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١ 
 تلمیذ ٢٠٠٠مدرسة وحوالي  ١٩ مبادرات في

 
 
 

"التعلیم هو السلاح الاقوى الذي �مكنك استخدامه  :�حسب ما �قول نیلسون ماندیلا
 لتغییر العالم".

من هذا المنطلق، و�رعا�ة معالي وز�ر التر�یة والتعلیم العالي الاستاذ الیاس ابو صعب، 
�التعاون مع المؤسسة اللبنانیة  Teach For Lebanonاحبّت جمعیة التعلیم لأجل لبنان 

جمیعاً لمشار�تها فرحتها وفخرها بهذا الحفل الختامي لبرنامج  دعوتكمللسلم الأهلي الدائم، 
تعز�ز القیم الد�مقراطیة بین القیادات الشبابیة، المموّل من مبادرة الشراكة الأمیر�یة الشرق 

 اوسطیة.
 ٢٠٠٠، وحوالي ااستاذً  ٣٤مدرسة، و ١٩ هذا البرنامج �الذات، الذي تم العمل علیه مع
ن هذا الامر عندما تشاهدون المبادرات تلمیذ، أكّد لا بلّ اثبت مقولة ماندیلا، وسوف یتبیّ 
مواضیع مهمة واساسیة لبنان حیاة  أر�عةوالمشار�ع والنشاطات الطالبیة التي تمحورت حول 

یة، حقوق الانسان، الاندماج سلیمة وسعیدة، وللأمل �مستقبل افضل واروع، وهي: المواطن
 الإجتماعي والد�مقراطیة.

و�دا�ة هذا الحفل ستكون مع �لمة رئیس مجلس الأمناء لجمعیة التعلیم لأجل لبنان 
Teach For Lebanon  د. یوسف الخلیل، التي تلقیها عضو مجلس الأمناء في الجمعیة

 السیدة سلوى �عصیري.
الیوم، وسترون  �ختامهالمشروع المهم الذي نحتفل الفیلم الوثائقي القصیر عن  ثم سنتا�ع

 انماالتأثیر الإ�جابي للمشروع على الطلاب، لأن التعلیم لیس بتعلّم الحقائق والمعلومات، 
بتدر�ب العقل على التفكیر، فعندما نتعلّم �یف نفكر تتغیر امور �ثیرة ومفاهیم عدة في حیاتنا، 

 من الممكن ان تتغیر �ل حیاتنا. لا بل
  



 تقد�م   ١٠

وفي ختام الحفل الممیز، سنكون مع عرض نشاطات التلامیذ تباعاً، مدرسة تلو 
نحقق السلام لن جداً لمشاهدتهم، لكن في النها�ة سأختم �قول غاندي: "و متحمس نحنالاخرى، 

 الحقیقي في العالم، علینا ان نبدأ بتعلیم الأطفال".
، لكي ننقلهادعونا فعلاً ان نعرف ماذا نعلّم اولادنا وجیلنا الجدید، وما هي القیم التي 

 نعیش في العالم الحلم الذي نسعى له.
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٢ 
 *التر�یة جسر عبور الى المجتمع

 �عاصیري  ى سلو 
 لبنان لأجل التعلیم جمعیة

 
 

 
في  صاحب الرعا�ة معالي وز�ر التر�یة والتعلیم العالي ممثلاً برئیس المنطقة التر�و�ة

 بیروت،
  ثلي: السفارة الامیر�یة في بیروتحضرات مم

 الشراكة الأمیر�یة الشرق أوسطیة مبادرة
 ة اللبنانیة للسلم الأهلي الدائمالمؤسس

 مدراء ومعلمي المدارس المشار�ةحضرات 
 ذةأهالي التلام

 Teach For Lebanonمعلمي جمعیة التعلیم لأجل لبنان 
 أمناء جمعیة التعلیم لأجل لبنان زملائي أعضاء مجلس

 
الشا�ة"  في هذا اللقاء الذي �حتفي �اختتام برنامج "تعز�ز القیم الد�مقراطیة بین القیادات

