﻟمكوﻨﺎت ّ

٣

ﻤﺎ ﻫﻲ أوﻟو�ﺎت اﻟتر�یﺔ اﻟمواطنیﺔ ﻓﻲ ﻤجتمﻊ ﻤتﻌدد اﻷد�ﺎن واﻟمذاﻫب
وﻓﻲ ﻟبنﺎن �شكﻞ ﺨﺎص؟

اﺴتنﺎدا اﻟﻰ ﺨبرات ﻤﻘﺎرﻨﺔ واﻟﻰ دراﺴﺎت ﻤیداﻨیﺔ ﻟبنﺎﻨیﺔ ﻓﻲ ﻋﻠم
أﺒرز اﻷوﻟو�ﺎت،
ً
اﺴتنﺎدا اﻟﻰ ﺨبرات ﺴنوات
اﻻﺠتمﺎع اﻟتر�وي وﻋﻠم اﻟنﻔس اﻟسیﺎﺴﻲ وﻋﻠم اﻟنﻔس اﻟتﺎر�خﻲ ،و ً

اﻟحروب ﻓﻲ ﻟبنﺎن ﻓﻲ  ، ١٩٩٠-١٩٧٥ﻫﻲ ﺴتﺔ:

آ .ﺜﻘﺎﻓﺔ اﻻﺴتﻘﻼﻟیﺔ  :culture d’autonomieﯿؤدي ﺴﻠوك اﻟتبﻌیﺔ واﻻﺴتزﻻم

اﻟﻰ اﻻﻨجراف ﻓﻲ اﻻﺴتﻘطﺎب اﻟطﺎﺌﻔﻲ  pillarizationﻓﻲ اﻟمجتمﻌﺎت اﻟمتﻌددة اﻟبنیﺔ واﻟﻰ

اﻻﻨجراف ﻓﻲ اﻟتﻌبئﺔ اﻟنزاﻋیﺔ.

ب .ﺜﻘﺎﻓﺔ اﻟﻘﺎﻋدة اﻟحﻘوﻗیﺔ  :culture de légalitéﯿواﺠﻪ ﻤﻔﻬوم اﻟﻘﺎﻨون ﻋواﺌق

ﻓﻲ اﻟمجتمﻊ اﻟﻠبنﺎﻨﻲ.
ج.

ﺜﻘﺎﻓﺔ

اﻟمجﺎل

اﻟﻌﺎم

اﻟجﺎﻤﻊ

واﻟمشترك

public

espace

 :transcommunautaireﻻ ﯿوﻓر اﺴتمرار اﻟﻐوص ﻓﻲ "اﻟطﺎﺌﻔیﺔ" communautaire/

ﻋمﻠیﺎ ﻓﻲ ﺴبیﻞ اﻟسﻠوك اﻟمواطنﻲ .ﺘﻘضﻲ اﻟمنﻬجیﺔ اﻻﺴتنتﺎﺠیﺔ
 confessionnelأي ﻨتیجﺔ ً
واﻟتر�و�ﺔ اﻟبحث واﻟتر�یﺔ ﺤول اﻟمﻌرﻓﺔ اﻟمتبﺎدﻟﺔ� ،خﺎﺼﺔ ﻟﻠجیﻞ اﻟجدﯿد ،دون ﻤنمطﺎت وﺼور

أ�ضﺎ اﻟتر�یز ﻋﻠﻰ اﻟشؤون اﻟﻌﺎﺒرة ﻟﻠطواﺌﻒ  transcommunautaireﻤﻊ ﺘحدﯿد
ُﻤشوﻫﺔ ،و ً
ﻤؤﺸراﺘﻬﺎ وﻤكوﻨﺎﺘﻬﺎ.
د .اﻟمواطنیﺔ اﻟبراﻏمﺎﺘیﺔ  :citoyenneté pragmatiqueاﻻﯿدﯿوﻟوﺠیﺎت وﺴجﺎل

ﻏﺎﻟبﺎ ﻨزاﻋیﺔ ﻓﻲ ﺤین ان اﻟمصﺎﻟﺢ اﻟیوﻤیﺔ اﻟمشروﻋﺔ ﻫﻲ ﻋنصر ﺠﺎﻤﻊ� ،خﺎﺼﺔ
اﻟﻬو�ﺎت ﻫﻲ ً
شكﻞ وﺤدة اﻗتصﺎد�ﺔ ﺼﻠبﺔ ﻟم ﺘتمكن اﻟمتﺎر�س واﻟمﻌﺎﺒر ﻤن اﻨﻔصﺎﻤﻬﺎ .اﻟحﺎﺠﺔ
ﻓﻲ ﻟبنﺎن اﻟذي ُ� ّ
ان ﺘنتﻘﻞ ﺼﻼ�ﺔ اﻟنسیﺞ اﻻﺠتمﺎﻋﻲ اﻟحﻲ اﻟﻰ اﻟمجﺎل اﻟﻌﺎم.
ّ
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ﻫـ .اﻟذاﻛرة اﻟجمﺎﻋیﺔ اﻟمشتر�ﺔ :Mémoire collective et partagée

اﻟتﻘید
ُ�ستخﻠص ﻤن ﺒراﻤﺞ "اﻟتﺎر�ﺦ" اﻟتﻲ وﻀﻌتﻬﺎ اﻟﻠجنﺔ اﻟتﺄﺴیسیﺔ ﺨمسﺔ ﻤبﺎدئ ،ﻤﻊ ﺸرط ّ
وﺘﺎﻟیﺎ دون ﺘوﺠیﻪ أو "أدﻟجﺔ":
اﻟداﺌم �ﺎﻟطﺎ�ﻊ اﻟﻌﻠمﻲ ﻟﻌﻠم اﻟتﺎر�ﺦ ً
آ .ﺘﻌﻠیم ﺘﺎر�ﺦ �ﻞ ﻟبنﺎن ﻓﻲ ﺠﻐراﻓیتﻪ اﻟحﺎﻟیﺔ اﻟمذ�ورة ﻓﻲ اﻟدﺴتور اﻟﻠبنﺎﻨﻲ.

ب .اﻟتر�یز ﻋﻠﻰ ﺘﺎر�ﺦ اﻟحر�ﺎت وﺤﻘوق اﻻﻨسﺎن ﺤیث ان اﻟتﺎر�ﺦ ﻫو ﻓﻲ ﺠوﻫرﻩ

ﺠدﻟیﺔ ﺘﻔﺎﻋﻞ ﺒین اﻟسﻠطﺔ واﻟمجتمﻊ.

ج .وﺼﻒ اﻟنزاﻋﺎت ﻓﻲ أﺴبﺎﺒﻬﺎ وﻤن ﻤنطﻠق ﻤحﺎﺴبﻲ ﻓﻲ ﺤسﺎب اﻟكﻠﻔﺔ واﻟمنﺎﻓﻊ.

ﺘﺎﻟیﺎ اﻟﻰ ﻤؤرﺨین ﻤحﺎﺴبین .historiens comptables
اﻟحﺎﺠﺔ ً
د .ﺸموﻟیﺔ ﺘﺎر�ﺦ ﻟبنﺎن ﻟتﺎر�ﺦ اﻟﻠبنﺎﻨیین ﻓﻲ اﻟجواﻨب اﻻﺠتمﺎﻋیﺔ واﻻﻗتصﺎد�ﺔ

واﻟثﻘﺎﻓیﺔ.

ﻫـ .ﺒنﺎء ذاﻛرة ﺠمﺎﻋیﺔ رادﻋﺔ ﻤن ﺨﻼل اﻟخبرات ﻓﻲ اﻟمواﺜیق اﻟتﻲ ﻫﻲ ﻨمط ﻓﻲ

اﻟبنﺎء اﻟﻘوﻤﻲ ﻓﻲ ﻋﻠم اﻟتﺎر�ﺦ اﻟمﻘﺎرن واﻟﻌﻠم اﻟدﺴتوري اﻟمﻘﺎرن .ﺘُرﺴﺦ ﺜﻘﺎﻓﺔ اﻟمواﺜیق culture

 des pactesاﻟحذر  prudenceﻓﻲ اﻟﻌﻼﻗﺎت اﻟداﺨﻠیﺔ -اﻟخﺎرﺠیﺔ.
٤

ﻤﺎ ﻫو ﻤوﻗﻊ اﻷد�ﺎن ﻓﻲ اﻟتر�یﺔ اﻟمواطنیﺔ؟
اﺴتنﺎدا اﻟﻰ دراﺴﺎت ﺘطبیﻘیﺔ ﻤﻘﺎرﻨﺔ ﺘجﺎﻩ ظواﻫر ﺘﻔﺎﻗم
اﻟحﺎﺠﺔ اﻟﻰ ﺘﺄﺼیﻞ اﻟبحث،
ً
وﺘحول أد�ﺎن اﻟﻰ اﯿدﯿوﻟوﺠیﺎت .اﻟحﺎﺠﺔ اﻟﻰ اﻟتمییز ﺒین ﺜﻼﺜﺔ
اﺴتﻐﻼل اﻟدﯿن ﻓﻲ اﻟنزاﻋﺎت
ّ

ﻤستو�ﺎت:

ﻤستوى اﻹ�مﺎن :ﻤسﺄﻟﺔ ا�مﺎﻨیﺔ.

ﻤستوى اﻟدﯿن ﻓﻲ اﻟمجﺎل اﻟﻌﺎم :ﻤسﺄﻟﺔ ﺤﻘوﻗیﺔ.

ﻤستوى اﺴتﻐﻼل اﻟدﯿن ﻓﻲ اﻟتنﺎﻓس اﻟسیﺎﺴﻲ  :ﻤسﺄﻟﺔ ﺴیﺎﺴیﺔ.
ُ�ستنتﺞ ِﻤن ذﻟك ﻀرورة اﻟتمییز ﺒین اﻟتر�یﺔ اﻟدﯿنیﺔ وﺠوﻫرﻫﺎ ﺤر�ﺔ اﻟضمیر واﻟتسﺎؤل
ﺘحدﯿدا ﻨﻘﻞ اﻟشﻌﺎﺌر واﻟمﻌتﻘدات
اﻻ�مﺎﻨﻲ واﺴتكشﺎف ﻤﻌنﻰ اﻟحیﺎة ،...واﻟتﻌﻠیم اﻟدﯿنﻲ اﻟذي ﻫو
ً

ﻤحدد.
ﻟدﯿن ّ
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٥

ﻤﺎ ﻫﻲ اﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ؟
ﺘم اﻟتمییز ﺒین ﺜﻼﺜﺔ ﻤكوﻨﺎت ﻓﻲ ﻤﻔﻬوم اﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ:
 -اﻟمﻠكیﺔ اﻟﻌﺎﻤﺔ اﻟتﻲ ﻫﻲ ﻤحددة ﻓﻲ ﻗواﻨین.

 -اﻟمﺎل اﻟﻌﺎم اﻟذي ﻫو ﺜمرة واردات اﻟضراﺌب واﻟرﺴوم وﻤسﺎﻫمﺎت اﻻﻓراد واﻟجمﺎﻋﺎت،

و�ذﻟك اﻟرأﺴمﺎل اﻟمتراﻛم ﻋبر اﻻﺠیﺎل.

 -اﻟﻘضﺎ�ﺎ اﻟمشتر�ﺔ اﻟتﻲ ﻫﻲ ﻤجﺎل ﻨﻘﺎش ﻋﺎم ﻓﻲ ﺴبیﻞ ﺒﻠورة ﺴیﺎﺴﺎت ﻋﺎﻤﺔ.

ان اﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ ﻟیست ﻤصﻠحﺔ اﻛثر�ﺔ ،وﻻ ﻤصﻠحﺔ اﻗﻠیﺔ ،وﻻ ﻤصﻠحﺔ اﻟجمیﻊ.
اﻨﻬﺎ اﻟمصﻠحﺔ اﻟتﻲ ﺘحﺎﻓظ ﻋﻠﻰ وﺤدة واﺴتﻘرار وازدﻫﺎر اﻟمجتمﻊ اﻟذي ﺘنتمﻲ اﻟیﻪ وﺘحﻘق

اﻻﻫداف اﻟتﻲ �صبو اﻟیﻬﺎ اﻟمواطنون� .ﻞ ﻋمﻞ ﻟﻠمصﻠحﺔ اﻟﻌﺎﻤﺔ ﻓیﻪ درﺠﺔ ﻤن اﻟتضحیﺔ
�مصﺎﻟﺢ آﻨیﺔ ﻻﻓراد وﺠمﺎﻋﺎت ،واﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ ﻨﻔسﻬﺎ ﺘﻘضﻲ �ﺎن ﺘنﻌكس ﻫذﻩ اﻟتضحیﺔ
ا�جﺎ�ﺎ ﻋﻠﻰ اﻟمجتمﻊ ،واﻻرﺠﺢ ﻋﻠﻰ ﺠمیﻊ اﻓرادﻩ اذا وﻓرت اﻟوﺤدة واﻻﺴتﻘرار واﻻزدﻫﺎر.
ً
ﺘﺎﻟیﺎ ﺘطبیﻘﺎت اﻟشﺄن اﻟﻌﺎم ﻓﻲ اﻟمجﺎل اﻟتر�وي ﻤن ﺨﻼل ﻤندو�ﻲ اﻟصﻒ؟
ﻤﺎ ﻫﻲ ً

درﺴﺎ �كﻔﺎءة ﻋﺎﻟیﺔ واﺴتوﻋب اﻟتﻼﻤذة اﻟدرس
اﻋطﻲ ﻤثﺎل ﻋﻠﻰ ذﻟك" :اذا وﻓر اﻟمﻌﻠم ﻟﻠتﻼﻤذة ً
وﻨجحوا ﻓﻲ اﻟتﻘییم ،وﻟكن ﻟدى ﺨروﺠﻬم ﻤن اﻟصﻒ ﻓﺎﻟطﺎوﻻت ﻤبﻌثرة واﻟكراﺴﻲ ﻓﻲ ﻏیر ﻤكﺎﻨﻬﺎ
وارض اﻟصﻒ وﺴخﺔ ...ﻓمﺎذا ﺘﻌﻠموا؟"
٦

ﻤﺎ اﻟﻌمﻞ ﻓﻲ اﻟمجﺎل اﻟتر�وي؟

ﻤكوﻨﺎت اﻟتر�یﺔ ﻋﻠﻰ اﻟشﺄن اﻟﻌﺎم ﻓﻲ اﻟمجﺎل اﻟدراﺴﻲ ﺤسب اﻟتصنیﻒ اﻟتﺎﻟﻲ:
اوﻻً -اﻟمجﺎل اﻟﻌﺎم اﻟجﻐراﻓﻲ اﻟمشترك ﻓﻲ اﻟمدرﺴﺔ
 .١اﻟطﺎوﻻت واﻟكراﺴﻲ واﻟتجﻬیزات واﻻﺜﺎث ﻋﺎﻤﺔ.
 .٢اﻟنظﺎﻓﺔ اﻟﻌﺎﻤﺔ.

 .٣ﺘرﺘیب اﻟمكﺎن وﺘنظیمﻪ.
 .٤اﻟسﻼﻤﺔ اﻟﻌﺎﻤﺔ ﻓﻲ �ﻞ ارﺠﺎء اﻟمدرﺴﺔ.

ﺗﻘدﯾم 25

 .٥اﻟصیﺎﻨﺔ.
 .٦اﻟتراث اﻟمدرﺴﻲ واﻟذاﻛرة وﺤﻔظﻬمﺎ واﺒرازﻫمﺎ.
 .٧ﺘرﺸید اﺴتﻌمﺎل اﻟﻘرطﺎﺴیﺔ واﻟضرورات اﻟیوﻤیﺔ.
ﺜﺎﻨیﺎ -اﻟنظﺎم اﻟﻌﺎم :اﻟﻘواﻋد اﻟنﺎظمﺔ ﻓﻲ ﺴبیﻞ:
ً
ﻤﻌﺎ.
اﻟﻌیش ً
اﻟمﻌﺎﻟجﺔ اﻟسﻠمیﺔ ﻟﻠنزاﻋﺎت.

ﻨوﻋیﺔ ﺤیﺎة اﻓضﻞ.
 .٨ﻤمﺎرﺴﺔ اﻟسﻠطﺔ ﺤسب ﻗواﻋد وﻟیس ﺤسب ﻋﻼﻗﺎت ﻨﻔوذ.
 .٩ﻗواﻋد ﻟﻠنجﺎح واﻟترﻓیﻊ واﻟرﺴوب.

 .١٠اﻻﻋتمﺎد ﻋﻠﻰ ﻤرﺠﻌیﺔ ﺤﻘوﻗیﺔ ،ﻤﻌروﻓﺔ وﻤﻌﻠنﺔ ،ﻓﻲ اﻟتﻘر�ر وﻤﻌﺎﻟجﺔ اﻟخﻼﻓﺎت.
 .١١اﻻﺼﻐﺎء ﻓﻲ اﻟصﻒ ﻟﻠصﺎﻟﺢ اﻟﻌﺎم.
ﺜﺎﻟ ًثﺎ -ﺒنیﺔ اﻟﻌﻼﻗﺎت اﻟتر�و�ﺔ

 .١٢ﺘﻌﺎون وﺘنﺎﻓس ﻓﻲ اطﺎر ﻗواﻋد.

اﺴتنﺎدا اﻟﻰ ﻤسؤوﻟیﺔ اﻻدارة و�راﻤﺞ اﺨرى ﺘكون ﺜمرة ﻤشورة ﺒین
 .١٣ﺒراﻤﺞ ﻤشتر�ﺔ
ً
اﻟمﻌﻠمین و�ین اﻟتﻼﻤذة.
 .١٤ﻤدى ﻤسﺎﻋدة اﻟتﻼﻤذة ﻟبﻌضﻬم وﻤسﺎﻋدة ﺤﺎﻻت اﻟظﻠم.
 .١٥دﻋم اﻻدارة اﻟرﺸیدة ﻤن ﻗبﻞ اﻟمﻌﻠمین واﻟتﻼﻤذة.

 .١٦اﻟبیئﺔ اﻟنﻔسیﺔ ﻓﻲ اﻟمدرﺴﺔ :ﻋداﻟﺔ وﻤسﺎواة وﻋدم ﺘمییز وﺠو ﻤن اﻟثﻘﺔ وﺘحﻔیز
اﻟﻘدرات.
 .١٧ﻗیم اﻟصﻠﺔ اﻻﺠتمﺎﻋیﺔ ﻤن ﺨﻼل طبیﻌﺔ اﻟﻌﻼﻗﺎت.

 .١٨ﻗیم اﻟصﻠﺔ اﻻﺠتمﺎﻋیﺔ ﻤن ﺨﻼل ﻤضمون اﻟتﻌﻠیم� ،خﺎﺼﺔ ﺘﻌﻠیم ﺘﺎر�ﺦ ﻟبنﺎن.
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ﻟبنﺎﻨیﺎ
دوﻟنﺔ اﻟمواطنیﺔ وﻤضموﻨﻬﺎ
ً

ﻤسرﻩ
اﻨطوان ّ

*

ﺘمخضت ﻋن اﻟتحوﻻت �ﻌد اﻟحرب اﻟﻌﺎﻟمیﺔ اﻻوﻟﻰ وﻓﻲ اﻟمنطﻘﺔ اﻟﻌر�یﺔ �شكﻞ ﺨﺎص
دول ﺴﻠطو�ﺔ ﻫﻲ اﻟیوم ﻓﻲ طور اﻟتﻔكك واﻻﻨﻬیﺎر .وﺴﻌت دول ﻋر�یﺔ ،ﺘحت ﺸﻌﺎر اﻻﻨدﻤﺎج
اﻻﺠتمﺎﻋﻲ وﺘحﻘیق اﻟﻌصرﻨﺔ ،اﻟﻰ اﻟﻘضﺎء ﻋﻠﻰ اﻟﻌدﯿد ﻤن اﻟتنظیمﺎت اﻟنﺎ�ﻌﺔ ﻤن اﻟتراث اﻟﻌر�ﻲ

واﻻﺴﻼﻤﻲ واﻟتﻲ ﺘُحﻘق اﻟمشﺎر�ﺔ واﻟمسﺎواة وﺤمﺎ�ﺔ اﻟحر�ﺎت اﻟدﯿنیﺔ واﻟحﻘوق اﻟثﻘﺎﻓیﺔ ﻟجمیﻊ
ﻤكوﻨﺎت اﻟمجتمﻊ .اﻟﻰ ﺠﺎﻨب ذﻟك ﺘنﺎﻤت اﻟمطﺎﻟبﺔ �ﺎﻻﻨتﻘﺎل ﻤن اﻟرﻋﺎ�ﺔ اﻟﻰ اﻟمواطنیﺔ ﻓﻲ
اﻟمسﺎواة واﻟمشﺎر�ﺔ.

ﺘسﻌﻰ ﻤجتمﻌﺎت ﻋر�یﺔ اﻟیوم اﻟﻰ اﻟتخﻠص ﻤن اﻟدوﻟﺔ اﻟسﻠطو�ﺔ و�برز اﻟشﺎرع اﻟﻌر�ﻲ،
ﻤﻐیبﺎ� ،واﻗﻊ ﯿتوﺠب ﻋﻠﻰ اي ﺴﻠطﺔ اﻟتﻌﺎﻤﻞ ﻤﻌﻪ.
اﻟذي �ﺎن ﻓﻲ اﻟسﺎﺒق ً
ﻓﻲ ﻤجتمﻌﺎت ﻏر�یﺔ ﺤیث ﺘبدو اﻟد�مﻘراطیﺎت راﺴخﺔ ﺘتنﺎﻤﻰ اﻟﻔرداﻨیﺔ وﺤﻘوق اﻟﻔرد
ﻋﻠﻰ ﺤسﺎب اﻟصﻠﺔ اﻻﺠتمﺎﻋیﺔ ،ﻓﻲ ﺤین ان ﻗﺎﻋدﺘﻲ اﻟد�مﻘراطیﺔ ﻫمﺎ اﻟدوﻟﺔ اﻟراﻋیﺔ ﻟﻠشﺄن

اﻟﻌﺎم واﻟمواطن اﻟواﻋﻲ واﻟواﺜق �ﻘدرﺘﻪ .citizen power

ﺘحرر ﺒتراﺜﻬم اﻟدﺴتوري طیﻠﺔ أﻛثر ﻤن ار�ﻌﺔ
ﻤﺎذا ﻓﻌﻞ اﻟﻌرب �ﻌد اﻟﻌﻬود اﻟتﻲ ُﺴمیت ًا

ﻗرون؟ ﺘخﻠوا �ﺎﻟمطﻠق ﻋن �ﻌض ﺘنظیمﺎت اﻟمﺎﻀﻲ ﺒدون اﻟسﻌﻲ اﻟﻰ ﻋصرﻨﺔ ﻫذﻩ اﻟتنظیمﺎت.

واﻋتمدوا ﺴیﺎﻗﺎت اﯿدﯿوﻟوﺠیﺔ ﻓﻲ اﻟتحدﯿث ﺒدون اﺴتیﻌﺎب ﻤوﺠبﺎﺘﻪ .اﻨﻪ ﻤﺄزق �ﻌض اﻟﻔكر اﻟﻌر�ﻲ
و�ﻌض اﻟﻔكر اﻟتوﺤیدي اﻟﻌر�ﻲ .ان اﻟﻘوﻤیﺔ اﻟصﻬیوﻨیﺔ ﻓﻲ اﻟموﻀوع اﻟذي ُﯿﻬمنﺎ ﻫﻲ اﻟتﻲ
ﻤﻔﻬوﻤﺎ اﻨﻔجﺎرً�ﺎ ﻓﻲ اﻟتﻼزم ﺒین ﻫو�ﺔ دﯿنیﺔ
أدﺨﻠت ﻋﻠﻰ اﻟمنطﻘﺔ اﻟﻌر�یﺔ واﻟشرق اﻷوﺴط ﻋﺎﻤﺔ
ً
وﻤسﺎﺤﺔ ﺠﻐراﻓیﺔُ .ﯿنﺎﻗض اﻟتراث اﻟدﺴتوري اﻟﻌر�ﻲ ﻫذا اﻟمنحﻰ.

* ﻋﻀﻮ اﻟﻤﺠﻠﺲ اﻟﺪﺳﺘﻮري.
رﺋﯿﺲ ﻛﺮﺳﻲ اﻟﯿﻮﻧﺴﻜﻮ ﻟﺪراﺳﺔ اﻻدﯾﺎن اﻟﻤﻘﺎرﻧﺔ واﻟﻮﺳﺎطﺔ واﻟﺤﻮار ،ﺟﺎﻣﻌﺔ اﻟﻘﺪﯾﺲ ﯾﻮﺳﻒ.
ﻋﻀﻮ ﻣﺆﺳﺲ ﻟﻠﻤﺆﺳﺴﺔ اﻟﻠﺒﻨﺎﻧﯿﺔ ﻟﻠﺴﻠﻢ اﻷھﻠﻲ اﻟﺪاﺋﻢ )ﺟﺎﺋﺰة ﺑﺮﻧﺎﻣﺞ اﻷﻣﻢ اﻟﻤﺘﺤﺪة اﻻﻧﻤﺎﺋﻲ  PNUDوﻣﺆﺳﺴﺔ
ﺟﻮزف وﻟﻮر ﻣﻐﯿﺰل "ﻟﻠﺴﻠﻢ اﻷھﻠﻲ وﺣﻘﻮق اﻻﻧﺴﺎن".(۱۹۹۷ ،
ﻋﻀﻮ ﻟﺠﻨﺘﻲ "اﻟﺘﺮﺑﯿﺔ اﻟﻤﺪﻧﯿﺔ" و"اﻟﺘﺎرﯾﺦ" ﻓﻲ ﺧﻄﺔ اﻟﻨﮭﻮض اﻟﺘﺮﺑﻮي ،اﻟﻤﺮﻛﺰ اﻟﺘﺮﺑﻮي ﻟﻠﺒﺤﻮث واﻻﻧﻤﺎء،
.۲۰۰۲-۱۹۹٦
ﺟﺎﺋﺰة اﻟﺮﺋﯿﺲ اﻟﯿﺎس ھﺮاوي :ﻟﺒﻨﺎن اﻟﻤﯿﺜﺎق.۲۰۰۷ ،
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 ٣٠اﻨطوان ّ

ﻨﻌرض ﻫذﻩ اﻟﻘضﺎ�ﺎ ﻻﻨﻪ ﻤﻊ اﻨﻬیﺎر اﻟحدود� ،ﻔﻌﻞ ﻋوﻟمﺔ وﺴﺎﺌﻞ اﻟتواﺼﻞ وﺤر�ﺔ

اﻟسكﺎن ،ﺘُطرح �صورة ُﻤتزاﯿدة ﻤشكﻠﺔ ﺤمﺎ�ﺔ ﺤﻘوق اﻟمواطن اﻟدﯿنیﺔ واﻟثﻘﺎﻓیﺔ
اﻨتﻘﺎل اﻷﺸخﺎص و ّ

ﻋﻠﻰ اﻟصﻌیدﯿن اﻟجﻐراﻓﻲ واﻟشخصﻲ� .ﻘتضﻲ� ،ﺎﻟنسبﺔ ﻟﻠمجتمﻌﺎت اﻟمتنوﻋﺔ اﻟبنیﺔ ،اﻟبحث ﻓﻲ

ﻛیﻔیﺔ اﺤترام ﺤﻘوق اﻻﻨسﺎن ﻓﻼ ﺘكون اﻟوﺤدة ﺤصیﻠﺔ ﻫندﺴﺔ ﺸﻌوب ﺠراﺤیﺔ ﻓﻲ ﺘﻬجیر أو
ا�ﺎدة أو ﺘطﻬیر اﺜنﻲ او اﻨدﻤﺎج ﻗسري.
ان اﺸكﺎﻟیﺔ ر�ط اﻟﻬو�ﺔ �ﺎﻟجﻐراﻓیﺎ وان ﺘبدو طبیﻌیﺔ ﻓﻲ اﯿدﯿوﻟوﺠیﺔ اﻟدوﻟﺔ–اﻷﻤﺔ ﻓﺎﻨﻬﺎ

ﻗد ﺘكون اﻨتحﺎر�ﺔ ودﻤو�ﺔ� ،خﺎﺼﺔ ﻓﻲ زﻤن اﻟتواﺼﻞ ﻀمن ﻤجﺎﻻت ُﻤتحر�ﺔ ﻤﺎد�ﺔ ورﻤز�ﺔ
ﻏﺎﻟبﺎ ﻏیر ُﻤتمر�زة ﻓﻲ ﻤجﺎل ﺠﻐراﻓﻲ ُﻤحدد.
وﺤیث �ﻞ اﻟجمﺎﻋﺎت اﻟوطنیﺔ ﻫﻲ ً
ﻤنذ اﻟخمسینیﺎت ﻤن اﻟﻘرن اﻟمﺎﻀﻲ ،أﻟﻐت ﺴﻠطﺎت ﻋر�یﺔ اﻟحق اﻟممنوح ﻟﻠطواﺌﻒ
ﻓﻲ اﻨشﺎء ﻤدارﺴﻬﺎ اﻟخﺎﺼﺔ ،اﻤﺎ ﻋن طر�ق ﺘﺄﻤیم اﻟتﻌﻠیم ،و�ﻤﺎ ﻋن طر�ق ﻤراﻗبتﻪ �صورة

�جیﺎ اﻟتمثیﻞ اﻟنسبﻲ اﻟمضمون
ﻤبﺎﺸرة .ﻟم ُﯿؤد ذﻟك اﻟﻰ اﻨدﻤﺎج ﺜﻘﺎﻓﻲ أﻛبر .و�ذﻟك أﻟﻐﻲ ﺘدر ً
ﻓﻲ اﻟمجﺎﻟس اﻟسیﺎﺴیﺔ واﻻدارات اﻟﻌﺎﻤﺔ .اﻤﺎ ﻓﻲ ﻤﺎ ﯿتﻌﻠق ﺒنظﺎم اﻷﺤوال اﻟشخصیﺔ ،ﻓﺈﻨﻪ ﻻ
ﯿتمتﻊ �ﺎﻟمسﺎواة ﻤﻊ اﻟشر�ﻌﺔ اﻻﺴﻼﻤیﺔ� ،ﺎﺴتثنﺎء ﺤﺎﻟﺔ ﻟبنﺎن ﺤیث ﻻ ﺘحظﻰ أ�ﺔ طﺎﺌﻔﺔ �ﺄي

ﺘﻔوق ﻋﻠﻰ طﺎﺌﻔﺔ أﺨرى ﻓﻲ ﻤﺎ �ختص ﺒنظﺎم اﻷﺤوال اﻟشخصیﺔ اﻟخﺎص ﺒﻬﺎ ﻓﻲ ﺤﺎل اﻟتنﺎزع
ﺸجﻊ ﻋﻠﻰ ﺘراﺠﻊ اﻟتحﺎﯿﻞ ﻋﻠﻰ اﻟﻘﺎﻨون.
ﺒین اﻟﻘواﻨین ،اﻷﻤر اﻟذي ّ
أوﺠد اﻟنظﺎم اﻟﻠبنﺎﻨﻲ ،ﻤن ﺤیث اﻟمبدأ ،وﺴیﻠﺔ ﻋمﻠیﺔ ﺨﻼل اﻻﻨتداب اﻟﻔرﻨسﻲ ﻟتطبیق
ﻓدراﻟیﺔ ﺸخصیﺔ ُﻤنﻔتحﺔ أو ﻏیر ﻤﻐﻠﻘﺔ ﻋندﻤﺎ ﻟحظ� ،موﺠب اﻟﻘرار  ٦٠ل.ر .ﻓﻲ  ١٣آذار
 ،١٩٣٦اﻨشﺎء طﺎﺌﻔﺔ اﻟحق اﻟﻌﺎم اﻟتﻲ ﻻ ﺘﻌرف اﻟتشر�ﻌﺎت اﻟﻌثمﺎﻨیﺔ وﺠودﻫﺎ .ﻓﺎﻟذﯿن ﻻ ﯿنتمون

ﻏﺎﻟبﺎ �سبب زواج
اﻟﻰ طﺎﺌﻔﺔ ،أو اﻟذي ﯿرﻏبون ﻓﻲ اﻟتخﻠﻲ ﻋن اﻨتمﺎﺌﻬم اﻷﺼﻠﻲ �ﺎﻟوﻻدةً ،
ﻤختﻠط�ُ ،مكنﻬم اﻻﻨضمﺎم اﻟﻰ ﻤجموﻋﺔ اﻟحق اﻟﻌﺎم اﻟتﻲ ﻫﻲ طﺎﺌﻔﺔ ﻏیر ﻤذﻫبیﺔ.
ﻓﻲ اﻟمجتمﻌﺎت اﻟﻌر�یﺔ ﻤﺎ زال �طﻐﻰ ادراك اﻟجمﺎﻋﺔ ﻋﻠﻰ ﺤسﺎب ﺤﻘوق اﻟﻔرد وﻋﻠﻰ

ﺤسﺎب دور اﻟدوﻟﺔ �جسر �ﻌبر ﻤنﻪ اﻟجمیﻊ ﺒدون اﺴتثنﺎء .اﻤﺎ اﻟمجتمﻌﺎت اﻟﻐر�یﺔ اﻟتﻲ ﻋرﻓت
ﻏﺎﻟبﺎ ﻤن طﻐیﺎن اﻟﻔرداﻨیﺔ ﻋﻠﻰ ﺤسﺎب
ﺘطور
ًا
ﻤﻠموﺴﺎ ﻓﻲ ﻤسﺎرﻫﺎ اﻟد�مﻘراطﻲ ﻓﺎﻨﻬﺎ ﺘﻌﺎﻨﻲ ً
ً
ﺴﻠبﺎ وﻤستﻘبﻼً ﻋﻠﻰ ﻗدرة اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ﻓﻲ اﻻدارة
اﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ اﻟمشتر�ﺔ ﻤمﺎ ﯿؤﺜر ً
اﻟرﺸیدة ﻟﻠخیر اﻟﻌﺎم.

ﺘﺎﻟیﺎ ﻤن اﻟتطورات اﻟﻌﺎﻟمیﺔ اﻟیوم ان ﻤﻔﻬوم اﻟمواطنیﺔ وﻤمﺎرﺴتﻬﺎ �حﺎﺠﺔ
ﯿبدو ﻟنﺎ ً
ﺤرﺼﺎ ﻋﻠﻰ ﺤﻘوق اﻟمواطن وﻋﻠﻰ ﺼیﺎﻨﺔ ﻋﻼﻗتﻪ
اﻟﻰ ﻤز�د ﻤن اﻟتصو�ب واﻟتر�یز واﻟتﺄﺼیﻞ ً
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�ﺎﻟدوﻟﺔ اﻟنﺎظمﺔ ﻟﻠحیﺎة اﻟمشتر�ﺔ .ﻫذﻩ اﻟﻌﻼﻗﺔ ﻫﻲ اﻟیوم ﻤﻌﻠﻘﺔ )en (suspensus

 .suspensﻨﻌنﻲ �مﻌﻠﻘﺔ اﻨﻬﺎ ﻋﻼﻗﺔ ﻤضطر�ﺔُ ،ﻤضﻌضﻌﺔُ ،ﻤترددة ،ﺤﺎﺌرةُ ،ﻤتخبطﺔ،
ﻏﺎﻤضﺔ .ﻫذا ﻤﺎ ﺘبینﻪ ﻤؤﻟﻔﺎت ﺤدﯿثﺔ .١

ﻤﺎ ﻫﻲ اﻟمواطنیﺔ؟ ﻤﺎ ﻫﻲ ﻤكوﻨﺎﺘﻬﺎ؟ ﻤﺎ ﻫﻲ ﺸروط ﻤمﺎرﺴتﻬﺎ؟ ﻤﺎ ﻫﻲ ﺨصﺎﺌصﻬﺎ

ﻨسبیﺎ اﻻﺠﺎ�ﺎت ﻋﻠﻰ ﻫذﻩ اﻷﺴئﻠﺔ او ﺘحددت
ﻓﻲ اﻟمجتمﻌﺎت اﻟمتﻌددة اﻟبنیﺔ �ﻠبنﺎن؟ اﺴتنﻔذت ً
اطرﻫﺎ اﻟبحثیﺔ واﻟتطبیﻘیﺔ .٢
ﻋﺎﻟمیﺎ وﻋر ً�یﺎ ،وﻓﻲ
اﻟمطروح �حدة ﻤن ﺨﻼل اﻟتطورات ﻤنذ اﻟحرب اﻟﻌﺎﻟمیﺔ اﻻوﻟﻰ،
ً
ﻟبنﺎن �شكﻞ ﺨﺎص ،ﻫو اﻟﻌﻼﻗﺔ ﺒین اﻟمواطن واﻟدوﻟﺔ .اﻟتﺎر�ﺦ ﺠدﻟیﺔ ﻋﻼﻗﺔ ﺒین اﻟمجتمﻊ
واﻟدوﻟﺔ� .مكن ﻓﻲ ﻫذا اﻟسیﺎق اﻟتمییز ﺒین ﺜﻼث ﻤراﺤﻞ ﺘﺎر�خیﺔ ﻓﻲ ﻫذﻩ اﻟجدﻟیﺔ:
 .١ﻤواﺠﻬﺔ ﺴﻠطﺔ اﻟدوﻟﺔ اﻟطﺎﻏیﺔ :ﺒروز اﻟمواطن � citoyenمصدر ﻟﻠشرﻋیﺔ وﻟیس

ﺘﺎ�ﻌﺎ �ُ sujetمﺎرس ﻤواطنیتﻪ ﻓﻲ ﻤواﺠﻬﺔ ﺴﻠطﺔ اﻟدوﻟﺔ اﻟطﺎﻏیﺔ او اﻟمطﻠﻘﺔ أو اﻟجمﺎﻋﺔ
ً
٣
اﻟطﺎﻏیﺔ ) ١٩١٤وﻟﻐﺎ�ﺔ ﻤنتصﻒ اﻟﻘرن اﻟﻌشر�ن( .

 .٢ﺘنﺎﻤﻲ ﺤﻘوق اﻟﻔرد ﺘجﺎﻩ اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ :ﻤﻊ اﻟتطور اﻟد�مﻘراطﻲ وﺘﻌمیم

اﻟشرﻋﺎت اﻟدوﻟیﺔ ﻟحﻘوق اﻻﻨسﺎن واﻻﺠتﻬﺎدات اﻟدﺴتور�ﺔ ﺘنﺎﻤﻲ ﺤﻘوق اﻟﻔرد وادراﻛﻪ ﻟحﻘوﻗﻪ ﻓﻲ
داﺨﻠیﺎ
ﻋﻼﻗﺔ ﺸبﻪ ﻤتوازﻨﺔ ﺘجﺎﻩ اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ اﻟتﻲ ﺘتمتﻊ �ﺎﻟﻘدرة ﻋﻠﻰ اﻟتدﺨﻞ ﻟﻠصﺎﻟﺢ اﻟﻌﺎم،
ً

ودوﻟیﺎ ،وﺘحظﻰ �ﺎﻟدﻋم ﻟﻘ ارراﺘﻬﺎ �ﻔضﻞ ﺠیﻞ ﻤن اﻟمواطنین ﻋﺎﻨوا و�ﻼت اﻟحروب وﺴﺎﻫموا ﻓﻲ
ً
اﻻﻟتزام واﻟدﻓﺎع ﻋن اﻟحر�ﺎت وﺤﻘوق اﻻﻨسﺎن واﻟمبﺎدئ اﻟد�مﻘراطیﺔ ﻋﺎﻤﺔ )ﻤنذ ﻤنتصﻒ اﻟﻘرن
اﻟﻌشر�ن وﻟﻐﺎ�ﺔ اﻟیوم(.
 .٣ﺘنﺎﻤﻲ اﻟﻔرداﻨیﺔ ﺘجﺎﻩ ﻀعﻒ اﻟدوﻟﺔ :ﻤﻊ اﻟﻌوﻟمﺔ و�روز ﻤنظمﺎت ﻋﺎﺒرة ﻟﻠحدود

واﻤتداد اﻗتصﺎد اﻟسوق اﻟذي �ستﻬدف اﻟﻔرد �مستﻬﻠك و�روز ﺠیﻞ ﺠدﯿد ﻟم �ﻌش ﺤر�ین ﻋﺎﻟمیتین
وﻟم ُ�شﺎرك ﻤبﺎﺸرة ﻓﻲ ﻤكتسبﺎت اﻟنضﺎل اﻟد�مﻘراطﻲ ﻟﻸﺠیﺎل اﻟسﺎ�ﻘﺔ ﺘمتد اﻟﻔرداﻨیﺔ
 individualismeﻓﻲ ﻤجتمﻌﺎت ﻏر�یﺔ ،وﺘمتد ﻓﻲ اﻟمجتمﻌﺎت اﻟﻌر�یﺔ ﺤﺎﻻت ﻤن اﻟتذﻤر
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Sciences humaines, 2014, 250 p.
Dominique Schnapper, L’esprit démocratique des lois, Paris, Gallimard, 2014, 322 p.
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. A. Messarra, La culture citoyenne dans une société multicommunautaire (Le Liban en
perspective comparée), Beyrouth, Librairie Orientale, Publication de Gladic, 2013, 560 p. +
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 .۳ﯾﺮاﺟﻊ ﻛﺘﺎب:
Raymond Aron, L’homme contre les tyrans, Paris 1944.

ﻤسرﻩ
 ٣٢اﻨطوان ّ

ﻋﺎﻟمیﺎ وﻋر ً�یﺎ ،ﻓﻲ اﻀﻌﺎف ﺴیﺎق ﺒنﺎء اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ اﻟﻘﺎدرة ﻋﻠﻰ
واﻟتشكﻲ� ،مﺎ �سﺎﻫم،
ً
ﺴﺎ�ﻘﺎ .وﻋندﻤﺎ اﻨﻬﺎرت أﻨظمﺔ ﻋر�یﺔ
ادارة اﻟشﺄن اﻟﻌﺎم ﻓﻲ أوﻀﺎع أﻛثر ﺼﻌو�ﺔ ﻤمﺎ �ﺎﻨت ﻋﻠیﻪ ً
ﺴﻠطو�ﺔ ﺘنﺎﻤت ظواﻫر اﻟتذﻤر واﻟتشكﻲ  mentalité contestataireﺘجﺎﻩ دوﻟﺔ ﻋر�یﺔ
ﺴﻠطو�ﺔ اﻨﻬﺎرت وﺘجﺎﻩ دوﻟﺔ د�مﻘراطیﺔ �حﻠم ﺒﻬﺎ اﻟنﺎس ،ﺒینمﺎ اﻟمطﻠوب ﻤواطنیﺔ ﻓﺎﻋﻠﺔ وداﻋمﺔ

ﻓﻲ ﺒنﺎء اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ اﻟﻘﺎدرة .٤

١

ﺘﺎر�خیﺔ اﻟمواطنیﺔ ﻓﻲ اﻟﻔكر واﻟتﺎر�ﺦ ﻓﻲ اﻟمجتمﻌﺎت اﻟﻌر�یﺔ
�خیﺎ وﻤمﺎرﺴﺔ� ،ﺎﻫتمﺎم اﻟمؤرﺨین
ًا
ﻓكر
ﻟم ﺘستﺄﺜر ﺘﺎر�خیﺔ ﻤﻔﻬوم اﻟمواطنیﺔً ،ا
وﺘطور ﺘﺎر ً

أﺴﺎﺴﺎ ﺠدﻟیﺔ ﻋﻼﻗﺔ ﺒین اﻟمجتمﻊ واﻟسﻠطﺔ .ﻤن اﻟمﻔترض ان ﺘبرز
�ﺎﻟرﻏم ﻤن ان اﻟتﺎر�ﺦ ﻫو ً
ﻛﻞ �تﺎ�ﺔ رﺼینﺔ ﻟﻠتﺎر�ﺦ  historiographieﻫذﻩ اﻟجدﻟیﺔ.

ﻟمﺎذا ﺘبرز ﻫذﻩ اﻟجدﻟیﺔ ﺒوﻀوح ﻓﻲ �تﺎ�ﺔ ﺘﺎر�ﺦ اﻟبﻠدان اﻟﻐر�یﺔ ،و�خﺎﺼﺔ ﻤنذ اﻟثورة

ﻏﺎﻟبﺎ ﻓﻲ �تﺎ�ﺔ ﺘﺎر�ﺦ اﻟمجتمﻌﺎت اﻟﻌر�یﺔ؟ �ﻌود اﻟسبب اﻟﻰ ارادة أﻨظمﺔ
اﻟﻔرﻨسیﺔ ،وﺘُطمس ً
ﺴﻠطو�ﺔ ﻋر�یﺔ ﻓﻲ طمس ﺘحرك اﻟنﺎس واﻟمجتمﻊ واﻟتر�یز ﻋﻠﻰ اﻟتﺎر�ﺦ اﻟدﺒﻠوﻤﺎﺴﻲ وﺘﺎر�ﺦ
وﻏﺎﻟبﺎ ،ﻓﻲ �تب ﺘﺎر�ﺦ ﻤدرﺴیﺔ ﻓﻲ ﻟبنﺎن ،ﻋندﻤﺎ �حصﻞ ﺘحرك ﻤن اﻟمجتمﻊ ﻓﻲ ﻤﻘﺎوﻤﺔ
اﻟحكﺎم.
ّ
ً
اﻟسﻠطﺔ �كتب اﻟمؤرخ ﻋن اﻟشخص أو اﻟجمﺎﻋﺔ اﻟمﻌﺎرﻀﺔ" :وطمﻊ ﻓﻲ اﻟسﻠطﺔ"! ،ﻤﺎ �ﻌنﻲ ان

ﻟﻠسﻠطﺔ أر�ﺎﺒﻬﺎ واﺨتصﺎﺼییﻬﺎ واﻟنﺎس ُﻤتطﻔﻠون ﻋﻠﻰ اﻟسﻠطﺔ وﻟیسوا ﻤصدر اﻟسﻠطﺔ وﺸرﻋیتﻬﺎ.

ﺘﺎﻟیﺎ ﻓﻲ ﻋﻬد اﻟتحوﻻت اﻟﻌر�یﺔ اﻟﻰ اﻋﺎدة ﻗراءة اﻟتﺎر�ﺦ اﻟﻌر�ﻲ وﺘﺎر�ﺦ اﻟمجتمﻌﺎت
اﻟحﺎﺠﺔ ً
اﻟﻌر�یﺔ ﻤن ﻤنطﻠق اﻟنﺎس وﺠدﻟیﺔ اﻟﻌﻼﻗﺔ ﺒین اﻟمجتمﻊ واﻟسﻠطﺔ واﻋﺎدة ﻗراءة اﻟتراث اﻟﻔﻠسﻔﻲ

واﻷدﺒﻲ اﻟﻌر�ﻲ ﻤن ﻤنطﻠق اﻟﻘیم اﻻﻨسﺎﻨیﺔ واﻟدﻓﺎع ﻋن اﻟحﻘوق واﻟحر�ﺎت.