الیكم تحیات  �سعدني أن أرحب �كم �إسم جمعیة التعلیم لأجل لبنان. �ما �سعدني أن أنقل
 رئیس وأعضاء مجلس أمناء الجمعیة، التي لي شرف الانتماء الیها، �ما واعتذار زمیلي رئیس

 مجلس الأمناء الد�تور یوسف الخلیل الذي تعذر علیه الحضور بیننا الیوم لظروف طارئة.
ل علیه لصون الوطن من المخاطر هو الذي نعوّ  دغني عن القول ان النشئ الجدی

المتلاحقة والمتزایدة، بل هو الذي نتطلع الیه للنهوض �الوطن والسیر �ه نحو التقدم المحدقة، 
والإزدهار. لذا �ان من الطبیعي أن نلتف حول "جمعیة التعلیم لأجل لبنان"، إ�ماناً برسالتها 

فرص التعلیم النوعي للناشئة في المدارس المتعطشة لها، سیما في المناطق،  ذالقائمة على اتحا

                                                           
 .۲۰۱٦أیار  ۲۰ھذه الكلمة ألقیت في الحفل الختامي للبرنامج في قصر الأونسكو في  * 



 سلوى �عاصیري    ١٢

سلة من أجل ذلك توفیر التعلیم الجید، والتدر�ب على مهارات القیادة، وسائر المهارات متو 
د معلمو "جمعیة النعلیم لأجل لبنان" �ل الحیاتیة، �ما الاندماج المجتمعي. لهذه الغا�ة �جنّ 

 طاقاتهم وابداعاتهم، لیس فقط لنقل المعارف الى التلامذة �طرق تفاعلیة، بل أ�ضاً لتنمیة روح
، ومبادئ حقوق الانسان، والد�مقراطیة، ورسالة العیش معاً یةلخدمة المجتمعیة، وقیم المواطنا

 �احترام ومحبة، على أساس الوحدة في التنوع.
تناغم إن جمعیة التعلیم لأجل لبنان، إذ تؤمن �ان التر�یة هي جسر عبور الى مجتمع مُ 

الغا�ات والاهداف ذاتها، للتعاون سو�ة وآمن ومزدهر، نراهما تلتقي مع من �شار�ها الا�مان �
 سة اللبناني للسلم الأهلي الدائمفي تحقیق مشار�ع مشتر�ة، وفي مقدمة أولئك الشر�اء المؤس

 .الشراكة الأمیر�یة للشرق الأوسط ومبادرة
�الشكر والامتنان أولاً للمدارس المضیفة لتعاونها مع  اننتوجه جمعیة التعلیم لأجل لبن

فر�ق معلمي الجمعیة، والشكر مستحق لفر�ق المعلمین الذي �ظهرون �ل اندفاع في تنفیذ 
 مهامهم وفي تقد�م الأفضل على �ل صعید.

كما الشكر موصول لحضور�م الكر�م وللرعا�ة الكر�مة التي خصّ بها وز�ر التر�یة 
 ي هذا النشاط الرائد.والتعلیم العال

 والى مز�د من الانجازات في لبنان، لبنان المنفتح على جمیع ابناءه و�ل العالم. 
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٣ 
 *مبادرات خلاّقة

 الأستاذ الیاس بو صعب وز�ر التر�یة والتعلیم العالي
 رئیس المنطقة التر�و�ة في بیروت ،الاستاذ محمد الجملألقاها ممثله 

 
 
 

 حضرة رئیس جمعیة التعلیم لأجل لبنان الد�تور یوسف الخلیل،
 حضرة رئیس المؤسسة اللبنانیة للسلم الأهلي الدائم،

 أیها التلامذة المتدر�ون،
 أیها المدر�ون الكرام،

و�رشاد التلامذة على سبل �سرني أن أشار�كم هذا الحفل الختامي لمشروع تدر�ب 
ات ة الفعالة، وعلى احترام حقوق الإنسان وحقوق الطفل، و�سعدني أن أنقل إلیكم تحییالمواطن

 معالي وز�ر التر�یة والتعلیم العالي الأستاذ الیاس بو صعب واهتمامه بهذه الأنشطة التي
لى إنعكاسات إ�جابیة عتنفذونها في المدارس الرسمیة والخاصة المجانیة، لما لهذا الأمر من 