 . ٤ﺣﻮل ﺗﺮاﺟﻊ ﺷﺮﻋﯿﺔ اﻟﺪوﻟﺔ ودﻋﻢ اﻟﺸﺮﻋﯿﺔ:
Bruce Gilley, The Right to Rule: How States Win and Lose Legitimacy, New York, Columbia
University Press, 2009.
Bruce Gilley, “The Determinants, of State Legitimacy: Results for 72 countries,” International
Political Science Review 27, Jannuary 2006, 47-71.
Pippa Norris, Democratic Deficit: Critical Citizens Revisited, New York, Cambridge
University Press, 2011.
Russell J. Dalton, Democratic Challenges, Democratic Choices: The Erosion of Political
Support in Advanced Industrial Democracies, Oxford, Oxford University Press, 2004.
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ﻤﺎ زال �سیطر ﻋﻠﻰ اﻷدب اﻟﻌر�ﻲ� ،مﺎ ﻫو ُﻤﻠﻘن ﻓﻲ ﻤدارس وﺠﺎﻤﻌﺎت ﻋر�یﺔ،
اﻟﻔحوﻟﺔ واﻟبداوة واﻟمد�ﺢ واﻟﻬجﺎء واﻟرﺜﺎء ...وﻟیس ﻗیم اﻟحر�ﺔ واﻟد�مﻘراطیﺔ .ﻋصر اﻟنﻬضﺔ
�شكﻞ ﺨﺎص ﻤﻠﻲء ﺒنصوص ﻻ ﺘرد ﻓﻲ أي �تﺎب ﻨصوص أو �تﺎب أدب .ﻓﻲ ﻋصر اﻟنﻬضﺔ

ﻨصوص ﻤن ﻋبد اﻟرﺤمﺎن ﻋزام .و�طرح ﻓرﻨسیس ﻓتﺢ ﷲ اﻟمراش ) (١٨٣٦-١٨٧٣ﻤوﻀوع
اﻟصﺎﻟﺢ اﻟﻌﺎم .و�طرح ﻨوﻓﻞ طراﺒﻠسﻲ واﯿوب ﺘﺎﺒت ورﻓﺎﻋﺔ اﻟطﻬطﺎوي وﻤﻲ ز�ﺎدﻩ ﻤوﻀوع

ﺤﻘوق اﻻﻨسﺎن.

ﺴﻌینﺎ ﻓﻲ ﻗسم ﻤن ﺒرﻨﺎﻤﺞ "ﻤرﺼد اﻟد�مﻘراطیﺔ ﻓﻲ ﻟبنﺎن"  ٥اﻟﻰ ﻤبﺎﺸرة ﻗراءة أﺨرى

ﻟتﺎر�ﺦ اﻟحضﺎرة اﻟﻌر�یﺔ ﻓنّﻘب اﻟد�تور ﻓكتور اﻟكك ﻋن ﻨصوص ﻋدﯿدة ﻤنﻬﺎ ﻟﻠشیﺦ ﻤصطﻔﻰ

اﻟﻐﻼﯿینﻲ ) (١٨٨٥-١٩٤٤ﺤول اﻟحر�ﺔ� .ﻘول اﻟﻐﻼﯿینﻲ:

"اﻟحر�ﺔ اﻟصحیحﺔ ﻫﻲ اﻟتﻲ ﯿنﺎﻟﻬﺎ اﻟشﻌب �ﻘوﺘﻪ :ﻨﺎﻟت اﻷﻤﺔ اﻟﻌثمﺎﻨیﺔ ﺤر�تﻬﺎ وأﻛثر اﻟبﻼد ﻏیر ﻤستﻌد
ﻟذﻟك ،ﻓﺈن ﻟم ﻨبذل اﻟجﻬد ﻟترﻗیﺔ اﻷﻗوام اﻟذﯿن ﻟم �ﻔﻬموا اﻟﻰ اﻵن ﻤﻌنﻰ اﻟحر�ﺔ واﻻﺴتﻘﻼل اﻟشخصﻲ ،ﻓﻼ ﺘﻠبث

اﻟحكوﻤﺔ ان ﺘتسﻔﻞ وﺘتدﻨﻰ اﻟﻰ أﺨﻼق ﻫذﻩ اﻷﻗوام) (...اﻟحر�ﺔ اﻟصحیحﺔ ﻫﻲ اﻟتﻲ ﯿنﺎﻟﻬﺎ اﻟشﻌب �ﻘوﺘﻪ دون
ﻤسﺎﻋدة ﺨﺎرﺠﺔ ﻋنﻪ ) (...أﻤﺎ اﻟحر�ﺔ اﻟتﻲ ﺘنﺎل ﺒواﺴطﺔ اﻟجیش ﻓﺈﻨﻬﺎ ﺘنتزع ﺒواﺴطتﻪ ) (...و�ذا اﻟحر�ﺔ اﻟتﻲ

ﺘمنحﻬﺎ اﻟحكوﻤﺔ دون ﺜورة ﻤن اﻟشﻌب ،ﻓﺈﻨﻬﺎ ﺘنتزع ﻤتﻰ ﻤﺎت أو ﺴﻘط اﻟسﻠطﺎن اﻟمﺎﻨﺢ اﻟحر�ﺔ ) (...ﻓﺎﻟثورة اﻟحﻘیﻘیﺔ
ﻟیست ﺜورة اﻟجیش ﻟطﻠب اﻟحر�ﺔ وﻻ ﺜورة ﺨﺎرﺠﻪ ﻟطﻠب ﺤر�ﺔ أﻤﺔ ،واﻨمﺎ ﻫﻲ ﺜورة اﻷﻤﺔ )."(...
ﻓﻲ ﺸﻌر �ﻌنوان "ﺠیﻞ ﺠدﯿد" �كتب اﺤمد ﺸوﻗﻲ ):(١٨٦٨-١٩٣٢
ارأﯿت ﺠیﻼً ﻏیر ﺠیﻠك �ﺎﻟجبﺎﺒر ﻻ ﯿدﯿن

ورأﯿت ﻤحكوﻤین ﻗد ﻨصبوا وردوا اﻟحﺎﻛمین )(...

ﻤشﺎ�خﺎ أو ﻓتیﺔ ﻟك ﺴﺎﺠدﯿن
ﻓﺈذا رأﯿت
ً
ﻻق اﻟزﻤﺎن ﺘجدﻫم ﻋن ر�بﻪ ﻤتخّﻠﻔین

ﻤوﻟدا وﻋﻘوﻟﻬم ﻓﻲ اﻷوﻟین!"
ﻫم ﻓﻲ اﻷواﺨر ً
ورد ﻤن �تﺎ�ﺎت ﺠمیﻞ ﺼدﻗﻲ اﻟزﻫﺎوي )� (١٨٦٣-١٩٣٦ﻌنوان "ﻤﻠك ﻏیر ﻤسؤول":
ﻟﻘد ﻋبثت �ﺎﻟشﻌب أطمﺎع ظﺎﻟم
ﻓیﺎ و�ﺢ ﻗوم ﻓوﻀوا اﻤر ﻨﻔسﻬم

�حم ُﻞ
�حمﻠﻪ ﻤن ﺠورﻩ ﻤﺎ ّ
ّ
اﻟﻰ ﻤﻠك ﻋن ﻓﻌﻠﻪ ﻟیس �سﺄل!

ﻣﺴﺮه )اﺷﺮاف( ،ﻣﺮﺻﺪ اﻟﺪﯾﻤﻘﺮاطﯿﺔ ﻓﻲ ﻟﺒﻨﺎن ،ﻣﺆﺳﺴﺔ ﺟﻮزف وﻟﻮر ﻣﻐﯿﺰل ﺑﺎﻟﺘﻌﺎون ﻣﻊ اﻻﺗﺤﺎد
 . ٥اﻧﻄﻮان
ّ
اﻻوروﺑﻲ ،ﺑﯿﺮوت ،اﻟﻤﻜﺘﺒﺔ اﻟﺸﺮﻗﯿﺔ ۷٦۸ ،۲۰۰۰ ،ص.

ﻤسرﻩ
 ٣٤اﻨطوان ّ

و�ﻘول ﺠمیﻞ ﺼدﻗﻲ اﻟزﻫﺎوي ﺘحت ﻋنوان" :ارادة ﺸخص واﺤد":
ﻨحن ﻓﻲ ﻏﻔﻠﺔ ﻨیﺎم وﻋنﺎ

ﻨﺎﺌبﺎت اﻟزﻤﺎن ﻏیر ﻨیﺎم

ﻨحن ﻓﻲ دوﻟﺔ ﺘدار�ﻬﺎ ﷲ

ﻨبیﺢ اﻟمحظور ﻟﻠحكﺎم

وﻋدﻫﺎ �ﺎﻟصﻼح ﺠم وﻟكن

ﻻ �جوز اﻹﺼﻼح ﺤد اﻟكﻼم

ﻨحن ﻗوم ﻗضت إرادة ﺸخص

واﺤد ان ﻨﻌیش �ﺎﻷﻨﻌﺎم

وﻨﻌود اﻟﻰ �تﺎ�ﺎت ﻤﻌروف اﻟرﺼﺎﻓﻲ )� (١٨٧٧-١٩٤٥ﻌنوان "اطﻠﻘوا اﻟنﺎس":
اﻨمﺎ ﻨحن اﻤﺔ ﺘد ار اﻟضیم

وﻻ ﺘستكین ﻗط ﻟوال

اﻤﺔ ﺴﺎدت اﻷﻨﺎم وطﺎﺒت

ﻋنص ار ﻤن أواﺨر واوال

ﻓﺈذا ﻤﺎ ﻋﻼ اﻟﻐشوم ﻨﻬضنﺎ

ﻓﻘذﻓنﺎﻩ ﺴﺎﻓﻼ ﻤن ﻋﺎل

ﻨحن ﻤن ﺸﻌﻠﺔ اﻟجحیم ﺨﻠﻘنﺎ

ﻟذوي اﻟجور ﻻ ﻤن اﻟصﻠصﺎل

�ﺎ ﻤﻠوك اﻷﻨﺎم ﻫﻼ اﻋتبرﺘم

�مﻠوك ﺘجور ﻓﻲ اﻷﻓﻌﺎل

ﻓﺎﺘر�وا اﻟنﺎس ﻤطﻠﻘین واﻻ

ﻋشتم ﻤوﺜﻘین �ﺎﻷوﺤﺎل

٦

ﺘدور ا�حﺎث وﻤنﺎﻗشﺎت وﻤطﺎﻟبﺎت داﺌمﺔ ﻤن اﻟمواطنین اﻟﻌرب اﻟذﯿن ُ�جمﻌون ﻗوﻻً،
و�ﺎﻟرﻏم ﻤن اﺨتﻼﻓﺎﺘﻬم ،ﻋﻠﻰ اﻟحﺎﺠﺔ اﻟﻰ دوﻟﺔ د�مﻘراطیﺔ ﺒدون ﺘﻌر�ف ﻤﻔﺎﻫیم اﻟﻘوة واﻟضعﻒ

ﻟدى اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ودور اﻟمواطنین ﻓﻲ ﺒنﺎﺌﻬﺎ.
٢

اﻟدوﻟﺔ اﻟسﻠطو�ﺔ ﻓﻲ اﻟﻼوﻋﻲ واﻟذاﻛرة اﻟتﺎر�خیﺔ
اﻟصورة ﻓﻲ اﻟﻼوﻋﻲ اﻟﻌر�ﻲ ﻋﺎﻤﺔ ﻋن اﻟدوﻟﺔ ﻫﻲ اﻟصورة اﻟسﺎﺌدة ﻓﻲ اﻟمنطﻘﺔ ﺤیث
�طﻐﻰ ﻤنطق اﻟﻘوة :ﻤنطق اﻟﻘوة اﻻﺴراﺌیﻠﻲ اﻟذي ﻫو ﻓﻲ اﺴﺎس اﻟبنﺎء اﻟصﻬیوﻨﻲ ﺘحت ﺴتﺎر
رﻓﻊ اﻟظﻠم ﻋن ﯿﻬود�ﺔ ﻤضطﻬدة ،وﻤنطق اﻟﻘوة ﻓﻲ ﻤجتمﻌﺎت ﻋر�یﺔ ﻻ ﺘندرج ﻓﻲ ُﻗمﺔ ﺴﻠم

 . ٦ﻧﻘﻼً ﻋﻦ ﻓﻜﺘﻮر اﻟﻜﻚ ،ﻓﻲ ﻛﺘﺎب :ﻣﺮﺻﺪ اﻟﺪﯾﻤﻘﺮاطﯿﺔ ﻓﻲ ﻟﺒﻨﺎن ،اﻟﻤﺮﺟﻊ اﻟﻤﺬﻛﻮر" :ﻗﺮاءة أﺧﺮى ﻟﻠﺤﻀﺎرة
اﻟﻌﺮﺑﯿﺔ :اﻟﺪﻓﺎع ﻋﻦ اﻟﺤﺮﯾﺎت وﺣﻘﻮق اﻻﻧﺴﺎن" ،ص .۷۱۰-٦۷۷
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اﻟد�مﻘراطیﺔ ﺤسب اﻟمﻌﺎﯿیر اﻟدوﻟیﺔ او ﻫﻲ ﻓﻲ ﺤﺎﻟﺔ ﺘحول د�مﻘراطﻲ transition
.démocratique
اﻟدوﻟﺔ ﻓﻲ طبیﻌتﻬﺎ اﻟصرف ﻫﻲ ﻗوة ﻗمﻊ ﺤیث ان ﺼﻔتﻬﺎ اﻻﺴﺎﺴیﺔ اﺤتكﺎر اﻟﻘوة

اﻟمنظمﺔ .ﻤﺎ �جﻌﻞ اﻟدوﻟﺔ د�مﻘراطیﺔ ﺨضوع ﻗوﺘﻬﺎ اﻟﻰ اﻟﻘﺎﻨون او �ﺎﻻﺤرى اﻟحق  droitﺤیث
اﻟﻘوة ﻓﻲ ﺨدﻤﺔ اﻟﻌدل واﻟمصﻠحﺔ اﻟﻌﺎﻤﺔ .أﻤﺎ اﻟدوﻟﺔ اﻟﻘو�ﺔ ﺒذاﺘﻬﺎ  in seواﻟتﻲ ﯿنتظرﻫﺎ اﻟنﺎس
ﺼنﻊ اﻵﺨر�ن.
ﻛشﻘﺔ ﻤﻔروﺸﺔ ﻤﻊ ﻤﻔﺎﺘیحﻬﺎ ﻓﻬﻲ دوﻟﺔ ﻗمﻌیﺔ ﺴﻠطو�ﺔ او دوﻟﺔ اﺴتﻌمﺎر�ﺔ ﻤن ُ
ﻤﺎذا ﺘﻌنﻲ اﻟدوﻟﺔ ﻓﻲ اﻻدراك ﻤن ﻤنظور ﻋﻠم اﻟنﻔس و�شكﻞ ﯿتم ﻓیﻪ اﻟتوﻓیق ﺒین
اﻟمواطنیﺔ واﻟدوﻟﺔ اﻟد�مﻘراطیﺔ.

اﻟنمط اﻟسﻠطوي ﻟﻠدوﻟﺔ ﻫو اﻟراﺴﺦ ﻓﻲ ﻋﻠم اﻟنﻔس اﻟتﺎر�خﻲ اﻟﻌر�ﻲ ﺤیث �ﺎﻨت اﻟدوﻟﺔ

نتد�ﺎ .اﻟدوﻟﺔ ﻓﻲ اﻻدراك اﻟنﻔسﻲ اﻟتﺎر�خﻲ ﻫﻲ ﻤﺎ
ًا
ﺠسمﺎ ﻏر ً�بﺎ ُﻤحتﻼً او ُﻤ
�خیﺎ
ستﻌمر او ُﻤ ً
ﺘﺎر ً
ً
زاﻟت �ﺎب ﻋﺎل ﺨﺎرﺠﻲ  .Sublime Porteواﺴتمرت اﻟصورة اﻟذﻫنیﺔ ﻫذﻩ ﻓﻲ ﻟبنﺎن ﻤنذ
اﻻﺴتﻘﻼل � ١٩٤٣خﺎﺼﺔ �سبب اﻻﺴتمرار ﻓﻲ ﺘﻌﻠیم اﻟتﺎر�ﺦ �منمطﺎت اﺴتﻌمﺎر�ﺔ �ﺎﻟرﻏم ﻤن

زوال اﻟﻔترات اﻻﺴتﻌمﺎر�ﺔ واﻻﻨتداﺒیﺔ واﻻﺤتﻼﻟیﺔ اﻟسﺎ�ﻘﺔ.

ﻌبر ﻋن ذﻟك ﺤﺎﻻت ﻋدﯿدة
اﻟدوﻟﺔ ﻓﻲ ﻋﻠم اﻟنﻔس اﻟﻌر�ﻲ ﺠسم ﺨﺎرﺠﻲ ﻏر�ب .ﺘُ ّ
ﯿوﻤیﺔ ﻓﻲ اﻗوال اﻟنﺎس�ُ .خبر اﻟد�تور ﻨواف �بﺎرﻩ اﻨﻪ ،ﻓﻲ ﻤﺎ ﯿتﻌﻠق ﺒﻠبنﺎن� ،ﺎن ﻗﺎد ًﻤﺎ ﻤن
ﻤحذرا :اﻨت ﻤخﺎﻟﻒ! اﺠﺎ�ﻪ اﻟسﺎﺌق:
طراﺒﻠس ووﺠد ﺴﺎﺌًﻘﺎ �ﻘود ﺴیﺎرﺘﻪ ﻓﻲ اﺘجﺎﻩ ﻤﻌﺎﻛس .ﻗﺎل ﻟﻪ
ً

ﻌبر ﻋن ﻋﻠم ﻨﻔس اﻟدوﻟﺔ ﻓﻲ ﻟبنﺎن .ﻤﺎ ﻋﻼﻗﺔ اﻟدوﻟﺔ
ﻟیش ﻓﻲ دوﻟﺔ! ﻫذا اﻟﻘول ﻟﻠسﺎﺌق ﻫو ُﻤ ّ
ﺒﻬذا اﻟﻠبنﺎﻨﻲ )وﻻ اﻗول ﻤواطن( اﻟذي ُ�خﺎطر �حیﺎﺘﻪ ﻓﻲ اﺘجﺎﻩ ﻤﻌﺎﻛس ﻋﻠﻰ اوﺘوﺴتراد واﻟذي
�ﻌتبر ان �ﻞ اﻻﻤور ﺠﺎﺌزة طﺎﻟمﺎ ان اﻟدوﻟﺔ �ﺎﻟنسبﺔ اﻟیﻪ ﻫﻲ ﻤجرد ﻗمﻊ؟

اﺤیﺎﻨﺎ اﻟﻰ ﻤوظﻒ ُﻤتﻘﺎﻋد ﻓﻲ ادارة ﻋﺎﻤﺔ ﻋمﻞ �مدﯿر ﻋﺎم طیﻠﺔ اﻛثر ﻤن
ﺘستمﻊ
ً
ﺜﻼﺜین ﺴنﺔ ﯿنتﻘد "اﻟدوﻟﺔ" و�ﺄﻨﻪ ﻫو ﻏر�ب ﻋن اﻟمؤﺴسﺎت اﻟرﺴمیﺔ وﻋن اﻟمؤﺴسﺔ اﻟرﺴمیﺔ

ﻋﺎﻤﺎ.
�ﺎﻟذات اﻟتﻲ �ﺎن ًا
ﻋﺎﻤﺎ ﻟﻬﺎ و�تﻘﺎﻀﻰ ﻤنﻬﺎ ﻤﺎﻻً ً
ﻤدﯿر ً
او ﺘستمﻊ اﻟﻰ ﻟبنﺎﻨﻲ ﻓﻲ ﻗر�ﺔ ﯿنتﻘد اﻟﻔسﺎد ﻓﻲ "اﻟدوﻟﺔ" ﻻن ﻤوظﻒ ﺒﻠدﯿتﻪ ُ�مﺎرس
اﻟﻐش ﻓﻲ ﻋیﺎر اﻟمیﺎﻩ ،ﻤﺎ �ﻌنﻲ ان اﻟدوﻟﺔ ﻓﻲ ﺘصورﻩ ﻟیست ﻤجموﻋﺔ ﻤؤﺴسﺎت ،ﺒﻞ ﺴﻠطﺔ
اﺤﺎد�ﺔ ﻗمﻌیﺔ ﻋﻠیﺎ ُﺘمﺎرس اﻟحكم ﻋﻠﻰ �ﻞ اﻟمستو�ﺎت ﻓﻼ ﻤجﻠس ﻨواب ﻟمراﻗبﺔ اﻟحكم ،وﻻ

ﻗضﺎء ،وﻻ ﻤجﻠس ﺸورى ،وﻻ ﺘﻔتیش اداري ،وﻻ ﻤحﺎﻓظین!...

ﻤسرﻩ
 ٣٦اﻨطوان ّ

٣

اﻟضبﺎﺒیﺔ ﻓﻲ اﻟمضمون
ﺘكتنﻒ اﻟضبﺎﺒیﺔ ﻤﻔﻬوم اﻟدوﻟﺔ� .ظﻬر ذﻟك ﻤن ﺨﻼل اﺴتﻌمﺎل اﻟنﺎس ﻟكﻠمﺔ "دوﻟﺔ"

ﻓﻲ ﻤختﻠﻒ اﻟشؤون .ﻓﻲ ﺤﺎل ﺨﺎﻟﻒ ﻋﺎﻤﻞ ﻓﻲ اﻟبﻠد�ﺔ اﻨظمﺔ اﻟبﻠد�ﺔ ُ�ﻘﺎل" :ﻤﺎ ﻓﻲ دوﻟﺔ" )اﻟدوﻟﺔ
ﻏیر ﻤوﺠودة( .وﻓﻲ ﺤﺎل ﺘﻌثرت ﻤﻌﺎﻤﻠﺔ ﻓﻲ و ازرة اﻻﺸﻐﺎل وﻟم ﺘﺄﺨذ طر�ﻘﻬﺎ اﻟصحیﺢ �ﻘﺎل:

ﺴیئﺎ �ﻘﺎل" :ﻤﺎ ﻓﻲ
"و�ن اﻟدوﻟﺔ؟" )اﯿن ﻫﻲ اﻟدوﻟﺔ؟( واذا �ﺎن ﻤستوى اﻟتﻌﻠیم ﻓﻲ ﻤدارس رﺴمیﺔ ً
دوﻟﺔ"...

ﯿدرس اﻟطﻼب ﻓﻲ �ﻠیﺎت ﺤﻘوق )او �ﺎﺤرى �ﻠیﺎت ﻗﺎﻨون( ﻤبدأ ﻓصﻞ اﻟسﻠطﺎت .ﻟكنﻪ

ﻟم ﯿتﺄﺼﻞ ﻓﻲ اﻻدراك ان اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ﻤتمﺎﯿزة اﻟوظﺎﺌﻒ ،ﻟذﻟك �ستﻌمﻞ ﻟبنﺎﻨیون� ،خﺎﺼﺔ

ﻓﻲ ﺒراﻤﺞ ﻤتﻠﻔزة ،ﻟكﻞ ﺸﺎردة وواردة �ﻠمﺔ "دوﻟﺔ" اﻟتﻲ ﯿتذﻤرون ﻤن ﻏیﺎﺒﻬﺎ� .ﻘضﻲ اﻟمنطق

ﺤصر اﺴتﻌمﺎل ﻋبﺎرة دوﻟﺔ ﻓﻲ اﻟشؤون اﻟمسمﺎة ﻤﻠكیﺔ  droits régaliensاي ﻓﻲ ار�ﻊ

ﺤﺎﻻت:

 .١ﻋند اﺴتﻌمﺎل اﻟﻘوة اﻟمنظمﺔ ﻤن ﻗبﻞ اﻟجیش ،اﻻﻤن ،اﻟﻘضﺎء.

 .٢ﻋند ﻓرض اﻟضراﺌب :ﻟﻠدوﻟﺔ وﺤدﻫﺎ اﻟصﻼﺤیﺔ ﻓﻲ ﻓرض اﻟضراﺌب وﺠبﺎﯿتﻬﺎ.
 .٣ﻓﻲ اﻟﻌﻼﻗﺎت اﻟدﺒﻠوﻤﺎﺴیﺔ ﺒین اﻟدول.
 .٤ﻓﻲ ﺒنﺎء اﻟسیﺎﺴﺎت اﻟﻌﺎﻤﺔ.

ﻓﻲ �ﻞ اﻟحﺎﻻت اﻻﺨرى �ﻘتضﻲ ذ�ر اﻟمسؤول وﺘحدﯿدﻩ :ﻤجﻠس اﻟنواب ،اﻟحكوﻤﺔ،

ﻏﺎﻟبﺎ ﻻ ﯿر�د اﻟبﻌض
و ازرة اﻻﺸﻐﺎل اﻟﻌﺎﻤﺔ او ﻏیرﻫﺎ ،اﻻﻤن اﻟداﺨﻠﻲ ،ﻤوظﻒ اﻟبﻠد�ﺔ ...ﻟكن ً
اﻟدﺨول ﻓﻲ ﻨزاع ﻤﻊ اﻋضﺎء ﻤجﻠس ﺒﻠدﯿتﻪ ،وﻻ ﻤﻊ اﻟنﺎﺌب اﻟﻔﻼﻨﻲ ،وﻻ ﻤﻊ اﻟوز�ر اﻟﻔﻼﻨﻲ اﻟذي
�ﻌرﻓﻪ ...ﻓیﻠﻘﻲ اﻟتﻬم �ﺎﻟجمﻠﺔ ﻀد "اﻟدوﻟﺔ" �جسم ﺨﺎرﺠﻲ واﺤﺎدي اﻟسﻠطﺔ! و�تم ﺘنظیم ﺒراﻤﺞ

ﺤول اﻟشﻔﺎﻓیﺔ واﻟمسﺎءﻟﺔ واﻟمحﺎﺴبﺔ ...ﺒدون اﻟتطرق اﻟﻰ اﻟجذور اﻟنﻔسیﺔ ﻟمﻔﻬوم "اﻟدوﻟﺔ"
اﻟمتمﺎﯿزة اﻟوظﺎﺌﻒ و�ﺎﻟتﺎﻟﻲ اﻟمتمﺎﯿزة ﻓﻲ اﻟمسؤوﻟیﺎت.

وﻋندﻤﺎ أدﺨﻞ اﻟﻔكر اﻟﻌر�ﻲ واﻟدﺴتوري اﻟدﯿن ﻓﻲ ﺼﻠب ﻤﻔﻬوم اﻟدوﻟﺔ ﺘنﺎﻤت اﻟضبﺎﺒیﺔ

ﺤول اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ وﻤﻌنﻰ اﻟﻘﺎﻋدة اﻟجوﻫر�ﺔ ﻓﻲ اﻻﺴﻼم" :ﻻ اﻛراﻩ ﻓﻲ اﻟدﯿن" .اﻟشر�ﻌﺔ
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ﻤصدر
ًا
اﻟدﯿنیﺔ واﻟﻔﻠسﻔﺎت اﻟكبرى واﻟشرﻋﺎت اﻟدوﻟیﺔ ﻫﻲ ﻤصﺎدر ﻗیمیﺔ ﻟﻠتشر�ﻊ ،وﻟكنﻬﺎ ﻟیست
اﺌیﺎ .ﺒرز ﻓﻲ اﻟتﺎر�ﺦ اﻟﻘﺎﻨون اﻟوﻀﻌﻲ اﻟصﺎدر ﻋن ﻤجﻠس ﻨیﺎﺒﻲ ﻨﺎ�ﻊ ﻤن اﻨتخﺎ�ﺎت ﺤرة
اﺠر ً
ﱡ
ن
اﻟتسﻠط اﻟسیﺎﺴﻲ
ﺴوءا ﻟحمﺎ�ﺔ اﻟنﺎس ﻤن
وﻨز�ﻬﺔ و�صو ﺘطبیﻘﻪ ﻗضﺎء ﻤستﻘﻞ ﻛوﺴیﻠﺔ أﻗﻞ ً
أ�ضﺎ اذا ﺘحوﻟت اﻟﻰ ﺴﻠطﺔ �ﺎﻟمﻌنﻰ اﻟسیﺎﺴﻲ أي اﻤكﺎﻨیﺔ اﻟﻠجوء اﻟﻰ اﻻﻛراﻩ.
وﻤن اﻷد�ﺎن ً
ﺘكتمﻞ ﻨظر�ﺔ اﻟمواطنیﺔ ﻓﻲ اﻟمجتمﻌﺎت اﻟﻌر�یﺔ �موازاة اﺴتنبﺎط ﺒروز اﻟﻘﺎﻨون ﻓﻲ

اﻟتﺎر�ﺦ اﻟﻌر�ﻲ �ﺎﻟذات �ضمﺎﻨﺔ ﺘجﺎﻩ اﻟتسﱡﻠط اﻟسیﺎﺴﻲ وﺘجﺎﻩ اﻷد�ﺎن اذا ﺘحوﻟت اﻟﻰ ﺴﻠطﺔ

وذﻟك ﻟصﺎﻟﺢ ﺤمﺎ�ﺔ ﺤﻘوق اﻟمواطنین واﻻد�ﺎن �ﺎﻟذات.
٤

اﻟﻬروب ﻤن اﻻﻟتزام ﻓﻲ اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ
ﻛیﻒ اﻟتوﻓیق ﺒین اﻻدراك اﻟنﻔسﻲ ﻟﻠدوﻟﺔ اﻟسﻠطو�ﺔ اﻻﺤﺎد�ﺔ اﻟﻘو�ﺔ ﺒذاﺘﻬﺎ  in seاﻟتﻲ

دﻓﺎﻋﺎ ﻋن ﺴیﺎدﺘﻬم وﻨوﻋیﺔ ﺤیﺎﺘﻬم اﻟیوﻤیﺔ وﻤستﻘبﻠﻬم ،و�ین اﻟتمسك اﻟﻐر�زي
ﯿنتظرﻫﺎ اﻟنﺎس ً
�ﺎﻟحر�ﺎت؟ ﺒدﻻً ﻤن اﻟتطرق اﻟﻰ اﺸكﺎﻟیﺔ اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ،اﻟتﻲ ﻫﻲ ﻗو�ﺔ ﻟیس ﺒذاﺘﻬﺎ ﺒﻞ

وﻤﻔكرون واﻋﻼﻤیون
�شرﻋیتﻬﺎ  ،légitimitéاي ﺒدﻋم اﻟمواطنین ﻟﻬﺎ وﻤسﺎﻨدﺘﻬم ،ﯿﻠجﺄ �ﺎﺤثون ُ
اﻟﻰ ﻤختﻠﻒ اﺸكﺎل اﻟﻬروب ﻤن ﺨﻼل ا�حﺎث ﺘجر�د�ﺔ او ﻗﺎﻨوﻨیﺔ ﺸكﻠیﺔ.

وﻤحﺎﺴبﺔ
وﻤشﺎر�ﺔ ُ
ﺘتطﻠب اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ﺜﻘﺔ �ﺎﻟﻘدرة اﻟمواطنیﺔ ُ citizen power

ودﻋمﺎ ﻤن ُﻤواطنین .اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ﻫﻲ ﻋر�ﺔ �ﻌجﻠتین :اﻻوﻟﻰ ﻋجﻠﺔ اﻟسﻠطﺔ اﻟمر�ز�ﺔ،
ً
واﻟثﺎﻨیﺔ ﻋجﻠﺔ اﻟمجتمﻊ .ﻻ ﺘسیر اﻟﻌر�ﺔ اﻟد�مﻘراطیﺔ اﻻ ﺒﻬﺎﺘین اﻟﻌجﻠتین.
أﻀیﻔت ﻋﻠﻰ �حوث وﻤنﺎﻗشﺎت ﺤول اﻟدوﻟﺔ ﺼﻔتﺎ اﻟدوﻟﺔ اﻟﻘﺎدرة واﻟﻌﺎدﻟﺔ .ﻟكن �یﻒ
ﺘكون اﻟدوﻟﺔ ﻗﺎدرة وﻋﺎدﻟﺔ ﻓﻲ آن؟ ﺘُ ِ
ﺸیئﺎ ﻤن اوﺘو�یﺎ اﻟمدﯿنﺔ اﻟﻔﺎﻀﻠﺔ
دﺨﻞ ﻫﺎﺘﺎن اﻟصﻔتﺎن ً
واﻟمستبد اﻟﻌﺎدل  .despote éclairéﺘُظﻬر اﻟتجر�ﺔ ﻓﻲ اﻟحﺎﻟﺔ اﻟﻠبنﺎﻨیﺔ� ،خﺎﺼﺔ ﻓﻲ اﻟﻌﻬود
اﻟتﻲ �ﻌتبرﻫﺎ اﻟﻠبنﺎﻨیون ﻓﻲ ﻏﺎﻟبیتﻬم ﻤراﺤﻞ ﺘﺄﺴیسیﺔ� ،خﺎﺼﺔ ﻋﻬد اﻟرﺌیس ﻓؤاد ﺸﻬﺎب ،ان
اﻟدوﻟﺔ اﻟتﻲ ﺘسﻌﻰ اﻟﻰ اﻟﻘوة اﻟﻌﺎدﻟﺔ ﺘواﺠﻪ� ،ﺎﻟرﻏم ﻤن �ﻞ ارادﺘﻬﺎ ،ﻋواﺌق ﻋدﯿدة ﻤن "اﻛﻠﺔ ﺠبنﺔ"
وﻤن "ذﻫنیﺎت ﺴﺎﺌدة" .ﻫذا ﻤﺎ �ﻘوﻟﻪ ﻓؤاد ﺸﻬﺎب ﻓﻲ ﺒیﺎﻨﻪ اﻟشﻬیر ﻓﻲ  .١٩٧٠ /٨ / ١٤وﻓﻲ

ﺨضم اﻟحروب اﻟمتﻌددة اﻟجنسیﺎت ﻓﻲ ﻟبنﺎن ﺘوﺠﻪ اﻟرﺌیس اﻟیﺎس ﺴر�یس اﻟﻰ اﻟﻠبنﺎﻨیین �ﺎﻟﻘول:

"اﻨﺎ ﻤنكم اﻨﺎ ﻟكم اﻨﺎ ﻤﻌكم ".وﻟم ﯿتﻠق ﺠو ًا�ﺎ!

ﻤسرﻩ
 ٣٨اﻨطوان ّ

ﻋموﻤﺎ ﻓﻲ ﻋﻠم اﻟنﻔس اﻟﻌیﺎدي ﻤن اﻨﻔصﺎم ﻓﻲ اﻟشخصیﺔ
ُ�ﻌﺎﻨﻲ اﻟﻠبنﺎﻨﻲ واﻟﻌر�ﻲ
ً
اذ ُ�طﺎﻟب ﻤن ﺠﻬﺔ ﺒدوﻟﺔ ﻗو�ﺔ ﻫﻲ �طبیﻌتﻬﺎ ﺴﻠطو�ﺔ وﻫو ﻤتمسك ﻤن ﺠﻬﺔ اﺨرى
ﻏر�ز�ﺎ
ً
ُ

�ﻌبر ﺒیﺎر ﺼﺎدق ﻋن ﻫذا اﻻﻨﻔصﺎم ﻓﻲ �ﺎر�كﺎﺘور ورد ﻓیﻪ" :ﻤش
�ﺎﻟحر�ﺎت ﻟدرﺠﺔ اﻟﻔوﻀﻰّ .
ﻤﻌﻘول ﻫـ اﻟبﻠد ...ﻻ ﺒیطیق اﺤتﻼل ...وﻻ �حﺎﻓظ ﻋﻠﻰ اﺴتﻘﻼل!" )اﻟنﻬﺎر.(٢٠٠٦/٨/١٢ ،
اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ُﻤتمﺎﯿزة اﻟوظﺎﺌﻒ .ﻓﻲ ﺤﺎل رﻓضت و ازرة اﻻﺸﻐﺎل ﻤﻌﺎﻤﻠﺔ اﺤد

ا�ضﺎ ﺠزء ﻤن
اﻟمواطنین� ،ﺈﻤكﺎن ﻫذا اﻻﺨیر ان ُ� ّ
ﻘدم دﻋوى اﻤﺎم ﻤجﻠس اﻟشورى اﻟذي ﻫو ً
اﻟدوﻟﺔ .و�ﺈﻤكﺎن اﻟمواطن رﻓﻊ ﺸكوى ﻋﻠﻰ اﻟمدرﺴﺔ اﻟرﺴمیﺔ اﻤﺎم اﻟتﻔتیش اﻟتر�وي اﻟذي ﻫو
ا�ضﺎ ﺠزء ﻤن اﻟدوﻟﺔ .ﻨدﺨﻞ ﻫنﺎ ﻓﻲ ﻋﻠم ﻨﻔس اﻟدوﻟﺔ  psychologie de l’Etatﻓﻲ اﻟذﻫنیﺔ
ً
اﻟسﺎﺌدة ﻋن ﺼورة اﻟدوﻟﺔ �مﺎ ﻫﻲ ﻓﻲ اﻟمنطﻘﺔ وﻓﻲ اﻟذاﻛرة اﻻﺴتﻌمﺎر�ﺔ واﻻﻨتداﺒیﺔ واﻻﺤتﻼﻟیﺔ
اﻟسﺎ�ﻘﺔ ،اي دوﻟﺔ ﺴﻠطو�ﺔ ﺘﻔرض ﻤﺎ ﺘر�دﻩ �ﺎﻟﻘوة .اﻟدوﻟﺔ اﻟﻘو�ﺔ ﺒذاﺘﻬﺎ  in seﻫﻲ د�كتﺎﺘور�ﺔ.
اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ﻗو�ﺔ �شرﻋیتﻬﺎ اي �ﻘبول اﻟنﺎس ﺒﻬﺎ ،وﻫذا ﻋنصر "ﻀﻌﻒ" �ﺎﻟنسبﺔ
ﻟﻠسﻠطو�ین! ﻛﻠمﺎ زاد دﻋم اﻟنﺎس ﻟﻠدوﻟﺔ �ﻠمﺎ ازدادت ﻗوﺘﻬﺎ.

ا�ضﺎ اﻟدوﻟﺔ� ،مﺎ ان اﻟمدﯿر اﻟﻌﺎم واﻟموظﻒ
ﻛیﻒ ﺘكون اﻟدوﻟﺔ ﻗو�ﺔ �شرﻋیتﻬﺎ؟ اﻨﺎ ً
ﻓﻲ أ�ﺔ ادارة رﺴمیﺔ ﻫم اﻟدوﻟﺔ ،ﻟیس ﻋﻠﻰ طر�ﻘﺔ ﻟو�س اﻟرا�ﻊ ﻋشر ،ﺒﻞ ﻻﻨﻲ ﻤواطن واﻗترع

واﺤمﻞ ﺠزًءا ﻤن ﺴﻠطﺔ اﻟدوﻟﺔ .ﻟم �حصﻞ �ﻌد ﺠﻼء اﻟجیوش اﻷﺠنبیﺔ ﻋمﻞ ﺘر�وي ﺜﻘﺎﻓﻲ
ُ�سﻬم ﻓﻲ ادﺨﺎل دوﻟﺔ اﻻﺴتﻘﻼل ﻓﻲ ﻋﻘول اﻟنﺎس ﻓیدر�ون ان اﻟدوﻟﺔ ﻫﻲ دوﻟتﻬم و�كوﻨون
ﻤواطنین ﺒنﺎة اﻟدوﻟﺔ.

وﻨتبین اﻟضبﺎﺒیﺔ ﻓﻲ ﻤﻔﻬوم اﻟدوﻟﺔ �ﻠمﺎ ُ�طرح ﻤوﻀوع اﻟمجتمﻊ اﻟمدﻨﻲ ،ﻓیسﺎرع اﺤدﻫم
ّ

ﻤدﻋیﺎ اﻟﻔﻬم واﻟبصیرة" :اﻟمجتمﻊ اﻟمدﻨﻲ ﻟیس ﺒدﯿﻼً ﻋن اﻟدوﻟﺔ!" ﻻ اﺤد ﺒدﯿﻞ ﻋن اﺤد
�ﺎﻟﻘول،
ً
ﻓﻲ اﻟمجﺎل اﻟد�مﻘراطﻲ ﺤیث ﺘتﻌدد اﻟوظﺎﺌﻒ وﺘتمﺎﯿز وﺘنتظم .ﻻ اﻟﻌین ﺒدﯿﻞ ﻋن اﻟمﻌدة وﻻ
ا�ضﺎ!
اﻻذن ﺒدﯿﻞ ﻋن اﻟید! ﻤﺎ ﻫذا اﻻدراك ﻻﺤﺎد�ﺔ اﻟدوﻟﺔ وﻟﻠمجتمﻊ اﻟمدﻨﻲ ً

�تﺎ�ﺎ �ﻌنوان" :ﺤبیبتﻲ اﻟدوﻟﺔ" .ﻗد �كون
ﻛتب اﻟشﺎﻋر ﻤحمد اﻟﻌبدﷲ اواﺨر ً ١٩٨٩
اﻟجواب ﻓﻲ ﻫذا اﻟمجﺎل اﻟمواطنون �جﻌﻠون اﻟدوﻟﺔ د�مﻘراطیﺔ وﻗو�ﺔ ﺒدﻋمﻬم ﻟﻬﺎ� .حتﺎج ذﻟك

طبﻌﺎ وﻋﻠﻰ ﻤستوى اﻟمجتمﻊ .ﺘﻌﺎﻨﻲ اﻟدوﻟﺔ اﻟﻌر�یﺔ ﻓﻲ ﻋﻼﻗتﻬﺎ
ﻟﻌمﻞ �بیر ﻋﻠﻰ ﻤستوى اﻟدوﻟﺔ ً
ا�ضﺎ ﻤن ﻤشكﻠﺔ ﻨﻔسیﺔ ﻤﻊ اﻟنﺎس.
ﻤﻊ اﻟمواطنین ﻤن ﻤشكﻠﺔ ﻨﺎ�ﻌﺔ ﻤن ذاﺘﻬﺎ وﺠوارﻫﺎ و ً

ﺘﻌبیر
ان اﻟجدل ﻓﻲ ﻟبنﺎن ﺤول اﻟسیﺎدة ﺨﻼل اﺘﻔﺎق اﻟﻘﺎﻫرة ﺴنﺔ  ١٩٦٩ﻫو اﻻﻛثر ًا
ﻋن ادراك ﻤختﻠﻒ اﻟﻔئﺎت ﻟﻠدوﻟﺔ .ﺠرى اﻟجدل ﻓﻲ اﻟسیﺎدة و�ﺄﻨﻬﺎ ﻤجرد د�كور اﻀﺎﻓﻲ ﻟﻠدوﻟﺔ،
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ﻻ ﻋنصر ﻤﻼزم ﻟﻠدوﻟﺔ اﻟتﻲ ﺘمتﻠك اﻟﻘوة اﻟمنظمﺔ .واﻟخطﺎب اﻟسیﺎﺴﻲ ﻓﻲ ﻤسﺄﻟﺔ اﻟجیش واﻟتسّﻠﺢ

ﻏﺎﻟبﺎ ﻋﻠﻰ
ﻏیر اﻟشرﻋﻲ ﻫو ﻤؤﺸر آﺨر ﻟمﻔﻬوم اﻟدوﻟﺔ ﻓﻲ اﻟبنیﺎت اﻟذﻫنیﺔ .اﻨحصرت اﻟدراﺴﺔ ً
ﻨواﺤﻲ ﺸكﻠیﺔ ﺒینمﺎ اﻟبحث ﻤتﻌدد اﻻﺨتصﺎﺼﺎت واﻻ�ﻌﺎد.
٥

دوﻟنﺔ اﻟمواطنیﺔ
ﺘحتﺎج اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ اﻟﻰ دﻋم اﻟنﺎس ﻟﻬﺎ وﻤشﺎر�تﻬم اﻟیوﻤیﺔ ﻓﻲ ﺒنﺎﺌﻬﺎ وﺼمودﻫﺎ،

أﻟیمﺎ ﻓﻲ ﺤمﺎ�ﺔ ﻨسیجﻬﺎ اﻻﺠتمﺎﻋﻲ.
�خﺎﺼﺔ ﻓﻲ ﻋﺎﻟم اﻟیوم وﻓﻲ ﻤجتمﻌﺎت ﻋر�یﺔ ﺘﻌیش
ً
ﻤخﺎﻀﺎ ً
ﻨموذﺠﺎ ﻟﻠدوﻟﺔ اﻟضﻌیﻔﺔ واﻟمستضﻌﻔﺔ
ﺘُشكﻞ اﻟحﺎﻟﺔ اﻟﻠبنﺎﻨیﺔ ،ﻓﻲ ا�جﺎﺒیﺎﺘﻬﺎ وﺴﻠبیﺎﺘﻬﺎ،
ً

اﻟمﻌرﻀﺔ ﻟكﻞ اﻻﺘﻬﺎﻤﺎت �ﺎﻟﻌجز واﻟتﻲ ﯿتوﺠﻪ اﻟیﻬﺎ اﻟمواطنون �مطﺎﻟبﺎﺘﻬم ﺒدون أن ﯿوﻓروا
و ّ
ﻟﻬﺎ اﻟحد اﻷدﻨﻰ ﻤن اﻟدﻋم .ﻫﻞ �جوز ،اﻨطﻼًﻗﺎ ﻤن ﺘحﻠیﻞ واﻗﻌﻲ ،ﺘضخیم ﻤسؤوﻟیﺔ اﻟدوﻟﺔ ﻓﻲ

�ثیر
وﻀﻊ اﻗﻠیمﻲ ودوﻟﻲ ُﻤتﻔجر؟ ان ﻗیﺎم اﺴراﺌیﻞ ﺴنﺔ  ١٩٤٨زﻟزل اﻟمنطﻘﺔ وﻻ ﯿزال .ﻟیس ًا
ان �حدث ﻤﺎ ﺤدث ﻓﻲ ﻟبنﺎن �ﻌد ﻗیﺎم اﺴراﺌیﻞ .اﻗوﻟﻬﺎ ﻟنرﺤم اﻨﻔسنﺎ ﻗﻠیﻼً .ﺼمد ﻟبنﺎن ﻟﻐﺎ�ﺔ
 ١٩٧٥و�ﻌدﻫﺎ .ﻫذﻩ ﺤﻘیﻘﺔ ﻋﻠینﺎ اﻻ ﻨتجﺎﻫﻠﻬﺎ .ار�ﻌﺔ ﺘوار�ﺦ ﺘسمﺢ ﺒوﻀﻊ ﻤوﻀوع اﻟدوﻟﺔ ﻓﻲ

ﺒﻠد ﺼﻐیر �ﻠبنﺎن ﻓﻲ اطﺎر ﻨسبﻲ ،ﺒدون ﺘضخیم و�دون ﺘبسیط:

 .١ﺼبﺎح  ٩ﻨیسﺎن  ١٩٧٣اﻗتحمت ﻓرﻗﺔ �وﻤوﻨدس ﺸﺎرع ﻓردان واﻏتﺎﻟت ﺜﻼﺜﺔ

زﻋمﺎء ﻓﻠسطینیین ﻓﻲ ﻓراﺸﻬم .اﺴترﺴﻠت ﻗوى ﺴیﺎﺴیﺔ ووﺴﺎﺌﻞ اﻋﻼم ﻋندﺌذ ﻓﻲ اﻟكﻼم ﻋن
اﻟﻌجز اﻟبنیوي ﻟﻠدوﻟﺔ اﻟﻠبنﺎﻨیﺔ.