 تنشئة أجیانال وتكر�س حقوقه وحقوق الطفل في الحیاة الیومیة لكل مواطن.
خصصت المناهج التر�و�ة المعتمدة راهناً، حیزاً �بیراً منها لتكر�س حقوق الإنسان 
 وحقوق الطفل، التي التزم بها لبنان في دستوره وقوانینه وانظمته، والتي تكرست في مرسوم

 وفي الكتب المدرسیة ورزم الأنشطة الصفیة واللاصفیة، و�التالي فإن تر�یز مشروع المناهج
ن أجل العناو�ن، �عتبر سبیلاً ناجحاً وفعالاً م هذهالتدر�ب الذي نحن �صدده الیوم على ترسیخ 

تكر�س هذه الحقوق ضمن الحیاة الیومیة، لكي یتمكن الجیل الشاب من العیش في مجتمع 
أبنائه الذین �حترمون الحقوق و�قومون �الواجبات و�تعاملون مع �عضهم  متجانس بین جمیع

ا في البعض إنطلاقاً من هذه الثوابت التي نعمل جمیعاً �تر�و�ین و�دار�ین على تأكید احترامه
 المؤسسة وفي المجتمع.

                                                           
 .۲۰۱٦أیار  ۲۰ھذه الكلمة ألقیت في الحفل الختامي للبرنامج في قصر الأونسكو في  * 



 محمد الجمل   ١٤

بذل فر�ق العمل في الجمعیات المعنیة وفي المدارس المشار�ة جهوداً مشكورة، وعلى 
ساس قدم التلامذة مبادرات خلاقة تثبت اندماجهم المطلق وحماسهم واتخراطهم في هذه هذا الأ

 العملیة وتحت العناو�ن الوطنیة والأخلاقیات والأنظمة الراعیة.
هنیئاً للجمیع نتیجة هذا الجهد، والتقدیر والشكر والمحبة لكل من موّل وساعد وشارك 

 في هذه التظاهرة التر�و�ة �امتیاز.
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٤ 
 *شاب وشا�ة ٣٤تدر�ب 

 سالین السمراني
 لبنان لأجل التعلیم لجمعیة التنفیذ�ة المدیرة
 
 
 

اس صاحب السعادة راعي الحفل الكر�م معالي وز�ر التر�یة والتعلیم العالي الاستاذ الی
 بو صعب ممثلاً �السیّد محمد الجمل المحترم، 

ممثلي السفارة الامیر�یة ومبادرة الشراكة الأمیر�یة الشرق اوسطیة �شخصهم السیّد 
 جورج التر�دج والسّیدة ما�ا برهوش، 

 التعلیم لأجل لبنان الدتور یوسف الخلیل المحترم،  رئیس مجلس أمناء جمعیة
 وجمیع الأمناء الحاضر�ن، 

 ممثلي المؤسسة اللبنانیة للسلم الأهلي الدائم، 
ین، ممثلي الجمعیات، مدراس ومعلي المدارس الكرام، أهالي التلامیذ الموقر�ن، الإعلامی

 .لطلاب الأعزاء، اTeach For Lebanonأصدقاء ومعلمي جمعیة التعلیم لأجل لبنان 
قیادات �شرفني أن نتشارك سو�اً الیوم فرحة نجاح برنامج "تعز�ز القیم الد�مقراطیة بین ال

لتعلیم الشاّ�ة" الممول من قبل مبادرة الشراكة الأمیر�یة الشرق أوسطیة والذي نفذناه �جمعیة ا
 لأجل لبنان �الإشتراك مع المؤسسة اللبنانیة للسلم الأهلي الدائم.

ي، شا�اً وشا�ة ذوي �فاءة عالیة وشغف �بیر للعمل الإجتماع ٣٤دأ المشروع �اختیارنا ب
�یفیة ثم قمنا بتدر�بهم على نظم المواطنیة، حقوق الإنسان، الإندماج الإجتماعي والد�مقراطي و 

أثمرت هذه النشاطات  .حلقات حوار وألعابو نقل هذه المفاهیم لطلابهم من خلال نشاطات 
، ونُفذت هذه المبادرات مبادرة طلاّبیة سوف نعرض �عضها ٣٠على تحفیذ وتطبیق أكثر من 

 مدرسة. ١٩في 

                                                           
 .۲۰۱٦أیار  ۲۰ھذه الكلمة ألقیت في الحفل الختامي للبرنامج في قصر الأونسكو في  * 



 سالین السمراني   ١٦

قرأت على احدى مواقع التواصل الإجتماعي مقولة: "الحل الوحید للقضاء على الارهاب 
 هو اصلاح التعلیم، أي حلول أمنیة هي مجرد مضیعة وقت".

لكلمات وقع یلخص قناعتنا الذاتیة و�ختصر نهج جمعیة التعلیم لأجل كان لصدى هذه ا
لبنان وأفرادها. اننا نؤمن �أن الاستثمار في جودة التعلیم لجمیع الطلاب �ما تفعیل دور و�ناء 
قدرات القیادات الشا�ة لیكونوا نواة خیر وتغییر ا�جابي في المجتمع هي سیاسات ر�یزة للإنماء 

 في لبنان والعالم.المستدام والسلام 
نشكر معالي وز�ر التر�یة والتعلیم العالي الاستاذ الیاس بو صعب لرعیاته الكر�مة 

 للحفل ولدعمه الجدّي لأهداف الجمعیة.
 دعمأن برنامج "تعز�ز القیم الد�مقراطیة بین القیادات الشاّ�ة" لما �ان ان ینجح لولا 

عة فر�ق عملهم الحثیة لجمیع مراحل البرنامج مبادرة الشراكة الأمیر�یة الشرق أوسطیة ومتا�
ومواكبتنا على الدوام. �ما أتوجه �الشكر للمؤسسة اللبنانیة للسلم الأهلي الدائم لجهودهم البناءة 

 لانجاح النشاط وتعاونهم الدائم.
نشكر مدراء المدارس المضیفة على حسن التعاون مع معلمینا وعلى حضورهم معنا 

 اسیة، الشمال (شكا، �خعون)، عكار (حلبا و�ز�ینا)، بیروت، جونیة.الیوم من صیدا، العب
 تحیة من القلب. التزامكم اكبر دلیل على أنه لا زال هناك امل �غد افضل.
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٥ 
 وقد تطول المغامرة

 ماري بیل طر�یه
 

والمواطنیة، حقوق الانسان وحقوق الطفل، حكم القانون وغیرها، عبارات لم الد�مقراطیة 
�عرف تلامیذ المدارس التي اختارناها، �یفیة التعامل معها. والجمیل اننا قررنا شرحها بلغة 

 الشباب.
 

١ 
 نقات قوة المشروع

 
 �طاقة الشبابآمنا ابرز مقومات مشروع "تعز�ز الد�مقراطیة لدى الشباب الرائدین"، اننا 

. فقد ساعد فر�قها �اختیار مدرّسین شباب �لفوا Teach for Lebanonوتعاونا مع جمعیة 
 بتعلیم الاطفال مبادئ الحقوق والحر�ات والواجبات.

من خلال تدر�بهم ومتا�عتهم. فكان میزة جعلنا من هؤلاء الشباب قدوة مُ كما أننا 
 وتحسین لغة التواصل لدیهم. المدرب �حرص على تطو�ر مهاراتهم التعلیمیة 

، جمعت بین الفن والثقافة والابداع ثلاثین مبادرة خلاقة اكثر منكذلك حصد المشروع 
تمحورت حول والتكنولوجیا الحدیثة: هناك من عمل على برمجة الرو�وهات لتأد�ة مسرحیة 

مدرّس آخر استغل المواهب الغنائیة لدى تلامیذه وعمل على تألیف  .الد�مقراطیة والمواطن
أغنیة عن حقوق الطفل. هناك مدرّسة جعلت تلامذتها یتواصلون مع تلامذة �اكستانیین لتبادل 

 المعرفة. �ما شهد الحفل الختامي العدید من المبادرات الأخرى التي أبهرت الجمیع.
نجعل التلامیذ �عا�شون الواقع  اذ استطاعنا ان كانت النتیجة ا�ضا" ذات اهمیة فائقة

العدید من التلامیذ لا یزالون في سجن بیئتهم التي تفرض علیهم شعارات و�كتشفون الآخر. 
ومبادئ خاصة وهو�ة معینة. استطعنا من خلال المشروع ان نعرفهم على أخیهم المواطن 

 وعلى زملائهم وشر�ائهم في الحقوق والواجبات. 