 .٢ﻓﻲ  ١٦ﻨیسﺎن ُ ١٩٨٨ﻨﻔذت ﻋمﻠیﺔ اﺴراﺌیﻠیﺔ ﻓﻲ ﻗﻠب اﻟﻌﺎﺼمﺔ اﻟتوﻨسیﺔ ﻗتﻞ ﻓیﻬﺎ

ﺨﻠیﻞ اﻟوز�ر )اﺒو ﺠﻬﺎد( .اﺠتﺎﺤت ﻤوﺠﺔ اﺴتنكﺎر ﺘوﻨس ،وﻟكن ﻟم �خطر ﻋﻠﻰ �ﺎل اﺤد ﻓﻲ
ﺘوﻨس وﺨﺎرﺠﻬﺎ اﻟﻘول ان ﺘوﻨس ﺒﻠد اﻟدوﻟﺔ اﻟمستحیﻠﺔ او اﻟدوﻟﺔ اﻟضﻌیﻔﺔ.

 .٣ﻓﻲ  ٢٩اﯿﻠول  ١٩٨٥ﻓﻲ ﺤمﺎم اﻟشط ،ﺠنوب اﻟﻌﺎﺼمﺔ اﻟتوﻨسیﺔ ،ﻀر�ت طﺎﺌرات

اﺴراﺌیﻠیﺔ اﻟمﻘر اﻟﻌﺎم ﻟﻠﻘیﺎدة اﻟﻔﻠسطینیﺔ و�ﺎن ﺤصیﻠﺔ اﻟﻌمﻠیﺔ ١٦ :ﻀحیﺔ ﻓﻠسطینیﺔ وﺘوﻨسیﺔ.
ﻟم ﺘطﻞ ﻤوﺠﺔ اﻻﺴتنكﺎر ﻤﻔﻬوم اﻟدوﻟﺔ اﻟتوﻨسیﺔ.

ﻤسرﻩ
 ٤٠اﻨطوان ّ

 .٤ﻓﻲ  ١٤ﺸبﺎط  ١٩٨٨ﺘوﻏﻠت ﻓرﻗﺔ ﻤن اﻟموﺴﺎد داﺨﻞ ﻤرﻓﺄ ﻟیمﺎﺴول واﻏتﺎﻟت
ﺜﻼﺜﺔ ﻗیﺎدﯿین ﻤن ﻓتﺢ .ﻟم ُ�شكك اﺤد ﻋﻠﻰ اﺜر ﻫذﻩ اﻟﻌمﻠیﺔ ﻓﻲ ﺤظوظ اﻟدوﻟﺔ اﻟﻘبرﺼیﺔ �دوﻟﺔ.
ﺘُبین ﻫذﻩ اﻟحﺎﻻت ﻋجز اﺠﻬزة اﻻﻤن اﻟﻠبنﺎﻨیﺔ واﻟتوﻨسیﺔ واﻟﻘبرﺼیﺔ ،وﻀرورة
اﺴتنسﺎب اﻻﻤور ﻓﻲ ا�ﻌﺎدﻫﺎ اﻻﻗﻠیمیﺔ واﻟدوﻟیﺔ وﻋدم ﺘﻘﻠیص ازﻤﺔ اﻟشرق اﻻوﺴط اﻟﻰ ﻤسﺄﻟﺔ
ﺘﻌدﯿﻞ دﺴتور او ﻓﻌﺎﻟیﺔ ﺤكوﻤﺔ .ﻻ �ﻌنﻲ اﻟر�ط ﺒین اﻻﺤداث وﻗدرة اﻟدوﻟﺔ ﺘوﻓر ﻋﻼﻗﺔ ﺴببیﺔ
ﺒین ﻋﻠﺔ وﻤﻌﻠول.

ﺘجنبﺎ ﻟﻠتطرق اﻟمبﺎﺸر اﻟﻰ
اﻨتشرت
ﻤﺎﻀیﺎ ﻤﻔﺎﻫیم وﺼور ذﻫنیﺔ ﻋن اﻟدوﻟﺔ ﻓﻲ ﻟبنﺎن ً
ً
اﻟجﺎﻨب اﻟنﻔسﻲ :دوﻟﺔ اﻟتسو�ﺔ ،ودوﻟﺔ اﻟخطیئﺔ اﻻﺼﻠیﺔ اﻟﻘﺎﺌمﺔ ﻋﻠﻰ اﻟتوازن ،ودوﻟﺔ اﻻﺴتنﺎد

اﻟشكﻠﻲ اﻟﻰ اﻟﻘﺎﻨون ﻋﻠﻰ طر�ﻘﺔ ﻤسرﺤیﺔ اﻟرﺤﺎﺒنﺔ ،واﻟدوﻟﺔ اﻟتﻲ ُﯿنتظر ﻤنﻬﺎ ﺘذو�ب اﻟمجموﻋﺎت

ﻓﻲ ﻗﺎﻟب واﺤد ،ودوﻟﺔ �بش اﻟمحرﻗﺔ اﻟتﻲ ﺘحﺎﻓظ ﻋﻠیﻬﺎ ﻟسرﻗتﻬﺎ ،واﻟدوﻟﺔ اﻟرﺼیﻒ Etat
trottoir
اﻟمشرﻋﺔ اﻻﺒواب ،ودوﻟﺔ اﻟحد اﻻدﻨﻰ ﻓﻲ �ﻌض اﻟطروﺤﺎت اﻟمسمﺎة اﺼﻼﺤیﺔ،
ّ
ودوﻟﺔ ﺘﻌمیم ﻨظﺎم اﻫﻞ اﻟذﻤﺔ ،واﻟدوﻟﺔ اﻻﺤتیﺎط ﻓﻲ ﺘر�یب آﻟیﺔ ﺤز�یﺔ ﻟﻠحﻠول ﻤكﺎن اﻟدوﻟﺔ
اﻟرﺴمیﺔ ﻋندﻤﺎ ﺘسمﺢ ﺒذﻟك اﻟظروف او اﻟحروب اﻟمستوردة واﻟدوﻟﺔ اﻟبﻘرة...

اﺴترﺴﻞ اﻟبﻌض واﻛثرﻫم ﻤن اﻟبﺎﺤثین اﻟذﯿن �كتبون ﻓﻲ اﻟوﻻ�ﺎت اﻟمتحدة اﻻﻤیر�یﺔ،

ظر
ﻓﻲ ﺘنظیر ﻤﻔﻬوم اﻟﻼدوﻟﺔ ﻓﻲ ﻟبنﺎن ﺒدون ان �طّﻠﻌوا
و�ن ّ
روج ُ
ً
ﻤیداﻨیﺎ ﻋﻠﻰ ﻤﺎ ﺠرى .ﻤن ُﯿ ّ
ﻤﻔﻬوم اﻟﻼدوﻟﺔ ﻓﻲ ﻟبنﺎن ﻓﻬﻞ ﻨموذﺠﻪ اﻟمﻌیﺎري اﻟدوﻟﺔ اﻟصﻬیوﻨیﺔ ام اﻟدوﻟﺔ اﻟﻘمﻌیﺔ؟ و�ﻌض

اﻻﯿدﯿوﻟوﺠیین ،ﻋﺎزﻟین واﻨﻌزاﻟیین ،ارادوا ﺘﻐییر ﺒنیﺔ اﻟدوﻟﺔ ﺠذرً�ﺎ �من ﯿرﻤﻲ اﻟطﻔﻞ ﻤﻊ ﻤﺎء
اﻟحمﺎم .ﻤﺎ ﻫﻲ اﻟسبﻞ ﻟمصﺎﻟحﺔ اﻟمواطن ﻤﻊ اﻟدوﻟﺔ واﻟدوﻟﺔ ﻤﻊ اﻟمواطن ورﺴم اﻟﻌﻼﻗﺔ ﺒین

اﻟمواطن واﻟدوﻟﺔ؟
ﯿنتظر اﻟمواطن ان ﺘﻌبر اﻟدوﻟﺔ اﻟیﻪ .اﻟﻠبنﺎﻨﻲ واﻟﻌر�ﻲ ﻋﺎﻤﺔ ﯿنﻘصﻪ ﻤﻔﻬوم اﻟشﻌب

و�نﻘصﻪ ﻤﻔﻬوم اﻻرض ﺤیث ﯿتﻘوﻗﻊ ﻓﻲ ارض اﻟطﺎﺌﻔﺔ او �شطﺢ ﻓﻲ ارض اﻻﻤﺔ ،و�نﻘصﻪ

اﺤیﺎﻨﺎ
ﺘﻌود اﻟﻌیش ﻓﻲ ﻤجتمﻊ ﯿتدﺒر أﻤرﻩ وﺤیث ان اﻟسﻠطﺔ �ﺎﻨت
ً
ﻤﻔﻬوم ﺴﻠطﺔ اﻟدوﻟﺔ ﺤیث ّ
اﺠنبیﺔ .ﻓﻲ اﺴﺎس اﻟدوﻟﺔ اﻟشﻌور واﻟیﻘین ﺒوﺠود ﺴﻠطﺔ ﻤسؤوﻟﺔ ﻓﻲ اﻟمجتمﻊ .اﻟدوﻟﺔ ﺴیكوﻟوﺠیﺔ
ﺠمﺎﻋیﺔ وﻟیست ﻗضیﺔ دﺴتور�ﺔ وﺤسب .وﻫﻲ ﺘتطﻠب ﺸموﻟیﺔ ﻓﻲ اﻟنظرة� .ﻘتضﻲ ان ﻨكشﻒ

ﺴیكوﻟوﺠیﺔ ﺠمﺎﻋیﺔ ﻋر�یﺔ ﺘمتد ﺠذورﻫﺎ اﻟﻰ اﻋمﺎق اﻟتﺎر�ﺦ .ﻟجﺄت ﺠمﺎﻋﺎت اﻟﻰ ﻤیﻠیشیﺎت
ﺸیئﺎ.
ﺤز�یﺔ ﻟحمﺎﯿتﻬﺎ ﻟكن اﻻﺤزاب ﻟم ﺘحمﻬﺎ .اﻟدوﻟﺔ وﺤدﻫﺎ ﺘحمﻲ� .ﻞ ﺠمﺎﻋﺔ ﻟوﺤدﻫﺎ ﻟیست ً
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ﻨموذﺠﺎ ُ�ﻘتدى �ﻪ ﻓﻲ
ان اﻟمظﻬر اﻟسﻠطوي ﻟطبیﻌﺔ اﻟدوﻟﺔ ﻓﻲ اﻟمنطﻘﺔ ﻻ ُ�شكﻞ
ً
اﻟمجتمﻊ .اﻟبدﯿﻞ اﻻ�جﺎﺒﻲ ﻟﻠمیﻠیشیﺎت ﻫو اﻟدوﻟﺔ اﻟﻘو�ﺔ اﻟﻌﺎدﻟﺔ .وﻫﻲ ﻻ ﺘكون ﻗو�ﺔ اذا ﻟم ﺘستمد

ﻗوﺘﻬﺎ ﻤن اﻟشﻌب وﻫﻲ ﻻ ﺘكون ﻋﺎدﻟﺔ اذا ﻟم ﺘتمكن ﻤن اﻟوﺼول اﻟﻰ ﻋﻘول اﻟنﺎس وﻗﻠو�ﻬم.

ﻓﻲ اﻟمجتمﻌﺎت اﻟﻌر�یﺔ اﻟیوم اﺴتراﺘیجیتﺎن ﻤتنﺎزﻋتﺎن :اﺴتراﺘیجیﺔ ﻗوى طواﺌﻒ واﺤزاب

وﺘنظیمﺎت وﻤنتحﻠﻲ ﺼﻔﺔ ﺘمثیﻠﻬﺎ ،ﻤﻊ ﻤﺎ ﺘحتو�ﻪ ﻤن ﻫواﺠس اﻻﻤن اﻟذاﺘﻲ واﻻﻤن �ﺎﻟتراﻀﻲ
وﺘكو�ن دو�ﻼت اﺤتیﺎطیﺔ ﻓﻲ ﺤﺎل ﻨشوب ﻨزاع ،واﺴتراﺘیجیﺔ اﻟدوﻟﺔ.

ﻻ ﯿوﺠد ﻓﻲ ﻟبنﺎن اﻗﻠیﺎت ﻤﻘﻬورة ﻤن اﻟسﻠطﺔ اﻟمر�ز�ﺔ ،ﺒﻞ �ﺎﻻﺤرى اﻗﻠیﺎت ﻗﺎﻫرة

وﺤتﻰ ﻋﺎﻫرة ﻓﻲ ﺘﻌﺎﻤﻠﻬﺎ ﻤﻊ اﻟدوﻟﺔ وﻤﻊ �ﻌضﻬﺎ اﻟبﻌض .اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ﻫﻲ ﻀمﺎن وﺠود.

�ظﻬر ﻤن اﻟسﻠوك ان اﻟدوﻟﺔ �ﺎﻟنسبﺔ اﻟﻰ ﻤمثﻠﻲ ﻗوى ﺘﻘﻠید�ﺔ ﻫﻲ دوﻟﺔ اﻗحواﻨیﺔ Etat

 chrysanthèmeﺘنتشﻞ �ﻞ ﻓئﺔ ورﻗﺔ ﻤنﻬﺎ ﺒدون اﻻﻫتمﺎم �ﺎﻟزﻫرة �كﻞ وﺘﻌمﻞ ﻗوى ﻋﻠﻰ
اﻻﺴتمرار ﻓﻲ ﺒرﻤجﺔ اﻟﻔرد ﻓﻲ ﺠمﺎﻋتﻪ.

ﺘحصﻞ اﻻﻨتﻔﺎﻀﺎت او اﻟثورات او "اﻟمؤاﻤرات" ...ﻓﻲ �ﻌض اﻟدول اﻟﻌر�یﺔ اﻟیوم ﻓﻲ

ﺠدا ﺒذاﺘﻬﺎ وﻟذاﺘﻬﺎ! �ستتبﻊ ذﻟك اﻨﻬیﺎر ﺒنیﺎن ﻀخم ﻗﺎﺌم ﻋﻠﻰ اﻟخوف واﻟتخو�ف.
دول ﻗو�ﺔ وﻗو�ﺔ ً
اﻨﻪ اﺜبﺎت ان اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ ﻗو�ﺔ �شرﻋیتﻬﺎ اي ﻗبول اﻟنﺎس ﺒﻬﺎ .وﻻ ﻨستثنﻲ اﻟكیﺎن اﻟصﻬیوﻨﻲ

ﺘﺎﻟیﺎ ُﻤﻬدد �ﺎﻻﻨﻬیﺎر اذا اﺴتمر ﻓﻲ ﺘجﺎﻫﻞ ﻤدى ﺸرﻋیتﻪ
اﻟذي �ﻌتمد ﻋﻠﻰ اﻟﻘوة واﻟﻘوة ﻓﻘط وﻫو ً
ا�ضﺎ �ﺎﻨت
داﺨﻞ اﺴراﺌیﻞ و�ﺎﻟنسبﺔ اﻟﻰ اﻟشﻌب اﻟﻔﻠسطینﻲ .ودوﻟﺔ اﻻﺘحﺎد اﻟسوﻓیﺎﺘﻲ اﻟسﺎﺒق ً

ﺠدا وﻨوو�ﺔ طیﻠﺔ ﺴبﻌین ﺴنﺔ واﻨﻬﺎرت �سبب ﻗوﺘﻬﺎ ﺒذاﺘﻬﺎ وﻟذاﺘﻬﺎ ﺒدون ﺸرﻋیﺔ
ﻗو�ﺔ وﻗو�ﺔ ً

ﺸﻌبیﺔ.

ﻛﻞ ﺘﻬمﺔ ﺘوﺠﻪ اﻟﻰ اﻟدوﻟﺔ ﺤول ﻀﻌﻔﻬﺎ ﻫو ﻤشوب �ﺎﻟر�بﺔ .اﻟدوﻟﺔ اﻟﻌر�یﺔ ،وﻓﻲ ﻟبنﺎن
وﻏﺎﻟبﺎ �سبب ﺘﻘﺎﻋس أو
�شكﻞ ﺨﺎص ،ﻀﻌیﻔﺔ او ﻤستضﻌﻔﺔ �سبب ﺒنیﺎت ذﻫنیﺔ ﻤرﻀیﺔ
ً
ﺼﻌو�ﺔ ﺒنﺎﺌﻬﺎ ﻓﻲ اﻻﻨخراط ﻓﻲ اﻟدوﻟﺔ اﻟد�مﻘراطیﺔ اﻟﻘو�ﺔ �شرﻋیتﻬﺎ اﻻﺠتمﺎﻋیﺔ .ﻗﺎل ﻟﻲ اﺤد
ﺤﺎﻤیﺎ ﻟسﻠطﺔ
ﺠﻬﺎز
ًا
اﻟمنﺎﻀﻠین اﻟتوﻨسیین" :ﻓﻲ اﻟمﺎﻀﻲ �نت اﺘصرف ﻤﻊ اﻟبوﻟیس �صﻔتﻪ
ً
طبﻘﺔ ﺤﺎﻛمﺔ ،اﻤﺎ اﻟیوم ﻓﺎﻟبوﻟیس ﻫو ﺒوﻟیسنﺎ ﻨحن وﻫو �حتﺎج اﻟﻰ دﻋمنﺎ ﻻﻋﺎدة ﺒنﺎﺌﻪ".
ﻛثیر ﻤن اﻟدول اﻟﻘو�ﺔ ﺒذاﺘﻬﺎ ﻓﻲ اﻟمنطﻘﺔ اﻨﻬﺎرت و�ﻌضﻬﺎ ُﻤﻬدد �ﺎﻻﻨﻬیﺎر .اﻤﺎ اﻟدوﻟﺔ

اﻟﻠبنﺎﻨیﺔ اﻟضﻌیﻔﺔ واﻟمستضﻌﻔﺔ ﻓﻬﻲ ر�مﺎ اﻻﻗوى ﻓﻲ ﺼمودﻫﺎ واﺴتم ارر�تﻬﺎ .وﺴتكون اﻛثر ﻗوة
ﻋندﻤﺎ ﺘدﻋمﻬﺎ اﻟﻘوى اﻟسیﺎﺴیﺔ اﻟكبرى واﻟمواطنون ...ﻓﻼ ﯿنتظرون!

ﻤسرﻩ
ّ  اﻨطوان٤٢

اﺒرز ﻤكوﻨﺎت اﻟمواطنیﺔ ﻓﻲ ﻤجتمﻊ ﻤتﻌدد �ﻠبنﺎن ﺴبﻌﺔ ﻓﻲ ﺴبیﻞ اﻻﺴتﻔﺎدة ﻤن ﻏنﻰ
، اﻻﺴتﻘﻼﻟیﺔ، اﻟذاﻛرة اﻟجمﺎﻋیﺔ اﻟمشتر�ﺔ، اﻟمجﺎل اﻟﻌﺎم اﻟمشترك:اﻟتﻌدد�ﺔ ﻤﻊ ﺘجنب اﻻﻨحراﻓﺎت
 ﻋدم ﺘسییس اﻟتبﺎﯿنﺎت او اﻟمواطنیﺔ،(١٩٢٠-١٩٤٣) اﺤترام اﻟمواﺜیق واﻟﻘیم اﻟتﺄﺴیسیﺔ ﻟﻠبنﺎن
.٧  ﺜﻘﺎﻓﺔ اﻟحذر ﻓﻲ اﻟﻌﻼﻗﺎت اﻟخﺎرﺠیﺔ، اﻟثﻘﺎﻓﺔ اﻟحﻘوﻗیﺔ،اﻟبراﻏمﺎﺘیﺔ
***
�كمن ﺒنﺎء اﻟمواطنیﺔ ﻤستﻘبﻼً ﻓﻲ اﺴتﻌﺎدة ﻤﻔﻬوم اﻟمواطنیﺔ وﻤمﺎرﺴتﻬﺎ اﻟﻰ اﻷﺼﺎﻟﺔ
واﻟجذور �حیث ﻻ ﻤواطنیﺔ ﺒدون دوﻟﺔ ﻨﺎظمﺔ ﻟﻠشﺄن اﻟﻌﺎم وﻻ دوﻟﺔ د�مﻘراطیﺔ ﺒدون ﻤواطنین

.ﯿواطنون ﺸر�ﺎء ﻓﻲ اﻟوطن ﻋبر ﺠسر اﻟدوﻟﺔ اﻟجﺎﻤﻌﺔ واﻟنﺎظمﺔ ﻟﻠحیﺎة اﻟمشتر�ﺔ

ﻟﻣزﯾد ﻣن اﻟﻣﻌرﻓﺔ
Antoine Messarra, La culture citoyenne dans une société
multicommunautaire (Le Liban en perspective comparée),
Beyrouth, Publication de Gladic, Librairie Orientale, 2013, 560 p.
 ﺟﻣﻌﯾﺔ، ﺑﯾروت،( اﻟﻣواطﻧﯾﺔ ﻓﻲ اﻟﻣﺟﺗﻣﻊ اﻟﻣﺗﻌدد )ﻟﺑﻧﺎن ﻣن ﻣﻧظور ﻣﻘﺎرن،ﻣﺳره
اﻧطوان
ّ
.۲۰۱٦  ﯾﺻدر ﻓﻲ أواﺧر، اﻟﻣﻛﺗﺑﺔ اﻟﺷرﻗﯾﺔ،""ﺗﺻﺎﻟﺢ
***
Collectif, L’individu contemporain (Regards sociologique), Paris,
Editions Sciences humaines, 2014, 250 p.
Dominique Schnapper, L’esprit démocratique des lois, Paris,
Gallimard, 2014, 322 p.
***
Zygmunt Bauman, La vie liquide, Paris, Le Rouergue – Chambon,
2006.
__, Le Présent liquide, Paris, Seuil, 2007.
Raoul Vaneigem, L’Etat n’est plus rien, soyons tout, Paris, Rue des
Cascades, 2010.
Joseph Laroche, La brutalisation du monde (Du retrait des Etats à la
décivilisation), Paris, Liber, 2012, 186 p.
Renata Salecl, La tyrannie du choix, Paris, Albin Michel, 2012.
__, The Tyranny of Choice, London, Profile Books Ltd., 2010, 2011.
Gerald Bronner, La démocratie des crédules, Paris, PUF, 2013, 346 p.
__, Empire des croyances, Paris, PUF, 2003.
***
7

. A. Messarra, La culture citoyenne…, op.cit.

43 ﻤﻘدﻤﺔ

Dan Aiely, C’est (vraiment ?) moi qui décide, Paris, Flammarion, 2008,
300 p.
Arjun Appadurai, Géographie de la colère (La violence à l’âge de la
globalisation), Paris, Payot, 2007.
Bertrand Badie, L’impuissance de la puissance (Essai sur les nouvelles
relations internationales), Paris, Fayard, 2004.
Christopher A. Bayly, La naissance du monde moderne, Paris, l’Atelier,
2006.
Loïc Blondiau, Le nouvel esprit de la démocratie, Paris, Seuil, 2008.
Antonio Casilli, Les liaisons numériques (Vers une nouvelle
sociabilité ?), Paris, Seuil, 2010.
Gerard Chaliand, Le nouvel art de la guerre, Paris, L’Archipel, 2008.
Louis Chauvel, Les classes moyennes à la dérive, Paris, Seuil, 2006.
Stephane Chauvier, Justice et droits à l’échelle globale, Paris,
Vrin/EHESS, 2006.
Marie Duru-Bellat, L’inflation scolaire (Les désillussions de la
méritocratie), Paris, Seuil, 2006.
Alain Ehrenberg, La société du malaise (Le mental et le social), Paris,
Odile Jacob, 2010.
Jarerd Diamond, Effondrement, Gallimard, « Folio-essais », 2006.
Christian Grataloup, Géohistoire de la mondialisation (Le temps long
du monde), Paris, Colin, 2e éd., 2010.
Guy Hermet, Démocratie et autoritarisme, Paris, Cerf, 2012.
Jacques Hochmann, Une histoire de l’empathie, Paris, Odile Jacob,
2012.
Will Kymlicka, La citoyenneté multiculturelle (Une théorie libérale du
droit des minorités), Paris, La Découverte, 2001.
Bernard Lahire, La culture des individus (Dissonances culturelles et
distinction de soi), Paris, la Découverte, 2004.
Zaki Laïdi, La norme sans la force (L’énigme de la puissance
européenne), Paris, Presses de Sciences Po, 3e éd., 2013.
Bruno Latour, Changer de société, refaire de la sociologie, Paris, La
Découverte, 2006.
Martha Nussbaum, Capabilités (Comment créer les conditions d’un
monde plus juste), Paris, Climats, 2012.
Ruwen Ogien, L’éthique aujourd’hui (Maximalistes et minimalistes),
Paris, Gallimard, « Folio », 2007.
Patricia Paperman et Sandra Laugier, Le souci des autres (Ethique et
politique du care), Paris, EHESS, 2006.

ﻤسرﻩ
ّ  اﻨطوان٤٤

Philip Pettit, Républicanisme (Une théorie de la liberté et du
gouvernement), Paris, Gallimard, 2004.
Thomas Piketty, Le capital au XXIe siècle, Paris, Seuil, 2013.
Pierre Rosanvallon, La Contre-démocratie (La politique à l’âge de la
défiance), Paris, Seuil, 2006.
Hartmut Rosa, Accélération (Une critique sociale du temps), Paris, La
Découverte, 2010.
Dominique Schnapper, La démocratie providentielle, Paris, Gallimard,
Folio-actuel, 2002.
Roger-Gérard Schwartzenberg, L’Etat spectacle (Essai sur et contre le
star system en politique), Paris, Flammarion, 1977.
__, L’Etat spectacle 2 (Politique, casting et médias), Paris, Plon, 2009.
__, La politique mensonge, Paris, Odile Jacob, 1998.
__, Essai sur la maldémocratie, Paris, 2006.
Joseph E. Stiglitz, Un autre monde (Contre le fanatisme du marché),
Paris, Fayard, 2006.
Alain Supiot, Homo juridicus (Essai sur la fonction anthropologique du
droit), Paris, Seuil, 2005.
Frans de Waal, L’âge de l’empathie (Leçons de la nature pour une
société solidaire), Paris, Les liens qui libèrent, 2010.
Jacques Ellul, L’illusion politique, Paris, Laffont, 1964, 266 p.
François Armanet et Gilles Anquetil (propos recueillis par), Où va la
démocratie ? (entretien avec Marcel Gauchet, Pierre Manent et
Pierre Rosanvallon), Le Nouvel Observateur, dossier : « Les grands
penseurs d’aujourd’hui », Hors série, no 3, déc. 2013 – janv. 2014,
pp. 105-110.
Les grands penseurs d’aujourd’hui, dossier Hors-série, Le Nouvel
Observateur (Les essentiels), no 3, déc. 2013 – janv. 2014, 130 p.

ﻤﻘدﻤﺔ 45

ﻨصوص ﻤختﺎرة
ﻋبد اﻟرﺤمن اﻟكواﻛبﻲ
١٩٠٢-١٨٤٦
اﻻﺴتبداد

اﻻﺴتبداد ،ﻟﻐﺔ ،ﻫو اﻗتصﺎر اﻟمرء ﻋﻠﻰ رأي ﻨﻔسﻪ ﻓیمﺎ ﺘنبﻐﻲ اﻻﺴتشﺎرة ﻓیﻪ ،و�ﻌبﺎرة

أﺨرى اﻻﺴتبداد ان �حكم اﻟحﺎﻛم �ﺄﻤرﻩ ﺤسب ﻫواﻩ وأﻤیﺎﻟﻪ ).(...

وﻤنشﺄ اﻻﺴتبداد اﻤﺎ ﻫو ﻤن �ون اﻟحكوﻤﺔ ﻏیر ﻤكﻠﻔﺔ ﺒتطبیق ﺘصرﻓﻬﺎ ﻋﻠﻰ ﺸر�ﻌﺔ

أو ﻋﻠﻰ أﻤثﻠﺔ أو ﻋﻠﻰ إرادة اﻷﻤﺔ ،وﻫذﻩ ﺤﺎﻟﺔ اﻟحكوﻤﺎت اﻟمطﻠﻘﺔ اﻟتﻲ ﺘخﻠصت ﻤن ﻗیود
اﻟﻘواﻨین �جﻬﻞ رﻋﺎ�ﺎﻫﺎ ،واﻤﺎ ﻤن �وﻨﻬﺎ ﻤﻘیدة ﺒنوع ﻤن ذﻟك وﻟكنﻬﺎ ﺘمﻠك ﺒنﻔوذﻫﺎ أ�طﺎل ﻗوة اﻟﻘید
�مﺎ ﺘرى ،وﻫذﻩ ﺤﺎﻟﺔ أﻛثر اﻟحكوﻤﺎت اﻟتﻲ ﺘسمﻲ ﻨﻔسﻬﺎ �ﺎﻟمﻘیدة .واﻟصحیﺢ ان اﻻﻨسﺎن ﻟم

ﯿتوﻓق ﺤتﻰ اﻵن ﻹ�جﺎد ﺤكوﻤﺔ دﺴتور�ﺔ ﺘحكم �مشورة اﻷﻤﺔ �مﻌنﻰ اﻟشورى اﻟحﻘیﻘﻲ.

واﺸكﺎل اﻟحكوﻤﺔ اﻟمستبدة �ثیرة ﻟیس ﻫذا اﻟبحث ﻤحﻞ ﺘﻔصیﻠﻬﺎ .و�كﻔﻲ ﻫنﺎ اﻹﺸﺎرة
اﻟﻰ ان ﺼﻔﺔ اﻻﺴتبداد �مﺎ ﺘشمﻞ ﺤكوﻤﺔ اﻟحﺎﻛم اﻟﻔرد اﻟمطﻠق اﻟذي ﺘوﻟﻰ اﻟحكم �ﺎﻟﻐﻠبﺔ أو
اﻟمﻘید اﻟوارث ،او اﻟمنتخب ﻤتﻰ �ﺎن ﻏیر ﻤحﺎﺴب .و�ذﻟك
اﻟوراﺜﺔ ،ﺘشمﻞ ً
أ�ضﺎ اﻟحﺎﻛم اﻟﻔرد ّ
ﻨوﻋﺎ
ﺘشمﻞ ﺤكوﻤﺔ اﻟجمﻊ وﻟو
ﻤنتخبﺎ ﻷن اﻻﺸتراك ﻓﻲ اﻟرأي ﻻ ﯿدﻓﻊ اﻻﺴتبداد واﻨمﺎ ﻗد �ﻌدﻟﻪ ً
ً

أ�ضﺎ اﻟحكوﻤﺔ اﻟدﺴتور�ﺔ اﻟمﻔرﻗﺔ ﻓیﻬﺎ ﻗوة
وﻗد �كون اﺤكم واﻀر ﻤن اﺴتبداد اﻟﻔرد .و�شمﻞ ً
أ�ضﺎ ﻻ ﯿرﻓﻊ اﻻﺴتبداد وﻻ �خﻔﻔﻪ ﻤﺎ ﻟم �كن اﻟمنﻔذون ﻤسؤوﻟین
اﻟتشر�ﻊ ﻋن ﻗوة اﻟتنﻔیذ ﻷن ذﻟك ً
ﻟدى اﻟمشرﻋین وﻫؤﻻء ﻤسؤوﻟین ﻟدى اﻷﻤﺔ اﻟتﻲ ﺘﻌرف ان ﺘراﻗب وأن ﺘتﻘﺎﻀﻰ اﻟحسﺎب ،ﻫذﻩ

اﻓضﻞ اﻟحكوﻤﺎت ﻟو وﺠدت.

وﺨﻼﺼﺔ ﻤﺎ ﺘﻘدم ان اﻟحكوﻤﺔ ﻤن أي ﻨوع �ﺎﻨت ﻻ ﺘخرج ﻋن وﺼﻒ اﻻﺴتبداد ﻤﺎ

ﻟم ﺘكن ﺘحت اﻟمراﻗبﺔ اﻟشدﯿدة واﻟمحﺎﺴبﺔ اﻟتﻲ ﻻ ﺘسﺎﻤﺢ ﻓیﻬﺎ �مﺎ ﺠرى ﻓﻲ ﺼدر اﻻﺴﻼم ﻓیمﺎ

ﻨﻘم ﻋﻠﻰ ﻋثمﺎن ﺒن ﻋﻔﺎن رﻀﻲ ﷲ ﻋنﻪ ﯿوم ﺨص �حكمﻪ ذوي ﻗر�ﺎﻩ دون اﻟمسﻠمین ،و�مﺎ
ﺠرى ﻓﻲ ﻋﻬد ﻫذﻩ اﻟجمﻬور�ﺔ اﻟحﺎﻀرة ﻓﻲ ﻓرﻨسﺎ ﻓﻲ ﻤسﺎﺌﻞ اﻟنیﺎﺸین و�نﺎﻤﺎ ودر�ﻔوس.

وﻤن اﻷﻤور اﻟمﻘررة اﻨﻪ ﻤﺎ ﻤن ﺤكوﻤﺔ ﻋﺎدﻟﺔ ﺘﺄﻤن اﻟمسؤوﻟیﺔ واﻟمؤاﺨذة �سبب ﻤن

اﺴبﺎب ﻏﻔﻠﺔ اﻷﻤﺔ أو إﻏﻔﺎﻟﻬﺎ ﻟﻬﺎ ،اﻻ وﺘسﺎرع اﻟﻰ اﻟتﻠبس �صﻔﺔ اﻻﺴتبداد ،و�ﻌد ان ﺘتمكن ﻓیﻪ
ﻻ ﺘتر�ﻪ وﻓﻲ ﺨدﻤتﻬﺎ ﺸﻲء ﻤن اﻟﻘوﺘین اﻟﻬﺎﺌﻠتین اﻟمﻬوﻟتین :ﺠﻬﺎﻟﺔ اﻷﻤﺔ واﻟجنود اﻟمنظمﺔ.
ﻋن �تﺎب :طبﺎﺌﻊ اﻻﺴتبداد

ﻤسرﻩ
 ٤٦اﻨطوان ّ

اﻤین اﻟبستﺎﻨﻲ

١٩٣٧-١٨٥٤
ﻟمﺎ ﻗبض اﻟمﻠوك ﻋﻠﻰ ﺼواﻟجﺔ ﻋروﺸﻬم اﻨتحﻠوا ﺤق اﻟسمﺎء وﻗﺎﻟوا ان ﻤﻠكﻬم ﻤن ﷲ
ﻻ ﻤن ﻋبﺎد ﷲ .وﻤن ﻫذا ﻗیﻞ ﻻﻤبراطور اﻟصین اﺒن اﻟسمﺎء وﻟسﻠطﺎن اﻟﻌثمﺎﻨیین ظﻞ ﷲ ﻋﻠﻰ

اﻷرض .ﺜم ظﻠت اﻷﻤم ﺘﻠﻘﻲ ﻋﻠﻰ ﻤﻠو�ﻬﺎ ﻤثﻞ ﻫذﻩ اﻟنﻌوت اﻟضخمﺔ ﺤتﻰ ﻫووا ﻤن ﺘﻠك
اﻟﻌروش اﻻ اﻟمﻠوك اﻟذﯿن داﻨوا ﻟسنﺔ اﻟد�مﻘراطیﺔ ﻓﺎﺴتﻘروا ﻋﻠﻰ ﻋروﺸﻬم وﻫم أﺸبﺎﻩ رؤﺴﺎء
اﻟجمﻬور�ﺎت ﻻ أﺒنﺎء اﻟسمﺎء وﻻ ظﻼل ﷲ ﻋﻠﻰ اﻷرض .ﻋﻠﻰ ان ﺘبدل طر�ﻘﺔ اﻟحكم ﻤن ﺴنن
اوﺘوﻗراطﻲ أي ﻤن ﺴنن اﻟتحكم واﻻﺴتبداد اﻟﻰ ﺴنن اﻟحر�ﺔ واﻟدﺴتور�ﺔ ﻓجﺄة و�مرة واﺤدة اﻓضﻰ
اﻟﻰ ﻓتن ﺴﺎﻟت ﻓیﻬﺎ اﻟدﻤﺎء وﺘنﺎوﻟت رؤوس اﻟمﻠوك أﻨﻔسﻬم ﻓﻠم ﺘسﻠم ﻤن ﺴیوف اﻟﻔتنﺔ او ﺘجزﻫﺎ

وﺘجزﻤﻬﺎ .واﻟشواﻫد �ثیرة ﻓﻲ اﻟتﺎر�ﺦ اﻟﻘد�م واﻟجدﯿد اذ ﻻ ﺒد ﻟﻠمﻠوك ﻤن أﺤزاب ﺘنصرﻫم وﺘنﻔر
ﻤﻌﻬم ﻟﻠذود ﻋن ﻋروﺸﻬم ﻓتﻘتﻞ اﻟرﻋیﺔ وﻟم ﺘزل �ﺎﻻﻗتتﺎل ﺤتﻰ �ظﻔر ﻓر�ق �ﺂﺨر ،وﻏﻠب ان
�ظﻔر ﻓر�ق اﻟحر�ﺔ ان ﻟم �كن ﻋﺎﺠﻼً ﻓبﻌد ﺤین .ﻷﻨﻪ وﺤتﻰ ﻋصﻔت ﻓتنﺔ اﻟحر�ﺔ �ﺄﻤﺔ واذاﻗتﻬﺎ
ﺸیئﺎ ﻤن ﺤﻼوة اﻟد�مﻘراطیﺔ ﻓﻼ ﺘنكص ﻋنﻬﺎ ﺤتﻰ ﺘبﻠﻎ اﻤﺎﻨیﻬﺎ .اﻻ ان ﺤكمﺎء اﻷﻤم اﺠمﻌوا
ً
اﺜر ﻤن اﻟطﻔور ،ﻓﻘد
ﻋﻠﻰ ان اﻟتدرج واﻟتدرب ﻋﻠﻰ طر�ﻘﺔ اﻟد�مﻘراطیﺔ ﻫمﺎ أﺴﻠم ﻋﺎﻗبﺔ واﺜبت ًا
اﻟتسرع وﺘﻘوم اﻟﻔتنﺔ و�ﻔسد اﻟﻘصد ﻋﻠﻰ طﺎﻟبیﻪ.
ﺠﺎز ان ﺘﻠتوي اﻤﺎﻨﻲ اﻷﺤرار �مثﻞ ﻫذا
ّ
ﺨﻠیﻞ ﻤطران

١٩٤٩-١٨٧١
اﻟشﻌب �ختﺎر اﻟﻌبود�ﺔ
ذﻟك اﻟشﻌب اﻟذي آﺘﺎﻩ ﻨص ار

ﻫو �ﺎﻟسبﺔ ﻤن ﻨیرون أﺤرى

اي ﺸﻲء �ﺎن ﻨیرون اﻟذي

ﻋبدوﻩ؟ �ﺎن ﻓظ اﻟطبﻊ ﻏرا!

ﻋﺎﻟیﺎ،
ﻗزﻤﺔ ﻫم ﻨصبوﻩ ً

وﺠثوا ﺒین ﯿد�ﻪ ﻓﺎﺸمخرا!

ﻤنحوﻩ ﻤن ﻗواﻫم ﻤﺎ �ﻪ

ﺼﺎر طﺎﻏوﺘﺎ ﻋﻠیﻬم ،أو أﻀ ار

ﻀخموﻩ وأطﺎﻟوا ﻓیئﻪ

ﻓتراﻤﻰ �مﻸ اﻵﻓﺎق ﻓج ار
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اﻨمﺎ ﯿبطش ذو اﻷﻤر اذا

ﻟم �خﻒ �طش اﻷوﻟﻰ وﻟوﻩ أﻤ ار

ﻟست ﻤحزوﻨﺎ ﻋﻠﻰ اﻟﻘوم ،وﻫﻞ

ﻛبد ﺘﻠﻔﻰ ﻋﻠﻰ اﻻﻨذال ﺤرى؟

ﻟیس �ﺎﻟكﻒ .ﻟﻌیش طیب

ﻛﻞ ﻤن ﺸق ﻋﻠیﻪ اﻟﻌیش ﺤرا!

ان روﻤﺎ ﺠﻌﻠت ﻨیروﻨﻬﺎ

وﻫو ﺸر اﻟﻘوم ﻤمﺎ �ﺎن ﺸ ار

ﺒﻠﻐتﻪ اﻟمﻠك ﻋﻔوا ،ﻓبﻐﻰ،

ﻛﻞ ﻤﻠك ﺠﺎء ﻋﻔوا راح ﻫد ار

ﻟیس ﻓﻲ ﺘشنیﻌﻪ ﻤن ﺒدﻋﺔ

إن ﻟﻠخﺎﻤﻞ ﻋند اﻟذ�ر ﺜﺄر!

ﻤﺎ ﻋﻠینﺎ ﻤن ﻏر�م ﻏﺎرم

ان أزرى اﻟخﻠق ﺸﻌب ﻤﺎت ﺼب ار

ﻻ وﻻ ﻓﻲ ظﻠمﻪ ﻤن ﻋجب

أن ﻟﻠظﺎﻟم ﻋند اﻟﻌدل وﺘرا!

ﻤن ﯿﻠم ﻨیرون ،اﻨﻲ ﻻﺌم

أﻤﺔ ﻟو �ﻬرﺘﻪ ارﺘد �ﻬ ار

اﻤﺔ ﻟو ﻨﺎﻫضتﻪ ﺴﺎﻋﺔ

ﻻﻨتﻬﻰ ﻋنﻬﺎ وﺸیكﺎ واﺜبج ار

ﻓﺎز �ﺎﻷوﻟﻰ ﻋﻠیﻬﺎ ،وﻟﻪ

دوﻨﻪ ﻤﻌذرة اﻟتﺎر�ﺦ أﺨرى

ﻛﻞ ﻗوم ﺨﺎﻟﻘو ﻨیروﻨﻬم

ﻗیصر ﻗیﻞ ﻟﻪ أم ﻗیﻞ �سرى!
ﻤن ﻗصیدة :ﻨیرون

ﻤبﺎدرات ﻤواطنیﺔ
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ﺒرﻨﺎﻤﺞ

ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ ﻟدى اﻟشبﺎب اﻟراﺌدﯿن
دﻟیﻞ

وﺼﻒ اﻟمبﺎدرة
ﯿرﺠﻰ ﻤن اﻟمشﺎر�ین ﻓﻲ اﻟمبﺎدرات
ﻓﻲ ﺴبیﻞ ﻨشرﻫﺎ
وﺘﻌمیمﻬﺎ
ﻛتﺎ�ﺔ ﺘﻔﺎﺼیﻞ اﻟمبﺎدرة �شكﻞ ﻗصﺔ واﻗﻌیﺔ ﻤﻌﺎﺸﺔ:
 .١اﻟﻌنوان :ﺘحدﯿد ﻋنوان اﻟمبﺎدرة ﺒوﻀوح.

اﺴم ﺼﺎﺤب اﻟمبﺎدرة  /اﻟمشروع واﻟمدرﺴﺔ

 .٢اﻟمبﺎدرة واﻟﻌواﺌق :ذ�ر ﺼﺎﺤب اﻟمبﺎدرة وﻤن ﺘﻌﺎون ﻤﻌﻪ واﻟصﻌو�ﺎت واﻟﻌواﺌق

اﻟنﻔسیﺔ واﻻﺠتمﺎﻋیﺔ وﻏیرﻫﺎ و�یﻔیﺔ ﺘخطﻲ او ﻋدم ﺘخطﻲ ﻫذﻩ اﻟﻌواﺌق.

 .٣اﻹﺠراءات واﻟوﺴﺎﺌﻞ :اﻹﺠراءات اﻟمرﺤﻠیﺔ واﻟﻌمﻠیﺔ اﻟتﻲ اﻋتمدت ﻓﻲ ﺴیﺎق

اﻟتطبیق ،وذﻟك �شكﻞ طر�ﻘﺔ اﺴتﻌمﺎل ﻟﻠﻐیر � mode d’emploi/How to useمﺎ ﻋندﻤﺎ

ﺘشتري آﻟﺔ ﻤنزﻟیﺔ وﻓﻲ داﺨﻠﻬﺎ طر�ﻘﺔ اﺴتﻌمﺎل.

ﻋمﻠیﺎ ،ور�مﺎ اﯿراد ﺸﻬﺎدات ﺤیﺔ ﻤن
 .٤اﻟتﺄﺜیر واﻟشﻬﺎدات :ذ�ر ﺘﺄﺜیر اﻟمبﺎدرة
ً
ﺴﻠبﺎ� ،مﺎ ﻓیﻬﺎ رأي ادارة اﻟمدرﺴﺔ.
اﻟمشﺎر�ین،
ا�جﺎ�ﺎ او ً
ً
ﻤﻔیدا ﻓﻲ ﺴبیﻞ اﻟوﺼﻒ اﻟحﻲ و�صیﻐﺔ
 .٥ﻗضﺎ�ﺎ أﺨرى� :ﻞ ﻤﺎ ﯿراﻩ ﺼﺎﺤب اﻟمبﺎدرة ً

ﻗصصیﺔ ﻟﻠمبﺎدرة ﻤﻊ إﻤكﺎﻨیﺔ ﻀم وﺜﺎﺌق ﺘوﻀیحیﺔ ﻓﻲ ﻤﻠحق وﺼور اﺴتﻌمﻠت ﺨﻼل اﻟمبﺎدرة
ﻓﻲ ﺴبیﻞ اﻟتوﻀیﺢ واﻟتطبیق.

أ�ضﺎ ﺘزو�دﻨﺎ �صور ﻋن ﻨشﺎطﺎت ﻤبﺎدراﺘﻬم
ﯿرﺠﻰ ﻤن أﺼحﺎب اﻟمبﺎدرات ً
ﻤشروﻋﻬم.
�مكن �تﺎ�ﺔ ﻨص وﺼﻒ اﻟمبﺎدرة ﻓﻲ اﻟﻠﻐﺔ اﻟﻌر�یﺔ او اﻹﻨكﻠیز�ﺔ.
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�ﺎﻫﺎﻟﻌﺎﻟم اﻨﺎ ﻤواطن ﺼﺎﻟﺢ

ﻤسرﺤیﺔ وﺴﻠو�یﺎت ﻓﻲ اﻟحیﺎة اﻟیوﻤیﺔ

ﻤدرﺴﺔ ﺠمﻌیﺔ أﻨﺎ أﻗرأ� ،ﻌﻠبك

ﻓﺎطمﺔ ر�ین ،ﺴﺎﻨدي ﺸكر ،ﻋﻼ اﻟسمﻬوري

اﻨطﻼﻗﺎ ﻤن ﻤﻬمتنﺎ �ﺄﺴﺎﺘذة ﻓﻲ ﺠمﻌیﺔ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن واﻨطﻼﻗﺎ ﻤن رؤ�تنﺎ اﻟتﻲ
وﻀﻌنﺎﻫﺎ �ﻌد اﻟنظر ﻓﻲ وﻀﻊ اﻷطﻔﺎل وﺤﺎﺠﺎﺘﻬم اﻻﻗتصﺎد�ﺔ واﻻﺠتمﺎﻋیﺔ واﻟنﻔسیﺔ.

ﺼﻔیﺔ
ﻗمنﺎ ﻨحن اﻟمﻌﻠمﺎت  :ﻓﺎطمﺔ ر�ین ،ﺴﺎﻨدي ﺸكر ،ﻋﻼ اﻟسمﻬوري ﺒنشﺎطﺎت ﻻ ّ

ﺨﻼل اﻟﻌﺎم اﻟدراﺴﻲ  ٢٠١٦ -٢٠١٥ارﺘكزت ﻋﻠﻰ اﻟمواﻀیﻊ اﻟتﺎﻟیﺔ  :اﻟمواطنیﺔ ،ﺤﻘوق
اﻻﻨسﺎن ،اﻻﻨدﻤﺎج اﻻﺠتمﺎﻋﻲ ،اﻟمسﺎواة ﻓﻲ ﻤدرﺴﺔ ﺘﺎ�ﻌﺔ ﻟجمﻌیﺔ أﻨﺎ أﻗ أر ﻓﻲ ﻤدﯿنﺔ �ﻌﻠبك.

اطنیﺔ ﻤن ﺨﻼل
اﻷول ﺒدأﻨﺎ ﺒدﻤﺞ ﻓكرة اﻟمواطن اﻟصﺎﻟﺢ واﻟمو ّ
ﻤنذ ﺒدا�ﺔ ﺸﻬر �ﺎﻨون ّ
اﻟمصﻐرة ﻹﻤكﺎﻨیﺔ ﺘرﺴیﺦ اﻟﻔكرة ﻓﻲ اﻟنشﺎطﺎت اﻟصﻔیﺔ واﻟﻼﺼﻔیﺔ ﻀمن اﻟحیﺎة اﻟیوﻤیﺔ
اﻟدروس
ّ

ﻟﻠمتﻌﻠمین.

ﺒدأ اﻟمتﻌﻠمون ﺒتطبیﻘﻬﺎ ﺼﻔیﺎ ﻤن ﺨﻼل ﻗواﻨین اﻟصﻒ واﻟمدرﺴﺔ وﻤن ﺨﻼل اﻟتﻌﺎﻤﻞ

ﺴیمﺎ اﺤترام اﻵﺨر واﻟتﻌﺎون ﻤﻌﻪ ﻋﻠﻰ اﻨﻪ ﻓرد ﻤن اﻓراد اﻟمدرﺴﺔ اﻟواﺤدة.
ﻤﻊ اﻵﺨر�ن وﻻ ّ
اﻟمخیمﺎت ﻤن ﻋمر
ﺨﻼل ﺘﻠك اﻟﻔترة �ﺎن ﻤن اﻟضروري ﻤسﺎﻋدة اﻷوﻻد اﻟمﻘیمین ﻓﻲ
ّ
 ٣ﺴنوات اﻟﻰ  ٥ﺴنوات ﻋﻠﻰ �یﻔیﺔ اﺤترام اﻟﻐیر ،ﻨظ ار ﻟﻠﻌواﺌق اﻟتﻲ واﺠﻬنﺎﻫﺎ ﻤنﻬﺎ :
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١

اﻟﻌواﺌق
 -اﻟﻌنﻒ اﻟسﺎﺌد ﺒین اﻷوﻻد ﻟﻠحصول ﻋمﺎ ﯿر�دون أو ﻟﻠﻔت اﻻﻨتبﺎﻩ ﺨﺎﺼﺔ ان ﻫؤﻻء

اﻻوﻻد ﻟم �ﻌرﻓوا ﻤسبﻘﺎ �یﻔیﺔ اﻟمطﺎﻟبﺔ �حﻘوﻗﻬم �شكﻞ ﺴﻠمﻲ وأ�ضﺎ �ﻌﺎﻨون ﻤن ﻤشكﻠﺔ ﻗّﻠﺔ

اﻻﻫتمﺎم ﻤن ﻗبﻞ أوﻟیﺎء اﻷﻤور.

 ﻗّﻠﺔ اﻟنظﺎﻓﺔ اﻟتﻲ أﺜّرت �شكﻞ ﻤبﺎﺸر ﻋﻠﻰ ﻨظﺎﻓﺔ اﻟصﻒ واﻟمدرﺴﺔ ﻷن اﻻوﻻدﻛﺎﻨوا ﯿرﻤون اﻟنﻔﺎ�ﺎت �ﻌد ﺘنﺎول اﻟطﻌﺎم ﻋﻠﻰ اﻻرض و�ﺎﻨوا �ﺄﻛﻠون اﻟطﻌﺎم ﻤن ﺨﻼل أﯿدﯿﻬم
و�ﻠجﺄون اﻟﻰ ﻤسﺢ أﯿدﯿﻬم ﺒثیﺎﺒﻬم ،و�ﺎﻨوا ﻋندﻤﺎ ﯿر�دون اﻟدﺨول اﻟﻰ اﻟمرﺤﺎض ﻻ �ﻌﻠمون �یﻔیﺔ
اﺴتخدام اﻟمرﺤﺎض ﻻﻨﻪ ﺸﻲء ﺠدﯿد �ﺎﻟنسبﺔ ﻟﻬم وطبﻌﺎ �ﻌود ذﻟك اﻟﻰ ﻗّﻠﺔ اﻟتوﻋیﺔ ﻋند اﻷﻫﻞ

ﻟﻠمسﺎﻋدة.

 -اﺨتﻼف ﻓﻲ اﻟتنشئﺔ ﻤمﺎ أﺜر ﻋﻠﻰ اﻟتواﺼﻞ ﻟﻐو�ﺎ ﻤﺎ ﺒین اﻻطﻔﺎل وﻤﺎ ﺒیننﺎ ﻟوﺠود

ﻛﻠمﺎت ﻟم ﻨكن ﻨﻔﻬمﻬﺎ ﻋﻠﻰ اﻻوﻻد ﻋندﻤﺎ ﯿتكﻠمون ،و�ذﻟك ﻫم أﻨﻔسﻬم ﻟم �ستطیﻌوا �سﻬوﻟﺔ
اﻟتواﺼﻞ ﻤﻌنﺎ ا�ضﺎ ﻟﻌدم اﻤكﺎﻨیﺔ اﻟﻔﻬم اﻟﻠﻔظﻲ ﻤﺎ ﺒیننﺎ.

 -ﻋدم ﺘﻌﺎون اﻷﻫﻞ ﻤﻊ اﻟمدرﺴﺔ ﻓﺎﻟمﻌﻠمﺔ ﻫﻲ �مثﺎ�ﺔ اﻟحﺎﻀنﺔ واﻟمتﺎ�ﻌﺔ واﻟمرﺸدة

واﻟمرّ�یﺔ ﻷن اﻷﻫﻞ ﻻ ﯿﻬتمون وﺤتﻰ ﻋند اﺠتمﺎع اﻻﻫﻞ ﻻ �ﺄﺘون اﻟﻰ اﻟمدرﺴﺔ.
 ﻗّﻠﺔ اﻟﻐذاء� ،ﺎن ﻤﻌظم اﻻوﻻد ﻻ �جﻠب ﻤﻌﻪ اﻟطﻌﺎم اﻟﻰ اﻟمدرﺴﺔ ﻓكﺎﻨوا ﯿﻠمﻠونﻓتﺎت اﻟخبز اﻟذي �ﻘﻊ ﻋﻠﻰ اﻻرض.

�ﻌد اﻟبدء ﻓﻲ اﻟتكّﻠم ﻋن ﻤواﻀیﻊ ﺤﻘوق اﻻﻨسﺎن ﻤﻊ اﻻطﻔﺎل وﺨﺎﺼﺔ �ﻌد ﻤﻼﺤظتنﺎ

اﻟﻌواﺌق اﻟسﺎ�ﻘﺔ اﻟتﻲ ﺘكﻠمنﺎ ﻋنﻬﺎ ،واﺠﻬنﺎ اﻟﻌﺎﺌق اﻻﻛبر ﻓﻲ ﺸﻬر ﺸبﺎط اﻻ وﻫو  :اﻨتﻘﺎل

ﻤخیم آﺨر ،ﻤمﺎ ّأدى اﻟﻰ ﻋدم اﻤكﺎﻨیﺔ ﻋودﺘﻬم اﻟﻰ
اﻻطﻔﺎل ﻤن
اﻟمخیم اﻟذي �ﻌیشون ﻓیﻪ اﻟﻰ ّ
ّ
اﻟمدرﺴﺔ.
ﻓﻲ آذار ﺒدأ ﻋمﻠنﺎ �ﺄﺨذ اﻫتمﺎم أﻛبر ﻤن ﻗبﻞ اطﻔﺎل ﺠدد� ،ﺎن اﻟتﻌﺎﻤﻞ ﻤﻌﻬم اﺴﻬﻞ،

ﻻن ﻤﻌظمﻬم ﯿتﺎ�ﻌﻪ اوﻟیﺎء اﻤورﻩ و�ﻠجﺄون اﻟﻰ اﻟمدرﺴﺔ و�سﺄﻟون ﻋن أوﻻدﻫم و�تﻌﺎوﻨون ﻤﻊ
اﻟمﻌﻠمﺔ.
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وﻫﻲ :

ﺘتوزع ﻋﻠﻰ ﻤجموﻋتین ﺤسب اﺤتیﺎﺠﺎت �ﻞ ﻤجموﻋﺔ
ﻫنﺎ ﺒدأت ﻨشﺎطﺎﺘنﺎ اﻟﻼﺼﻔیﺔ ّ
 -اﻟمجموﻋﺔ اﻻوﻟﻰ :ﻨشﺎط ﺤﻘوق اﻻﻨسﺎن اﻟذي ارﺘكز ﻋﻠﻰ ﻤسرﺤیﺔ "�ﺎ ﻫﺎﻟﻌﺎﻟم "

وﺤس اﻻطﻔﺎل ﻋﻠﻰ اﻟنﻘص ﺒبﻌض
�ﻌد ﻤنﺎﻗشﺎت ﺤول ﺤﻘوق اﻻﻨسﺎن و�یﻔیﺔ اﻟمطﺎﻟبﺔ ﺒﻬﺎ ّ
اﻟحﺎﺠﺎت وﻋﻠﻰ اﻟحصول ﻋﻠﻰ ﺤﺎﺠﺎت أﺨرى ﻤثﻞ اﻟﻠﻌب ،اﻟﻐذاء ،اﻟمسكن ،اﻟتﻌبیر ﻋن اﻟرأي،
اﻟحب واﻟرﻋﺎ�ﺔ.

ﺒدأﻨﺎ ﻫذا اﻟنشﺎط ﻤن ﺨﻼل رﺴوﻤﺎت ﻋن اﻟحﻘوق واﻟواﺠبﺎت ﻋّﻠﻘﻬﺎ اﻻطﻔﺎل ﻋﻠﻰ

ﺘمكنوا ﻤن اﻟحصول ﻋﻠیﻬﺎ ،أﻤﺎ اﻟحﻘوق اﻟتﻲ
�ﺎﻟوﻨﺎت واﺨتﺎروا ﻤن ﺒینﻬﺎ ﺤﻘوﻗﻬم اﻟتﻲ ﻓﻲ رأﯿﻬم ّ

�ﻔﻘدوﻨﻬﺎ ﻓﻘد ﺼنﻊ اﻻوﻻد ﻋصﺎ ﺴحرّ�ﺔ ورﺴموا ﻋﻠیﻬﺎ ﻤﺎ �حبون اﻟحصول ﻋﻠیﻪ ﻤن ﺤﻘوق
ﻤتبّﻘیﺔ وﻓﻘﻌوا اﻟبﺎﻟوﻨﺔ اﻟتﻲ ﻓیﻬﺎ اﻟحق اﻟمﻔﻘود.
٢

ﻤسرﺤیﺔ "�ﺎ ﻫﺎﻟﻌﺎﻟم"
أﻤﺎ ﻨشﺎط ﻤسرﺤیﺔ �ﺎ ﻫﺎﻟﻌﺎﻟم ﺒدأ �كتﺎ�ﺔ ﺜﻼث ﻤشﺎﻫد ﻋن ﺤﻘوق اﻻﻨسﺎن ﻟكﻞ ﻤشﻬد

اﻷول ﺘكﻠمنﺎ ﻓیﻪ ﻋن ﺤق اﻟتﻌﻠم واﻟﻐذاء ،اﻟمشﻬد اﻟثﺎﻨﻲ ﻋن ﺤق ﻓﻲ اﻟحب
ﺤّﻘین ،اﻟمشﻬد ّ
واﻟرﻋﺎ�ﺔ واﻟمسكن ،اﻟمشﻬد اﻟثﺎﻟث ﻋن ﺤق ﻓﻲ اﻟﻠﻌب واﻟتﻌبیر ﻋن اﻟرأي.

ﺒدأ اﻟتدر�ب ﻓﻲ ﻨیسﺎن �ﻌد ان ﺴمحت ﻟنﺎ اﻻدارة �ﺎﻟﻌمﻞ ﻋﻠﻰ اﻟمشروع .ﻗﺎﻤت اﻟمﻌﻠمﺔ

ﺴﺎﻨدي ﺸكر واﻟمﻌﻠمﺔ ﻋﻼ اﻟسمﻬوري ﻋﻠﻰ ﺘدر�ب اﻻطﻔﺎل ﻋﻠﻰ ﻤشﺎﻫد اﻟمسرﺤیﺔ و�یﻔیﺔ
اﻟتﻌبیر ﻋنﻬﺎ.
أﻤﺎ اﻟمﻌﻠمﺔ ﻓﺎطمﺔ ر�ین ﻗﺎﻤت ﻋﻠﻰ ﺘدر�ب اﻻطﻔﺎل ﻋﻠﻰ رﻗصﺔ وأﻏنیﺔ �ﺎ ﻫﺎﻟﻌﺎﻟم

اﻟتﻲ ﺘكﻠموا ﻓیﻬﺎ ﻋن اﻟحﻘوق.

وﻫذا اﻟﻌمﻞ ﺴﺎﻫمت ﻓیﻪ ﻤﻌﻠمﺎت اﻟصﻔوف ﻻﻤكﺎﻨیﺔ ﻤشﺎر�ﺔ ﺠمیﻊ اﻻطﻔﺎل.
�ﻌدﻤﺎ ﺒدأ اﻻطﻔﺎل �حﻔظ اﻟمشﺎﻫد واﻟتدر�ب ﻋﻠﻰ اﻟرﻗصﺔ ازدادت ﺜﻘتﻬم �ﺄﻨﻔسﻬم
واﻛتشﻔت ﻤواﻫبﻬم.

ﺼﻔیﺔ ﻟﻌرض اﻋمﺎﻟﻬم اﻤﺎم ﺠمیﻊ اﻟمﻌﻠمﺎت،
ﻛﺎن اﻻوﻻد ﯿنتطرون اﻟنشﺎطﺎت اﻟﻼ
ّ
اﻻﻫﻞ واﻻدارة.

 ٥٤ﻓﺎطمﺔ ر�ین ،ﺴﺎﻨدي ﺸكر ،ﻋﻼ اﻟسمﻬوري

ﻓﻲ ﻨﻬﺎ�ﺔ اﻟﻌمﻞ واﻟﻌرض اﻟمسرﺤﻲ اﺼبﺢ �ﺎﻤكﺎن اﻻطﻔﺎل اﻟمطﺎﻟبﺔ �حﻘوﻗﻬم �طر�ﻘﺔ
ﺴﻠمیﺔ وازدادت ﻟدﯿﻬم روح اﻟﻌمﻞ اﻟجمﺎﻋﻲ.
***

اﻟمجموﻋﺔ اﻟثﺎﻨیﺔ :ﻨشﺎط "اﻟمواطن اﻟصﺎﻟﺢ" ﺒدأ اﻟﻌمﻞ ﻓﻲ اﻟصﻒ ﻤن ﺨﻼل ﺼور

ﻤﻌبرة ﻋن ﻋمﻞ اﻟمواطن اﻟصﺎﻟﺢ وﺼور ﻤنﺎﻗضﺔ ﺒﻬﺎ �سﻠوك آﺨر.
ّ
ﻛﺎن ﻋﻠﻰ اﻟمتﻌﻠمین اﺨتیﺎر اﻟسﻠوك اﻟصحیﺢ ﻓﺎﺨتﺎروا اﻟﻌمﻞ ﻋﻠﻰ ﺘنظیﻒ اﻟصﻒ
وﺘشﺎر�وا ﺒتﻘسیم اﻨﻔسﻬم اﻟﻰ ﻤجموﻋﺎت.

ﻤجموﻋﺔ ﺘنظﻒ اﻟطﺎوﻻت وﻤجموﻋﺔ ﺘنظﻒ اﻻرض وﻤجموﻋﺔ ﺘنظﻒ اﻟسجﺎد

وﻤجموﻋﺔ ﺘرﺘب اﻟصﻒ وﺤدد اﻻوﻻد اﻟوﻗت اﻟذي ﯿر�دون اﻟﻘیﺎم �ﻪ ﻹﻨﻬﺎء اﻟﻌمﻞ واﺼبﺢ ﻟدﯿﻬم
ﻗیمﺔ ﻟﻠوﻗت.

ﯿتحمسون ﻟﻠمسﺎﻋدة ﻋﻠﻰ ان �كوﻨوا ﻤواطنین ﺼﺎﻟحین و�ﺎﻨت اﺨبﺎرﻫم
ﻛمﺎ �ﺎﻨوا
ّ
اﻟیوﻤیﺔ ﺘتمحور ﺤول ﻤسﺎﻋدﺘﻬم ﻷﻫﻠﻬم ﻓﻲ اﻟحیﺎة اﻟیوﻤیﺔ.
اﺤد اﻟدروس اﻟتﻲ ﺘﻌﻠمﻬﺎ اﻻوﻻد ﻫﻲ ﻋن �یﻔیﺔ اﻟزرع  ،اﻨطﻼﻗﺎ ﻤن ﻫنﺎ ﺘمت اﻟمنﺎﻗشﺔ
ﻋن ﺜﺎﻨﻲ ﻋمﻞ �ﻘوم �ﻪ اﻟمواطن اﻟصﺎﻟﺢ وﻗمنﺎ ﻤﻊ اﻻوﻻد ﺒزرع ﻨبﺎﺘﺎت ﻟجﻌﻞ ﻤدرﺴتنﺎ اﺠمﻞ.

ﻤن �ﻌد ﻤﺎ ﺘم ّكن اﻻطﻔﺎل ﻤن ﻤﻌرﻓﺔ ﻤﻔﻬوم اﻟمواطن اﻟصﺎﻟﺢ واﻟﻘیﺎم �ﺄﻋمﺎﻟﻪ ﻓﻲ

ﺘﻌبر ﻋن ﻫذﻩ اﻻﻋمﺎل.
ﻗرر اﻻوﻻد ان ﯿؤﻟﻔوا ﻗصﺔ ّ
ﺤیﺎﺘﻬم اﻟیوﻤیﺔ ّ
رﺴم اﻷوﻻد ﻋن :
 اﻟمحﺎﻓظﺔ ﻋﻠﻰ اﻟنظﺎﻓﺔ -اﺘبﺎع اﻟﻘواﻨین

 ﻤسﺎﻋدة اﻵﺨر�نوﺘﻘبﻞ اﻵﺨر
 اﺤترام ّ اﻟزرع***

ردة ﻓﻌﻞ اﻷوﻻد � :ﺎن اﻻوﻻد ﻤتحمسون ﻟیﻌرﻀوا اﻋمﺎﻟﻬم اﻤﺎم اﻟحشود
ﻤﺎذا �ﺎﻨت ّ
ﻓﻲ ﻗصر اﻻوﻨیسكو ﻓﻲ ﺒیروت و�ﻌد ان اﻨتﻬوا ﻤن اﻟﻌرض رأﯿنﺎ اﺒتسﺎﻤتﻬم ﻋﻠﻰ وﺠوﻫﻬم ﻟﻔرﺤﻬم
ﻋندﻤﺎ ﺴمﻌوا ﺘصﻔیق ﻤﻌﻠمﺎﺘﻬم واﻫﻠﻬم ﻟﻬم.
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ردة ﻓﻌﻞ اﻻدارة اﻟمدرﺴیﺔ  :اﻋجب اﻟمسؤوﻟون �ﺎﻻﻋمﺎل اﻟتﻲ ﻗمنﺎ ﯿﻬﺎ ﻤﻊ اﻻوﻻد
ّ
و�دأوا �طﻠبون ﺒتنﻔیذ اﻋمﺎل اﺨرى ﻤﻊ �ﻞ اﻷوﻻد.
***

ﻟم ﺘؤﺜر ﻫذﻩ اﻻﻋمﺎل ﻓﻘط ﻋﻠﻰ اﻻوﻻد �شكﻞ ا�جﺎﺒﻲ ،ﻓﻘد أﺜرت ﻋﻠینﺎ ا�ضﺎ ﻋﻠﻰ
اﻟصﻌید اﻟشخصﻲ واﻻﻛﺎد�مﻲ واﻻﺠتمﺎﻋﻲ.
وطورﻨﺎ ﻤﻬﺎراﺘنﺎ اﻟﻘیﺎد�ﺔ واﺼبحنﺎ ﻋنصر
ﻟﻘد ازدادت ﻟدﯿنﺎ روح اﻟﻌمﻞ اﻟجمﺎﻋﻲّ ،
ﻓﻌﺎﻟﺔ ﻓﻲ
ﻓﻌﺎل ﻓﻲ اﻟمجتمﻊ ،اﻷﻤر اﻟذي اﻨﻌكس ﻋﻠﻰ أطﻔﺎﻟنﺎ وأﺼبحوا ﻫم ا�ضﺎ ﻋنﺎﺼر ّ
اﻟمجتمﻊ.

٢

ﺤﻘوق اﻟطﻔﻞ

ﻟوﺤﺎت ﻓنیﺔ ﺤول اﻟحر�ﺔ واﻟﻌداﻟﺔ وﻋرﻀﻬﺎ ﻓﻲ اﻟمدرﺴﺔ

ﻤدرﺴﺔ اﻷﺠیﺎل ،ﺼیدا
دﯿنﺎ ﻏصن

ﻋشت ﺘجر�ﺔ راﺌﻌﺔ ﻤﻊ ﺘﻼﻤیذي ﺨﻼل ﻓترة اﻷﻨشطﺔ اﻟﻼﺼﻔیﺔ اﻟتﻲ �ﺎﻨت ﺘتمحور ﺤول ﻋدة

ﻤواﻀیﻊ �ﻔتﻘدﻫﺎ ﻤحیطﻬم و�یئتﻬم أﻻ وﻫﻲ :اﻟحر�ﺔ ،اﻟد�مﻘراطیﺔ ،ﺤﻘوق اﻹﻨسﺎن.

ﺒدأت أوﻻ ﺒتبسیط ﻫذﻩ اﻟمﻔﺎﻫیم ﻟﻸطﻔﺎل ﻤن ﺨﻼل اﻷﻨشطﺔ اﻟمتنوﻋﺔ ﺘﻌرﻓنﺎ ﻓیﻬﺎ ﻋﻠﻰ ﺤﻘوق

اﻟطﻔﻞ وأﻫمﻬﺎ.

ﻓﻲ اﻟبدا�ﺔ ﻟم �ﻌرف اﻷطﻔﺎل ﻤﺎ ﻤﻌنﻰ ﺤﻘوق وﻤﺎ ﻫﻲ ﻫذﻩ اﻟحﻘوق و�ذﻟك �ﺎﻟنسبﺔ ﻟﻠمﻔﺎﻫیم

اﻷﺨرى ،وﺘوﺼﻠنﺎ ﻓﻲ ﻨﻬﺎ�ﺔ اﻟنشﺎط اﻟﻰ اﻟمﻌرﻓﺔ اﻟواﻀحﺔ ﻋند اﻷطﻔﺎل ﻟﻬذﻩ اﻟمﻔﺎﻫیم.

ﺘﻌبر ﻋن ﻫذﻩ اﻟمﻔﺎﻫیم ﻤن ﺨﻼل اﻷﻏطیﺔ
�ﻌد ذﻟك ﻗررﻨﺎ أن ﻨﻘوم �صنﻊ ﻟوﺤﺎت ﻓنیﺔ ّ
اﻟبﻼﺴتیكیﺔ �ﻲ ﻨنشر اﻟوﻋﻲ واﻟمﻌرﻓﺔ ﻟﻸطﻔﺎل واﻟتﻼﻤیذ ﻓﻲ اﻟمدرﺴﺔ .ﺒدأ اﻻطﻔﺎل ﯿوﻤیﺎ �جمﻊ ﻫذﻩ
اﻷﻏطیﺔ ﺤتﻰ وﺼﻠنﺎ ﻟﻠﻌدد اﻟكﺎﻓﻲ ﺜم وﻀﻌنﺎ ﺨطﺔ ﺘنﻔیذ�ﺔ ﻟﻠﻌمﻞ وﺴجﻠنﺎ ﺠمیﻊ اﻟمستﻠزﻤﺎت اﻟتﻲ �حﺎﺠﺔ

ﻟﻬﺎ� .ﻌد ذﻟك ﻗمنﺎ ﺒتوز�ﻊ اﻷدوار ﺤتﻰ أﻨﻬینﺎ ﻫذﻩ اﻟﻠوﺤﺎت واﻟتﻲ �ﺎﻨت ﺘتضمن ﺼورة اﻟمنطﺎد اﻟذي

اﻟحر�ﺔ وﻤیزان اﻟﻌداﻟﺔ اﻟذي �مّثﻞ اﻟمسﺎواة وﻟوﺤﺎت ﺨشبیﺔ �تب ﻋﻠیﻬﺎ ﺤﻘوق اﻟطﻔﻞ :ﻤن ﺤﻘﻲ أن
�مثﻞ ّ
أﺘﻌﻠم ،أﻟﻌب ،أﻨﺎم ،أﺘﻌﻠم .أن أﺤصﻞ ﻋﻠﻰ اﻟﻐذاء واﻷﻤﺎن(...
ﺘ ﱠم ﺘﻌﻠیق ﻫذﻩ اﻟﻠوﺤﺎت اﻟخشبیﺔ ﻋﻠﻰ ﺠدران اﻟمدرﺴﺔ و�ﺎن دور اﻷطﻔﺎل أ�ضﺎ أي �شرﺤوا

ﻟزﻤﻼﺌﻬم ﻤﻌنﻰ ﻫذﻩ اﻟﻠوﺤﺎت.
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اﺨترﻨﺎ ﻋنوان ﻤشروﻋنﺎ �ﺎﺴم :اﻟتبﺎﻨﺔ  ،٢٠١٦ذﻟك ﻷﻨﻪ �ضم ﻓﻲ طیﺎﺘﻪ ﻋنواﻨین

أﺴﺎﺴیین ﻟﻠمشﺎر�ﻊ اﻟتﻲ ﺘم ﺘطبیﻘﻬﺎ ﻓﻲ ﻫذﻩ اﻟمنطﻘﺔ� .ﺎن ﻟنﺎ ﺸرف اﻟﻌمﻞ ﻓﻲ ﻤر�ز اﻟشﻬید

ر�نیﻪ ﻤﻌوض اﻟكﺎﺌن ﻓﻲ اﻟتبﺎﻨﺔ ،ﻫذا اﻟمر�ز اﻟذي �ستﻘطب طﻼ�ﺎً ﻤن ﻤتوﺴطﻲ اﻟﻌمر،

و�ﺎﻨت ﻤﻬمتنﺎ ﺘﻘوم ﻋﻠﻰ ﺘدر�سﻬم و ﻤنﺎﻗشﺔ ﻋدة ﻤواﻀیﻊ ﻤﻌﻬم ﻫﻲ �مثﺎ�ﺔ ﻤسﺎﺌﻞ ﻤطروﺤﺔ

ﻤن ﻗبﻞ ﺠمﻌیتﺎ اﻟتﻌﻠیم ﻷﺠﻞ ﻟبنﺎن و اﻟمبﺎدرة اﻻﻤیر�یﺔ اﻟشرق أوﺴطیﺔ واﻟتﻲ اﻨدرﺠت ﺘحت:
ﺤﻘوق اﻻﻨسﺎن ،اﻟد�مﻘراطیﺔ ،اﻟمواطنیﺔ واﻻﻨدﻤﺎج اﻻﺠتمﺎﻋﻲ.

ﻓﻲ �ﻞ أﺴبوع �نﺎ ﻨﻬم ﻋﻠﻰ ﻤنﺎﻗشﺔ إﺤدى ﻫذﻩ اﻟمواﻀیﻊ و��صﺎل أﻓكﺎر وﻤﻌﺎﻟجتﻬﺎ

ﻤﻊ اﻟطﻼب ﺒﻬدف اﻟنﻬوض �مجتمﻊ أﻓضﻞ �ﻌﺞ �ﺎﻟحر�ﺔ واﻟد�مﻘراطیﺔ واﻟتحرر اﻟﻔكري واﻟنﻔسﻲ
ﻤن �ﻞ ﺘرﺴبﺎت اﻟحروب واﻟنزاﻋﺎت اﻟتﻲ ﺘرﺴخت ﻓﻲ ﻗﻠوب وﻋﻘول ﻫؤﻻء اﻷطﻔﺎل.
١

رواﺴب اﻟتنشئﺔ
�ﺎﻟطبﻊ ﻟم �كن ﻤن اﻟسﻬﻞ إﻗنﺎع اﻟطﻼب �مﺎ ﻫو ﺼحیﺢ ﻤن ﻨﺎﺤیﺔ اﻟﻌیش اﻟمشترك
واﻟمسﺎواة وﻏیرﻫﺎ ﻤن اﻻﻤور اﻟتﻲ ﺘسود ﻓﻲ ﻤجتمﻌﻬم ﻋﻠﻰ ﺼورة ﻋﺎدات وﺘﻘﺎﻟید ﻻ �مكن

اﻟتخﻠص ﻤنﻬﺎ �سﻬوﻟﺔ .ﻓﻌﻠﻰ ﺴبیﻞ اﻟمثﺎل ،ﻓﺈن اﻟمسﺎواة ﺒین اﻟرﺠﻞ واﻟمرأة ﻟﻬﻲ ﻤن اﻟمستحیﻼت
ﻋندﻫم! وﺨﺎﺼﺔ ﺒنظر اﻟذ�ور ،ﺒرأﯿﻬم ﻻ �مكن ﻟﻠمرأة أن ﺘﻌمﻞ وﺘكسب رزﻗﻬﺎ وﻻ �جب أن ﺘتﺎ�ﻊ
دراﺴتﻬﺎ� .ﻞ ﻤﺎ �جب ﻓﻌﻠﻪ ﻫو أن ﺘتزوج ﻓﻲ ﺴن ﻤبكرة و ﺘتحول ﻟتصبﺢ ر�ﺔ ﻤنزل وأطﻔﺎل !
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ﻫذا ﻤثﻞ ﺼﻐیر ﻋن اﻟصﻌو�ﺎت اﻟتﻲ واﺠﻬنﺎﻫﺎ ﻋﻠﻰ اﻟصﻌید اﻟنﻔسﻲ .وﻟكن ،و �ﻌد
اﺴتخدام أﻤثﻠﺔ �ثیرة وأﺴﺎﻟیب ﻤتﻌددة )ﻤثﻞ اﻟتمثیﻞ وﻏیرﻩ( اﺴتطﻌنﺎ اﻟوﺼول إﻟﻰ ﻋﻘول و ﻗﻠوب
اﻷطﻔﺎل واﻟتﺄﺜیر �ﺂراﺌﻬم وﺘﻐییر ﻨظرﺘﻬم اﻟسﻠبیﺔ ﺤیﺎل اﻟد�مﻘراطیﺔ )اﻟمﻔﻘودة ﺒرأﯿﻬم( و اﻟمواطنیﺔ

– اﻟمنﻌدﻤﺔ ﺒنظرﻫم – وﺤﻘوق اﻹﻨسﺎن اﻟتﻲ طﺎﻟمﺎ �حثوا ﻋنﻬﺎ ﻓﻲ ﻤجتمﻌﺎﺘﻬم �ﺎﻹﻀﺎﻓﺔ إﻟﻰ
اﻻﻨدﻤﺎج اﻹﺠتمﺎﻋﻲ اﻟذي ظنوا ﻓیﻪ اﻟﻐیﺎب اﻟتﺎم ﻋن ﺤیﺎﺘﻬم ! ﻓﻠﻘد ﺘوﺼﻞ ﻫؤﻻء اﻷطﻔﺎل إﻟﻰ
�حصﻠوا ﺤﻘوﻗﻬم ﻤن
ﻗنﺎﻋﺔ أﻨﻬم ﻫم ﻤن �خﻠﻘوا اﻟد�مﻘراطیﺔ ﻓﻲ وطن ﻟطﺎﻟمﺎ ﺨذﻟﻬم! ﻫم ﻤن ّ
أﺸخﺎص ﻟطﺎﻟمﺎ ﺤﺎوﻟوا ﺴﻠبﻬم إ�ﺎﻫﺎ! ﻫم ﻤن �صنﻌوا اﻟﻘرار �ﺎﻋتبﺎرﻫم ﻤواطنین ﺼﺎﻟحین ﻓﻲ
ﺒﻠدﻫم!

ﻟمسوا ﻓﻌﻠیﺎ اﻻﻨدﻤﺎج اﻹﺠتمﺎﻋﻲ ﻋندﻤﺎ اﺨتﻠطوا ﻤﻌنﺎ �ﺈﻋتبﺎرﻨﺎ أﺴﺎﺘذة ﻤن ﻤجتمﻌﺎت

�كنوا ﻟنﺎ إﻻ �ﻞ
ﻤختﻠﻘﺔ وأد�ﺎن ﻤختﻠﻔﺔ ور�مﺎ ﻤبﺎدئ ﻤﻌﺎﻛسﺔ ! ﺘخطوا ﻤﻌنﺎ ﻫذﻩ اﻟحواﺠز وﻟم ّ
اﻻﺤترام واﻟتﻘدﯿر واﻟمحبﺔ.
أﺜمرت ﻫذﻩ اﻟمحﺎﻀرات ﻨتﺎﺌﺞ ﻤرﻀیﺔ ﺠدا .ﻗﺎم اﻟتﻼﻤیذ �طرح ﻤشﺎر�ﻊ ﻋدﯿدة ﺒﻬدف

إ�صﺎل ﺼوﺘﻬم واﻟتﺄﺜیر �منطﻘتﻬم ،واﺘﻔﻘوا �ﺎﻟنﻬﺎ�ﺔ ﻋﻠﻰ ﻤشروﻋین.
٢

اﻟتﻌﺎون واﻻﻨدﻤﺎج
اﻷول :ﻤشروع إﻋﺎدة ﺘرﻤیم ﻤنزل ﻓﻲ ﻤنطﻘﺔ اﻟتبﺎﻨﺔ ،ﯿﻬدﻓون ﻤن ﺨﻼﻟﻪ إﻟﻰ ﻤسﺎﻋدة

اﻟﻌﺎﺌﻠﺔ وﺘﻌز�ز روح اﻟتﻌﺎون ﻓیمﺎ ﺒینﻬم ،وﻤن ﺜم إ�صﺎل رﺴﺎﻟﺔ إﻟﻰ اﻟﻌﺎﻟم �ﺎﻟصورة اﻟتﻲ ﯿر�دون
أن ﯿروا اﻟتبﺎﻨﺔ ﻓیﻬﺎ .ﻫم �مواطنین ،ﻫدﻓﻬم اﻷﺴﺎﺴﻲ ﺘحسین وﻀﻊ ﻤنطﻘتﻬم �شكﻞ ﺨﺎص
ﻟﻼﻨتﻘﺎل اﻟﻰ اﻟبﻠد �ﺄﺴرﻩ �شكﻞ ﻋﺎم.

ﻤشروع ﺒنﺎء اﻟمنزل وﺘرﻤیمﻪ ﺘرك أﺼداء إ�جﺎﺒیﺔ ﻋند اﻷطﻔﺎل واﻟﻌﺎﺌﻠﺔ اﻟتﻲ ﺘسكن

ﻓﻲ اﻟمنزل ،واﻟمجتمﻊ اﻟمحیط ﺒتﻠك اﻟمنطﻘﺔ .روح اﻟتﻌﺎون اﻨتشرت ﻟتطﺎل اﻷﺸخﺎص اﻟذﯿن
ﻗﺎﻤوا �ﻌمﻠیﺔ اﻟبنﺎء واﻟكﻬر�ﺎء وﺼیﺎﻨﺔ اﻟبنﻰ اﻟتحتیﺔ وﻏیرﻫﺎ ﻤن اﻷﻤور اﻟتﻲ �ﻠﻔنﺎ ﻋددا ﻤن أﺒنﺎء
اﻟمنطﻘﺔ اﻟﻘیﺎم ﺒﻬﺎ ﻟكﻲ ﯿدﺨﻞ اﻟجمیﻊ ﻓﻲ ﻫذﻩ اﻟرﺴﺎﻟﺔ وﻟیﻠمسوا �شﻌور اﻟمسﺎﻋدة واﻟتكﺎﺘﻒ ﻓیمﺎ

ﺒینﻬم.

أﻤﺎ �ﺎﻟنسبﺔ ﻟﻠمراﺤﻞ اﻟتﻲ ﻤر ﺒﻬﺎ ﻤشروع ﺘرﻤیم اﻟمنزل ﻓكﺎﻨت ﻋﻠﻰ اﻟشكﻞ اﻟتﺎﻟﻲ:
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أوﻻ :إﻋﺎدة ﺘرﻤیم اﻟسﻘﻒ ،اﻟذي �ﺎن ﻤن اﻻﺘرﻨیت وﻏیر ﺼﺎﻟﺢ ﻟﻼﺴتﻌمﺎل �وﻨﻬﺎ

ﺘدﺨﻞ اﻟمیﺎﻩ ﻤنﻪ ﻋﻠﻰ داﺨﻞ اﻟمنزل ﺨﻼل ﻓصﻞ اﻟشتﺎء ،ﻨﺎﻫیك ﻋن اﻟرطو�ﺔ اﻟتﻲ ﺘمﻸ اﻟمكﺎن.
ﻗمنﺎ �ﺈزاﻟﺔ ﻫذا اﻻﺘرﻨیت ووﻀﻌنﺎ ﻤكﺎﻨﻪ ﻨوﻋﺎ أﻓضﻞ وﻋﺎزل ﻟﻠح اررة.

ﺜﺎﻨیﺎ :ﺒدأﻨﺎ �ﺎﻻﻫتمﺎم �شؤون اﻟكﻬر�ﺎء .ﻗﺎم اﻟرﺠﻞ اﻟمﻌنﻲ ﺒتوﺼیﻞ ﺸراﺌط و�ﻤدادات
ّ
اﻟكﻬر�ﺎء اﻟكﺎﻤﻠﺔ ﻓﻲ اﻟمنزل �ﺄﺴرﻩ.
ﺜﺎﻟثﺎ :اﻨطﻠﻘنﺎ أ�ضﺎ ﻓﻲ إﻋﺎدة ﺘمدﯿد ﻗنوات اﻟصرف اﻟصحﻲ وأﻀﻔنﺎ ﻤﻐسﻠﺔ إﻟﻰ

اﻟحمﺎم و�رﺴﻲ اﻟمرﺤﺎض وﻤجﻠﻰ ﻟﻠمطبﺦ ،إﻀﺎﻓﺔ إﻟﻰ ﺨزان اﻟمیﺎﻩ اﻟذي وﻀﻌنﺎﻩ ﻋﻠﻰ اﻟسطﺢ
واﻟسخﺎن ﻓﻲ اﻟحمﺎم.
را�ﻌﺎ� :ﺎﻨت اﻟخطوة اﻷﺨیرة ﺘﻘﻊ ﻋﻠﻰ ﻋﺎﺘق اﻟطﻼب اﻟكرام .ﻗﺎﻤوا �ﺎﻟدور اﻷﺠمﻞ

واﻷﻫم �ﺎﻟنسبﺔ ﻟﻬم ،ارﺘدوا ﺘﻠك اﻟمﻼ�س اﻟتﻲ ﺘﻠیق �ﺎﻟدﻫﺎﻨین ،و�دأت ﻋمﻠیﺔ طﻼء اﻟمنزل ﻤن
اﻟداﺨﻞ واﻟخﺎرج! ﺒدأت اﻟنتﺎﺌﺞ �ﺄﻓضﻞ ﻤﺎ �مكن.
اﺌﻌﺎ أن �ﻘوم ﻫؤﻻء اﻷطﻔﺎل ﺒﻬذا اﻟﻌمﻞ اﻹﻨسﺎﻨﻲ ،ﻟتحسین ﻨظرة اﻵﺨر�ن ﻟﻬم،
ﻛﺎن ر ً
ﻟیس ﻓﻘط ﻤن ﻫم ﺨﺎرج ﻤجتمﻌﻬم ،ﺒﻞ ﻤن اﻟممكن أ�ضﺎ أن �كون داﺨﻞ ﻤجتمﻌﻬم اﻟواﺤد

اﻟحس اﻹﻨسﺎﻨﻲ و�ﺎن ﻻﺒد ﻤن ﻤبﺎدرة ﺸبﺎﺒیﺔ ﻤمﺎﺜﻠﺔ ﻟكﻲ ﺘﻬزﻫم وﺘﻬز
أﺸخﺎﺼﺎ �ﻔتﻘدون ﻟﻬذا
ّ
ﻛیﺎﻨﻬم.
�مكننﺎ اﻟﻘول أن اﻹﻨدﻤﺎج اﻹﺠتمﺎﻋﻲ ظﻬر ﺠﻠیﺎً ﻓﻲ ﺸخص �ﻞ طﻔﻞ ﻤن أطﻔﺎل
اﻟمر�ز ،ﻋندﻤﺎ اﻨطﻠﻘوا �ﺎﻨدﻓﺎع و�داً ﺒید ،ﻟتنﻔیذ اﻟمشروع و�دون أي اﻛتراث ﻟدﯿن أو ﻤنطﻘﺔ أو

ﺨﻠﻔیﺔ أي ﺸخص ﻤن اﻟمشﺎر�ین �ﺎﻟنشﺎط وﻤن ﺒینﻬم ﻨحن! أﻤﺎ اﻟمواطنیﺔ ﻓﻘد اﻨطبﻌت ﻓﻲ �ﻞ
ﻓسخروا ﻫذﻩ اﻟروح اﻟمﻠیئﺔ �ﺎﻟمواطنﺔ ﻓﻲ ﺴبیﻞ ﺘحسین ﻤستوى اﻟﻌیش ﻟﻬذﻩ اﻟﻌﺎﺌﻠﺔ
ﻓرد ﻤنﻬمّ ،

وﺘحصیﻞ أدﻨﻰ ﺤﻘوﻗﻬﺎ اﻟمﻌیشیﺔ وذﻟك طبﻌﺎَ ﺒﻬدف اﻟمسﺎواة وﺘحﻘیق اﻟد�مﻘراطیﺔ! �ﻠﻬﺎ ﻋنﺎﺼر

ﻻ ﺘتجزأ ،إﻨمﺎ ﺘترا�ط وﺘتجﺎﻨس ﻟتصبو اﻟﻰ ﻫدف أﺴﺎﺴﻲ وﻫو ﺘحﻘیق اﻟﻌداﻟﺔ اﻻﺠتمﺎﻋیﺔ وﺘحسین

ﻤستوى ﻋیش اﻷﻓراد ﻟﻠوﺼول اﻟﻰ ﻟبنﺎن أﻓضﻞ!

***
ﻗرر اﻷوﻻد أن �ﻌرﻀوا ﻤواﻫبﻬم ﻤن ﺨﻼل أﻏنیﺔ
أﻤﺎ �ﺎﻟنسبﺔ ﻟﻠمشروع اﻟثﺎﻨﻲ ،ﻓﻠﻘد ّ
ﻤصورة ،أوﻻ ﺒﻬدف إ�صﺎل ﺘﻠك اﻟصورة اﻟجمیﻠﺔ ﻋنﻬم اﻟتﻲ ﺘظﻬر ﻓیﻬﺎ ﻗدراﺘﻬم ﻋﻠﻰ اﻟﻐنﺎء
ّ
واﻟتمثیﻞ ،وﺜﺎﻨیﺎ ﻹ�صﺎل أ�ضﺎ رﺴﺎﻟﺔ ﻤن ﺨﻼل ﻫذﻩ اﻷﻏنیﺔ إﻟﻰ اﻟﻌﺎﻟم �ﺄﺴرﻩ" :ﻨحن أﺒنﺎء

 ٦٢ﺤسنﺎء دﺤداح ،دﻨیز ﺸﺎﻟوﺤﻲ ،ر�یﻊ اﺒیض

ﻤنطﻘﺔ ﺘحتﺎج ﻟدﻋم ﻨﻔسﻲ �بیر ،ﻟدﯿنﺎ ﻤواﻫب وﻗدرات ﻤثﻞ اﻵﺨر�ن ور�مﺎ أﻛثر! وﻨستحق أن
ﻨحصﻞ ﻋﻠﻰ ﻓرﺼﺔ اﻟﻌیش �كﻞ ﻓرح وﺜﻘﺔ ٍ
�ﻐد أﺠمﻞ".
اﻗتصرت اﻟخطوة اﻷوﻟﻰ ﻓﻲ اﻟمشروع ﻋﻠﻰ ﺘسجیﻞ اﻷﻏنیﺔ اﻟتﻲ �تبﻬﺎ أﺤد أﺒنﺎء

اﻟمر�ز وﻟحنﻬﺎ ،و ﻫﻲ أﻏنیﺔ ﺘصﻒ ﺤیﺎﺘﻬم ﻓﻲ ﺘﻠك اﻟمنطﻘﺔ وآﻤﺎﻟﻬم وﺘطﻠﻌﺎﺘﻬم ﻨحو اﻟتﻐییر.