 طر�یه ماري بیل   ١٨

المتجزرة في العقول والقلوب. و�ما ان "التعلیم في حار�نا فكرة الاختلاف ن قد بذلك نكو 
الصغر �النقش في الحجر"، استطعنا التأثیر في هؤلاء الأطفال الذین اعتادوا شعارات التفر�ق 

والمناطقیة والجندر�ة. �انت المقابلات المصورة مع التلامیذ، قبل و�عد تنفیذ المشروع،  الفئو�ة
 یل على الانجاز الكبیر الذي حققناه على صعید الوعي الاجتماعي وتقبل الآخر.خیر دل

 
٢ 

 التحد�ات التي واجهناها
 

 ،حتى على أبناء جیلنا ،كان التحدي الأكبر �یفیة شرح المبادئ الغیر ملموسة والصعبة
 �طر�قة سهلة، مبسطة، وواضحة للأطفال.

اختبار التلامیذ لضمان اكتسابهم مبادئ التحدي الثاني الذي واجهناه �كمن في طر�قة 
المواطنیة والحقوق وللتحقق من قدرتهم على تطبیقها ومشار�تها مع الأهل والأصحاب والجیران 
والمجتمع. �ان التحدي اذا" ان تكون مبادرتهم صحیحة وموجهة من قبل اساتذتهم الذین در�وا 

 اولا" وفي العمل المیداني ثانیا". لیجعلوا من هؤلاء الصغار مواطنین في الصمیم والمضمون 
*** 

مع انتهاء المشروع، تبدأ مرحلة دقیقة في حیاة هؤلاء الطلاب الصغار، اذ تطلق صفارة 
تحدّ جدي ومصیري ألا وهو رفض التعالیم والخطا�ات المنافیة لحقوق الانسان والطفل، 

قراطیة وحكم القانون. والوقوف بوجه التعصب والتطرف، خاصة �ل ما یتناقض مع مبادئ الد�م
أم الأمل الأكبر أن نعول على طاقة ومثابرة المدرسین الشباب في البحث عن افق جدیدة 

الى حین اعتماد الانسانیة  یزرعون فیها تعالیم تثمر اجیالا" متمردة.  و�بقى هذا النضال مستمر
 وقد تطول المغامرة. ...كهو�ة



19 

٦ 
 التر�یة على المواطنیة وحقوق الانسان

 ر�یع قیس 
 محام، أستاذ جامعي، منسق البرامج في المؤسسة اللبنانیة للسلم الأهلي الدائم

 
 
 
 

 :نفذت المؤسسة اللبنانیة للسلم الأهلي الدائم وجمعیة التعلیم لأجل لبنان برنامجاً �عنوان
"تنمیة القیم الد�مقراطیة لدى الشباب الرائدین". بني هذا البرنامج على سلسلة متكاملة من 

 النشاطات المترا�طة والمتلاحقة. 
ومدرّسة للعمل في مجموعة من المدارس  ابدأ البرنامج �أختیار أر�عة وثلاثین مدّرسً 

المدارس المنتقاة للعمل معها  الموزعة على مختلف المناطق اللبنانیة، ثم وقّعت مذ�رة تفاهم مع
لا صفیة لطلاب المدرسة المعنیة، �الإضافة الى ذلك تم الاستحصال  دروسعلى اقامة وتنفیذ 

 الى أذن من وزارة التر�یة والتعلیم العالي لإقامة النشاطات اللاصفیة في المدارس الرسمیة.
حو أر�عة أ�ام في جامعة �عدها قام البرنامج بتدر�ب مكثف للأساتذة الأر�عة وثلاثین لن

سیدة اللو�زة على أسس التعلیم على مفاهیم ومبادىء المواطنیة وحقوق الإنسان والد�مقراطیة 
 والتماسك الاجتماعي.