وﻗﻊ اﻹﺨتیﺎر ﻋﻠﻰ ﺨمس طﻼب ﻟتسجیﻞ اﻷﻏنیﺔ ،وﻫﻲ أﻏنیﺔ  .Rapﻤن ﺜم اﻨطﻠﻘنﺎ
ﺘﻘصدﻨﺎ ﺘصو�رﻩ داﺨﻞ اﻟتبﺎﻨﺔ
ﻟتصو�ر ﻤشﺎﻫد ﻓیدﯿو ﻤطﺎ�ﻘﺔ ﻟمﺎ ﻟﻸﻏنیﺔ ﻤن ﻤﻌنﻰ .وﻗد ّ
ﻤر و�ﻞ ﻤن ﻫو ﻤوﺠود ﻓﻲ ذﻟك اﻟمكﺎن ﻤﺎ ﻫﻲ ﻤواﻫب أﺒنﺎﺌﻬم
وﺸوارﻋﻬﺎ ﻟكﻲ ﯿرى �ﻞ ﻤن ّ
اﻟمخﻔیﺔ و�یﻒ ﻋﻠیﻬم ﺘطو�رﻫﺎ ﻟمﺎ ﻫو ﻓﻲ ﻤصﻠحﺔ اﺒنﺎء اﻟمنطﻘﺔ ﺠمیﻌﺎً.
ﻛﺎن ﻟﻬذﻩ اﻻﻏنیﺔ دور ﻓﻌﺎل وﻤؤﺜر وﻫﻲ ﺘﻌتبر ﻤن اﻫم واﻓضﻞ اﻟمشﺎر�ﻊ اﻟتﻲ �مكن

ﻟﻠتﻼﻤیذ ان �ﻘوﻤوا ﺒﻬﺎ !
ﺸكﻠت ﻫذﻩ اﻟتجر�ﺔ ﺘﻐیی اًر �بی اًر ﻋﻠﻰ اﻟصﻌید اﻟنﻔسﻲ �شكﻞ ﺨﺎص ﻋند اﻟطﻼب �مﺎ

ﻋندﻨﺎ �ﺄﺴﺎﺘذة و�مﺎ ﻫو اﻟحﺎل ا�ضﺎ ﻋﻠﻰ اﻟمجتمﻊ اﻟذي ﻋمﻠنﺎ �جﺎﻨبﻪ واﺴتطﻌنﺎ ﻗدر اﻻﻤكﺎن

أن ذﻟك
دﻤجﻪ ﻓﻲ ﻋمﻠیﺎت اﻟتﻐییر اﻟتﻲ ﻗمنﺎ ﺒﻬﺎ .ﺤتﻰ وﻟو �ﺎﻨت اﻤكﺎﻨﺎﺘنﺎ اﻟمﺎد�ﺔ ﻤحدودة ّإﻻ ّ
ﻋﺎﺌﻘﺎ ﻹ�صﺎل ﺼوت ﻫؤﻻء اﻟشبﺎب و�ﺨراج ﻤﺎ ﻫو ﻤخبﺄ داﺨﻞ ﻨﻔوس اﻻطﻔﺎل وﻤحﺎوﻟﺔ
�شكﻞ ً
ﻟم ّ

ﺘحو�ﻞ اﻟشحن اﻟﻌصبﻲ اﻟﻰ طﺎﻗﺎت ا�جﺎﺒیﺔ ﺴوف �كون ﻟﻬﺎ ﺘﺄﺜیر ﻋﻠﻰ ﻤﺎ ﺘبﻘﻰ ﻤن ﻤراﺤﻞ
ﺤیﺎﺘﻬم.

�وﻨﺎﻫﺎ ﻓﻲ اﻟتبﺎﻨﺔ ﻤﻊ ﻫؤﻻء اﻻطﻔﺎل ﺴوف ﺘكون ﺸﻌﻠﺔ
ﻫذﻩ اﻟﻌﺎﺌﻠﺔ اﻟصﻐیرة اﻟتﻲ ّ
ﺼﻐیرة ﻟﻠنﻬوض ﻓﻲ ﺴبیﻞ ﻤجتمﻊ اﻓضﻞ وﺤیﺎة اﺠمﺎل ﻓﻲ اﻟمستﻘبﻞ.

٤
إﻋﺎدة اﻟتدو�ر

ﻤدرﺴﺔ ﺸكﺎ اﻟمﺎروﻨیﺔ اﻟمجﺎﻨیﺔ

ﻛرﻤیندا ﯿوﺴﻒ وﻟور�س اﻟشمﺎس

ﻗمنﺎ ﺒتبنﻲ ﻤشروع إﻋﺎدة اﻟتدو�ر ﻓﻲ ﻤدرﺴﺔ ﺸكﺎ اﻟمﺎروﻨیﺔ اﻟمجﺎﻨیﺔ ﻟﻌدة أﺴبﺎب و

أﻫمﻬﺎ ﻟمسﺎﻋدة اﻟتﻼﻤیذ ﻋﻠﻰ �یﻔیﺔ ﺤمﺎ�ﺔ اﻟبیئﺔ اﻟتﻲ �ﻌیشون ﻓیﻬﺎ و ﻟتحسینﻬﺎ ﻨظ اًر ﻟﻠمشﺎﻛﻞ
اﻟتﻲ �ﻌﺎﻨﻲ ﻤنﻬﺎ ﻟبنﺎن ﻓﻲ اﻵوﻨﺔ اﻷﺨیرة ،وأﻫمﻬﺎ ﻤشكﻠﺔ اﻟنﻔﺎ�ﺎت.

ﺒدأ اﻟمشروع ﺴنﺔ  ٢٠١٥وﺘطور ﺴنﺔ  ٢٠١٦ﻤﻊ اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ

اﻟداﺌم� ،ﺎﻹﻀﺎﻓﺔ إﻟﻰ ﻤسﺎﻋدة اﻟتﻼﻤیذ ﻓﻲ ﺘحسین اﻟبیئﺔ اﻟمحیطﺔ ﺒﻬم.
ﻗﺎﻤوا �ﻔرز اﻟنﻔﺎ�ﺎت ﻻﺴتﻌمﺎﻟﻬﺎ ﻓﻲ اﻟنشﺎطﺎت اﻟﻼﺼﻔیﺔ اﻟتﻲ أﻗیمت �ﻌد اﻟدوام
اﻟمدرﺴﻲ .اﺴتﻌمﻠت ﻫذﻩ "اﻟنﻔﺎ�ﺎت" ﻓﻲ ﺘز�ین وﺘجمیﻞ اﻟمدرﺴﺔ .اﻟجدﯿر �ﺎﻟذ�ر أن اﻟتﻼﻤیذ

ﺘﻌﺎوﻨوا ﻤﻊ �ﻌضﻬم اﻟبﻌض ﻹﻨجﺎح اﻟمشروع ،ﺤیث ﻟم �ﻘم أي ﺘﻠمیذ �ﺄي ﻋمﻞ ﻓردي ﻓﻲ
اﻟمدرﺴﺔ ،ﺒﻞ ﺘشﺎر�وا ﻤﻊ �ﻌضﻬم اﻟبﻌض.

ﻟم ﺘكن ﻫنﺎﻟك أي ﻋواﺌق ﺒین اﻷﺴﺎﺘذة ﻤن ﺠﻬﺔ واﻟتﻼﻤیذ ﻤن ﺠﻬﺔ أﺨرى ،ﺒﻞ ﺘﻌﺎوﻨوا
ﻤﻊ �ﻌضﻬم اﻟبﻌض واﺨتﺎروا ﻤشﺎر�ﻌﻬم ﻟتنﻔیذﻫﺎ ﻤن ﺘﻠﻘﺎء أﻨﻔسﻪ ،و�ﺎن اﻷﺴﺎﺘذة ﻤصدر دﻋم
ﻟﻬم.

ﺘُوج اﻟﻌمﻞ �مﻌرض ﺤیث ﻋرض اﻟتﻼﻤیذ ﻤن ﺼﻒ اﻷول أﺴﺎﺴﻲ إﻟﻰ ﺼﻒ اﻟسﺎدس

أﺴﺎﺴﻲ ،ﻤجسمﺎﺘﻬم اﻟتﻲ ﻨﻔذوﻫﺎ ﻤن اﻟنﻔﺎ�ﺎت اﻟتﻲ ﻗﺎﻤوا �ﺈﻋﺎدة ﺘدو�رﻫﺎ .ﻟم �كتﻔوا ﺒذﻟك ﻓﻘط
ﻓكﺎن اﻟتﻼﻤیذ �كﺎﻤﻞ ﺠﻬوز�تﻬم ﻟتجمیﻞ اﻟمدرﺴﺔ ﻋند أي ﻤنﺎﺴبﺔ.
***
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ﻗﺎم اﻟتﻼﻤیذ �طﻠﻲ ﻋﻠم ﻟبنﺎن �ﺎﻷﻟوان اﻷﺤمر واﻷﺨضر �ﺄﯿدﯿﻬم ﻋﻠﻰ ﺸكﻞ اﻟﻌﻠم

اﻟﻠبنﺎﻨﻲ .ﻗﺎم �ﻞ ﺘﻠمیذ �طﻠﻲ ﯿد�ﻪ اﻹﺜنین �ﺎﻟﻠون اﻟذي �ختﺎرﻩ ﺒنﻔسﻪ وﻋرض ﻋﻠم ﻟبنﺎن ﺨﻼل
ﺤﻔﻠﺔ ﻋید اﻹﺴتﻘﻼل ﻓﻲ اﻟمدرﺴﺔ.

***

ﻫذﻩ اﻟسنﺔ �ﺎن ﻋید اﻟمیﻼد ﻓﻲ ﻤدرﺴﺔ ﺸكﺎ اﻟمﺎروﻨیﺔ ﻤختﻠﻒ ﻷﻨﻬم ﻗﺎﻤوا ﺒتجمیﻊ

"اﻟتنك" واﺤضﺎرﻫﺎ إﻟﻰ اﻟمدرﺴﺔ ﻟتنظیﻔﻬﺎ وﺘرﺘیبﻬﺎ� .ﻌد ذﻟك ﻗﺎﻤوا ﺒبنﺎء ﺸجرة ورﺸﻬﺎ �ﺎﻟﻠون
اﻷﺨضر.

�ﺎﻹﻀﺎﻓﺔ إﻟﻰ ذﻟك ﻗﺎﻤوا �طﻠﻲ دواﻟیب �ﺎﻟﻠون اﻷﺒیض ووﻀﻌﻬﺎ ﻓوق �ﻌضﻬﺎ ﻟنحصﻞ

ﻋﻠﻰ رﺠﻞ اﻟثﻠﺞ .ﺼنﻊ طﻼب ﻤدرﺴﺔ ﺸكﺎ اﻟمﺎروﻨیﺔ اﻟتﻲ ﺘتراوح اﻋمﺎرﻫم ﺒین  ٦و  ١٢ﺴنﺔ

ﺜﻼﺜﺔ رﺠﺎل ﺜﻠﺞ ﻤن اﻟدواﻟیب اﻟتﻲ �ﺎﻨت ر�مﺎ ﺴتحرق ﻋﻠﻰ اﻟطرﻗﺎت .ﺒﻬذﻩ اﻟطر�ﻘﺔ �كون
اﻟتﻼﻤیذ ﻗد اﻛتشﻔوا وﺘﻌﻠموا أن اﻟدواﻟیب ﻟیست ﻟﻠسیﺎرات وﻟﻠحرق ﻓحسب ﺒﻞ ﻤن اﻟممكن

أ�ضﺎ.
اﺴتﻌمﺎﻟﻬﺎ ﻟﻠتز�ین ً

***

�مسﺎﻋدة واﻟد اﻷﺴتﺎذة �رﻤیندا ﯿوﺴﻒ اﻟذي ﻗﺎم ﺒبنﺎء ﻫیكﻞ ﺸجرة ﻤن اﻟحدﯿد واﻟتﻼﻤیذ

اﻟﻠذﯿن ﻨظﻔوا ﻋبوات اﻟمیﺎﻩ اﻟﻔﺎرﻏﺔ ﻤن ﺨﻼل إﻋﺎدة اﻟتدو�ر ﻗﺎﻤوا �طﻠﻲ اﻟﻌبوات ووﻀﻌﻬﺎ ﻋﻠﻰ
ﻫیكﻞ اﻟشجرة اﻟحدﯿد�ﺔ.
***

ﻤن اﻟمﻌكروﻨﺔ وأﻟوان اﻟتﻠو�ن اﻟكراﺘین ﻗﺎم اﻟتﻼﻤیذ �صنﻊ �ﺎدرات ﺼور ﻟوﻀﻊ ﺼورة

واﻟدﺘﻬم وﺘﻘد�مﻬﺎ ﻟﻬن ﻓﻲ ﻋید اﻷم �ﻌر�ون ﻤحبﺔ وﺸكر.
***

إﺨتتم ﺘﻼﻤذة ﻤدرﺴﺔ ﺸكﺎ اﻟمﺎروﻨیﺔ ﺘز�ین ﻤدرﺴتﻬم ﻤن ﺨﻼل طﻠﻲ اﻟدواﻟیب ووﻀﻌﻬﺎ
ﻓﻲ �ﺎﺤﺔ اﻟمدرﺴﺔ وزرﻋﻬﺎ �ﺎﻷزﻫﺎر اﻟمﻠوﻨﺔ .ﺤواﻟﻲ  ١٠دواﻟیب زرﻋت ﻓﻲ ﻤﻠﻌب اﻟمدرﺴﺔ.
***

اﺨتتمت اﻟسنﺔ �مﻌرض ﺤیث ﻋرض اﻟتﻼﻤیذ أﻋمﺎﻟﻬم اﻟتﻲ ﺠسدوﻫﺎ �مجسمﺎت .ﻤنﻬم

ﺠسد ﻗر�ﺔ ﻨموذﺠیﺔ آﺨرون ﺸﺎطﺊ �حر وﻤﻠﻌب �رة ﻗدم.
ﻤن ّ
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ﺠمیﻊ أو ﻤﻌظم اﻷدوات اﻟتﻲ اﺴتﻌمﻠت ﻫﻲ ﻤن إﻋﺎدة اﻟتدو�ر أو ﻤن اﻟكرﺘون ،أي

إن اﻟتﻼﻤیذ ﻟم ﯿتكﻠﻔوا �شﻲء .ﻤﻌظم اﻟوﺴﺎﺌﻞ اﻟتﻲ اﺴتﻌمﻠت ﻫﻲ اﻟكرﺘون واﻟطﻠﻲ واﻟنﻔﺎ�ﺎت
اﻟتﻲ ﻗﺎﻤوا �ﻔرزﻫﺎ ﻓﻲ ﻤنﺎزﻟﻬم واﻟمدرﺴﺔ.

إن اﻟتﻼﻤیذ إﺴتمتﻌوا ﻓﻲ اﻟﻌمﻞ ﻤﻊ �ﻌضﻬم اﻟبﻌض و�ﺴتمتﻌوا أﻛثر �ﺄﻨﻬم ﻗﺎﻤوا �ﺎﻟﻔرز

و�ﺈﻋﺎدة اﻟتدو�ر .ﺸﻌروا �ﺎﻟرﻏم ﻤن ﺼﻐر ﺴنﻬم أﻨﻬم ﻤواطنین ﻓﺎﻋﻠون ﻓﻲ اﻟمجتمﻊ� .سﺎﻋدون
و�حسنون ﻤجتمﻌﻬم اﻟصﻐیر .ﺒذﻟك ﻓﺈﻨﻬم �ستﻌدون ﻟیصبحوا ﻤﻊ اﻟوﻗت ﻤواطنین �خدﻤون
اﻟبیئﺔ
ّ

ﻤجتمﻌﻬم واﻟبیئﺔ اﻟتﻲ �ﻌیشون ﻓیﻬﺎ وذﻟك واﻀﺢ ﻤن ﺨﻼل اﻟصور واﻟمشﺎر�ﻊ اﻟتﻲ ﻨّﻔذوﻫﺎ وﻫم
ﻓرﺤون.

٥
إﻋﺎدة ﺘﺄﻫیﻞ ﺼﻔوف اﻟروﻀﺎت

ﻤدرﺴﺔ رﻓیق اﻟحر�ري اﻟرﺴمیﺔ – ﺘكر�ت
راﻤز أﺴبر وﻨﺎﺘﺎﻟﻲ ﺴﻌید

ﻟﻠبدء �ﺎﻟمشروع �ﺎن ﻋﻠینﺎ اﻟتﻌﺎون أوﻻً ﻤﻊ ﻤدﯿر اﻟمدرﺴﺔ واﻟمﻌﻠمین وﺜم ﻤﻊ اﻟتﻼﻤیذ،

�ﺎﻹﻀﺎﻓﺔ إﻟﻰ دﻫﺎن واﻟﻌﺎﻤﻠین ﻤﻌﻪ .و�ﺎن ﻋﻠینﺎ اﻟتﻌﺎون ﻤﻊ أﻫﺎﻟﻲ اﻟتﻼﻤیذ.
١

اﻻﻗنﺎع واﻻﻨضبﺎط
ﺘﻌرﻀنﺎ إﻟﻰ اﻟﻌدﯿد ﻤن اﻟصﻌو�ﺎت ،ﻤثﻞ إﻗنﺎع أﻫﺎﻟﻲ اﻟتﻼﻤیذ �ﺈ�ﻘﺎء اوﻻدﻫم �ﻌد دوام

اﻟمدرﺴﺔ .ﻟكن �ﻌد اﻗنﺎﻋﻬم �ﺄﻫمیﺔ اﻟﻌمﻞ ﻋﻠﻰ ﺤیﺎة اوﻻدﻫم واﻟﻔواﺌد اﻟتﻲ ﺴیكتسبوﻨﻬﺎ و�ﻌد
إﺘصﺎﻻت طو�ﻠﺔ ﻤﻌﻬم وﻤﻘﺎﺒﻼت ﺤصﻠنﺎ ﻋﻠﻰ ﻤواﻓﻘتﻬم.
ﻛﺎن ﻤن اﻟصﻌب إﻗنﺎع أﻫﺎﻟﻲ اﻟﻔتیﺎت �ﺈ�ﻘﺎء ﺒنﺎﺘﻬم ﻓﻲ اﻟمدرﺴﺔ وذﻟك �سبب اﻟتﻔر�ق
ﺒین اﻹﻨﺎث واﻟذ�ور ﻓﻲ ﺘكر�ت.

واﺠﻬنﺎ ﺼﻌو�ﺎت �سبب ﻀیق اﻟوﻗت� .ﺎن ﻋﻠینﺎ أ�ضﺎً ﻤﻼﺤﻘﺔ اﻟدﻫﺎن ﻷﻨﻪ �ﺎن ﻏیر

دﻗیق ﻓﻲ ﻤواﻋیدﻩ .ﻤن اﻟﻌواﺌق أ�ضﺎً اﻛتشﻔنﺎ ﻋدم ﻗدرة اﻟتﻼﻤیذ ﻋﻠﻰ اﻟرﺴم ﻓكﺎن ﻋﻠینﺎ ﺘخصیص

�ﻌض اﻟحصص ﻟتدر�بﻬم ﻋﻠﻰ اﻟرﺴم ﻗبﻞ اﻟمبﺎﺸرة �ﺎﻟﻌمﻞ.

واﺠﻬنﺎ ﺼﻌو�ﺎت ﻤﻊ اﻟتﻼﻤیذ ﻤن ﻨﺎﺤیﺔ اﻻﻨضبﺎط واﻷﺨﻼق .ﻓﻌﻠنﺎ اﻟمستحیﻞ ﻟجذب

اﻨتبﺎﻫﻬم وﺤثﻬم ﻋﻠﻰ اﻟتﻌﺎون واﺤترام ﻗواﻨین اﻟمدرﺴﺔ.

ﺘﻐﻠبنﺎ ﻋﻠﻰ ﻫذﻩ ﺼﻌو�ﺎت ﻤن ﺨﻼل زرع اﻟﻘیم اﻟمواطنیﺔ واﻟﻌمﻞ اﻟجمﺎﻋﻲ.
67
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٢

طﻠﻲ اﻟجدران
طﻠﻲ ﺠدران اﻟصﻔوف �ﺄﻟو ٍ
ان ﻤختﻠﻔﺔ وﻓرﺤﺔ و�مسﺎﻋدة اﻟدﻫﺎن ﺘﻌﻠم ﺘﻼﻤیذ
ﻛیﻔیﺔ اﻟطﻠﻲ .اﺴتمر اﻟطﻠﻲ ﻟمدة  ٥أ�ﺎم.
ﻗبﻞ:
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ﻛﻞ ﻫذﻩ اﻟرﺴوﻤﺎت ﻗﺎم �ﺎﺨتیﺎرﻫﺎ اﻟتﻼﻤیذ .أوراق اﻟشجرة �ﺎﻨت ﻋبﺎرة ﻋن �صمﺎت
أﯿدﯿﻬم ﻷﻨﻬم أرادوا أن ﯿتذ�رﻫم �ﻞ ﻤن ﯿتﻌﻠم ﻓﻲ ﻫذﻩ اﻟصﻔوف وﺨﺎﺼ ًﺔ اﺨوﺘﻬم واﻗر�ﺎﺌﻬم .أﻤﺎ
�ﺎﻟنسبﺔ إﻟﻰ ﺠذور اﻟشجرة ﻓﺄرادوﻫﺎ أن ﺘكون اﻟﻘیم اﻟتﻲ ﺘﻌﻠموﻫﺎ ﺨﻼل اﻟمشروع.
ﺸﻌور ﻻ ﯿوﺼﻒ ﻋندﻤﺎ ﺘرى اﻟتﺄﺜیر اﻟكبیر اﻟذي ﺘر�تﻪ ﻓﻲ ﻨﻔوس وﻋﻘول ﺘﻼﻤیذﻨﺎ

ﻟمدى اﻟحیﺎة.

٦
ﺘوز�ﻊ اﻟمسﺎﻋدات ﻟﻌﺎﺌﻼت ﻓﻘیرة

ﻤدرﺴﺔ رﻓیق اﻟحر�ري اﻟرﺴمیﺔ – ﺘكر�ت
راﻤز أﺴبر وﻨﺎﺘﺎﻟﻲ ﺴﻌید

ﺴو�ﺎ ،اﺨتﺎروا ﻤسﺎﻋدة اﻟﻔﻘراء.
ﻋندﻤﺎ طﻠبنﺎ ﻤن اﻟتﻼﻤیذ أن �ختﺎروا
ً
ﻤشروﻋﺎ ﻟننﻔذﻩ ً
اﻷرز� ،ﺎﻹﻀﺎﻓﺔ اﻟﻰ اﻟمﻌﻠبﺎت ،اﻟز�ت،
اﺘﻔﻘوا ﻋﻠﻰ ﺘﻘد�م ﻤسﺎﻋدات :أﻨواع ﻤن اﻟحبوب �ﺎﻟﻌدس و ّ

اﻟسكر ،اﻟمﻠﺢ...

ﻟتنﻔیذ اﻟمشروع �ﺎن ﻋﻠینﺎ اﻟتﻌﺎون ﻤﻊ ﻤدﯿر اﻟمدرﺴﺔ ،أﻫﺎﻟﻲ اﻟتﻼﻤیذ ،أﻓراد اﻟﻌﺎﺌﻼت

اﻟﻔﻘیرة ،ﺼﺎﺤب اﻟتﻌﺎوﻨیﺔ ،ﺼﺎﺤب اﻟبﺎص.

�ﻌد ﻤشﺎورات طو�ﻠﺔ ﻤﻊ ﻤدﯿر اﻟمدرﺴﺔ و�ﻌض ﺴكﺎن اﻟمنطﻘﺔ واﻟمنﺎطق اﻟمجﺎورة،

اﺴتطﻌنﺎ ان ﻨحدد اﻟسبﻊ ﻋﺎﺌﻼت اﻷﻛثر ﺤﺎﺠﺔ ﻟﻬذﻩ اﻟمسﺎﻋدة.
واﺠﻬتنﺎ �ﻌض اﻟﻌواﺌق ﻤنﻬﺎ :ﺘحمﻞ ﻤسؤوﻟیﺔ أﺨذ اﻟتﻼﻤیذ ﺨﺎرج ﻤنطﻘتﻬم ،اﻗنﺎع اﻷﻫﻞ
�ﺄﻫمیﺔ اﻟمشروع ﻷطﻔﺎﻟﻬم ﻗبﻞ أي أﺤد أﺨر ،اﺨتیﺎر ﻋدد ُﻤحدد ﻤن اﻟﻌﺎﺌﻼت ﻟمسﺎﻋدﺘﻪ ووﺠود
ﻋدد أﻛبر �كثیر �حﺎﺠﺔ ﻟﻠمسﺎﻋدة .اﻟتﻼﻤیذ ﻓﻲ ﺘكر�ت ﯿنتمون اﻟﻰ دﯿن ﻤﻌین ﻓكﺎن ﻋﻠینﺎ

ﺘحضیرﻫم ﻟتﻘبﻞ ﻤسﺎﻋدة أﺸخﺎص ﯿنتمون اﻟﻰ دﯿن أﺨر.

ﺘخطینﺎ ﻫذﻩ اﻟﻌواﺌق ﻤن ﺨﻼل ﺸرح اﻟﻘیم اﻟمكتسبﺔ ﻤن ﺨﻼل اﻟﻌمﻞ ﻟﻸﻫﺎﻟﻲ وزرع
ﻫذﻩ اﻟﻘیم ﻓﻲ طر�ﻘﺔ ﺘﻔكیر اﻟتﻼﻤیذ.
اﻟجنس.

�ﻌض ﻫذﻩ اﻟﻘیم :اﻟﻌمﻞ اﻟجمﺎﻋﻲ ،ﻤسﺎﻋدة اﻷﺨر�ن ،ﻋدم اﻟتمییز �سبب اﻟدﯿن أو
اﻹﺠراءات:
ﺸراء اﻟمسﺎﻋدات
ﺘﻘد�م اﻟمسﺎﻋدات ﻟﻸﻫﺎﻟﻲ واﻟتواﺼﻞ ﻤﻌﻬم
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 ٧٦راﻤز أﺴبر وﻨتﺎﻟﻲ ﺴﻌید

ﻤبﺎدرات 77

 ٧٨راﻤز أﺴبر وﻨتﺎﻟﻲ ﺴﻌید

ﻤبﺎدرات 79

 ٨٠راﻤز أﺴبر وﻨتﺎﻟﻲ ﺴﻌید

ھﺬه ھﻲ اﻻﻧﺴﺎﻧﯿﺔ ﺑﻜﻞ ﻣﺎ ﻟﮭﺎ ﻣﻦ ﻣﻌﻨﻰ.

ﻤبﺎدرات 81

 ٨٢راﻤز أﺴبر وﻨتﺎﻟﻲ ﺴﻌید

ﻤبﺎدرات 83

 ٨٤راﻤز أﺴبر وﻨتﺎﻟﻲ ﺴﻌید

ﻤبﺎدرات 85

 ٨٦راﻤز أﺴبر وﻨتﺎﻟﻲ ﺴﻌید

ﺼدر ﻓﻲ ﻤنشورات اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم
ﻤسرﻩ
إﺸراف اﻨطوان ّ

 .١اﻟحق ﻓﻲ اﻟذاﻛرة� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤر�ز اﻟمؤﺘمرات ﻓﻲ ا�ﺎﻨﺎ�ﺎ )ﻗبرص( ٢٦٠ ،١٩٨٨ ،ص.
 .٢اﻟﻌبور اﻟﻰ اﻟدوﻟﺔ )ﻤن اﻟمﻌﺎﻨﺎة اﻟﻰ اﻟمواطنیﺔ(� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤر�ز اﻟمؤﺘمرات ﻓﻲ ا�ﺎﻨﺎ�ﺎ )ﻗبرص( ،ﺒیروت،

 ٢٨٠ ،١٩٩٢ص.
�ﺎﻟتﻌﺎون
ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور
 .٣اﻟبنﺎء اﻟد�مﻘراطﻲ )اﻻﺸكﺎﻟیﺔ واﻟتخطیط ﻟﻠبنﺎن ﻤﺎ �ﻌد اﻟحرب(،

 ٢٤٠ ،١٩٩٤ ،Konrad Adenauer Stiftung- KASص.
 .٤ﻤواطن اﻟﻐد )ﻨمﺎذج ﻓﻲ اﻟثﻘﺎﻓﺔ اﻟمدﻨیﺔ( ،اﻟجزء اﻻول� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�موﻗراطیﺔ National

 ٤٩٦،١٩٩٥ ،Endowment for Democracy-NEDص.
�ﺎﻟتﻌﺎون
ﻤﻊ ﻤر�ز اﻟبحوث ﻟﻼﻨمﺎء اﻟدوﻟﻲ
 .٥ﺒنﺎء اﻟسیﺎﺴﺎت اﻻﺠتمﺎﻋیﺔ ﻓﻲ ﻟبنﺎن )اﻻﺸكﺎﻟیﺔ واﻟتخطیط(،

 ،CRDIاوﺘﺎوا )ﻛندا( ٣١٢ ،١٩٩٥ ،ص.
 .٦اﻻﺤزاب واﻟﻘوى اﻟسیﺎﺴیﺔ ﻓﻲ ﻟبنﺎن )اﻟتزام واﺴتراﺘیجیﺔ ﺴﻼم ود�موﻗراطیﺔ ﻟﻠمستﻘبﻞ( ،اﻟجزء اﻷول� ،ﺎﻟتﻌﺎون

ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور  ٥٩٢ ،١٩٩٦ ، KASص.
�ﺎﻟتﻌﺎون
ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�موﻗراطیﺔ ،NED
 .٧ﻤواطن اﻟﻐد :اﻟحر�ﺎت وﺤﻘوق اﻻﻨسﺎن ،اﻟجزء اﻟثﺎﻨﻲ،

 ٣٦٨ ،١٩٩٨ص.
 .٨اﻻﺤزاب واﻟﻘوى اﻟسیﺎﺴیﺔ ﻓﻲ ﻟبنﺎن :ﺘجدد واﻟتزام ،اﻟجزء اﻟثﺎﻨﻲ� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور KAS

 ٢٨٨ ،١٩٩٧ ،ص.
�ﺎﻟتﻌﺎون
ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ
 .٩ﻋﻼﻗﺔ اﻟمواطن �ﺎﻻدارة )ﻨمﺎذج ﻓﻲ اﻟمﻌﺎﻤﻼت واﻻﻋﻼم اﻻداري( ،اﻟجزء اﻷول،

ﻟﻠد�مﻘراطیﺔ  ٣٨٨ ،١٩٩٨ ،NEDص.
 .١٠اﻗتصﺎد ﻓﻲ ﺴبیﻞ اﻟﻌداﻟﺔ اﻻﺠتمﺎﻋیﺔ� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد أدﯿنﺎور  ٢٩٦ ،١٩٩٨ ، KASص.
ﻤﻌﺎ ﻓﻲ ﻤجتمﻊ ،اﻟجزء اﻟثﺎﻟث� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�موﻗراطیﺔ ،NED
 .١١ﻤواطن اﻟﻐد :ﻨﻌیش ً
 ٣٦٨ ،١٩٩٧ص.
 .١٢اﻟنﻘﺎ�ﺎت واﻟﻬیئﺎت اﻟمﻬنیﺔ ﻓﻲ ﻟبنﺎن )اﺴتراﺘیجیﺔ ﻤشﺎر�ﺔ ود�موﻗراطیﺔ اﺠتمﺎﻋیﺔ(� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ
ﻛوﻨراد أدﯿنﺎور  ٢٥٦ ،١٩٩٩ ، KASص.

 .١٣ﻋﻼﻗﺔ اﻟمواطن �ﺎﻻدارة )ﻨمﺎذج ﻓﻲ اﻟمﻌﺎﻤﻼت واﻻﻋﻼم اﻻداري( ،اﻟجزء اﻟثﺎﻨﻲ� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ
اﻟوطنیﺔ ﻟﻠد�موﻗراطیﺔ  ٣٨٤ ،١٩٩٩ ،NEDص.
 .١٤ﺘنمیﺔ اﻟمجتمﻊ اﻟمدﻨﻲ ﻓﻲ ﻟبنﺎن )ﻤنظوﻤﺔ ﻗیم وﻤبﺎدرة وﺘواﺼﻞ وﺘدر�ب(� ،ﺎﻟتﻌﺎون ﻤﻊ Mercy Corps
 ٧٥٢ ،٢٠٠٠ ،Internationalص.

 .١٥اﻟنﻘﺎ�ﺎت واﻟﻬیئﺎت اﻟمﻬنیﺔ ﻓﻲ ﻟبنﺎن ،اﻟجزء اﻟثﺎﻨﻲ� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور ،٢٠٠٠ ، KAS

 ٢٥٦ص.
 .١٦اﻟحكمیﺔ اﻟمحﻠیﺔ )ﻤبﺎدرة وﻤشﺎر�ﺔ وﻤواطنﺔ ﻓﻲ اﻟمجﺎل اﻟمحﻠﻲ ﻓﻲ ﻟبنﺎن(� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ
ﻟﻠد�مﻘراطیﺔ  ،NEDاﻟجزء اﻻول  ٥٧٦ ،٢٠٠٢ ،ص

 .١٧اﻟجﻐراﻓیﺔ اﻻﻨتخﺎﺒیﺔ ﻓﻲ ﻟبنﺎن :ﺸروط اﻟتمثیﻞ اﻟد�مﻘراطﻲ� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور ، KAS
اﻟجزء اﻻول ٣٧٦ ،٢٠٠٢ ،ص.
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٨٨
 .١٨اﻟحكمیﺔ اﻟمحﻠیﺔ :اﻟنﻘﺎش اﻟمحﻠﻲ ﻓﻲ اﻟﻘضﺎ�ﺎ اﻟمشتر�ﺔ� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ ،NED
اﻟجزء اﻟثﺎﻨﻲ ٤٧٢ ،٢٠٠٣ ،ص.

 .١٩اﻟجﻐراﻓیﺔ اﻻﻨتخﺎﺒیﺔ ﻓﻲ ﻟبنﺎن :ﺘﺎر�خیﺔ اﻟﻘضﺎء وﺘﻘسیم اﻟدواﺌر� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور ،KAS
اﻟجزء اﻟثﺎﻨﻲ ٦٢٤ ،٢٠٠٤ ،ص,

 .٢٠ﻤرﺼد اﻟسﻠم اﻻﻫﻠﻲ واﻟذاﻛرة ﻓﻲ ﻟبنﺎن� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤر�ز اﻟمؤﺘمرات ﻓﻲ ا�ﺎﻨﺎ�ﺎ ﻗبرص وﻤؤﺴسﺔ �وﻨراد
ادﯿنﺎور ٢٠٠٤،٦٥٦ ،KASص.

 .٢١اﻟحكمیﺔ اﻟمحﻠیﺔ )ﻗواﻋد اﻟﻌمﻞ اﻟد�مﻘراطﻲ اﻟبﻠدي ﻓﻲ ﻟبنﺎن(� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ
 ،NEDﺠزء  ٥٩٢ ،٢٠٠٤ ،٣ص.

 .٢٢ﻟیوﻟو�ﺎ اورﻟندو ،ﻤﻘﺎوﻤﺔ اﻟمﺎﻓیﺎ )ﺴیرة ذاﺘیﺔ ﻓﻲ اﻟﻌمﻞ اﻟسیﺎﺴﻲ واﻟمﻘﺎوﻤﺔ اﻟمدﻨیﺔ أو �یﻒ اﺴتﻌﺎدت ﺼﻘﻠیﺔ ﻫو�تﻬﺎ

اﻟمسﻠو�ﺔ(� ،ﺎﻟتﻌﺎون ﻤﻊ Sicilian Renaissance Instituteو"ﺒرﻨﺎﻤﺞ اﻟثﻘﺎﻓﺔ اﻟحﻘوﻗیﺔ" واﻤیدﺴت-ﻟبنﺎن،٢٠٠٥ ،

 ٢٤٨ص.

 .٢٣ﻤرﺼد اﻟتشر�ﻊ ﻓﻲ ﻟبنﺎن )اﻟتواﺼﻞ ﺒین اﻟتشر�ﻊ واﻟمجتمﻊ( ،اﻟجزء اﻻول� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ
ﻟﻠد�مﻘراطیﺔ  ٥٥٢ ،٢٠٠٥ ،NEDص.

 .٢٤ﻤرﺼد اﻟتشر�ﻊ ﻓﻲ ﻟبنﺎن )اﻟﻘواﻋد اﻟحﻘوﻗیﺔ ﻓﻲ اﻟصیﺎﻏﺔ واﻟسیﺎﺴﺎت اﻟتشر�ﻌیﺔ(� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ
اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ  ،NEDاﻟجزء اﻟثﺎﻨﻲ ٦٤٠ ،٢٠٠٦ ،ص.

 .٢٥طوﻨﻲ ﺠورج ﻋطﺎﷲ ،ﻨزاﻋﺎت اﻟداﺨﻞ وﺤروب اﻟخﺎرج )ﺒنﺎء ﺜﻘﺎﻓﺔ اﻟمنﺎﻋﺔ ﻓﻲ اﻟمجتمﻊ اﻟﻠبنﺎﻨﻲ-١٩٧٥ :
 ٦٢٤ ،٢٠٠٧ ،(٢٠٠٧ص.

 .٢٦ﻤرﺼد اﻟتشر�ﻊ ﻓﻲ ﻟبنﺎن )اﺸكﺎﻟیﺔ وﻤنﻬجیﺔ وﺘطبیق(� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ ،NED
اﻟجزء اﻟثﺎﻟث ٣٤٠ ،٢٠٠٧ ،ص.

 .٢٧ﻤرﺼد اﻟحﻘوق اﻻﻗتصﺎد�ﺔ اﻻﺠتمﺎﻋیﺔ )اﻋﻼم و�ﻠوﻏیﺔ وﺘمكین ﻓﻲ ﺴبیﻞ د�مﻘراطیﺔ ﻗر�بﺔ ﻤن اﻟنﺎس(،
�ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ  ٥٠٤ ،٢٠٠٨ ،NEDص

 .٢٨دﻋم اﻟمجتمﻊ اﻷﻫﻠﻲ ﻟﻠﻌمﻞ اﻟبﻠدي ﻓﻲ ﻟبنﺎن )ﺘضﺎﻤن وﻤشﺎر�ﺔ وﻤواطنﺔ ﻓﻲ اﻟمجﺎل اﻟمحﻠﻲ(� ،ﺎﻟتﻌﺎون
ﻤﻊ ﻤؤﺴسﺔ وﺴتمنستر ﻟﻠد�مﻘراطیﺔ ٢٥٦ ،٢٠٠٩ ،Westminwster Foundation for Democracy

ص.

 .٢٩اﺘﻔﺎق اﻟدوﺤﺔ )ﺒنﺎء ﺜﻘﺎﻓﺔ اﻟمواﺜیق ﻓﻲ ﻟبنﺎن ﻤن أﺠﻞ ﻤواطنﺔ ﻓﺎﻋﻠﺔ(� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟﻌر�یﺔ
ﻟﻠد�مﻘراطیﺔ ،ﺒیروت ٣٧٧ ،٢٠٠٩ ،ص.

 .٣٠ﺒر�ﺎن �و�س  ،Brian Coxاﻟمصﺎﻟحﺔ اﻟﻘﺎﺌمﺔ ﻋﻠﻰ اﻹ�مﺎن )رؤ�ﺔ اﺨﻼﻗیﺔ ﺘﻐیر اﻟشﻌوب واﻟمجتمﻌﺎت(،
 ٢٠٨ ،٢٠١٢ص.

ﻤسرﻩ ور�یﻊ ﻗیس )ادارة( ،اﻟشﺄن اﻟﻌﺎم ﻓﻲ اﻟحیﺎة اﻟیوﻤیﺔ اﻟمحﻠیﺔ ﻓﻲ ﻟبنﺎن )ﻤبﺎدرة وﻤشﺎر�ﺔ
 .٣١اﻨطوان ّ
دﻋمﺎ ﻟﻠﻌمﻞ اﻟبﻠدي(� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ اﻟمستﻘبﻞ ،٢٠١٣ ،Foundation for the Future
وﻤواطنﺔ ً
 ٥٣٢ص.
 .٣٢ر�یﻊ ﻗیس ،اﻟسجون ﻓﻲ ﻟبنﺎن )ﺘشر�ﻊ وﺤﻘوق وﺘوﺼیﺎت( ١٤ + ٩٤ ،٢٠١٣ ،ص.

 .٣٣ﺒر�ﺎن �و�س  ،Brian Coxاﻟمصﺎﻟحﺔ اﻟﻘﺎﺌمﺔ ﻋﻠﻰ اﻹ�مﺎن )إطﺎر إ�مﺎﻨﻲ ﻟصنﻊ اﻟسﻼم وﺤﻞ اﻟنزاﻋﺎت(،
 ١٣٢ ،٢٠١٤ص.
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اﻟتحوﻻت اﻟﻌر�یﺔ )اﻟخبرات اﻟﻌر�یﺔ واﻟدوﻟیﺔ ﻤن
ﻤسرﻩ ور�یﻊ ﻗیس )اﺸراف( ،ﺼیﺎﻏﺔ اﻟدﺴﺎﺘیر ﻓﻲ
ّ
 .٣٤اﻨطوان ّ
ﻤنظور ﻤﻘﺎرن(� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور  ٤٣٢ ،٢٠١٤ ،KASص.
ﻤسرﻩ ور�یﻊ ﻗیس )اﺸراف( ،ﻤرﺼد اﻟسﻠم اﻻﻫﻠﻲ واﻟذاﻛرة ﻓﻲ ﻟبنﺎن :اﺴتﻌﺎدة ﺴﻠطﺔ اﻟمﻌﺎﯿیر،
 .٣٥اﻨطوان ّ
�ﺎﻟتﻌﺎون ﻤﻊ ﺠمﻌیﺔ رﻤزي ﯿوﺴﻒ ﻋسﺎف اﻟخیر�ﺔ  ٦١٢ ،٢٠١٥ ،RYACOص.
ﻤسرﻩ ور�یﻊ ﻗیس )اﺸراف( ،ﺘﻌﻠیم وﺜﻘﺎﻓﺔ ﺤﻘوق اﻻﻨسﺎن ﻓﻲ اﻟجﺎﻤﻌﺎت اﻟﻌر�یﺔ )ﺒراﻤﺞ وﺨبرات(،
 .٣٦اﻨطوان ّ
�ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور  ٣٣٦ ،٢٠١٥ ،KASص.

 .٣٧ﻤنﺎر زﻋیتر وﻤصطﻔﻰ ﻋﺎﺼﻲ ،اﻟكشﺎف اﻟحز�ﻲ ﻓﻲ ﻟبنﺎن ﻤن ﻤنظور ﺠندري� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ

ﻛوﻨراد ادﯿنﺎور  ٦٤ ،٢٠١٥ ،KASص.
 .٣٨ﻤیر�ﺎم ﯿوﻨس ،اﻟتزاﻤﺎت ﻟبنﺎن �حﻘوق اﻻﻨسﺎن ﺒین اﻟمواﺜیق اﻟدوﻟیﺔ اﻷﺴﺎﺴیﺔ واﻟتشر�ﻌﺎت اﻟوطنیﺔ،
�ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور  ٦٤ ،٢٠١٥ ،KASص.

ﻤسرﻩ ور�یﻊ ﻗیس )اﺸراف( ،ﻓﺎﻋﻠیﺔ اﻻﺘﻔﺎﻗیﺎت اﻟدوﻟیﺔ أﻤﺎم اﻟمحﺎﻛم اﻟوطنیﺔ )آﻟیﺎت اﻟحمﺎ�ﺔ
 .٣٩أﻨطوان ّ
وﻓﻌﺎﻟیتﻬﺎ( ،وﻗﺎﺌﻊ ورﺸﺎت ﻋمﻞ �ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور  KASوﻤﻌﻬد ﺤﻘوق اﻻﻨسﺎن ﻓﻲ ﻨﻘﺎ�ﺔ
اﻟمحﺎﻤین ﻓﻲ ﺒیروت وﻤﻌﻬد اﻟدروس اﻟﻘضﺎﺌیﺔ.٢٠١٦ ،
ﻤسرﻩ ور�یﻊ ﻗیس )اﺸراف( ،ﺘﻌز�ز اﻟﻘیم اﻟد�مﻘراطیﺔ ﻟدى اﻟشبﺎب اﻟراﺌدﯿن� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤبﺎدرة
 .٤٠اﻨطوان ّ
اﻟشراﻛﺔ اﻷﻤیر�یﺔ اﻟشرق أوﺴطیﺔ  MEPIوﺠمﻌیﺔ اﻟتﻌﻠیم ﻻﺠﻞ ﻟبنﺎن.٢٠١٦ ،
ﺼدر ﻓﻲ ﺴﻠسﻠﺔ "وﺜﺎﺌق" Documents
ﺴﻠسﻠﺔ "وﺜﺎﺌق" ﻤحدودة اﻹﺼدار �ﻌضﻬﺎ ﻤتوﻓر ﻓﻲ اﻟمكتبﺔ اﻟشرﻗیﺔ وﻓﻲ ﻤكتبﺔ �ﻠیﺔ اﻟحﻘوق
واﻟﻌﻠوم اﻟسیﺎﺴیﺔ واﻹدار�ﺔ ﻓﻲ ﺠﺎﻤﻌﺔ اﻟﻘد�س ﯿوﺴﻒ ،وﻏیرﻫﺎ ر�مﺎ ﻓﻲ ﻤكتبﺎت ﺠﺎﻤﻌیﺔ.
�مكن ﺘوﻓیرﻫﺎ �ﺎﻻﺘصﺎل �ﺎﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم.
1. Irène Lorfing, Antoine Messarra, Abdo Kahi (dir.), Linking Civil Society to
Sustainable Development (A training Manual for Institutional Strengthening), in
cooperation with Mercy Corps International, 1999, 120 p.
 .٢ﻓﺎﻋﻠون ﻓﻲ اﻟسیﺎﺴﺎت اﻻﺠتمﺎﻋیﺔ ﻓﻲ ﻟبنﺎن� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور  ،١٩٩٩ ، KASطبﻌﺔ
ﺠدﯿدة ﻤضﺎﻓﺔ ٣٠٠ ،٢٠٠٧ ،ص.
دﻓﺎﻋﺎ ﻋن اﻟﻌداﻟﺔ واﻹﻨصﺎف واﻟحر�ﺎت ﻓﻲ ﻟبنﺎن )ﻨمﺎذج أﺤكﺎم ﻗضﺎﺌیﺔ ﻤختﺎرة(� ،ﺎﻟتﻌﺎون
 .٣ﻤرﺼد اﻟﻘضﺎء:
ً
ﻤﻊ ﻤبﺎدرة اﻟشراﻛﺔ اﻷﻤیر�یﺔ اﻟشرق أوﺴطیﺔ  ١٦٨ ،٢٠٠٦ ،MEPIص.
ﻤسرﻩ ،ﺠذور وﺜیﻘﺔ اﻟوﻓﺎق اﻟوطنﻲ اﻟﻠبنﺎﻨﻲ – اﻟطﺎﺌﻒ ) ١٩٨٩/١٠/٢٢و (١٩٨٩/١١/٥واﻟتﻌدﯿﻞ
 .٤اﻨطوان ّ
اﻟدﺴتوري ) ،(١٩٩٠/٩/٢١طبﻌﺔ را�ﻌﺔ ﻤضﺎﻓﺔ ٥٢٠ ،٢٠١٥ ،ص.
وﺠزء  ،٢رﻗم  :٢/٤اﻟﻔدراﻟیﺔ اﻟجﻐراﻓیﺔ واﻟﻔدراﻟیﺔ اﻟشخصیﺔ ) ٢٥٠ ،٢٠١٢ ،(١٩٧٥-١٩٨٢ص.
ﻤسرﻩ ،اﻟحر�ﺔ اﻟﻌﺎﻟمیﺔ ﻟﻠد�مﻘ ارطیﺔ :ﻋوﻟمﺔ اﻟسﻼم ﻤن ﺨﻼل اﻟد�مﻘراطیﺔ ١٢٠ ،٢٠٠٦ ،ص.
 .٥اﻨطوان ّ
ﻤسرﻩ )ﺠمﻊ وﺘنسیق( ،ﺴیﺎﺴﺎت ﺸبﺎﺒیﺔ ،ﻨﻬﺎر اﻟشبﺎب  ٢٠٠١-١٩٩٩وﻨدوة اﻟﻠجنﺔ اﻟوطنیﺔ ﻟﻠتر�یﺔ
 .٦اﻨطوان ّ
واﻟﻌﻠم واﻟثﻘﺎﻓﺔ – اﻟیوﻨسكو ﻓﻲ  ٢٠٠ ،٢٠٠٦ ،١٩٩٩/١١/٢٧ص.
ﻤسرﻩ و�ول ﻤرﻗص� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤبﺎدرة
ان
 .٧ﻤرﺼد اﻟﻘضﺎء ﻓﻲ ﻟبنﺎن :ﻨمﺎذج اﺤكﺎم ﻗضﺎﺌیﺔ ﻤختﺎرة ،اﻋداد اﻨطو
ّ
اﻟشراﻛﺔ اﻻﻤیر�یﺔ اﻟشرق اوﺴطیﺔ  ،٢٠٠٧ ،MEPIﺠزء  ٢٧٢ ،٢ص.
 .٨اﻟمواطنیﺔ اﻟطﺎﻟبیﺔ :ﻤندو�و اﻟصﻒ ﻓﻲ اﻟمدارس وﻤمثﻠوا اﻟطﻼب ﻓﻲ اﻟجﺎﻤﻌﺎت او اﻟتر�یﺔ ﻋﻠﻰ اﻟشﺄن اﻟﻌﺎم،
�ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور  ١٤٢ ،٢٠٠٦ ، KASص.

٩٠
 .٩اﻟتر�یﺔ ﻋﻠﻰ اﻟﻘﺎﻋدة اﻟحﻘوﻗیﺔ )ﻤضﺎﻤینﻬﺎ وﺴیﺎﻗﻬﺎ اﻟتطبیﻘﻲ واﻟخبرات ﻟﻠبنﺎن وﻤن ﻟبنﺎن(� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ
ﻛوﻨراد ادﯿنﺎور  ٢٣٠ ،٢٠٠٦ ،KASص.
ق
 .١٠طوﻨﻲ ﻋطﺎﻪﻠﻟ )اﻋداد( ،ﺘﺄﺜیرات ﺤرب  ١٢ﺘموز  ٢٠٠٦واﻨﻌكﺎﺴﺎﺘﻬﺎ ﻋﻠﻰ اﻟمجتمﻊ اﻟﻠبنﺎﻨﻲ وﺤﻘو اﻻﻨسﺎن،
ﻤرﺼد اﻟسﻠم اﻻﻫﻠﻲ واﻟذاﻛرة ﻓﻲ ﻟبنﺎن ١٥٣ ،٢٠٠٦ ،ص.
 .١١اﻟمواطنیﺔ اﻟطﺎﻟبیﺔ :ﻨمﺎذج ﻓﻲ اﻟتنظیم واﻟثﻘﺎﻓﺔ اﻟد�مﻘراطیﺔ� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ �وﻨراد ادﯿنﺎور ، KAS
 ١٩٤ ،٢٠٠٦ص.
ن
ﻤسرﻩ ،اﻻﻋﻼم ﻓﻲ ﻟبنﺎن :ﻗﺎﻨو وﺨﻠﻘیﺔ )دراﺴﺎت وﻤﻘﺎﻻت وﻤداﺨﻼت ﻓﻲ ﻤؤﺘمرات-١٩٦٤ ،
 .١٢اﻨطوان ّ
 ٧٥٦ ،٢٠٠٦ ،(٢٠٠٦ص.
13. Antoine Messarra (documentation fondamentale classée et colligée par), Les
systèmes consensuels de gouvernement : Documentation fondamentale- Consensual
model of Democracy : Fundamental Documentation, 3 vol., 2007, 594, 370 et 712
p.
ﻤسرﻩ )اﺸراف( ،وﺜیﻘﺔ اﻟوﻓﺎق اﻟوطنﻲ-اﻟطﺎﺌﻒ �مﺎ ﻨرو�ﻬﺎ ﻻوﻻدﻨﺎ ،اﻋداد طﻼب اﻟدراﺴﺎت اﻟﻌﻠیﺎ
 .١٤اﻨطوان ّ
ﺼحﺎﻓﺔ ﻓﻲ اﻟجﺎﻤﻌﺔ اﻟﻠبنﺎﻨیﺔ ١٩٠ ،٢٠٠٧ ،UL/Liban et CFPJ-IFP/Paris ،ص.
ﻋر�یﺎ ،اﻟشبكﺔ اﻟﻌر�یﺔ ﻟﻼﺼﻼح اﻟد�مﻘراطﻲ )اﺼﻼح(
ﻤسرﻩ )اﺸراف( ،ﺘطو�ر ا�حﺎث اﻟد�مﻘراطیﺔ ً
 .١٥اﻨطوان ّ
�ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻻﻫﻠﻲ اﻟداﺌم وﻤر�ز اﻻردن اﻟجدﯿد ﻟﻠدراﺴﺎت ٣١٠ ،٢٠٠٧ ،ص.
ﻤسرﻩ ،اﻻرﺸﺎد اﻟرﺴوﻟﻲ :ﻤﻘﺎر�ﺔ ﺘطبیﻘیﺔ ﻓﻲ ﺴبیﻞ ﻤرﺼد اﻻرﺸﺎد اﻟرﺴوﻟﻲ ﻓﻲ ﻟبنﺎن )�ﺎﻟﻌر�یﺔ
 .١٦اﻨطوان ّ
واﻟﻔرﻨسیﺔ( ٥٤ ،٢٠٠٧ ،ص.
ﻤسرﻩ ،ﻫواﺠس وﺘطﻠﻌﺎت اﻟشبﺎب اﻟﻠبنﺎﻨﻲ )ﺨﻼﺼﺔ ا�حﺎث و�راﻤﺞ ﺘطبیﻘیﺔ وﺘوﺠﻬﺎت ﻤستﻘبﻠیﺔ :ﻨحو
 .١٧اﻨطوان ّ
ﺒنﺎء ﺴیﺎﺴﺎت ﺸبﺎﺒیﺔ( ،٢٠٠٧ ،طبﻌﺔ ﺜﺎﻨیﺔ ﻤضﺎﻓﺔ ٢٥٨ ،٢٠١٢ ،ص.
 .١٨ﻟمﺎذا طراﺒﻠس؟ اﺴتﻐﻼل اﻻوﻀﺎع اﻻﻗتصﺎد�ﺔ اﻻﺠتمﺎﻋیﺔ ﻓﻲ اﺤداث اﻻرﻫﺎب واﻟﻌنﻒ .ﻤﺎ اﻟﻌمﻞ؟� ،ﺎﻟتﻌﺎون
ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ  ٤٢ ،٢٠٠٧ ،NEDص.
 .١٩ﺒنﺎء رأي ﻋﺎم اﻗتصﺎدي اﺠتمﺎﻋﻲ� ،ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ  ٥٠ ،٢٠٠٧ ،NEDص.
ﻤسرﻩ )اﻋداد وﺘنسیق( ،ﻗضﺎ�ﺎ اﺨﻼﻗیﺔ :ﻫدﻓیﺔ اﻟشرع اﻟمﻬنیﺔ وﺼیﺎﻏتﻬﺎ وﺘطبیﻘﺎﺘﻬﺎ ،ﻤجموﻋﺔ وﺜﺎﺌق
 .٢٠اﻨطوان ّ
ﻟبرﻨﺎﻤﺞ "اﻟمﺎﺴتر ﻓﻲ اﻟﻌﻼﻗﺎت اﻟمسیحیﺔ اﻻﺴﻼﻤیﺔ" ،ﻤﻌﻬد اﻟﻌﻠوم اﻟدﯿنیﺔ ،ﺠﺎﻤﻌﺔ اﻟﻘد�س ﯿوﺴﻒ.٢٠٠٨ ،
ﻤسرﻩ وطوﻨﻲ ﻋطﺎﷲ )اﻋداد وﺘنسیق( ،ﻤرﺼد اﻟسﻠم اﻻﻫﻠﻲ واﻟذاﻛرة ﻓﻲ ﻟبنﺎن )دراﺴﺎت وﺘﻘﺎر�ر
 .٢١اﻨطوان ّ
وﻤداﺨﻼت ﻓﻲ ﻤؤﺘمرات وورﺸﺎت ﻋمﻞ(Observatoire de la paix civile et de ،٢٠٠٨-٢٠٠٥ ،
la mémoire au Liban, 2005-2008/ Monitoring Civil Peace and Collective Memory
� ،in Lebanon, 2005-2008ﺎﻟتﻌﺎون ﻤﻊ ﻤر�ز اﻟمؤﺘمرات ﻓﻲ ا�ﺎﻨﺎ�ﺎ-ﻗبرص وﻤنتدى اﻟتنمیﺔ واﻟثﻘﺎﻓﺔ
واﻟحوار  FDCDورا�طﺔ ﻤراﻛز اﻟتدر�ب واﻟر�ﺎﻀﺎت اﻟروﺤیﺔ ﻓﻲ اﻟشرق اﻷوﺴط ،٢٠٠٨ ، MEATRC
 ٦٥٦ص.
ن
دﻓﺎﻋﺎ ﻋن ﺤﻘوق اﻟمرأة ﻓﻲ ﻟبنﺎن ،وﺜﺎﺌق ﻤن اﻟتﺎر�ﺦ ،١٩٩٧-١٩٤٧ :اﺸرف
ﻗر
ﻨصﻒ
ﻤﻐیزل،
 .٢٢ﻟور
ً
ﻤسرﻩ وطوﻨﻲ ﻋطﺎﻪﻠﻟ ،ﻤؤﺴسﺔ ﺠوزف وﻟور ﻤﻐیزل،
ان
و
اﻨط
ﻟﻬﺎ
اﻟتﻘد�م
و
وﺘبو�بﻬﺎ
ﺘنسیﻘﻬﺎ
ﻋﻠﻰ
ّ
 ،Machreq/Maghreb Gender Linking and Information Projectاﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم
اﻻﻫﻠﻲ اﻟداﺌم ،اﻟجمﻌیﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠﻌﻠوم اﻟسیﺎﺴیﺔ ،ﻤنشورات اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻻﻫﻠﻲ اﻟداﺌم٣ ،
اﺠزاء ٤٩٣ ،٢٠٠٨ ،ص  ٥٠٠ +ص ٤٥٠ + .ص.
 .٢٣ﺠذور اﺘﻔﺎق اﻟدوﺤﺔ :٢٠٠٨/٥/٢١ ،وﺜﺎﺌق ﻟﻠذاﻛرة واﻟثﻘﺎﻓﺔ اﻟمیثﺎﻗیﺔ واﻟمواطنیﺔ ،ﺒیروت� ،ﺎﻟتﻌﺎون ﻤﻊ
اﻟمؤﺴسﺔ اﻟﻌر�یﺔ ﻟﻠد�مﻘراطیﺔ ،اﻋداد طوﻨﻲ ﺠورج ﻋطﺎﷲ �ﺎﻟتﻌﺎون ﻤﻊ �ﺎﺴكﺎل ﻤوﺼﻠﻠﻲ وﻋﻠﻲ ﺤسون ور�تﺎ
ﻤسرﻩ ور�یﻊ ﻗیس ٣٩٣ ،٢٠٠٩ ،ص.
روﺴﻞ ﻤتﻰ ،وﺘنسیق اﻨطوان ّ
 .٢٤ﻤرﺼد اﻟحﻘوق اﻻﻗتصﺎد�ﺔ اﻻﺠتمﺎﻋیﺔ :اﻋﻼم و�ﻠوﻏیﺔ وﺘمكین ﻓﻲ ﺴبیﻞ د�مﻘراطیﺔ ﻗر�بﺔ ﻤن اﻟنﺎس،
�ﺎﻟتﻌﺎون ﻤﻊ اﻟمؤﺴسﺔ اﻟوطنیﺔ ﻟﻠد�مﻘراطیﺔ  ٤٩٢ ،٢٠٠٩ ، NEDص.
***
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ﻋﺎﻤﺎ ﻤن اﻟحوار اﻟﻠبنﺎﻨﻲ ﻓﻲ ﺴبیﻞ ﺜبﺎت اﻟسﻠم اﻷﻫﻠﻲ ودﻋم اﻟمسﺎر اﻟدﺴتوري(:
ذاﻛرة اﻟحوارات اﻟﻠبنﺎﻨیﺔ )ً ٢٥
 .٢٥اﻟجزء  :١ﻤؤﺘمر ﻟوزان  ٥٧٢ ،٢٠٠٩ ،١٩٨٤/٣/٢٣-١١ص.
 .٢٦اﻟجزء � :٢حث ﺠﺎﻤﻌﺔ اﻟروح اﻟﻘدس اﻟكسﻠیك  ،١٩٨٤واﻟحوار اﻟﻠبنﺎﻨﻲ ﻓﻲ ﺴو�س ار  ،٢٠٠٧واﻟﻔر�ق
اﻟﻌر�ﻲ ﻟﻠحوار اﻻﺴﻼﻤﻲ اﻟمسیحﻲ  ٥٩ ،٢٠٠٩ ،٢٠٠٨ص.
 .٢٧اﻟجزء  :٣ﻟﻘﺎءات ﺴﺎن �ﻠو-ﻓرﻨسﺎ  ،٢٠٠٧واﺠتمﺎﻋﺎت ﻤؤﺘمر اﻟحوار اﻟوطنﻲ ،٢٠٠٩-٢٠٠٦
وﺘحر�ﺎت اﻟمجتمﻊ اﻟمدﻨﻲ  ٢٩٧ ،٢٠٠٩ ،٢٠٠٩ص.
 .٢٨اﻟجزء  :٤وﺜﺎﺌق ﻟﻠمؤﺘمر اﻟمسیحﻲ  ١٢٠ ،٢٠٠٩ ،١٩٨٤ص.
***
ﻤسرﻩ ﻟورﺸﺎت ﻋمﻞ �ﺎﻟتﻌﺎون
ان
و
اﻨط
وﺘنسیق
اﻋداد
اﻟیوم،
دﻋمﺎ ﻟﻠﻌمﻞ اﻟبﻠدي ﻓﻲ ﻟبنﺎن
ّ
 .٢٩ﺠمﻌیﺎت وﻤبﺎدرات ً
ﻤﻊ  ١١٩ ،٢٠١٠ ،Foundation for the Futureص.
ﻤسرﻩ.٢٠١٠ ،
 .٣٠ﯿوﺴﻒ ﺴﻌد :اﻟمجموﻋﺔ اﻟكﺎﻤﻠﺔ ،اﻟجزء اﻟثﺎﻟث ،اﻋداد ﻟیﻠﻰ ﺴﻠوم ﺴﻌد ،اﻨطوان ّ
ﻤسرﻩ ،ﻗیﺎس اﻟد�مﻘراطیﺔ واﻻﺼﻼح اﻟد�مﻘراطﻲ ﻓﻲ اﻟدول اﻟﻌر�یﺔ )اﻟحﺎﻟﺔ اﻟبحثیﺔ :ﻤؤﺴسﺎت،
 .٣١اﻨطوان ّ
ﻤؤﺸرات ،ﺤﺎﺠﺎت ،اوﻟو�ﺎت ،ﻤنﻬجیﺎت ،اﺴتشراف( ٥٤ + ٧٠ ،٢٠١٠ ،ص.
 .٣٢ر�ﻊ ﻗرن ﻓﻲ ﺴبیﻞ اﻟسﻠم اﻻﻫﻠﻲ واﻟذاﻛرة ﻓﻲ ﻟبنﺎن ،ﻟﻘﺎء-ﻋشﺎء  ٥٢ ،٢٠١١ ،٢٠١١/٥/٢٤ص.
ﻤسرﻩ
 .٣٣اﻻﻤﺎم ﻤوﺴﻰ اﻟصدر ﻓﻲ ذاﻛرة اﻟﻠبنﺎﻨیین ﻟﻠسﻠم اﻻﻫﻠﻲ واﻟمیثﺎق ،ﻤجموﻋﺔ وﺜﺎﺌق ﺠمﻌﻬﺎ اﻨطوان ّ
�ﻔضﻞ ﻤسﺎﻋدة اﻟسیدة ر�ﺎب اﻟصدر وﻤؤﺴسﺎت اﻻﻤﺎم ﻤوﺴﻰ اﻟصدر ٨٠ ،٢٠١١ ،ص.
34. Antoine Messarra, Des repères pour le dialogue interculturel (Synthèses de
rencontres et débats à la Fondation euro-méditerranéenne Anna Lindh pour le
, 2008-2011, 100 p.ﻤﻌﺎﯿیر ﻓﻲ ﺴبیﻞ اﻟحوار اﻟثﻘﺎﻓﻲ dialogue entre les cultures-FAL),
2012.
ﻤسرﻩ ،ﻤرﺼد اﻟسﻠم اﻻﻫﻠﻲ اﻟذاﻛرة ﻓﻲ ﻟبنﺎنMonitoring Civil ٢٠١٢-٢٠٠٨ ،
 .٣٥اﻨطوان ﻨصري ّ
 ،Peace and Collective Memory in Lebanon, 2005-2008اﻟجزء اﻟثﺎﻟث :ﺘﻘﺎر�ر ودراﺴﺎت
ووﺜﺎﺌق ﻟندوة ﻤرﺼد اﻟسﻠم اﻻﻫﻠﻲ واﻟذاﻛرة ﻓﻲ � ٢٠١٢/٩/٢-٨/٣١ﺎﻟتﻌﺎون ﻤﻊ ﺠمﻌیﺔ رﻤزي ﯿوﺴﻒ ﻋسﺎف
اﻟخیر�ﺔ �) ٢٠١٢ ،Ramzi Youssef Assaf Charitable Organisation – RYACOﺎﻟﻌر�یﺔ
واﻟﻔرﻨسیﺔ واﻻﻨكﻠیز�ﺔ(.
 .٣٦اﻟذاﻛرة اﻟمدﻨیﺔ ﻟﻠحرب ﻓﻲ ﻟبنﺎن )ﺤﺎﻻت وﻨمﺎذج( ،ﻤﻘتطﻔﺎت ﻤن ﻤنشورات اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻻﻫﻠﻲ
اﻟداﺌم(� ،ﺎﻟتﻌﺎون ﻤﻊ ﻤر�ز اﻟتراث اﻟﻠبنﺎﻨﻲ ﻓﻲ اﻟجﺎﻤﻌﺔ اﻟﻠبنﺎﻨیﺔ اﻷﻤیر�یﺔ  LAUوﺠمﻌیﺔ رﻤزي ﯿوﺴﻒ
ﻋسﺎف اﻟخیر�ﺔ ،٢٠١٣ ،Ramzi Youssef Assaf Charitable Organisation-RYACO
ﻤسرﻩ ١٦٣ ،٢٠١٢ ،ص + .ﻤﻠحق  ٦٥ص و CDﻟﻠﻌرض ﻋﻠﻰ اﻟشﺎﺸﺔ.
 ١٩٢ص ،اﻋداد اﻨطوان ّ
 .٣٧ﻤبﺎدرة اﻟمرأة وﻤشﺎر�تﻬﺎ ﻓﻲ ﺼنﻊ اﻟﻘرار ﻋﻠﻰ اﻟصﻌید اﻟمحﻠﻲ Woman Empowerment/
Capacitation des femmes, documents choisis et rassemblés par Sofia Agosta, avec
le soutien de A. Messarra, dans le cadre du programme avec Diakonia, 2013, 368
p.
38. Antoine Messarra, Lebanon: A Users Guide (Civil and Internal War, PostInternal War, Political System and Democratic Mangement of Religious and
Cultural Pluralism in Lebanon), Curriculum Caravan, Faculté des sciences
religieuses et Master en relations islamo-chrétiennes, Université Saint-Joseph,
2013, 100 p.
ﻤسرﻩ ،اﻻﺴتراﺘیجیﺔ اﻟوطنیﺔ :اﻟبﻌد اﻻﺠتمﺎﻋﻲ )اﻟمجتمﻊ واﻟﻘدرة اﻟوطنیﺔ( ،ﻤجموﻋﺔ ﻨصوص
 .٣٩اﻨطوان ّ
ﻟمحﺎﻀرات ﻓﻲ �ﻠیﺔ اﻟﻘیﺎدة واﻷر�ﺎن ١٣٣ ،١٩٩٧ ،ص.
ﻤسرﻩ )اﻋداد( وداﻨییﻼ ﻓیﺎض )ﺘوﺜیق وﺘبو�ب( ،اﻟسﻠم اﻻﻫﻠﻲ ﻓﻲ ﻟبنﺎن ﻓﻲ ﺒراﻤﺞ وﻤشﺎر�ﻊ:
 .٤٠اﻨطوان ّ
٢٠١٤-١٩٨٤

٩٢
Paix civile et droits de l’homme au Liban en programmes et projets: 1984 ٢٠١٤،١٢٦٨ ،2014ص.
ﻤسرﻩ ،اﻟنظﺎم اﻟسیﺎﺴﻲ اﻟﻠبنﺎﻨﻲ ﺨﻼل اﻻزﻤﺎت )ﻛتﺎ�ﺎت ﻤتﻔرﻗﺔ٢٢٨ ،٢٠١٤ ،(١٩٩٤-١٩٨٠ :
 .٤١اﻨطوان ّ
ص.
ﻤسرﻩ )اﺸراف( ،اﻟدوﻟﺔ واﻟمجﺎل اﻟدﯿنﻲ ﻓﻲ اﻟدﺴﺎﺘیر واﻟتشر�ﻌﺎت واﻻﺠتﻬﺎدات اﻟدﺴتور�ﺔ،
ان
 .٤٢اﻨطو
ّ
ﻤجموﻋﺔ وﺜﺎﺌق ﻟورﺸﺔ ﻋمﻞ ودورة ﺘدر�بیﺔ ﻟمجموﻋﺔ "د�ﺎر" ،ﻋمﺎن١٢٨ ،٢٠١٣ ،٢٠١٣/٩/٥-٣ ،
ص.
ﻤسرﻩ )اﺸراف( ،اﻟتدر�ب ﻋﻠﻰ اﻟمنﺎﻫﺞ اﻟجدﯿدة ﻓﻲ اﻟتر�یﺔ اﻟمدﻨیﺔ ٨٢ ،١٩٩٩-١٩٩٨ ،ص.
 .٤٣اﻨطوان ّ
ﻤسرﻩ ،ﻗواﻋد اﻟحكم ﻓﻲ اﻟنظﺎم اﻟدﺴتوري اﻟﻠبنﺎﻨﻲ )دراﺴﺎت وﻤﻘﺎﻻت ﻓﻲ اﻟدﺴتور واﻟمواطنیﺔ
 .٤٤اﻨطوان ّ
واﻟمجتمﻊ اﻟمدﻨﻲ ٧٩٤ ،٢٠١٤ ،(٢٠٠٨-١٩٧٨ ،ص.
ﻤسرﻩ ،وﺠوﻩ ﻤیثﺎﻗیﺔ ﻓﻲ ﺘﺎر�ﺦ ﻟبنﺎن واﻟﻠبنﺎﻨیین :ﻟبنﺎن اﻟكبیر ﻓﻲ ذاﻛرة ﺠیﻞ اﻟشبﺎب-١٩٢٠ ،
 .٤٥اﻨطوان ّ
) ١٩٤٣ﻤجموﻋﺔ وﺜﺎﺌق(� ،ﺎﻟتﻌﺎون ﻤﻊ ﺠمﻌیﺔ ﺘصﺎﻟﺢ  ،Gladicطبﻌﺔ ﺜﺎﻨیﺔ.٢٠١٥ ،
46. Maé Kurkjian, Rapport de stage (1 juillet au 18 août 2013) à la Fondation
libanaise pour la paix civile permanente, 2014, 40 p.
ﻤسرﻩ )اﻋداد( ،اﻷﺤوال اﻟشخصیﺔ اﻻﺨتیﺎر�ﺔ )ﻤشﺎر�ﻊ وﻤنﺎﻗشﺎت وﻤراﺠﻊ( ،ﻤجموﻋﺔ وﺜﺎﺌق،
 .٤٧اﻨطوان ّ
 ١٠٥ ،٢٠١٤ص.
ﻤسرﻩ ،ﻛتﺎ�ﺎت ﺤول ﺤﻘوق اﻟمرأة )اﺸكﺎﻟیﺔ وﺘمكین وﻤبﺎدرات ﻟبراﻤﺞ ﺘطبیﻘیﺔ(،٢٠٠٢-٢٠٠٨ ،
 .٤٨اﻨطوان ّ
 ٦٤٠ ،٢٠١٥ص.
 .٤٩اﻨﻐر�د ﺒتﺎﻨكور  ،Ingrid Betancourtﻗﻠب ﺜﺎﺌر )ﺘﻌر�ب �ﻌض اﻟﻔصول( ،ﺘﻌر�ب اﯿﻠیت ﺴیمون ﺸحﺎدﻩ،
ﻤذ�رة �حث ﻟﻠحصول ﻋﻠﻰ دﺒﻠوم ﻓﻲ اﻟترﺠمﺔ ،ﺠﺎﻤﻌﺔ اﻟروح اﻟﻘدس-اﻟكسﻠیك ٨٥ ،٢٠١٥ ،ص.
ﻤسرﻩ )اﺸراف( ،ﻤجموﻋﺔ ﺘﻘﺎر�ر ﻤرﺼد اﻟسﻠم اﻻﻫﻠﻲ واﻟذاﻛرة ﻓﻲ ﻟبنﺎن،٢٠١٤-٢٠٠١ ،
 .٥٠اﻨطوان ّ
�ﺎﻟتﻌﺎون ﻤﻊ ﺠمﻌیﺔ رﻤزي ﯿوﺴﻒ ﻋسﺎف اﻟخیر�ﺔ  ٣٧٠ ،٢٠١٥ ،RYACOص.
ﻤسرﻩ )اﺸراف( ،ﻤرﺼد اﻟد�مﻘراطیﺔ ﻓﻲ ﻟبنﺎن :اﻟمواﺜیق ود�مﻘراطیﺔ اﻟﻘر�ﻰ ،وﻗﺎﺌﻊ �حث ﺠمﺎﻋﻲ
 .٥١اﻨطوان ّ
وار�ﻊ ﻨدوات ﻋﻘدﺘﻬﺎ ﻤؤﺴسﺔ ﺠوزف وﻟور ﻤﻐیزل �ﺎﻟتﻌﺎون ﻤﻊ اﻻﺘحﺎد اﻻورو�ﻲ،٢٠٠٢-١٩٩٧ ،
 ٣٦٦ ،٢٠١٥ص.
52. A. Messarra (dir.), Observatoire de la démocratie au Liban : Démocratie de
proximité, actes d’une recherche collective et de quatre séminaires organisés
en 2001 par la Fondation Joseph et Laure Moghaizel en coopération avec
l’Union européenne, 2015, 130 p.
ﻤسرﻩ )اﺸراف( ،ﻤرﺼد اﻟد�مﻘراطیﺔ ﻓﻲ ﻟبنﺎن :ﺘحوﻻت واﺴتشراف ،٢٠٠١ ،وﻗﺎﺌﻊ �حث ﺠمﺎﻋﻲ
 .٥٣اﻨطوان ّ
وأر�ﻊ ﻨدوات ﻋﻘدﺘﻬﺎ ﻤؤﺴسﺔ ﺠوزف وﻟور ﻤﻐیزل �ﺎﻟتﻌﺎون ﻤﻊ اﻻﺘحﺎد اﻻورو�ﻲ ٢٥٨ ،٢٠١٥ ،ص.
ﻤسرﻩ )اﺸراف( ،ﺤق اﻟمواطنین ﻓﻲ اﻻﻋﻼم :ﺸﻬﺎدات وﺨبرات ﻤﻬنیﺔ )ﺼدﻗیﺔ اﻟخبر وﺨﻠﻘیﺔ
 .٥٤اﻨطوان ّ
اﺴتنﺎدأ اﻟﻰ اﻟشرﻋﺎت اﻟدوﻟیﺔ وﻓﻲ اﻟممﺎرﺴﺔ اﻟمﻬنیﺔ اﻟیوﻤیﺔ ﻟﻼﻋﻼﻤیین ﻤن اﻟجیﻞ اﻟجدﯿد(،
اﻻﻋﻼم
ً
وﻗﺎﺌﻊ �حث ﺠمﺎﻋﻲ وﻨدوات ﻋﻘدﺘﻬﺎ ﻤؤﺴسﺔ ﺠوزف وﻟور ﻤﻐیزل ﺴنﺔ � ٢٠٠١ﺎﻟتﻌﺎون ﻤﻊ اﻻﺘحﺎد
اﻻورو�ﻲ ،اﻟجزء  ٢٨٣ ،٢٠١٥ ،٢/١ص.
ﻤسرﻩ )اﺸراف( ،ﺤق اﻟمواطنین ﻓﻲ اﻻﻋﻼم :ﺸﻬﺎدات وﺨبرات ﻤﻬنیﺔ )ﺼدﻗیﺔ اﻟخبر وﺨﻠﻘیﺔ
 .٥٥اﻨطوان ّ
اﺴتنﺎدا اﻟﻰ اﻟشرﻋﺎت اﻟدوﻟیﺔ وﻓﻲ اﻟممﺎرﺴﺔ اﻟمﻬنیﺔ اﻟیوﻤیﺔ ﻟﻼﻋﻼﻤیین ﻤن اﻟجیﻞ اﻟجدﯿد(،
اﻻﻋﻼم
ً
وﻗﺎﺌﻊ �حث ﺠمﺎﻋﻲ وﻨدوات ﻋﻘدﺘﻬﺎ ﺴنﺔ  ٢٠٠٣ﻤؤﺴسﺔ ﺠوزف وﻟور ﻤﻐیزل �ﺎﻟتﻌﺎون ﻤﻊ اﻻﺘحﺎد
اﻻورو�ﻲ ،اﻟجزء  ٣٠٨ ،٢٠١٥ ،٢/٢ص.
ﻤسرﻩ ،ﻛتﺎ�ﺎت ﻓﻲ اﻟثﻘﺎﻓﺔ اﻟمدﻨیﺔ واﻟذاﻛرة اﻟمشتر�ﺔ ﻟﻠمستﻘبﻞ )٤٦٢ ،٢٠١٥ ،(١٩٩٢-٢٠١٤
 .٥٦اﻨطوان ّ
ص.
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57. A. Messarra, Le régime constitutionnel libanais en perspective comparée
(Recueil d’études et documents), 2015, 2 vol., 756 p.
ﻤسرﻩ ور�یﻊ ﻗیس )اﺸراف( ،دﻋم اﻟمجتمﻊ اﻻﻫﻠﻲ ﻟﻠﻌمﻞ اﻟبﻠدي واﻟنﻘﺎش اﻟﻌﺎم اﻟمحﻠﻲ )اﻟمسؤوﻟون
 .٥٨اﻨطوان ّ
واﻟمواطنون ﺴوا ﺒیﻼﻗوا اﻟحﻞ  (Let’s Communicate: let’s solve itوﻤﻠحق :اﻻﻨتخﺎ�ﺎت ﻓﻲ
ﻤواﻋیدﻫﺎ اﻟدﺴتور�ﺔ ،وﻗﺎﺌﻊ ورﺸﺎت اﻟﻌمﻞ �ﺎﻟتﻌﺎون ﻤﻊ National Democratic Institute -
 ١٠٣ ،٢٠١٥ ،NDIص.
ﻤحﻠیﺎ ﻓﻲ ﺼنﻊ اﻟﻘرار Promoting Women
ﻤسرﻩ ور�یﻊ ﻗیس )اﺸراف( ،ﺘمكین اﻟمرأة
ً
 .٥٩اﻨطوان ّ
Participation in Decision Making at Local Level Through Community Based
 ،Initiativesوﻗﺎﺌﻊ ورﺸﺎت ﻋمﻞ �ﺎﻟتﻌﺎون ﻤﻊ ﻤؤﺴسﺔ "د�ﺎﻛوﻨیﺎ" ،٢٠١٤-٢٠١٢ ،Diakonia
 ٣٥٠ ،٢٠١٥ص.
60. Antoine Messarra, La sauvegarde du tissu religieux pluraliste arabe
(Perspectives juridiques et repères pour le dialogue interculturel), 2016, 125
p.
ﻤسرﻩ ،ﺒنﺎء اﻟثﻘﺎﻓﺔ اﻟمواطنیﺔ ﻓﻲ ﻟبنﺎن :ﻤن اﻟسﺎﺤﺔ اﻟﻰ اﻟوطن )اﺴتﻘﻼﻟیﺔ وﺘو�ﺔ ﻗوﻤیﺔ وذاﻛرة
 .٦١اﻨطوان ّ
ﻟﻠمستﻘبﻞ( ،ﻤجموﻋﺔ ﻤحﺎﻀرات وﻤﻘﺎﺒﻼت ٢٦٨ ،٢٠١٦ ،٢٠١٥-٢٠٠٥ ،ص.
 .٦٢اﻟبنﺎء اﻟﻘوﻤﻲ �ﺎﻟمواﺜیق واﻷﻨظمﺔ اﻟبرﻟمﺎﻨیﺔ اﻟتﻌدد�ﺔ )ﻤجموﻋﺔ ﻨصوص(.٢٠١٦ ،
63. Liban, notre mémoire, travaux des étudiants de la Faculté d’information et de
Documentation, sect. II, Université Libanaise, 1994, dir. A. Messarra, 2 vol.,
2016, pp. 966-1782.
ﻤسرﻩ )ﺘوﺜیق وﺘبو�ب( ،أرﺸیﻒ اﻟمؤﺴسﺔ اﻟﻠبنﺎﻨیﺔ ﻟﻠسﻠم اﻷﻫﻠﻲ اﻟداﺌم ،٢٠١٦-١٩٨٦ ،ﺜﻼﺜﺔ
 .٦٤اﻨطوان ّ
اﺠزاء ،٢٠١٦ ،اﻟجزء اﻷول ٢٧٨ ،ص واﻟجزءان  ٢و ٨٦٦ ،٣ص.
 .٦٥اﻟدﺴتور واﻷﺤزاب  ،Constitution et partis politiquesﻤجموﻋﺔ وﺜﺎﺌق ،إﻋداد واﺸراف اﻨطون
ﻤسرﻩ �ﺎﻟتﻌﺎون ﻤﻊ ر�تﺎ ﺴﻌﺎدة ﻋواد) Introduction générale par A. Messarra ،ﻤتوﻓر ﻓﻲ
ّ
ﻤكتبﺔ اﻟمجﻠس اﻟدﺴتوري ،ﺒیروت( ٣٦٢ + ٢٥ ،٢٠١٣ ،ص.
ﻤسرﻩ ،اﻟمجتمﻊ اﻟمدﻨﻲ واﻟمشﺎر�ﺔ اﻟمواطنیﺔ ﻓﻲ ﻟبنﺎن )ﻤجموﻋﺔ أ�حﺎث وﻤﻘﺎﻻت(-٢٠٠٢ ،
 .٦٦اﻨطوان ّ
 ٥٠٠ ،٢٠١٦ ،٢٠١٥ص.
ﻤسرﻩ ،اﻟنظﺎم اﻟبرﻟمﺎﻨﻲ اﻟتﻌددي واﻟثﻘﺎﻓﺔ اﻟدﺴتور�ﺔ واﻟمواطنیﺔ )ﻤجموﻋﺔ دراﺴﺎت وﻤﻘﺎﻻت
 .٦٧اﻨطوان ّ
ووﺜﺎﺌق ٥٧٠ ،٢٠١٦ ،(٢٠١٦-١٩٧٧ ،ص.
ﺘوز�ﻊ :اﻟمكتبﺔ اﻟشرﻗیﺔ ،ﺒیروت

ت  - (٠١) ٤٩٢١١٢/٢١٧٣٦٤ / ٣٣٣٣٧٩/٢٠٠٨٧٥ﻓﺎﻛس(٠١) ٢١٦٠٢١ :
libor@cyberia.net.lb
***
Lebanese Foundation for Permanent Civil Peace - P.O.Box 16-5738
Beirut-Lebanon 1100 - 2070
E-mail : antoine@messarra.com
info@lfpcp.org
http: //antoine.messarra.com - http : //www.lfpcp.org
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Welcome Speech
Georges W. Aldridge*
MEPI Beirut Coordinator

Mr. Minister, fellow educators, students, parents.
On behalf of U.S. Ambassador Richard Jones and my other
Embassy colleagues, I am delighted to be with you this evening to
celebrate the closing of “Fostering Democratic Values Among Young
Leaders”, implemented by Teach for Lebanon in partnership with the
Lebanese Foundation for Permanent Civil Peace, supported by the U.S.
Embassy’s Middle East Partnership Initiative (MEPI). Thank you for
your hard work on this project, and thank you for the support of the 19
schools across Lebanon that allowed Teach for Lebanon fellows to
disseminate this valuable information amongst the students.
Since I have assumed my new position as MEPI Coordinator in
Beirut, I’ve been very impressed by the outcomes of this Project. The
project built the capacity of 34 fellows on Democracy, Human Rights,
Social Cohesion and Citizenship through training and continuous
coaching. These fellows engaged and trained over 2000 school students
across Lebanon. In addition to the direct benefit to these students, the
project impacted different stakeholders within the communities parents, principals, teachers, university students, school leaders and key
informants of the communities. I was personally amazed by the 30
initiatives created by students along with their Teach for Lebanon
fellows, which are a clear reflection of the values they were taught. I
look forward to watching the documentary that will showcase students’
work in action.
MEPI is dedicated to supporting youth to fully participate in all
aspects in society – and this project is a great example of such work.
Our MEPI office in Beirut has funded over 30 projects in 2014 and 2015
with a total budget exceeding $2.5 million US dollars. We hope that all
*

This speech was on the closing ceremony of the project at Unesco Palace, at May
20, 2016.
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of you will take the lessons and skills you’ve learned in this project and
utilize them in your daily lives – with your families, friends, to make
new friends and connections and to become leaders in your community.
I do want to point out that MEPI’s support for the Teach for
Lebanon program is just one way in which the United States promotes
education in Lebanon. The American people, through USAID, have
provided more than $240 million dollars in assistance for education
programs in Lebanon over the past ten years. This assistance has helped
renovate public school buildings, provided merit-based university
scholarships to deserving public school graduates, and equipped
schools with science laboratory and computer equipment and trained
staff on its use. Furthermore, the Embassy’s Public Diplomacy section
has helped train teachers in new methodologies, offer after-school
enrichment classes, and give high school students in rural areas access
to American English language courses.
***
In closing, I would like to commend Teach for Lebanon and
LFPCP again, for their dedication and commitment to the project. I
would also like to once more congratulate all the fellows, the students
and their parents in this project and thank Teach for Lebanon and
LFPCP. As a former school teacher, I am especially proud to know that
so many teachers, school administrators, and parents were involved in
this important endeavor.
As John Dewey once said: “Education is not preparation for Life;
Education is life itself.”
Again thank you very much for your invitation and we look
forward to your future successes.
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1
Human Values Within Robotic Activities
Saida Generations School, part of Orphan Welfare
Society, Saida
Mohamad Alameh
As a mechanical engineering graduate, I wanted to leave a
fingerprint within my two years fellowship with Teach For Lebanon,
something that would make my extra-curricular unique and different
than the rest of the fellows. I told my students that the sky is the limit
and any idea can be accomplished with proper planning, preparation
and execution. Bearing in mind the desire to teach my students moral
values of democracy, social cohesion, cooperation and equality, the
students were really curious to get to know more about engineering
skills. Daniel Mortada, a fifth grade student, comes up with the idea
“why not making robots that can make a play about the moral values
we will be studying?” As a result, my students and I came up with ‘The
Robotics Club’.
***
Procedure:At the beginning, it was really challenging to come
up with my students with the necessary guidelines to follow throughout
the year, the yearly plan for the ECA. Afterwards, the students had some
problems following this plan and the guidelines agreed on and remained
energetic for two hours. However, this plan was solved after only three
weeks.
- Use the methods of research, exchange of knowledge and roleplay to understand well the democratic values.
- Meanwhile, choose the types of robots that can be utilized in
the activity. As a previous instructor for Lego Mindstorms NXT
Robots, and a courses titled “Introduction to Mechanical Engineering –
MECH200” taught at the American University of Beirut, I have
suggested the use of such robots to my students, and they have agreed.
- Get the robots: Contact as many related companies and
institutions that import and/or use such robots and check the deals.
Luckily, we have been offered two full robotic kits from the German
13
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School Beirut. As such, I would like to thank Mr. Omar Salloum and
Ms. Faten Jbai for their support to our activity.
- Check the Options: It was mandatory that we plan our project
well before we start implementations so that we save time.
- Sorting and Preparations: Organize and sort the different
thousands Lego components of the robots so that our work becomes
easier, faster and more effective. To do so, a group of students was
assigned to accomplish this task.
- Building: Using the manual guideline from the website of
Lego Mindstorms NXT Robots, students followed the step-by-step
manual to build their two robots. Students were divided into groups so
that the two robots can be finished by almost the same time.
- Programming: Programming was a very new concept for
students. Programming requires so much logical and strategically
thinking. As a result, we have taken two complete sessions to
understand the software designed for the robots. Afterwards, we
designed the program that each of the two robots will be executing.
- Testing and Troubleshooting: After the programming phase
ended, we started with the testing phase to see whether the robots need
any modifications. The following adjustments were made:
a. I had to search and contact many companies and institutions
to manage to find the robotics kits. This was the most difficult and
demanding phase. Eventually, Mr. Omar Salloum and Ms. Faten Jibai
of The German School Beirut agreed on lending us the kits for the entire
academic year.
b. The ultrasonic sensor of the second robot couldn’t read
distances larger than 30 cm. Thus, we had to change the sensor.
c. The electrical tape attached to the floor was causing the robots
to get stuck. As a result, we had to remove some and attach it again so
that the floor is smooth.
d. The first robot was moving faster than the second robot
causing the second robot to stop interacting with the first. To fix this
problem, we had to make programming adjustments.
***
Influences and testimonies: The Robotics Club has
successfully taught students two main things: Mechanical Engineering
Basic Skills and Representation of Moral Values.
Mechanical Engineering skills were illustrated through reverse
engineering, programming and troubleshooting.
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Moral Values were illustrated through the interaction within the
two robots that showed respect, trust, cooperation and empathy.
Some of the testimonies were as follows:
- Maysaa Mostafa (5th grade): I really loved robots.
- Daniel Nassar (6th grade): When I grow up, I want to become
an engineer because I really liked robots.
- Ali Oun (5th grade): Even robots show respect, cooperation,
and justice. We are smarter than robots, so we should also show such
morals.
- Hanin Jardali (6th grader): Empathy and respect are very
crucial moral values in any society.
***
Other Causes: The best way to understand robots was to
relate the way it functions and its parts to the human body. As a result,
we have made this table prior to building the robot.
Human Beings
Bones

Robot
Rigid Lego
Components
Motors

Importance
Rigid holding
structure
Muscles
Movement can be
accomplished
Food
Batteries
Source of energy
Senses
Sensors
Interact with the
environment.
Brain
Brain
For Robots: this is
where the program
will be downloaded.
Main function: the
center for
commands.
Nerves
Wires
Transmits signals
from sensors to the
brain and again
from the brain to the
sensors.
To watch the extra-curricular activity video, please follow the
below YouTube link:
https://www.youtube.com/watch?v=z6PR8XuZTkI

2
I’m A Good Citizen
Kfarhazire Public School, Koura, North Lebanon
Afaf El-Khoury
Obstacles I faced: I was the only fellow at school, and to foster
such activities for 60 students was very hard. I believe that the number
of students must be decreased to 15 students per group.
***
Initiatives: To have a successful activity, and a creative idea, I
was using my own imagination to foster these ECA activities. From my
experience throughout the year at Kfarhazire Public school, I was able
to form an idea that such activities must be done for students older than
10 years. I was working on building citizenship at a very young age and
this was very hard. Kids at this age are egocentric and lack the needed
logic.
***
Detailed description of the activities: When we talk about such
activities one must know that there isn’t a certain procedure or method
to follow. As much as the teacher has the knowledge of the objective
she’s aiming to she will be able to transfer the topic to her kids.
During this academic year, I was implementing activities about
citizenship, human rights, democracy and social cohesion.
***
1. Citizinship: We are living in a society where we lack the
needed clues to practice our rights as citizens. To be good citizens in
the future, our mission started in Kg1, Kg2, and Kg3. My kids and I
tried to simplify this issue to reach the start point of true citizenship.
We did many activities such as:
- Coloring a picture: The picture that the students colored was
an A4 paper containing small pictures of the activities that a good
citizen does at school, at home, and out in the society.
- Drawing “me the good citizen”: Students drew themselves on
cardboards as being the good citizens who are practicing their rights
and their duties.
- “One for All & All for One”: After drawing “me the good
citizen” we pasted the cardboards together in a form of a chain in an
17
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attempt to clarify the fact that we live together in our society and hand
in hand we build our nation.
- Practicing citizenship every day at school in many ways: Such
as, being responsible, friendly, caring, and helpful…
- Signing the contract “Dear Summer I’m a Good Citizen”: kids
drew practiced and signed this contract…
Human rights: Some people aren’t getting their minimum rights
from our society, they are suffering and striving to live. My kids learnt
about their rights at an early age so in the future they’ll be able to help
themselves as well as their society.
Some of the activities:
Our right to play: Discussing this right (images and videos) and
playing in the playground.
Our right to have shelter: Discussing this right using videos and
images.
Our right to go to school: Discussing this right using videos and
images.
Our right to stay healthy: Discussing this right using videos and
images.
Coloring images about the above rights.
***
2. Democracy: When my students have the right to share their
opinion and to listen to others they are undergoing democracy in a
certain way. My students’ opinions were heard and they were living a
true democratic life at school.
Activities fostered:
Learning how to share and listen to others: We shared games,
coloring crayons, food and others.
- Learning how to accept others-opinion: Through voting we can
make sure that better choices are made.
- Loving others from different nationalities
***
3. Social cohesion: Since we live in a poor society, my students
were a diversity of Lebanese and Syrian students. So, social cohesion
was an important issue to tackle and discuss. My kids became aware of
other nationalities and they accepted to live and share the same society
with others.
-
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Activities done:
- Coloring images of different students from all over the world.
- Watching videos related to the topic and discussing it.
- Cleaning the playgroup as part of the social cohesion and the
above topics
Many parties were held and were directly related to these topics.
I was able to leave a big impact on the students, school, parents,
and society. My mission was not only to foster such activities but also
to provide my kids with the sense of security. According to Maslow’s
pyramid of needs, we can’t give our students minor things before giving
them security and peaceful environment.
Due to my personal efforts to make this project successful, the
school and I were granted a good reputation. The parents thanked me
for the changes they spotted in their kids’ behaviors.
The principle Mrs. Hiba Fares observed the changes in the
students behaviors and was very happy with the results since I have
been able to reach my main goal.
***
4. One success story out of many: Being successful or seeing
someone succeed because of you is quite amazing. Having the
opportunity to make this change happen through fostering ECA is an
excellent way to reach my students lives. More than one student went
through a transformational process.
To be more specific, Khaled, a KG3 student, had these issues:
Hitting his friends, stealing food and things, having no skills of living
in a group, not nature friendly and even not community friendly...
***
Finally through fostering my ECA regarding certain topics (
citizenship, democracy...) I was able to manage his bad attitude.
Moreover, i was granted the opportunity to hear a verbal feedback about
the change he did. His mother was so surprised that within only a few
months her kid was totally different. Furthermore, his teachers and the
school principal noticed this transformation not only in Khaled's
attitude but also in others attitude.