ن بنقل هذه المفاهیم الى الطلاب في و أستناداً على هذا التدر�ب، قام الاساتذة المشار�
صفیة مستخدمین أدوات ونشاطات لان یدرسون فیها من خلال نشاطات مختلف المدارس الذی

 تفاعلیة تدر�وا علیها مسبقاً.
استمرت الدروس والنشاطات اللاصفیة لنحو ثلاثة أشهر، �عدها قام الطلاب والاساتذة 

مبادرة  ومشروع صغیر في المدارس والبلدات اللبنانیة المختلفة، وقد �ان  ٢٨بتنفیذ أكثر من 
وأثر مهم على المدارس والبلدات والأهل وأ�ضاً الطلاب لهذة المبادرات والانشطة وقعٌ �بیر 

 أنفسهم.
*** 



 ر�یع قیس   ٢٠

أقیم في قصر الأونسكو في بیروت حفل شارك فیه مئات الطلاب  ٢٠١٦آ�ار  ٢٠في 
والاساتذة ومدراء المدراس والأهل وممثل وز�ر التر�یة وممثلو مبادرة الشراكة الشرق أوسطیة 

 فذوها في مدارسهم و�لداتهم.حیث قام الطلاب �عرض مبادراتهم التي ن
�ختتم البرنامج اعماله �أصدار �تاب یوثّق فیه جمیع الاعمال والنشاطات التي نفذت 

 من خلال البرنامج وذلك من أجل مشار�ة الأخر�ن �الخبرات المستقاة والدروس المستفادة.
*** 

 البرنامج، هذا من ناحیة النشاطات، اما من ناحیة المفاهیم والعبر المستقاة من هذا
فإن اشكالیة ومضمون التر�یة على الشأن العام والمواطنیة وحقوق الإنسان �مكن ان تستنتج 
من خلال معالجة ثلاث نقاط:  ما هي المواطنیة؟ ما هي المصلحة العامة؟ ما العمل في 

 المجال التر�وي؟ 
 
١ 

 ؟ما هي المواطنیة
 

) والوطنیة nationalitéتتمیّز المواطنیة عن مسائل أخرى �الجنسیة (
)patriotisme وهي �التالي مسألة سلو�یة تعني �ل انسان �عیش في مجتمع مُنظم. المواطن ،(

citoyen / citizen خلافًا للتا�ع أو الرعا�ا ،sujet ،حمل جزءًا من السلطة. المواطن تالیًا� ،
ي الدستور عبارة: من خلال انتخا�ات حرة ونز�هة، هو مصدر السلطة. بهذا المعنى ترد ف

انا معني، أنا مشارك، أنا "الشعب مصدر السلطات". و�مكن ا�جاز المواطنیة بثلاثة عبارات: 
 مسؤول.

 … : اطلاع على قضا�ا الشأن العام، التزام، مبادرة فرد�ة وجماعیةمعني. انا ١          
المستو�ین الوطني : مساهمة في الاعباء العامة (ضرائب ورسوم) على مشارك. انا ٢ 

والمحلي ( وهذا تنشأ علاقة تعاقد�ة مبنیة على حقوق وواجبات)، روا�ط وجمعیات طوعیة 
واحزاب ونقا�ات، حر�ة هذه التنظیمات، استقلالیتها عن الجهاز الحكومي، تفاعل من خلال 

 …مختلف وسائل التواصل، وتعبیر عن الرأي
 …ا على المصلحة العامة: مطالبة ومراقبة ومحاسبة حرصً مسؤول. انا ٣ 
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مقولة المواطنیة وتعارضها المطلق مع الانتماء الى طوائف أو جماعات ثقافیة هي 
ایدیولوجیة الطا�ع وغیر استنتاجیة، اذ تعني هذه المقولة عملیًا استحالة السلوك المواطني 

 وأتنیة وثقافیة. �النسبة لما �قل عن نصف سكّان العالم الیوم الذین �عیشون تعدد�ة دینیة وعرقیة
 تعمیق المفهومالحاجة الى تبسیط مفهوم الثقافة المدنیة �ما یؤدي بنفس الوقت الى 

مع الدوغماتیة والأدلجة (من ایدیولوجیا)  –�صفتها تر�یة  –وتأصیله. تتناقض التر�یة المدنیة 
 واطنیة. والشعارات التي لا تلتصق بتجر�ة الناس وحاجاتهم. انها تر�یة على الممارسة الم