3
Reuse Don’t Burn
Baalbeck Community School
Farah Al Shall

The school was very welcoming for the idea of the ECA. So,
they offered the help and the support throughout the ECA sessions.
However, the students were all from the same region, same
religion, same mentality, same color and the same social class.
They had no idea about the “other” and how they should treat
someone different.
Moreover, they had no team spirit and couldn’t accept loss.
In addition, the students didn’t know anything about democracy,
citizenship, social cohesion and human rights except what they have
memorized at school. They didn’t even practice these values in their
daily life.
During the ECA sessions, the students got introduced to these
values and practiced all their aspects. They learned about the “other”
and the importance of the differences between us. They acquired team
spirit through funny activities and competition. And most of all, they
learned how to give constructive feedback to their mates and how to
reflect their feelings in a friendly way.
Thanks to the help and assistance of Ms. Hanadi Yaghi and r.
Michelle Mhanna, our students were able to implement this creative
project and present it to the world.
***
The Project’s steps
The students took training sessions about human rights,
democracy, social cohesion an active citizenship.
After acquiring the skills needed, the students decided to
implement what they learned.
The students decided to do an environmental project that at the
same time applies what they learned about being responsible citizens
and how to cooperate and work in teams.
SO, we collected abandoned tires from a field near our school.
We cleaned these tires.
21
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We painted the tires with colorful paint.
We distributed it among the playground.
We filled the tires with soil.
We planted flowers in them and watered them.
We made a tire clock for our playground.
With wood and colored tires, we made tire seats for the
playground.
***
A student’s testimonial about the ECA sessions: One day, our
school principal announced that students of grade 6,7 and 8 would join
the ECA program of Teach for Lebanon. At the very beginning, we
thought that it would be like any other session. But this ECA was full
of activities and games that were at the same time useful.
Throughout the ECA, we have learned about democracy,
citizenship, social cohesion and human rights values. In the past, we
only memorized the definitions of these values, but we never
experienced their true meaning until we were enrolled in the ECA.
Furthermore, we have finished a perfect project: reusing old tires by
coloring them and planting inside them to decorate our playground. We
couldn’t do such a work without sharing all the ideas and working in
teams.
All in all, ECA program helped us to develop a team spirit since
we could express our ideas and thoughts and share experiences with
each other. It also helped us to learn how to interact with the real world,
persuade others to reuse and recycle, and be effective active citizens in
the future.
***
Another student: Before the ECA sessions, I was a selfish
person. I couldn’t accept loss, and I didn’t want to help anyone except
myself. I hated when teachers told us to work in groups. Why should I
share what I know? Why should I help them? I should keep all what I
know to myself in order to be the winner.
In the ECA, I had a clear vision of why should I cooperate with
others. All the concepts that we learned about active citizenship,
democracy and social cohesion opened my eyes to the true meaning of
life.
I should support my friends. I should help them reach the peak.
The most important thing is that by helping others you are helping
yourself “By giving you are always receiving”. We helped one another
and we all reached a new level of team work.
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When we started implementing the project, we all worked hand
in hand. We collected and painted abandoned tires with beautiful colors
and planted it with flowers in them to bring joy to our playground. The
work was hectic, but we didn’t mind because we laughed, we played,
we worked, we nagged. But all what we did, we did it together.
***

Administration testimonial
.إن اﻟنشﺎطﺎت اﻟﻼﺼﻔیﺔ اﻟتﻲ طبﻘت ﻫذﻩ اﻟسنﺔ �ﺎﻨت ﻓر�دة ﻤن ﻨوﻋﻬﺎ
.ﻟمسنﺎ اﻟتﻘدم اﻟمﻠحوظ ﻋند اﻟتﻼﻤذة ﻋﻠﻰ ﻋدة أﺼﻌدة

ﺘﻌﻠم اﻟتﻼﻤذة اﻟكثیر ﻤن اﻟﻘیم اﻟتﻲ ﺘسﺎﻋدﻫم ﻓﻲ اﻟمستﻘبﻞ وﻤنﻬﺎ أﻫمیﺔ اﻟتﻌﺎون

.واﻟﻘیﺎدة واﻟمواطنیﺔ اﻟﻔﻌﺎﻟﺔ

.اﻟمشروع اﻟوطنﻲ اﻟبیئصﻲ اﻟذي ﻗﺎم �ﻪ اﻟتﻼﻤذة أﻀﻔﻰ ﺤیﺎة ﺠدﯿدة ﻟمدرﺴتنﺎ

ﻨتمنﻰ ﻓﻲ ان �ستمر ﻫذا اﻟتﻌﺎون ﺒین ﻤدرﺴتنﺎ و�ین اﻟجمﻌیﺎت اﻟمتﻌﺎوﻨﺔ ﻟتطبیق
.٢٠١٧ ﻤشﺎر�ﻊ ﺠدﯿدة وﺨﻼﻗﺔ ﻟسنﺔ

***
I, as a teacher, I learned a lot from this experience. My kids
taught me maybe more than what I taught them.
I didn’t measure my success by the traditional methods. I
measured it by the smiles and memories that my kids will carry for the
future.
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4
Theatre and Dance Performances
Aley Second Official School
Ghinwa Monzer

Teaching is more than imparting knowledge, it is giving from
one’s heart. For that to be established, a teacher should have a clear
vision for his students.
As for me, the vision I had to my students was that each student
will become aware of his/her inner abilities and be given the
opportunity to express them freely and stand out.
The perfect combination of fun, artistic and beneficial targeting
this vision was through Theatre and Dance which I had a solid
knowledge about.
***
First I started applying these inside class during the Math and
Science periods. Acting scenes, role playing, mimicry… all were used
during the classes, as part of the ice breakers, the actual learning process
or as part of self-expression time at the end of the class.
Later on, the actual project started that was in collaboration with
TFL, LFPCP, MEPI and Aley Second Official School where I used to
teach.
Keeping the same vision, however in new ways this time, we
agreed to do acting/dancing performances at school concentrating on
specific values like Democracy and Human Rights.
***

25
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Difficulties and Obstacles:
Time and Place: As part of the ECA project requires a specific
hours per week, we couldn’t include it during the teaching hours, so we
had to find a location to be able to do the ECA sessions after school.
The school building was not available in the afternoon. So we contacted
few people trying to find a suitable place, the municipality suggested a
place, it wasn’t quite appropriate though since we were 3 fellows, with
3 different projects (3 groups of students) at a time.
Then, we contacted the principal of Maroun Abboud Official
Secondary and she provided us with the school for 2 days per week, 2
hours (Wednesdays and Fridays from 3 till 5).
***
Transportation: We had to take students from school to the ECA
location (the other school) and back to their homes, as their parents
couldn’t manage their transportation.
We divided the students attending into 3 main areas (according
to their houses) and contacted 3 different buses to provide them with
transportation.
***
Parents’ agreement: Some parents didn’t agree to send their
children for different reasons; time issues (they should be using this
time to study), afraid of the transportation facilities, didn’t appreciate
the importance of such activities to their children.
The school’s principal played a very important role contacting
parents so that most of them agreed later on.
***
Process:
Classes of choice: I started with students that I already teach in
class, grades 5 and 6.
Later, students from grades 7 and 8 participated as well.
Making a total of 50 students.
The first 4 weeks were mainly theoretical, introducing the topics
of democracy, human rights, citizenship and social cohesion to the
children, through set of games, activities and videos appropriate to the
students’ ages.
Every student or group of students wrote their preferences as of
acting/singing/performing/dancing/poetry… etc
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Students from grades 7 and 8 were helping in planning and
organization. We sat together and planned the whole performance,
dances and act scenes in sequence with the value targeting each show
in specific. We agreed to put a main dance that was the Marionette
Dance (value of Human Rights).
Implementation phase started by training the students on the
dances and scenes (some of our choice – younger classes , others of
purely students’ choices).
The 2 hours afternoon were not enough, so we started using the
recess times (30 mins each day) as well for practicing.
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The final stage was also with the help of grades 7 and 8 in
getting costumes, decoration and the small brochures they designed of
what they have learned.
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***
Success Stories: The main target was to give the specific values
to students in a fun way that incorporates the vision of confidence and
self-expression into the process itself.
This was seen in students differently:
- Some less talkative students, that initially would talk or
participate a lot, got better confidence later to speak out and express.
- The active students enjoyed learning something new,
participating through a lot of ideas and suggestions, and planning.
- They all got the values right. They started discussing and
talking about them to others.
- Religious students were participating for the first time in such
dancing and acting experiences, as they know now that it was for a
reason and for sending a message (about human rights or democracy
for example) not just for the artistic sake.
***
I cared a lot about passing my knowledge in dance to the
students through some professional help from real coaches I used to
work with, and through letting the students participate in big dance
events, such as the BIG DANCE 2016, by the British Council, that was
performed by over 2000 students in Lebanon, and thousands all over
the world.
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5
Heyda Lebnân
Paradis d’Enfants, Haret Sakher & Ghadir
Stephanie Frangieh

First of all the idea of making a song occurred to one of Grade
6 students: Luna Aoude.
Who wanted to make her dream of becoming a singer true. The
project started as a game in one of the classes and became a ritual;
before ending each English session, we used to sing a song. As a teacher
I used to ask them every time to search for a song that has a theme
concerning Lebanon. On the other hand, we used to practice another
game in other classes which had a specific target: Teach the students
how to debate a specific subject. At the end of each session the students
will have to search about The ECA 4 Themes (social cohesion,
citizenship, democracy & human rights) so that all the students could
share the same information since not all of them were participating in
the ECA.
Our game became more serious, the students started to get more
involved into the themes. They started to search more about each theme,
to get living examples, to identify right from wrong in each act they
have done/doing/going to do. As a fellow, day by day I was achieving
my goal by leading them to explore the ECA’s 4 themes.
While asking them their opinion about the final project, many
ideas were given and the most suitable ideas were studied by the
students.
They were supposed to do a detailed plan about their ideas (the
goal was to teach them independency, freedom, leadership).
They even had to ask about each project’s budget, the required
materials, who are the concerned people we have to contact in order to
do the project.
After having the required details for all the projects, we faced a
major issue which was deciding which project we had to start working
with.
***
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Each class voted for what they thought was the best project. The
majority voted for making a song with a video-clip.
The main difficulty was writing the song lyrics but due to our
talented students, we got a good number of poems, rap songs & even
song written in different languages.
All the songs were about the situation in our country. The sad
thing was that all of them were reflecting the bad situation which we
are living. Whenever we used to introduce a new theme, the students
used to edit their songs.
They were asked to do a kind of form where they question their
parents, family members, neighbors and friends about the 4 themes so
that they could see if we are implementing them in our country.
Their reaction was not as expected, I was waiting for seeing
them with a strong will of change, for being able to point to the
mistakes, But they came back to class very low, most of them wanted
for leave this country. When I asked them how can they change their
society with what they are learning, they replied that their parents told
them that we are not allowed to change/they don’t let us change.
Once again, new rules have to be set in the classroom apart from
the ECA, games & activities.
The students had to see the opposite of what we are introducing
to them. Every day was a new challenge. The first week was hectic. I
have started the change in such a way to make them feel the difference.
I started to take their freedom away.
***
The first day started with one statement: “no one is allowed to
speak/participate in this session”.
They were all ok with what I said. It was weird that no one even
asked why! Hence I had to go to the next level. I asked one of the
students to leave the class and go to the principal’s office and take a
written warning. Even though the student was innocent, he left the class
without questioning until one of his colleagues interfered and started to
tell him about his rights.
We were back to the right path. Now we can continue our
project since they have started to know that they are going to be the
agents in changing the society and they have believed in our mission.
What’s the purpose from doing the project if they don’t believe
in it?
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Our project is going into another phase of editing. The students
are supposed to write about how do they wish or hope their country
would be.
We chose the best rhyming verses & we skipped to the next step.
We decided to use the rhythm of one of the “Rahbani’s songs”.
Our project started to get ready. We prepared the lyrics &
everyone started to practice the song.
We visited the studio to introduce the students to the Maestro.
The work started, each student sang and went through a small session
of voice tuning.
After that we segregated the voices and chose the best ones to
take solo parts. After many sessions, the students were ready to record
the song.
The school took the parents approval; we spent one full day in
the studio recording the song. It was a great experience to the students
spatially that some of them had a dream of becoming singers.
Concerning the video-clip; since most of the parents hoped not
to film their kids, we respected their will so we took some pictures
during the making of and we used some pictures from the TV channels
archives.
This project had a strong impact on the students and on me as a
teacher.
***
As a teacher, this project gave me the ability to see my vision in
other perspective. And my mission changed and became: “we are the
future of Lebanon, our mission is to learn how to be good citizens
through respecting others and be a good agent in changing society.”
My students have changed a lot. First they have started to get to
know their Human rights. They have practiced citizenship in the
classroom. They didn’t know the meaning of social cohesion or how to
respect others who differs from them by color, sex, religion…
They even started to reflect about the country’s situation and
what the society is not respecting and what will happen if they follow
the 4 themes which became the 4 ‘Virtues’. Lot of things have changed,
they stopped bullying each other, they started to understand why they
have to respect and follow the class rules and the country’s rules.
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These students used to hate their country! As a teacher I have
faced a lot of difficulties to make them love and respect Lebanon.
This project helped me to change their point of view, helped them to
believe in the will of change, made them see that there’s still hope to
make this country better than it was before.
In 10 months we had made a huge progress, they became
patriotic; they started to feel sad about the difficulties that we are going
through. They started to detect the problems and created solutions.
They started to dream about a better country.

6
Recycle, Teach if Forward
and Young Writers Projects
Amlieh Southern School
Hikmat Al-Khansa

Our vision for this year was to be young leaders in society.
During English and Civic classes, my students learned to open up, think
outside the box and share essential values such as empathy, and
resilience that ought to make them true leaders in their society. We tried
to cover all leadership-building concepts and matters like human rights,
citizenship, democracy, and social cohesion through quote of the day
and class discussions, various class activities, and extra-curricular
activities where a number of students joined and were basically
choosing and leading the activities. The goal was to create young
leaders who respect, accept, love, and help the different others which
will ultimately lead us to imposing a positive change in society and the
world.
The first challenge was agreeing on a project that combines our
interests, vision and things we excel in. Due to the large number of
students participating in the program and their diverse choices and
interests, choosing one project was nearly impossible. That is why we
have chosen three main projects that branch into many domains
covering all suggestions and much more. The projects with all their
complications and obstacles were not easy for my 9-13 year-old
students to handle yet the young leaders proved, indeed, their ability to
transform challenges into opportunities and manage every aspect of the
projects the way true entrepreneurs do!
***
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To begin with, the general idea was to create and launch a social
entrepreneurship pilot where the young leaders would target a specific
issue their country/society is facing and find innovative solutions that
would not only solve the problem but would also transform the
challenges into opportunities that would generate money and help the
society further. After some brainstorming sessions, my students have
agreed that the garbage issue is one of the major challenges Lebanon is
facing and so they decided on targeting this issue through a social
business pilot that includes an awareness campaign about garbage
separation, renovating and recreating unique artistic products made of
recyclable materials that people usually throw away and selling those
products in an exhibition where the money collected would be donated
to help launch another brilliant project, the computer lab project at an
under-resourced school in Pakistan. To complement that project and
after talking to our friends in Pakistan, the young leaders have decided
to launch a Teach It Forward project where they would teach Pakistani
students over Skype some computer programs which would
complement the initial project. Moreover, since my grade 5 students
were so motivated about learning new English vocabulary words that
they have designed their own dictionaries that contained thousands of
new words, and they have used these vocabulary words in writing a lot
of stories, another idea came up. We have decided to publish a book for
the young motivated writers. These books ought to be sold as well and
the money generated would be donated for a good cause. This way,
these 9-13 year-old students would have a taste of social
entrepreneurship, all while practicing to be leaders in society.
During our projects, my students were exposed to people of
different backgrounds and way of thinking. For the first time in their
lives, they experienced what it is actually to be out of their comfort
zone. They collaborated with Pakistani students and their teacher for
more than 8 months, they met Palestinian and Syrian kids with special
needs upon their visit to the Buss Camp and they socialized with
students from Saida of completely different social and religious
backgrounds. The young leaders also had the chance to get introduced
to people and NGOs who share their vision in making this world a better
place. Some of these NGOs are World Vision, Early Intervention Unit,
Saida Generation School and ELENA Foundation.
***
There were many challenges that my kids have faced. For
instance, at the beginning of the project, many kids refused the idea of
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working with or helping Pakistani students because they thought it’s
very strange and they are not used to dealing with “different” people.
Many kids asked me why we were helping them! What was the goal!
They couldn’t understand at first; they couldn’t connect the dots. Many
students had fears and prejudices when it came to visiting the
Palestinian camp or meeting kids from Saida. The first Skype call with
our Pakistani friends was a bit awkward as the kids were not exposed
to such an experience. All these challenges were normal and expected
since these kids were exposed for the first time ever to an astonishing
experience that had eventually shaped their mindset, shifted their way
thinking away from racism and prejudice, and made them the wonderful
young leaders they are today. Through our daily discussions and sharing
our different views and feelings about hypothetical and real-life
situations, site visits, daily activities, and reflections, my students were
able to embrace their fear and social and psychological hardship and
turn them into ideal learning experiences.
To further discuss the detailed steps of the three projects, each
step of each project will be explained separately.
Before starting any project, it was crucial to create our vision
for this year introduce my students to the social entrepreneurship
concept.
***
Creating Our Vision and Mission: “This year, we are going to
be leaders in our society.
We are going to:
Respect others
Help others
Always give a 100%
Never Give up
Embrace challenges
Stay positive
Turn challenges into learning opportunities.
***
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Class Activities: Group discussions starting from the quote of
the day that links our lesson to a value and an aspect of our vision.
***
Extra-Curricular Activities: Organizing fun activities that target
the following vital topics, teach great values and bring my students
closer to our vision.

a. Human Rights : Humans, regardless of
their differences should have equal rights. The activities were eyeopening since my students started wondering about the rights they are
deprived from and the rights they are not knowingly depriving others
from.
Some activities done: “Leading the blind”, “FRED”, “Pretend
to be different for a day”…
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b. Citizenship: Through dreaming about and building the
fantasized Utopia then applying what they learned in their projects, my
students realized that they can actually be better citizens who can
change their society and the world.
Some activities done: “Suggest some solutions”, “Save the
egg”.
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c. Democracy: My students got to know how we are deprived
of the basic concepts of democracy thought we are living in a
“democratic” country. They suggested some solutions that can be
implemented by the government as well as young leaders such as
themselves to target the democracy issue in our society. Some activities
done: “Debate”, “Assess current situations”…
d. Social Cohesion: Through the fun hypothetical situations and
activities that require thinking outside the box and moving out of their
comfort zone, the young leaders tested their ability and readiness to
experience social cohesion which was a preparatory phase for the real
situations within the projects.
Some activities done: “Save the Human race”, “What if?”…

***
Also During the year, we have implemented the social cohesion
concept in some great initiatives such as:
1. Exchanging Pen-Pal Letters with students in Pakistan and
Skype sessions:
Purpose: Getting familiar with people from a totally different
background, country, religion, language… and exchanging cultural and
personal stories.

46

Hikmat Al-Khansa

Results: My students became good friends with the Pakistani
students. They broke the society’s walls of racism and prejudice and
they collaborated with the Pakistani students and came up with several
projects.
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2. Meeting with amazing student from Saida Generation School:
Purpose: Meeting students of the same age but of different sect
and social background to build new friendships and discuss challenges
and opportunities.
Results: Since my students are from Sour belonging to the
Shi’ite sect, meeting students from a different sect, mostly Sunna, and
different social backgrounds was definitely interesting for them. They
directly broke the ice and started talking about their schools, lives,
challenges and dreams.

3. Visiting the Early Intervention Unit in the Buss Camp in Sour:
Propose: Learning that kids/people with special needs can be as
brilliant and powerful as normal people if not more. Mingling with
Palestinian and Syrian refugees in an area that is beyond my students’
comfort zone.
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Results: My students loved the kids and asked them and their
parents all sorts of questions. They had an interactive session with a
special educator, counselor, and therapist, watched motivational videos,
heard live testimonials of amazing courageous people who have been
embracing difficult challenges on a daily basis.
They were part of a totally different society for a day and they
loved and cherished each minute of it.

***
A. Project One: Recycle
Step One: Brainstorming and Pitching Ideas
1. Brainstorming Ideas in Groups: Grades 5,6, and 7 students
worked in groups in order to brainstorm some ideas for the project. The
main purpose of these sessions was to find a current major issue our
country issue our country is facing and suggest innovative solutions.
They were encouraged to imagine how we can make a social business
out of those ideas.
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2. Pitching Ideas: The groups took turns in pitching their own
ideas to their fellow students. They used to all kinds of visual aids, roleplay and other techniques to make their idea more appealing and
convincing. The ideas were amazing and mainly focused on the garbage
issue in Lebanon.
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Step Two: Field Visits and Assessment

Visiting sites where mixed garbage is dumped: In order to get a
better idea about the issue we’re dealing with, visiting the land that has
been made a dumpster for several villages was a must. My students took
pictures of the shocking view of garbage thrown randomly without
proper handling. They also interviewed the man in charge who is
assigned by the municipality to transport the garbage to the factory in
order to be processed. Sadly, the factory was not running as it was
supposed to especially that it deals with tons of garbage generated from
over 20 villages.
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Visiting the Environmental Exhibition: The next step was to
visit an environmental exhibition for the students to have a better view
of the possible steps that can be taken regarding garbage separation.
Many environmental experts and companies were present and my
students asked many questions to test the feasibility of their suggested
projects.
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Visiting the Municipality: After that, we visited the Mayor of
Der Qanoun in order to discuss the current situation of the garbage issue
and factory. My students pitched their ideas and were encouraged and
supported by the Mayor.
Step Three: Designing and Launching the Awareness Campaign
Designing the Logo and Posters:
Creative students sat together, brainstormed and designed our
EPI Recycle team logo and posters. They also worked on pitching their
ideas to their peers at school in order to encourage them to separate
garbage and throw them in their specific bins.
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Painting the Garbage Bins at School: To make separating
garbage easier, more colorful and fun, the young leaders decorated the
garbage bins at schools to encourage all the kids to separate garbage
according to their types, glass, tin, paper…
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Collecting Recyclable Items:
The awareness campaign helped the young leaders collect all
the recyclable items needed. Also, they asked students to include their
parents in the process and put aside any items that might be useful like
empty bottles and cans, old motors, old toys and anything that can be
used in redesigning a new product.

Step Four: Designing Unique Products
After collecting all the recyclable materials and buying paint,
glitter and decoration materials, my creative students brainstormed and
collaborated to creating amazing artistic products made of simple
recyclable materials and a dash of glitter.
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Step Five: Selling the Products at an Exhibition. The young
leaders participated in an exhibition/festival organized by World Vision
in Sour, South Lebanon. Many students and parents visited our EPI
Recycle booth where the young leaders have pitched their idea about
how important it is to separate garbage, showed their products and sold
them.
The money generated from this project would be donated to support
the computer lab project in an under-resourced school in Pakistan where a
Teach For Pakistan Fellow, Khurram Arif is helping students there gain some
computer skills that will help them build a better future.

B. Project Two: Teach It Forward
Step One: Coaching Sessions: Miss Khairiyah Hariri held free
coaching sessions for my students where they practiced how to deliver
content and teach the Pakistani students some computer programs via
Skype.
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Step Two: My Young Leaders Tutoring Young Pakistani
Leaders: When they were ready, my students had several Skype
sessions with the Pakistani students where they have taught them some
computer programs like Word, Excel… which will help them boost
their computer skills and getting better internships and jobs. This step
complements the outcome of Recycle project.
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Step Three: Pakistani Students Tutoring Other Pakistani
Students: The next step for the Pakistani students who learned about
some computer programs is to tutor other Pakistani students in order to
increase the positive ripple effect. #Teach_IT_Forward.
***
C. Project Three: Young Writers
Step One: Creating and Designing our Own Dictionaries
During our year together, my grade 5 students have showed
great interest in English classes and had started writing down every new
word they read or heard in their own personalized “glossary”.

Step Two: Writings and Journal of the Week: Then they used
those new vocabulary words in writing journals of the Week and
eventually their own imaginative stories. I couldn’t be prouder of my
young writers!
Step Three: Collecting the Writings and Publishing a Book:

58

Hikmat Al-Khansa

I have collected the writings of the young leaders of grade 5 and
published them in a book!

Step Four: Selling the Book : The books will be distributed to
all participating students. Also, a marketing campaign will be held soon
to promote selling this unique book written by young writers of vivid
imagination. Another aspect for such a project is that the money
generated from selling the books would be donated for a good cause to
be decided by the students themselves.
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***
Testimonials: The projects were a great success that impacted
the students positively. Though there was no specific documented
assessment for each step of each project, the positive change can be
clearly noticed.
The kids I met at the beginning of the year who were influenced
by racism, prejudice and intolerance toward the different others are now
true young leaders who accept, love and help others regardless of their
differences. They are ready to embrace challenges and turn them into
amazing opportunities that ought to rebuild their society and country.
When I interviewed some of my students and asked them about their
opinion regarding the influence of the projects on their mindset and
lives, the following testimonials were noted. 12-year-old Kassem says
that he had been going through some bad experiences where his friends
tease him, teachers are careless when it comes to handling certain
situations and being fair with all students (They tend to focus on the
high achievers.), and he was going through some kind of depression.
However, when being involved in the ECA, he adopted a different
perspective; he gained self-confidence and courage to face challenges.
He appreciated the respect, understanding and love he was suddenly
surrounded with and that had made him think about giving a second
chance to people he once thought were bullies. When someone believed
in him that made him believe in himself, dream big, and become a true
leader who cares about his society.
Moreover, Dima as well as many other students stressed on the
fact that participating in the ECA and projects was a life-changing
experience for them. They learned a lot, gained totally different
perspectives, and improved their mindset. They believe that nothing can
stop them from pursuing their dream and changing the world!
In conclusion, the projects were successful and had a great
positive influence on my students, their mindsets and dreams. Although
many aspects can be yet fixed for future implementation of such
projects like including the parents from day one since they are the
number one supporters and assessing each student each step of the way
for better result analysis, I believe that it was the first time 9-13 year
old students got exposed to a social entrepreneurship pilot Project. It
has indeed helped them become better on many levels and exposed
them to a new perspective where they can dream big and regardless of
their dream, they can always contribute and give back to their society.
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For more information about our projects, visit us at:
Young Leaders of Lebanon
https://www.facebook.com/Young-Leaders-of-Lebanon1075657495818342/?fref=ts
Website: www.elenafoundation.com
YouTube: School's Social Entrepreneurship Project- Hikmat
Khansa https://www.youtube.com/watch?v=JUW2MQzIMRQ

7
Go Colorful at SGS
Eman Saleh and Khairieh El-Hariri

Project Goals: Recycle plastics that were not used in their
house, neighborhood and school, and transform them into objects that
decorated their school. Awareness were successfully spread as each
member were responsible to shed the lights about the importance of
preserving the environment we are living in.
How did it all start? As part of the extracurricular activities we
were teaching students about social cohesion, active citizenship,
democracy and human rights. After several sessions, the students
suggested to plant their school, and transform it into colorful place.
They were very upset that other students were damaging the plants in
the school and throwing garbage everywhere.
We thought all together what would be the best way to spread
awareness among the students. Some suggested that we should talk and
aware directly a student that was seen to violate the environmental
rules. Others saw that hanging awareness signs is also a beneficial way
for such an awareness act. While others believed that a video that shows
their hard work is the best solution. The three suggestions were
implemented in the school.
“Go Colorful”short video
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Description: “Go Colorful” is a short video that presents the
students’ hard work to make this project an impressive one. The video
contains awareness messages from the students. It was presented to all
SGS students. The filmmaker Hassan Jardali was responsible for
videoing and editing the film.

Procedure of implementation
•

Week 1:
After the students decided on the project they want to
implement, we spent the first week planning the procedure to be
organized. The next step was to collect as plastics as possible.

•

Weeks 2 and 3:
Within these two weeks, the students came to school with bulks
of plastics that was supposed to be thrown. We spent two weeks
collecting plastics and coloring them, so we can use them as pots
for flowers. They were very excited that they are going to color
their school with flowers and pots they created from scratch.

•

Weeks 3, 4 and 5:
More plastics were collected and colored. In addition, the
process of planting the flowers and writing awareness messages
on them had started as well.

•

Week 6:
The students spread the planted colorful plastic pots in school.
They were very excited that their school is going colorful. They
also suggested to thank all the teachers and principals for their
hard work. They prepared colorful flowers with grateful
messages to their principals and teachers and presented them.

•

Week 7 and 8:
They decided and practiced the messages they want to let their
friends aware of. The short film was prepared accordingly.
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Obstacles
• Finding the suitable filmmaker who doesn’t demand a high
price.
• Convincing parents to allow them to come extra hours after the
school for “ Go Colorful” project.
• Finding the appropriate locations to plant the flowers (The
locations chosen were all in the school and its surrounding).
Principal’s opinion
Miss Samar Hallak was very supportive. She offered help along
different project’s stages. She stated that she is very proud to have such
a hard working team. The film was on the school’s facebook page as
part of her and the school’s support. Besides, she was very pleased that
the school is going colorful and awareness was spread along the
students who had a lot of behavioral and learning problems. Miss Samar
was aware of the extracurricular activities’ importance and wanted to
develop it as well.
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8
Rights & Values at SGS
Saida Generations School
Khairieh EL-Hariri
Project Goals: Create a short film “My Rights” to spread
awareness about children’s rights Act of kindness event with the
Syrian orphans refugees in order to enhance social cohesion.
How did it all start? As part of the extra curricular activities we
were teaching students about social cohesion, active citizenship,
democracy and human rights.
My students come from very difficult and poor backgrounds,
and after several sessions I realized that the majority of them don’t
know what their rights are. Therefore, we decided to create a short film
“My Rights” that will spread awareness about children’s rights;
especially that my students showed great interest in acting. The students
wrote all of the scenarios and I supervised. The movie was shown to the
rest of the students in the school.
In addition to that, the students had passion to help others, which
is a very important value to acquire. As a result, we did the act of
kindness event with the Syrian orphans refugees.
“My Rights” short film
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Description
My Rights” is a short film that talks about children’s rights. It
was written and acted by my students. The filmmaker Hassan Jardali
was responsible for videoing and editing the film.
Procedure
• Day 1:
The students were divided into groups. Each group was given a
specific right. They had to create a scenario corresponding to
that right. After that all of the students shared and discussed the
scenarios written.
•

Day 2:
The students acted the different scenarios written. In order to
choose the appropriate roles for each student, same students
were performing several parts.
After the practice, the scenarios were also altered again, and the
roles were divided on the students

•

Days 3, 4 & 5:
The students practiced their roles.

•

Day 6:
The students prepared all the materials needed for the short film
and identified the location where the shooting will take place.
For one last time the students practiced their roles in the
locations chosen and with materials.

•

Day 7 & 8:
The short film was videoed.

Shots from the “My Rights” film
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Act of Kindness
Act of kindness is an event that my students suggested. Its goal is to welcome
Syrian orphans at their school and spend a joyful time with them. The students
prepared several activities to entertain the orphans, brought food and drinks
and gave them gifts at the end.

Special thanks to Miss Maysaa who contacted the
Development and Cooperation Association that provided the
Syrian orphan refugees
Procedure:
•

•
•
•

A week before the event the students and I did a meeting to discuss
all the event details (e.g.: Number of orphans coming, time and date
etc.). Also, each student identified her/his role. They all suggested
different activities that they will be responsible for on the event day.
In addition to that, the students volunteered to bring with them food
and drinks.
Couple of days before the event we bought the gifts and all the
materials needed for the event to occur.
The students came 3 hours earlier before the event to help in the
preparations.
The event was held on Friday, April 22nd, 2016 from 12:00 p.m. till
2:00 p.m.
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Images from the event preparation

Initiatives

Images from the event

71

72

Khairieh El-Hariri

Initiatives

73

Obstacles
• Finding the suitable filmmaker who doesn’t ask for high price
• Finding the appropriate NGO which will provide us with the
Syrian orphans refugees
• Convincing parents to bring their children on a weekend for the
Act of Kindness event and to allow them to come extra hours
after the school for “MY RIGHTS” film
• Finding the appropriate locations to film the movie (The
locations chosen were all in the school and its surrounding)
Principal’s opinion
In both of the project the principal, Miss Samar Hallak, was very
supportive. She was very proud that her students were being active
through helping other children. She was also very delighted when she
watched the short film. She was surprised to find that some of the
students had hidden talents. She asked for the film to be put on the
school’s facebook page. She was pleased that the students were
spreading awareness about children’s rights; especially that they come
from very underprivileged background. She was also glad that the
students were very committed and excited about this project, knowing
that they have a lot of behavioral and learning problems.

9
Knowledgeable Citizens Today…
Active Leaders Tomorrow
Bterram Khalil Salem Public School
Yara Younes

Description of the activities and the implementation: The ECA
revolved around 4 main topics: citizenship, democracy, human rights
and social cohesion where the students implemented various activities
to understand these concepts and practice them.
***
Citizenship : KG2 students got involved in many activities to
get introduced to citizenship’s various meanings and skills through
practicing it such as :
***
Cleaning our surrounding environment : As a good citizen we
should clean our surrounding as a good clean environment will help us
maintain a good health.

Helping each other: Helping each other is part of being good
citizens because as good citizens we should help each other even if
they don’t know each other.
Getting to know various jobs as all citizens work together and
we all complement each other to build a good country.
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Democracy: Students got introduced to the meaning of
democracy through “voting by colors” game. First , I started by asking
them about whether they choose their cloth and whether they can talk
when they want, and so on and I clarified for them that if they are able
too then they are allowed to deliver their opinion and thus they are
practicing democracy because democracy means giving your opinion
and being heard .Then , I gave them 3 colored sticks and I offered them
3 choices for a trip and I told them that we are going to go to play
“voting” game in which I ask them if they want to go to watch a play,
to a zoo or to the snow and they had to raise 1 respective color for
each choice and I will count down the sticks and write under each
choice the number and then we will see the place with the highest
number we go to it first but that doesn’t mean that we don’t go to the
other 2 because as a democratic person we should respect all the
opinions and go to all 3 starting from the place with the highest number
of votes till the one with the least number of votes. They enjoyed it a
lot and they understood that there is no need to fight over choices rather
we can be democratic and vote, and respect all opinion without arguing.
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Human rights: Students got introduced to their rights as kids
through popping balloons games and practicing these rights. The kids
popped the balloons out if they had acquired this right and would
discuss it together.
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Social cohesion: Students got engaged in a role play. Kids
coming from outside how we should accept them if they are from a
foreign region or a different color or social status.
Testimonials : After my ECA, the student’s siblings came to me
and gave a me a positive feedback about how their siblings behaviors
changed at home from cleaning their rooms and their house and outside
on the streets, in addition to using the voting technique with their
parents and with their siblings for example instead of fighting over the
TV channel they would vote what to watch first.
Principal Madame Boulboula Serhan : Madame Boulboula, our
school principal ,attended my democracy session and she was amazed
and very happy to see that KG2 students were able to understand
democracy and practice it and respond to questions about it. She said
that after this session she’s sure that concepts such as democracy,
citizenship,… can be taught to kids in a way that is adapted to their
level as I did.
***
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Students of KG2 are now fully aware of what is citizenship,
democracy, human rights and social cohesion and they practiced all of
them, and it served to develop their personalities as future good
leaders that will foster these democratic values and as Kofi Annan
once said :
“No one is born a good citizen; no nation is born a democracy.
Rather, both are processes that continue to evolve over a lifetime.
Young people must be included from birth. A society that cuts off
from its youth severs its lifeline.”
I have proudly adopted this quote and implemented it
successfully with my kids.

10
We Are All The Same
Dar Al-Hayat School
Maya Maddah

This was my students’ project, after several sessions around
democracy, citizenship, equality and social cohesion and despite of
their young age, they succeeded in deciding what to do and where to
go. We put a plan together and worked on it. I will not pretend that
everything was great, since we passed by many problems that we solved
based on the mentioned values !
Our plan was to practice each value in our daily life ,and if you
want to ask me why I believed in this ,I will tell you because we don’t
want to teach students rules to memorize ,but values and things to
practice .This is what Ghandi had said : “ An ounce of practice is worth
more than tons of preaching “ . From this point we started . This is a
sample outline similar to what we worked on :
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Places to visit
1. Supermarket

Objectives
Practice rules and
regulations
in
public places .

Obstacles
1. We might not
find a supermarket
to handle all the
students …

1
Citizenship
We started as mentioned above thinking of what might help
students understand these big values. As an extension for the
information written in the table we decided to present citizenship by
going to a supermarket in our region. We found a supermarket. We
planned that we will divide this big step into two steps:
1st step: We didn’t prepare the children in this step, we gave
them only what they have to buy, we didn’t guide them or warn them
or tell them to be polite. We wanted to know how they will act and we
wanted them to make mistakes in order for us later on to clarify these
points . What we thought will happen, had happened, and students did
a very big mess inside the supermarket.
2nd visit: Before going to the supermarket for the second time,
we showed the students their videos and how they were behaving at
first, like you will not imagine their facial expressions and how they
were like: “Did we really behave like this !!”. Personally I was surprised
because I didn’t expect that young students like them will notice what
did they do in this way. Also we didn’t guide them but we showed them
their mistakes. In this visit they behaved as if they took a lesson.

Initiatives

83

walking slowly
using the baskets
standing in turn

2
Democracy
Our next visit was to the union of municipalities in Rashaya Al
Wadi in which students prepared a proposal for a public garden and
decided to tell them in a meeting that they don’t have a public garden
and their parents can’t take them to far places, because not only they
are far, but also they are expensive.
They gave the students a promise that they will do all what they
can and try to plan for such a garden. The children left the place feeling
that they can express their feelings and it’s not hard to tell what is wrong
and what is right. They were happy because they felt that this is their
right and from that time students began to differentiate their rights
more.
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Equality and accepting others
Our last visit was to a school for children with special needs.
Before this visit, I followed psychological protection steps, because I
supposed that it is their first time to meet these kids. Few sessions with
some pictures were pretty fine to prepare them to this visit. We went
together and bought them gifts and food so that we spend all the day
with them. It was an amazing thing how my students acted normally,
and I am saying normally because adults can’t ignore the issue of
having someone with special needs ,they will look and will say
sometimes expressions that might hurt those people ,but my students
had the ability not even to show them that they saw their needs.
It was a wonderful day !! We shared our food , ate together and
we shared our gifts and played together.
***
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Problems and obstacles: There’s no success without hard work
and overcoming obstacles and problems, according to this, I can write
down a list of problems that we faced during the implementation of this
project :
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1. Our project was based on a final video that will collect all our
activities, We faced a problem because we want to film and take
pictures for specific things and we found it hard to keep an eye on this.
It is not a very big problem but it might cause a bigger problem for
others, it is important to take care of this point for next time.
2. It was better if we implemented the activities directly after
each other, but there was time between the first and the second activity.
3. The students’ young age on one hand and the value of the
project on the other hand, like I was trying to bring it to their level all
the time and it was really hard.
These were the main problems, but over all, it was really a nice
experience for students and teachers, I think it was new for both, in
addition to this I would like to say that this activity made the
relationship between my students and I stronger, they trusted me more
and trusted themselves more, they knew that they can do whatever they
want and speak whatever they want as long as they are respecting
everything around them.

11
House of Values
Aley West Official School
Rani Obeid

The initiative was in collaboration with TFL, LFPCP, MEPI and
Aley West Official School. More than 50 students from grades 3 to 6
were engaged in this project. Several drawbacks were found such as
Students lack of commitment at some point due to their parent’s
limitations, lack of suitable location in the school and being a lone
fellow in the school was a bit hard since traditional teachers won’t share
the same passion you have. Nevertheless, with patience, hard work and
perseverance a comfortable environment was created in the school and
we started planning and working and finished what should be done on
time.
***
For the first couple of weeks, I gathered the students and I
introduced the four topics we are going to target, which are: citizenship,
democracy, equality and fairness, and social cohesion. Explanation was
consisted of several methods, oral introduction first and values were
written on the board and students said all what they know about what
was written, some ideas were right and others were out of context. I
tried as much as possible to give live examples about the values. We
divided each value into several sub values for example, democracy is
made up of freedom, sharing, peace… in this way students came closer
to the true meaning of each value. Then students started to express their
new knowledge through role plays, drawing, game playing, debates and
controversial questions solving. They acted out that citizenship is to
respect laws were ever you are and they were convinced that we should
carry the values of citizenship in all countries and not just our
homeland. They voted on colors to draw with, they chose games and
respected turns, they heard each other and majority minority groups
were created with all voices heard, they understood and applied
democracy. Equality and fairness were explained by recognizing
87

88

Rani Obeid

human rights and all people are born equal and the only thing that makes
us different is our behavior, we are only described by our actions, if I
do bad then I’m bad and vice versa. They knew that discrimination,
favoritism and bribery are the tools to destroy equality and fairness,
while the pillars of equality are just laws and human rights. Social
cohesion was seen in preserving peace among members of the
community and to behave with community members as if behaving
with our house members. We help, aid and guide each other to save our
community, thus our country. After grasping these concepts, we faced
the practical level through which the students were told to come up with
an artistic idea to put these concepts to life. This idea had to come up
from the students themselves and it had several criteria such as it should
have the acceptance of the majority, it should target all of the mentioned
values, any person anywhere in the world should be able to understand
it and it should be creatively artistic. They thought of something that
meant to us all and we all can share…they said we can make a boat that
saves us; we could dance, sing or make a play. They kept thinking until
someone said we can make a home for us all. They all were amazed by
the idea. Directly I said draw or write what you are thinking of on a
piece of paper, then I told them to exchange papers in order to share
ideas and complete the whole picture using all views. The house was
perfectly suggested to be huge wooden house made up of four rooms
each having a title referring to one of the concepts. Then the task was
to fill our house with suitable “furniture” reflecting the value of each
room. After a week of discussions each room was designed and things
needed to completely build the house were listed.
First Room “Democracy”: Voting room with two parties of
different colors, each vote to whomever they want, but at the end they
hold hands.
Second Room “Equality and Fairness”: A court with all its
significant parts such as the judge’s table, Lawyer’s tables, Cage of
accusation, balance… behind the cage are two people of two colors
reflecting fairness with no discrimination. The court’s idea is to show
equality among all people and to judge based on actions only with no
reference to difference in gender, color, race, wealth…
Third Room “Social Cohesion”: A house is burning and the
several people are trying to put out the fire through helping each other
take water from the well and reach the house. In this way we stressed
on the fact that all community members are evolved in the reform
process and should help each other and be united at all times.
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Fourth Room “Citizenship”: A huge flag made up of all Arabic
Countries (Other countries couldn’t fit) held by people of different
colors showing international unity and that citizenship is a practice
based on common culture, mutual respect and international laws.
Everything was made up of wood; the house was covered by
vinyl latex coverings to show a brick and stone structure. A fence was
made around the house with pictures of some students on it showing
that they defend this house being united. Stuff inside the rooms were all
spray colored by the students.
***
All the students had fun, mostly in the practical part where they
did mainly everything. The reviews of the parents and school were
fantastic. Testimonials of students were almost the same, they want to
do something similar each year, and they loved to work with their own
hands and knew that the stuff they learned is beneficial in shaping their
future selves as leader citizens in their societies and possibly the world.
The parents, teachers and school administration were astonished and
amazed by the progress of such a beautiful initiative in such time,
moreover they saw their students/kids differently, they believed in them
and knew that they could do things much more than misbehaving in
class or study at home. I really felt that the students lived a dream this
year at school, colors made their eyes shine, they fought to be the first
to help, they would calm down their peers if they made mistakes or
started misbehaving. They believed in higher goals and standards and
saw the school as a place to express themselves rather than limiting
them. It was a space of hope for both them and me.

12
Building a Better World by Being Active Citizens:
Creating Cinema Club, Painting Classes, Fundraising
Sahagian Levon Megredtchian College
Mohammad Youniss

With the help and support of Teach for Lebanon, Middle East
Partnership Initiative, Lebanese Foundation of Permanent Civil Peace,
and Sahagian Levon Megredtchian School, we were able to apply our 2
initiatives after a long process of sessions, planning and execution.
Grade 7 and 8 participated in the project. Some of the problems
we faced were to find the suitable time.
First, it was planned to make ECA in the afternoon, but then
there were some problems with the parents and place. Then we agreed
to make it on Friday during the school day.
Other problem was the commitment of the students in the
whole process during the project. Some students used to attend at one
session and drop the other.
But all in all, with patience, passion and determination, we were
able to finish the two projects successfully.
***
The first few weeks, we organized sessions about the four
principles: Democracy, Human Rights, Active Citizenship and Social
Cohesion. The sessions’ aim was to introduce these topics to the
students in a non- boring way.
After that, we discussed the possible projects we could
implement about these topics. Many ideas came out from students. We
finally agreed on painting our classes, organizing a fundraising (bake
sale) at school for Nader Association students, creating Cinema Club to
watch movies and videos about the topics, and creating a short movie
to archive all we did (in addition to create a song about the topics to be
presented).
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Steps for painting the class:
Bring a professional to help us in knowing what would we need,
Ask paint shops about prices and choose the best one,
Buy the items needed,
Contact parents to get their permission about their kids coming
in the afternoon for 3 consecutive Fridays,
Bring the professional to help us in the first steps and teach us
how to paint,
PAINT IT!
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Steps for creating the Cinema Club:
Find a suitable room for us,
Bring quotations for the projector prices and buying the one
with best price,
Choose the videos to be watched (most of them from YouTube
and related to the topics),
Watch the videos and discuss them.
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Steps for the fundraising Campaign:
Identifying the problem of needy people,
Asking students about possible solutions to the problem,
Choosing to raise some money to help,
Agreeing on the items to be sold,
Buying the items and preparing them,
Announcing the date of fundraising at school,
Decorating,
Selling popcorn, cake and juice.
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***
These projects went very successful, and the kids really
enjoyed them, even the other students who were not enrolled in
the extracurricular activities wanted to do the same as the other
students did.
While doing the fundraising, I asked one of the students
enrolled:
“Why did you choose to do that?”
She answered: “We should help people we care about,
because they are part of our lives, and we are part of the world,
so we should help all the people whoever they are, that is how
we can be active citizens”
It is worth sharing that the topics of paintings in the
Class were about family and helping each other.
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13
Teach for Lebanon-Kids
Aley Second Public School
Roudaina Boushaheen

When we first started thinking about the initiative, the students
were passive. They didn’t believe that they were capable. When we
discussed what would they like to change around them, the group
awareness was purely directed towards what they did before or in other
words what their teachers told them to do previously: “a bake sale and
the money we get we do the end of the year party. Going on a Sunday
to clean the school surrounding, etc..”. Students who are between 12
and 15 years old have already learned to follow. They are trained to
wait for orders to act; and that was our main challenge.
***
I wanted them to think about real change. To go beyond what
they already know and think outside the box. After a few trials, I started
to lose hope, especially when I saw my students looking at me and
waiting for me to tell them what to do or what to think! So I made it
clear to them that I’m not going to provide ideas, but I promised to help
them come up with their own. Throughout the sessions and meeting I
tried to ask them a lot of questions and made them discover their true
potential. I was lucky because my students had a very analytical mind,
with a bit of effort and motivation and by applying some HR skills, I
was able to trigger their creativity and help them think big.
After they came up with the idea, they felt that they are capable.
Yet they still didn’t believe that they can implement their plan, and here
came another challenge. My role was to make them see how much
resources they have to implement their project. I will never forget how
their eyes sparkled when I told them that they will be able to meet with
MUBS instructors and students to tell them about their initiative and
ask for their contribution. When they saw that it was possible to do it,
their motivation reached its peak and we were able to do it.
I taught them how to put a plan and what aspects to think about
and followed up with them step by step. They voted for the project
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leader, project coordinator and 5 assistants that will play the
management team role. Afterwards we started distributing tasks. The
first task was to research the needs of the school and we found out that
around 40% of the school students are failing. We decided to work on
this issue. They already had an idea about TFL and what it does. So
they decided to model the concept on their level.
They met with MUBS education department chairperson,
instructors and students and they presented their project of course after
having a mini-public speaking training. They also met with Maroon
Aboud Secondary School principal to ask for high school socially active
students to help in mini ECA in the afternoon, as part of empowering
youth.
They developed and filled out applications to recruit teachers
(education practicum students). They screened application under my
guidance and we contacted 7 of those applicants to tutor around 40
students with low averages in the afternoon for one month, to get them
ready for their final exams and provide them with emotional support.
***
The impact of this initiative was pretty wide, especially with the
ripple effect it created. In addition to the remarkable increase in
students’ grades, the teachers at the school started to notice the change.
The Social Sciences teacher, Mrs. Wafaa Abouzeki said: “I’m noticing
how motivated the students are to learn.” The Science teacher also said:
“This project gave a lot of emotional support for students with family
issues.” It turned out that they are not lacking academics to achieve,
what they needed was to feel cared-about. The impact also exceeded
the students to the interns, they said they felt more responsible for their
community and when they saw young students leading such initiatives
they became more motivated to act upon problems in their society.
MUBS students stated that they are having an extraordinary experience
that others in this course would dream of, they are sharing with their
friends that they now feel more empathetic with students and they are
more interested in community service and civic engagement. They
discovered another aspect of education!
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14
Beyond The Values We Lack
Nader Association for Kids at Risk of Delinquency
Farah Mhanna

When I first met the kids, who are victims of war with serious
social problems, I directly realized their talent in hip hop, dancing and
singing. As a fellow, I was responsible for the oldest students in the
school, there were aged between 12 and 15 years old. They had different
needs from the other young students in the school and I had not only
the mission of increasing their academic skills and resolving illiteracy.
I was responsible for changing their view towards education and
making them believe in its importance in order to solve the problems
they suffer from and improve their abilities in reading and writing to
succeed their future.
***
My first year of teaching was full of obstacles and struggles
that’s why I focused on making the kids get out of the dark box that
they were obliged to live in and that was smashing their hopes and their
voices. So I was busy in cleaning their minds through discussions that
unleashed their potential in speaking out their fears and taking action
plans to defeat their problems. We made an inspirational video as
reflection for what the kids started to believe in: ¨we refuse war and we
want to live with the weapon of education instead¨.
In my second year of fellowship, I invested my efforts in making
the kids reach what we learnt in the first year and letting them touch the
impossible that I convinced them that, empowered with hard work, it
could be achievable.
Democracy, citizenship, social cohesion and human rights are
the values that I taught to my students from the first year of fellowship.
The children in my school lack all these values and they are not getting
their right to at least live safely and grow up with a secured future. The
mission of stimulating their willingness for education had to pass this
gap in values in their lives that is affecting their attitude towards any
change. I led with my students many projects related to these themes
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but as for the MEPI ceremony I decided to get more and more out of
my comfort zone.
All the projects we made that reflected the themes of MEPI were
applied through social activities and academic work throughout my
fellowship, but what I planned to end the ECA with and the funds given
from MEPI were invested for a bigger cause.
I decided to not only let my class students show the world their
power, I wanted all the school to participate each one with different role
based on their abilities. I planned to reflect the kids; power through arts.
I ensured to help them raise their voices higher on their own way and
teach the world how much innocence is powerful and louder than the
noise of weapons and bullets.
I worked with Mr. Kamal Abbas the trainer of cross arts
association that was responsible for training the kids twice a week on
all kind of hip hop: dancing, singing, beat box, acting.
***
The first obstacle we faced is the motivation of all the kids to
participate in the training sessions and the resistance of my students
because they were not able to sing or dance as the other kids so they felt
out of this activity. I discussed with them many time why I am doing
that and that this is for the benefit of the school the thing that reflects
the citizenship we practiced on and I explained for them their important
role in organizing this event and organizing the training sessions. As
soon as they were convinced, I started the sessions. My students were
responsible for the kids’ lists, preparing the room where we should train
the kids, manage the behaviors and set the rules during the sessions.
Without them, I couldn’t control the learning process! A month the
beginning of the training, I was supposed to give the final list to my
mentor of ECA so the phase of accepting and rejecting kids from the
sessions was the mission of my students who helped me in choosing the
perfect kids for this events and how to deal with those who are rejected
in a diplomatic way without generating any problem.
***
The second obstacle was the teachers at school. The afternoon
shift teachers refused the fact that I would stay twice a week in the
school till 6 pm. They considered that this would disturb the rules of
afternoon activities and would cause a lot of problems. The room where
we must be training the kids is located in the technical school near the
school where there were also boys and kids staying In the internal
school. The students of the other school tried to bother our sessions in
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many ways. They stood on the window disturbing the kids, they laughed
at their performance, they made up problems and fights with me and
with my students… all these problems were happening in front of the
afternoon teachers without any kind of interfering from their side. They
left me alone with my students facing all these insults in order to make
me cancel this ECA. I decided to move the sessions to a classroom in
the school instead of being in the technical school but also some of the
teachers were against that because they said that we are ruining their
classroom hygiene and management… At last, I decided to train them
outside the school, on a real stage in the town. Because of some logistic
difficulties, we, sometimes, had the session at Cross Arts’ office, in the
same place where the stage is placed. I couldn’t do that without the big
collaboration and help of the trainer.

This is the picture of the room at the technical school

This one is when we moved our sessions to Tripoli.
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In Cross Arts’ office
My consistency on making this ECA real was not only my
dream. It was what all the kids of the school aspire for. They woke up
and slept on thinking of how much the audience will love them.
Throughout our 4 months of training, I kept on motivating them of the
importance of what they are doing.
We used to make the sessions each Tuesday and Thursday from
4 to 6 pm. At the beginning of the ECA, we tended to divide the timing
half for the singers and actors and the other half for the dancers. Then
when we were getting closer to the events’ date, we gave a whole
session for each group.
All the sound system and technical resources were the mission
of Cross arts. Even the stage renting was their responsibility.
***
As for the singers who are rappers, we trained them on the song
in our sessions. They worked very hard to memorize it all and act it in
a good way. They spent the afternoon hours trying to master the song
instead of playing with their friends in the playground. At the end of the
training process we, Mr. Kamal and I, felt that the kids deserve to be
exposed to a real professional experience. We decided to record the
song for them and make it their own by their voices. We took them to a
professional music recorder in Tripoli and we spent 3 hours there. They
were fully engaged in this activity and they really acted like experienced
singers ready to give all their efforts to make their song a blast! Also
the recording issues and logistics were the mission of Mr. Kamal. My
role was to see the opportunities I have and benefit from them all.
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At the music recorder

One of our star rappers recording his part of the song.
Despite all the difficulties and the problems we faced, I was
taking my strength from the power of the kids. Their willingness of
giving their best no matter where they are is what empowered me to
fight more for their dream of being live on stage, that’s why I insisted
on letting my ECA be a life performance. The happiness I was seeing
in their eyes in each session and their positive energy that was coming
out each time they sang or danced taught me not to complain of the
difficulties I’m passing through beside my academic mission with my
students. The work and the 4 months of ECA were really very
overwhelming for me. I was exhausted trying to find solutions, keeping
my kids motivated and continuing the daily learning process and my
mini ECAs with my students in the classroom. I was able to face all that
with the help of my students and from taking the positivity from the
kids, my future stars.
The kids kept on thanking me for this afternoon activity and kept
on asking about the event day, about Beirut, the dream place that they
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never see, about what they will wear, how they will look… how can I
release my power and face such motivation!!!
Even the afternoon teachers, after a month of the trainings, when
the shows scenes started was to be completed, they felt curious to see
what was the thing that was making hyperactive kids who refused all
kind of change and exposure to be fully engaged and waiting to go out
what they lived in and shout louder. They wanted to know what was
that thing that gave them this more self-confidence.
They joined our sessions many times and in each time they were
amazed of what the kids had inside. Their talent and the confidence they
had to come out with all this energy passionately from their within.
After that they acknowledged my work many times and started to be
more cooperative.
Even the ECA mentor from Teach for Lebanon’s side, Ms.
Mariella Nassar was also surprised by the kids’ talents.
As for the school principal it wasn’t important to tell her about the
positive impact of this project on the kids because they were doing this
task on my behalf.
Not only that, after the live performance on the stage at
UNESCO where the event was held, and after the blasting show they
gave where the audience were over amazed and excited, one of the
television channels that was present they couldn’t but interview the kids
after the show to know them closer and see who were these young
amazing talented leaders.

***
I titled this report by “ beyond the values we lack” because what
I realized after this project is that the kids, despite the serious problems
that the war had left on their personalities and on their emotional health,
despite their bad behaviors in the classrooms that was caused by the
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lack of their basic rights and despite the violence they suffered from,
they were able to overcome all the bad feelings inside, to forget their
negative thoughts and to concentrate on what they believed in, on their
dreams that they’ve waited for so long.
“Yes we lack our rights, we need to be taught how to practice
the values that are not practiced on us but let us free and give us a chance
to live the moment in our own way and see how much powerful we
are”. This is the voice of my students that I wanted all the world to hear.
The professionalism they showed at UNESCO during their
performance was because these kids were given their right to speak out
what they wanted to say in their own way. They felt free to dance, to
sing, to laugh… they simply felt free to live their innocence.
Values are what teach us how to live with each other but what
is beyond these values is what’s hidden in the hearts and minds of Nader
kids.
Never underestimate the power of any one or any kid. They are
the lessons we, as adults, must benefit from!

The dancers

The rappers
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The show closing
What is written on the banner that they hold:
ﺑﺎﻟﺮﻗﺺ ﻣﻨﺤﻤﻲ ﺣﻘﻮﻗﻨﺎ

15
Little Proactive Minds:
Thinking Big And Making Things Happen
Wadeh el Samad Mixed public School
Bakhoun, Ad-Danniyeh
Al-Amira Lama Al-Ayoubi

1
Initiative and obstacles
Involved parties:
Lama Al Ayoubi, fellow at Teach for Lebanon.
Diaa Al Samad, Schoolmaster at Dr. Wadeh el Samad mixed public
school.
Social welfare center –Syr, Ad-Danniyeh. ()ﻣﺮﻛﺰ اﻟﺮﻋﺎﯾﺔ اﻻﺟﺘﻤﺎﻋﯿﺔ
Students: Ghofran Sherkawi, Abdallah Jamal, Wasila Al Samad, Rim
Helmi, Firas Ismail, Sabrine el Shaar, Mostafa Abbas, Randa Mando,
Yassmeen Issa, Mariam Jamal, Hind Jamal, Maya Jamal, Mohammed
el Sakka, Aya Assad, Sondos Sherkawi, Hadi Alaeddine
***
Length of Sessions: The 2-hour session had to often be
concluded before time due to the end of the cleaning ladies’ shifts. They
were responsible for closing the main gate and therefore they evacuated
the school before leaving.
Additional Issues: At the early stages of the project, students
were having difficulty thinking outside of the box. They were often
reciting things they have learned in civics or heard from their parents or
on T.V.
Other students were shy and refused to participate in role
playing activities, or to be photographed.
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2
Procedure and Methods
Objectives of the Project
Implement the students’ understanding of the concepts of
democracy, human rights, social cohesion and citizenship in a
meaningful project.
Become more independent and initiative takers. Reinforce
students’ self-esteem and belief in the possibility of making a
positive change.
Become more organized and learn the importance of working in
a group.
Become able to manage resources and handle money.
Become aware of the social and economic stratification of the
students’ local community.
Become aware of the contribution of each individual to the
growing garbage crisis.
Become aware of the hierarchy of responsibilities at school.
Activities
Campaign: A 3-months-long campaign was led to collect
clothes, books, and toys for underprivileged children. Students took the
initiative by placing 3 boxes (1 for each type of item to be collected) on
the school main hall’s floor. On a regular basis, students visited the
different classes at school and reminded their colleagues of the
campaign and emphasized on the importance of donating. A facebook
page was created to promote the campaign and the different activities
of the class. The link to the page can be found here:
https://www.facebook.com/ECAwadehsamad/
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Pictures of the Donation Boxes and the Explanatory Poster Made by Students.
(Credit: Lama Al Ayoubi).

DIY Class: A DIY/household management class was held over
a period of 2 months. This class taught students:
How to make rugs and ornaments, and decorate things with yarn
How to reuse materials lying around in the house to refurnish
and/or redecorate
How to make healthy snacks with home ingredients
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Following this class, 2 activities were organized:
An exhibition to display all the pieces made by the students in
the DIY class.
A bake sale to promote healthy eating.

Picture taken from de DIY class (Credit: Lama Al Ayoubi).

***
Exhibition: The exhibition was held at the school’s playground.
Students’ creations were displayed on two occasions, one week apart.
Students held the responsibilities of explaining to visitors the process
of the creation of each item, the general objectives of the extracurricular activities, and also watched over the items, and handled the
journal entries.
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Left: Exhibition Items. Right: Students and Teachers at the
Exhibition (Credit: Lama Al Ayoubi).

Bake Sale: The bake sale was held at the school’s playground as
well. Prior to the bake sale, a session on healthy eating was organized.
Healthy snack ideas were brainstormed and researched by students.
Tasks were distributed. Students provided a list of the ingredients
needed for each recipe. Teacher provided all the required ingredients.
Students prepared the different foods at home and brought them to
school on the day of the event. Students distributed the items and
explained how each snack was done to their friends and to teachers.
They also talked to them about the importance of opting for less caloriedense snacks and the benefits of reducing sugar intake.
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Students Khouloud Ibrahim and Yassmeen Abdulaziz
Distributing Snacks during the Bake Sale
(Credit: Lama Al Ayoubi).
Orphanage visit: Students chose to donate the clothes, books,
and toys collected from the campaign to the Social welfare center in Syr
Ad-Danniyeh. Students visited the center, met with the staff and
children, and gave their donations. The meeting with the director of the
center was concluded by the initiation of a special partnership between
the school and the center. Students of the school will benefit from
regular visits by the social workers of the center, starting the next
academic year.
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Left: Students Packing Clothes Prior to Visit. Right: Students at
the Boys Dormitories of the Orphanage (Credit: Lama Al
Ayoubi).
***
Closing ceremony: Students were invited to present their work
at the closing ceremony of the project, held at the UNESCO palace in
Beirut. Teacher Lama Al Ayoubi and students Randa Mando and
Abdulaziz Nasser discussed the aims of the project and the different
activities on stage. Student Randa Mando explained the process of
producing the video. The video was also played at the closing
ceremony.

Lama Al Ayoubi, between Students Abdulaziz Nasser and Randa
Mando at the Closing Ceremony
(Credit: Teach for Lebanon)
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3
Results
DIY class
Exhibition Items
The DIY class resulted in:
One complete rug made of yarn.
75 bracelets.
35 Key chains.
3 Picture frames.
20 hair pins and bands.
7 cushions.
1 decorative curtain.

The items were displayed on two occasions in the school’s
playground during recess. A total of 140 USD was raised from selling
the items displayed in the exhibition. Individual pictures of all the items
can be found on the facebook page of the class.
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Pictures of some of the final products displayed at the exhibition
(Credit: Lama Al Ayoubi)

Bake Sale Items: In addition, students organized a bake sale with
a menu of healthy snacks, including:
Sugar-free cake
Fruit juices
Fruit cocktails
Stovetop popcorn without oil
Light Ashtaliyyeh
Discussions with the school’s health coordinator were held in
order to add some of the healthy snacks made to the school’s market
selection of products.

Campaign: The campaign resulted in:
The collection of a total of 10 50x33x31 boxes:
7 contained clothes.
2 contained toys.
1 contained books.
All the items were donated to the social welfare center in Syr
Ad-Danniyeh.
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Students Posing with some of the Packaged Clothes to be Donated
(Credit: Lama Al Ayoubi).
Video: Student Randa Mando took the liberty of producing an
original video that documents all of the students’ activities in the afterschool program. The pictures shown in the video were taken by the
students during the sessions. The software Videoshow© was used for
the production of this video.
The video can be viewed by following this link:
https://drive.google.com/file/d/0B4h_pd6SV_GHUlkxVGZXSWYyM
W8/view?usp=sharing
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Coding and Children’s Rights
Mtein Public School
Rami Hatoom

Being a fellow at Mtein Public School and working with more
than six hundred Syrian refugee students was definitely a special
experience. Working with students who have been out of school for a
few years and who recently were enrolled in school again was one of
the major obstacles I faced. The students coming from very different
backgrounds and settling down in a whole new environment made it
challenging for both the students and myself.
***
The four topics we were trying to implement were very
interesting to work with, especially when those kids, not only do not
know those concepts, but have faced the exact opposite, and have seen
and witnessed what no ten year old should witness.
Democracy, Social cohesion, Human Rights and active
citizenship, could be introduced to any regular student, and along the
way, it would be noticeable that those students practice or witness some
sort of form of those four topics.
Yet for Syrian refugees students who have been through war,
who had to leave their houses and home country and move to other
countries where they face all sorts of discrimination, and living in lessthan-average situations when it comes to monthly income, hygiene,
education, natural recourse, etc.… it would be like exploring a whole
new world that they have not seen or experienced before.
The sessions took place every Wednesday, with a group of 25
students, who would stay after their school shift from 2 pm to 4 pm.
The session covered all four topics starting with democracy. They
included many activities and examples for the students to develop a full
understanding of each concept. The examples were mostly given from
the students’ lifestyle, linking them to their daily life, their past, present,
and future.
They were presented with different case studies, and the whole
process of working through them was divided into several steps that
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reflected the concepts, and they were assessed based on their results and
method of working together. The discussions were open ended and the
students started feeling more comfortable to express their opinions, and
discussing their points of view with each other until they reached a
mutual ground.
Following the many sessions and activities, the students were
introduced to the Kano Kits they would use to code, in a 2 weeks period,
dividing into teams, learning how to assemble and connect all the pieces
and wires properly, and dissemble the device, and create their own
profiles to work with, personalize their devices and get to know them
better and how they function.
***
The kits were provided by A World at School, as part of their
Up For School campaign in support of education during time of crisis.
One of the obstacles faced was the use of English language needed to
operate and code those devices. That was when English classes and the
session were going side by side in order to complement each other, and
provide the students with enough language skills to be able to operate
and code on their own.
The students started by following a specific built-in tutorial that
took the students step by step, explaining every button and click, and
allowing them to discover the potential they had between their hands
and limitless options they can work with, and how flexible coding could
be to translate one’s thoughts and ideas into virtual reality.
***
We agreed that we will be translating what we have learned
through coding, and for each one to build their own virtual reality that
reflects what they have been through and where they come from. It was
all up to each group of students to create a map of what their virtual
world would look like and create it together.
One obvious obstacle was the different points of views the
students had about the map and how to divide the space. It was
interesting to see how each, according to their own story, might
consider a school more important than a hospital, or a playground more
important than a clean stream of water.
The students had to deliberate and explain their opinions, and
reach a final decision together. Although team work was hard to
maintain at all times, the students were aware of how important it is to
stick to the etiquette of team work, and would comply with the notes
about their team work skills.
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It is worthy to note that no professional training was offered to
the kids or myself on coding or the Kano Kits.
The school was offering the minimum support and help it was
asked to provide. The principal showed no interest in the Extra
Curricular Activities in general, and only assisted when and where
needed.
***
The final results were astonishing. Some students showed faster
progress and interest than others, and were able to assemble the Kano
Kit in less than five minutes, and build a whole city in less than 45
minutes.
Other students were more concerned in sticking to their plan
rather than go the extra mile and explore all the potential they and the
Kano kits have, and create and imagine newer and bigger things.
One student from grade 4, Ahmad Dandash, was one of the most
excited students and fastest learners. His team had very creative ideas
and architectural ideas for their map. They spent a lot of time deciding
on the location, size, and shape of each building and area, and had a full
description for their map.
When asked, he said that his dream to become an architect
started with those activities. He was able to imagine and build with a
few clicks of buttons, and that he one day wishes to not only build his
own virtual world where people have access to clean water and food, a
school, a museum, a hospital, and a playground, but to be able to build
all of that in real life, and create his own real world in the future that
respects human rights where children feel safe and secure.
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Children on Children’s Rights
Haret El-Charfeh School
Rami Hatoom

This project meant a lot to me on a personal level, considering
Hart El Charfeh to be the school I studied at for nine years. I spent my
whole childhood growing up in its classrooms, and evolving among its
students and teachers. I wanted to go back and give back since this
school has given me so much. It was very exciting to go back and meet
the new generation the school is fostering, and be part of its educational
mission.
***
The ECA took place on Saturdays, 16 students from grades 5,
6, 7, and 8 took part of it. Four students were elected by their classmates
from each class to participate in the ECA. This was an obvious sign that
the students were somehow familiar with the topics we were going to
cover, and already practice democracy in their classrooms.
The sessions went over the four topics of Democracy, Social
Cohesion, Active Citizenship, and Children’s Rights, then the students
deliberated and voted for one topic to be discussed further and to work
with it.
Most of the students were more interested in Children’s Rights,
and the coming sessions included many activities about the topic, as
well as examples, case studies, and YouTube videos in order to further
drill the concept.
The most important part about this activity was to get to know
the students better, to understand their ideas and the way they perceive
certain ideas, as well as their own personal skills and hobbies, and how
it can be merged with the topic of Children’s Rights.
Students showed various hobbies, such as drawing, writing,
poetry, and rap, and in order to show all their ideas and art, the idea of
creating a brochure came to life.
***
The students wanted to present all their work as one team, and
one school, and to leave the audience during the event with something
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to take home with them, a copy of their own art and words spread all
around Lebanon after the event is over.
The school environment was more than welcoming for those
ideas and the ECA in general, and the principal showed great interest in
the activity, and was always following up with the sessions.
One of the first difficulties we faced was to let the kids step out
of their comfort zone, and discuss ideas that they were not used to. They
might know the basics of democracy and how to be an active citizen,
but being part of a religious school in a small village in Beqaa, created
many rules and regulations that created certain gaps and left them to
deal with and fill. One of the examples is how the students treat each
other based on gender. The young boys seemed to not expect much from
their female classmates, and the females seemed to be just a little bit
hesitant when it comes to speaking out their minds and sharing their
ideas.
***
The challenge was to show the students that we all are going to
show our work on the brochure, and that there is no ranking or
discrimination when it comes to self-expression. We focused on
Children’s Rights article that explains how no gender, religion, or color
should come between two kids and their rights.
The children were not familiar with other religions and
backgrounds, and had many question concerning them.
Ghadi, a grade 4 student, said that he was happy to have the
chance to express his art for such topics, and to be able to speak English
to explain his ideas and draw his explanation of Children’s Rights.
Abeer, a veiled girl in grade 8, expressed herself through
drawings of fish. She further explained her idea saying that each fish
represented a certain right, and in some countries, there are many fishers
who keep taking away those fish one by one, and it is time to release
the fish again into their natural habitat in the sea, where everyone can
enjoy being around them.
***
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Another obstacle we faced was the limited exposure the students
have to the outside world. Most of them do not leave the village, or have
visits to the capital, where a whole new world is present, and a whole
new reality for children. The only solution was to give them real life
examples of my students at another school, and show them videos and
examples of students in Beirut, both privileged and underprivileged,
and even went an extra mile to show them some situations in other
countries as well, who face different problems, from war and terrorism,
to lack of clean water.
The result was a brochure made from the children for the
children, and a great art piece with a great message.
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Stay Safe Lebanon
Paradis d’enfants, Jounieh
Jennifer Sayah and Nada Jreidini

For the past two years we have been in a school that could not
afford a proper infirmary, a permanent nurse or proper medical aid in
case of emergencies. All emergencies are kept to the good will of
teachers that take voluntarily the responsibility of the students.
For instance, it once happened that a girl’s finger was caught in
the door and her injury was heavily bleeding. It was a teacher who took
the child to the hospital on her own responsibility. This made us realize
that the school is drastically in need of help in case of health
emergencies. This motivated us on planning activities to aware students
on important cases mainly in health care.
***
We started our project by introducing four major subjects to our
students during extra-curricular activities. The four subjects were:
human rights, social cohesion, democracy and citizenship. Even though
we weren’t able to do the activities in the afternoon and had a short
limited time for the activities with a big number of students in class,
students got to know about them through games, videos, projects,
drawing, and acting a specific scene.
During the first session we started introducing the children’s
rights. Students had no idea what is a right and that they had rights. We
started introducing each child’s right through a small cartoon video

129

130

Jennifer Sayah and Nada Jreidini

including the right to have fun, the right to eat, the right to have a home,
the right for education and the right for medical care. Students were
asked to act each right in groups and they were asked to draw a right
that they think they don’t have. The rights that were mostly drawn were
the right to eat, the right to have a home and the right for medical care.
Human rights lead us to four important qualities: respect, equality,
dignity and fairness. Students learnt what each quality means and the
importance of each quality in their lives. They gave examples from their
daily life and acted out the situations. One example of fairness was that
it is not fair for a teacher to punish one student and not the other as well
when both were misbehaving.
***
When we talked about respect, students gave a lot of examples.
Students stated that we should respect each other, which was our
classroom mission for the year. Other examples were that we should not
talk while someone is talking, we should respect people from all races
and religions which lead us to the subject of social cohesion. And that
we should respect our country and community, that means we should
be good citizens.
From respect we came to citizenship. Students were asked; what is
citizenship? As a Lebanese citizen, what is asked from you? Students
made a list of answers that varied from following the laws to keeping
our country clean, to helping and respecting others and giving back to
our community. But as Lebanese citizens we should first and foremost
know our country. Students made projects explaining about their
village. This project was named ‘Dayaati’ which means ‘my village’.
Students introduced their villages to the rest of the group. They all learnt
about places that they haven’t heard of before. They felt proud that their
country, Lebanon, has such beautiful villages and cites. And at the same
time they felt sad that our country is destroyed with all the trash that is
thrown in these beautiful cities and villages.
We started thinking; how can we help our country for a better future?
We started telling our students about simple acts that could be done
and have a big impact on our country as well as a person’s life. They
gave us the example of simply collecting bottle caps which are being
recycled and sold to buy a wheel chair for a person in need. We also
talked about volunteer work. How we can volunteer to clean a village
or beach, to plant trees, and to volunteer in the red cross or civil defense.
***
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It was during the week that we were talking about volunteer
work, that the incident happened and the girl’s finger was caught in the
door. Everyone panicked not knowing what to do. This is how we came
up with the idea of making an awareness campaign.

***
We started giving them simple first aid sessions of how to clean
a simple burn or wound.
A trip was then organized for the grade four students to visit the red
cross center in Jounieh. There they were introduced to the life of a red
cross volunteer and the work they do as well as the equipment they use.
The red cross volunteers started by informing them what their job is
and how they are contacted. They explained to the students what
happens when a person calls in case of an emergency. Students were
informed that it is essential to know how to direct someone to reach
one’s house or a specific place in case they had an emergency and
needed help. They showed them the control room and how calls are
received. Students were given a small tour in the center where they saw
the volunteers’ living space which included their uniforms as well as a
small medical room. The students also had the chance to see the
ambulances. Students took turn sitting in the ambulance where the red
cross volunteers explained about the equipment and machinery they
have inside, when they use them and how they are used. Students
enjoyed the trip and learnt a lot about the red cross’s job. Many asked
the volunteers at what age they will be able to join the red cross and
were willing to volunteer when they get older.
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Another trip was organized for the grade three students where
they got the chance to visit the civil defense. The civil defense personnel
explained about the precautions that should be implemented when there
is a fire and what should be done.

The chief showed the students the special uniform required to
be worn in case of a fire. They also explained about the oxygen tank
that they wear and for how long they could wear it before they run out
of oxygen. Students then saw the fire trucks and all the materials and
equipment inside them. They even demonstrated how they use the fire
hose and how far the water can reach to be able to put out the fire.
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As all trips were documented, and while talking about our final
initiative, students had an idea to film small movies to aware others
about important issues they were facing in everyday life in order to keep
Lebanese citizens safe. The project was entitled ‘Stay Safe Lebanon’.
***
We started by filming short videos about subjects we talked
about in our activities. We filmed two videos on first aid. The first
explained how to clean a wound and the second explained how to clean
a burn. These two videos were acted by our grade three students. They
demonstrate the steps of how to clean the infected area and how to cover
it in a correct way. In addition, first aid kits were purchased and offered
for the school. These kits consist of all the necessary materials that
could be used in future emergencies and trips.
While talking about awareness and filming the videos, the
instructor heard a student talking about the ‘WhatsApp’ application. He
was flaunting to his friends that he was talking and pranking a strange
man on ‘WhatsApp’, unaware of all the dangers that may result from
such chatting to strangers. Thus our second video consists of ‘social
network’ awareness. Our grade four students explained and advised on
the dangers of talking to strangers and the methods to avoid them.
Our last awareness video was motivated from the big issue of
uncollected garbage that spread all over the country. In this video the
grades five and six students recommended and guided others on their
civic responsibilities to keep their society clean and the danger of
pollution.
***
Even though we had restrained resources, we managed to
accomplish interesting results where students felt proud of their role to
aware others on important issues pertaining to their safety and the safety
of others. The final initiative was watched and appreciated by other
students and the school administration. Our project ‘Stay Safe Lebanon’
was commended by fellow teachers, students and friends. To conclude,
we are satisfied of our accomplishments that follow the steps of our
scout founder, Lord Baden Powell, as he stated in his last message
‘Leave this world a little better that you found it.’ And achieved our
classroom mission (to be respectful to others) and vision (to fall in love
with Lebanon and be good Lebanese citizens), both of which are
derived from the mission and vision from Teach For Lebanon which as
teachers distinguishes us and gives us pride to be fellows of the
association.
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“Min Haqi” Music Video
Amlieh Southern School, Al-Abessieh
Karim Chebli

A joint effort between LFPCP, Teach for Lebanon fellow Karim
Chebli and the Southern Amelieh School, Al-Abessieh, Sour Lebanon.

One of the most rewarding experiences as fellow influencing
students in the Southern Amelieh School was participating alongside
various students from grades 5, 6 and 7 in implementing the usage of
drama and arts in workshops strengthened by activities that focused on
democracy, social cohesion, citizenship and Human Rights.
***
After long teaching days, the students enthusiastically waited
for the afternoon sessions, to experiment with arts and role play various
topics while reflecting on true life stories shared within their
communities or across the borders of our country via playing videos
that foster worldwide acceptance.
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In a friendly environment based on mutual respect the students
took turn in listening to each other’s role playing scenes and reflected
together afterwards. With tender tears and pure laughs months passed
and prepared us all to kick off the final project.

Why depend on drama and arts to prepare us for the project?
Well arts are based on imagination, and that is the core of innovation,
invention and problem solving; that involve multi-sensory modes of
learning engaging the students’ minds, bodies and emotions to convey
to others their ideas. Moreover, the sessions were an outlet for students
to unleash their talents especially through quick thinking improvisation
games, for the students they were playing and having fun but reflexively
participating in a new method of learning, a healthy outlet for
expression of emotions; providing the students with hands-on learning
by feeling, participating and sharing.
***
In summary Art in all its different forms is centrally a course of
self expression, thus I wanted the students to express their inner motives
into artistically tangible results. To realize that purpose, I had to
decrease my intervention to a minimum not to affect or drive the
students’ intentions. So basically the brain storming sessions were
initiated by reminding the students of the various skills we had worked
on together in addition to the humanitarian topics. As results, students
proposed different ideas including a play, a song, a dance, etc.
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I renewed my full support but reminded them that it’s their
project so they had to plan the whole thing, from dance steps to full
scenarios they had to come out with their know how and feelings. After
two brainstorming sessions, the students of different ages agreed on
writing a song that would include all the child’s rights aiming to remind
guardians and educators about the essential rights that shouldn’t be
abused, in addition to teaching children all around the world specifically
Arabic speaking countries the child’s rights that unite the kids of the
world.
Brainstorming Sketches
(Storyboards)

Realization of the ideas

The students were divided into various groups some drafted the
lyrics while others drafted a story board. This was followed by sharing
and reflection sessions until the final structure of the project was set: A
music video that would include the audio written and sung by the
students while the video would show the students working on an old
left bulletin board in the playground.
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The lyrics written by the students:
It’s My Right
ﻣﻦ ﺣﻘﻲ
ﻣﻦ ﺣﻘﻲ ارﻛﺾ اﻟﻌﺐ ارﻗﺺ ﻏﻨﻲ ﻣﺎ اﺗﻌﺐ
It is my right to run, play, dance and sing without getting tired
ﻣﻦ ﺣﻘﻲ ادرس اﻛﺒﺮاﻓﺮح اﻧﺠﺢ
It is my right to study, grow up and succeed
ﻣﺎ اﺿﻄﺮ اﺗﺮك ﻋﻠﻤﻲ ع ﺑﻜﯿﺮ ﻋﻦ ﻛﺘﺎﺑﻲ اﺗﺨﻼ
Without being forced to leave school too soon
و ﻋﻦ ﻋﻤﺮ ﻛﺘﯿﺮ ﺻﻐﯿﺮ ورا ﻣﺘﺮاس اﺗﺨﺒﻰ
Without being forced to hide behind sandbags at an early age
ﺧﻠﻮﻧﻲ ﻋﯿﺶ ﺑﺎﻣﺎن ارﺳﻢ اﺣﻼﻣﻲ ﺑﺴﻼم
Let me live in security, let me draw my dreams peacefully
ﻣﻦ ﺣﻘﻲ ﻋﯿﻮﻧﻲ ﺗﻨﺎم ﺑﺒﯿﺖ ﻛﻠﮫ ﺣﻨﺎن
It is my right to sleep in a house full of tenderness
ﻣﻦ ﺣﻘﻲ ﻣﺎ اﻧﻀﺮب
It is my right not to be harmed
اﺗﻌﺎﻟﺞ ﻣﻦ اي ﻣﺮض
To be healed from pain
ﻣﻦ ﺣﻘﻲ ﻣﺎ اﻧﻀﺮب
It is my right not to be harmed
اﺗﻌﺎﻟﺞ ﻣﻦ اي ﻣﺮض
To be healed from pain
ﻣﻦ اھﻠﻲ ﻣﺎ اﻧﺤﺮم
Not to be separated from my family
اﺑﺪا ﻣﺎ اﻧﻈﻠﻢ ﻻ ﻣﺎ اﻧﻈﻠﻢ
Not to experience injustice
ﻣﻦ ﺣﻘﻲ ارﻛﺾ اﻟﻌﺐ ارﻗﺺ ﻏﻨﻲ ﻣﺎ اﺗﻌﺐ
It is my right to run, play, dance and sing without getting tired
ﻣﻦ ﺣﻘﻲ ادرس اﻛﺒﺮاﻓﺮح اﻧﺠﺢ
It is my right to study, grow up and succeed
ﻣﺎ اﺿﻄﺮ ﻋﻦ ارﺿﻲ اﺗﺨﻼ
Without being forced to leave my home country
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The Bulletin board was cleaned and renovated using some
modern art symbolic techniques that were symbolic handprint of the
students surrounding a huge earth globe signaling that the rights unite
people from all around the world regardless of their social, religious,
ethnical, economical, backgrounds. Additionally, the globe was a bottle
caps collage, figuratively representing the environment and how it’s our
duty to protect the rights of living organisms.

The shooting of the video took place for about 3 weeks, where
students were divided into different groups on different days for several
tasks including: Cleaning the board, painting the board in white,
preparing the frame, hand printing the backgrounds, gluing and painting
the bottle caps, spray painting the quote “All Children Have Rights”
etc.
***
While the students worked on the wall, the first version of the
song recorded in the voice of the music composer Anis El Cortbawi was
played as background music to spread a positive atmosphere. It was joy
working hard while singing and moving to the beats of the lyrics they
wrote themselves.
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Afterwards, the Music Composer visited the school and
recorded the voices of the students for about 3 hours and half.
***
To finalize the project the students were shot in different frames
around their Art work in the playground, while singing, playing around
and completing the last tasks: sticking the globe in its place and spray
painting around it.

Testimonies:
“The Bulletin Board was left behind; no one at school took care
of it. The wind destroyed any decorations so no one actually bothered
setting it up. It’s amazing that we are restoring it using paint”.
Zahraa Oumeiss – 10 years old

“I really enjoyed the afternoon sessions, and learned that all the children
of the world have rights”
Ghina Ezzedine– 10 years old
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“The earth gathers all the children of the world, just like the Child’s
rights that unite all of them.
Hanan Issa – 11 years old

“I learned the true meaning of Team work, we all cooperated together
to make the project a success.”
Ahmad Khrayzat– 10 years old

I am proud that our project was environment friendly, we
recycled and taught the children rights simultaneously “
Chahed Subrawi– 10 years old

“Thanks to Mr.Karim, we realized that we all have the power to
make our dreams come true”

Huda Ezzedine 10 years old
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Utopia
A Civilized Nation
Amlieh Southern School, Abbassieh
Rabieh Al-Kadi

This project was prepared, planned, and implemented by
students of Amelieh School, Abbassieh, Tyr, in South Lebanon.
The project initiative was first inspired by Rabieh Al Kadi, a fellow
teacher at Teach for Lebanon (NGO) who taught grade three students
and worked with grade four respectively on the ECA.
The “Utopia” Project was launched to express students’ passion
to a civilized and secular community that protects human rights,
democratic values, and works as an integrant of social cohesion.
How did the idea come up? The idea’s torch started when grade
4 students decided to practice democracy whilst human rights. Later,
the Utopia miniature was their best choice to express what they need
and what they want in a small village where all child protection policies,
human rights policies, democracy policies and equality policies were
integrated into every building.
***
The initiative has had lots of ups and downs. At the beginning,
the idea was fluctuating and none of the students clearly knew what
they wanted or at least had confidence in their choice. After consecutive
and deep-focused active learning about democracy and human rights,
students were able to sit together, discuss, analyze, and critically choose
what they want with the help and guidance of the teacher. However, the
last decision was divided into two initiatives: a) An election campaign
and b) A city that claims all their desired humble wishes and rights.
The initiative took place in-class and in-campus. Students used
to gather twice a week and join different sessions, most of them were
hands-on activities. During workshops, lots of parents asked to join the
training and were excited for what their children were coming up with.
Furthermore, a lot of support was presented, sensationally, from the
school principal and the administrative team as well, thanks to Teach
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for Lebanon and LFPCP who also were present the whole time,
physically and mentally. Human capitals who were active in this
initiative were grade four students, grade three students, some parents,
some teachers, LFPCP agents, Teach for Lebanon mentors, and Mr.
Rabieh Al Kadi.
As we started to implement the initiatives, some problems
started to pop out from different dimensions. The main problem, first,
was the passive knowledge of students were most of students didn’t
have any information of what they were learning about or being
awakened for. This problem was tackled by critical thinking sessions,
active participation sessions, active learning sessions, hands-on
activities, videos, puzzle/treasure maps, and role plays.
Another problem was the lack of acceptance from some parents
who feared the change in their kids’ mindset. However, this problem
was overlapped when parents were invited to the sessions where their
feedback was, “The whole community needs these activities, not only
our children.”
Problems were uprising, including finding the right materials,
right techniques and ways of how-to apply such initiatives. However,
by hard working and dedication, we were able to find our resources after
lots of researches made on the internet.
Our motivation and willingness stood tall against all obstacles
and we were able to make almost everything feasible. We followed the
strategy, “Less expense, more quality” which was my goal, not to pay
lots of money. Hence, we started recording every single material we
were going to use from plastic bags to colorings.
***
The first stage: The Election Campaign
The election campaign was designed straight from students’
ideas. They once were sitting and thinking of a way of how to set up a
policy that protects their rights, democracy, and citizenship values in
their class. So, they wanted to elect a person who is a student in their
class in order to implement their needs according to the following
criteria they submitted, but proof-edited by Mr. Rabieh Al Kadi.
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d)

***
The above criteria were distributed to the whole class(es). Each
student read the above four documents, gave feedback, and took his/her
decision if he/she would apply for the competition. Prior to each
candidate name that was registered; the team has made an interview
with each candidate to check his “Personality” of them.
The election and voting were done in one week. How? Each
interested candidate submitted a “project” wtich it was distributed to all
class mates.
In one session, the election finished and the winner was
announced in the other session after counting the number of votes.
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The school’s administration was very proud of the students’
hard work and allowed them to apply the same procedure the upcoming
years. (A big change)
The second stage: Utopia – A civilized nation.
The Utopia nation had its peak in the ECA activities. Students
from different classes showed interest in volunteering to finalize the
project. Lots of work was done in least expense.
The Utopia included five buildings.
a) A school
b) A hospital
c) A police station
d) An NGO
e) Red Cross
Each building had a unique policy similar to the “Job
responsibility” founded above in the election phase.
Below are some pictures that describe the hard work done by
the precious focus groups that joined the extra-time ECA (After 5:00
pm)
→
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***
School Feedback: Administration was very impressed by the
work done. However, they asked if the project can be implemented by
other students the years to come. Approval was given already.
Students Feedback: Students were very satisfied and proud of
what they became and all the knowledge they gained throughout the
whole experience. They were grateful for the time given to them.
Parents Feedback: They were inspired a lot by their kids and
they said, “We didn’t know what citizenship is until our children started
demanding their rights and obliging us to respect all people and the
environment as a whole!”
I believe that my students are now leaders who can easily
manage their lives in the near and far future.
Rabieh Al Kadi
Cohort 6 Fellow
TFL Alumnus
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