 ,citéفي الاشتقاق في اللغات الأجنبیة (مواطنیة مترادفة مع  مدنیةعبارة 
citoyenneté, civique غني التفسیر اللغوي تحدید المواطنیة و�عطیها معناها العملي في� .(

، الوطن هو المنزل ومكان الإقامة، لسان العربالممارسة، �عیدًا عن تلوث المفهوم. �حسب 
نسان فیه أو لا. المواطن مَن واطنه، أي عا�شه وشار�ه في الوطن. وزن فاعل سواء وُلد الإ

وتالیًا مشار�ة في العیش معًا، ُ�فید المشار�ة. هكذا تكون المواطنیة �معناها اللغوي الأصلي 
معنى اجتماعیًا للوطن في مسؤولیات هذا العیش. �عطي اشتقاق المواطنیة من المواطنة 

بها وحسب. �قول الرئیس حسین الحسیني: "الوطن لیس مجرد أرض  قیتجاوز الأرض والتعلّ 
 بل علاقات في ما بیننا".

المعنى الأصلي للمواطنیة �اللغة العر�یة ُ�عیدنا الى أصل المفهوم في الأدبیات 
المدینة بناء حقوقي . (cité)مُشتقة من مدینة  (citoyenneté)المقارنة. عبارة مواطنیة 

، تر�طهم علاقات (sujet)، خلافًا للتا�عین (citoyens). المواطنون وقیةللمكان ومشار�ة حق
تعاقد�ة قائمة على حقوق وواجبات، حیث الحكّام یتولون ادارة المصلحة العامة والمواطنون 
ُ�شار�ون في الشأن العام و�حاسبون و�راقبون. في المواطنیة سیاسة وهذه قمة وجود الإنسان، 

 أن العام.لأنها المشار�ة في الش
 

٢ 
 ؟composantes / componentsما هي مكونات المواطنیة 

 
 تتطلب ترجمة المواطنیة الى برامج وأعمال ثقافیة وتر�و�ة تحدد مُكوناتها.

التحدید الأولي للوطن في اللغة العر�یة �مكان للإقامة، فیه �ثیر من الغنى وهو 
علاقة �المكان، وعلاقة �الأشخاص القاطنین �سمح بتحدید ثلاثة مكونات للتر�یة المواطنیة: 



 ر�یع قیس   ٢٢

ترعى المكان وتدیر  التيوعلاقة �السلطة مع �ل ما في ذلك من �عد زمني،  في هذا المكان
 الشأن العام. هذه المكونات تتفرّع الى أجزاء.

 
٣ 

 ما هي أولو�ات التر�یة المواطنیة في مجتمع متعدد الأد�ان والمذاهب 
 وفي لبنان �شكل خاص؟

 
أبرز الأولو�ات، استنادًا الى خبرات مقارنة والى دراسات میدانیة لبنانیة في علم 
الاجتماع التر�وي وعلم النفس السیاسي وعلم النفس التار�خي، واستنادًا الى خبرات سنوات 

 ، هي ستة:  ١٩٩٠-١٩٧٥الحروب في لبنان في 
عیة والاستزلام : یؤدي سلوك التبculture d’autonomieثقافة الاستقلالیة آ. 

في المجتمعات المتعددة البنیة والى  pillarizationالى الانجراف في الاستقطاب الطائفي 
 الانجراف في التعبئة النزاعیة.

: یواجه مفهوم القانون عوائق culture de légalitéب. ثقافة القاعدة الحقوقیة 
 في المجتمع اللبناني.

 espace publicرك ج. ثقافة المجال العام الجامع والمشت
transcommunautaire "لا یوفر استمرار الغوص في "الطائفیة  :communautaire/ 

confessionnel  أي نتیجة عملیًا في سبیل السلوك المواطني. تقضي المنهجیة الاستنتاجیة
والتر�و�ة البحث والتر�یة حول المعرفة المتبادلة، �خاصة للجیل الجدید، دون منمطات وصور 

مع تحدید  transcommunautaireشوهة، وأ�ضًا التر�یز على الشؤون العابرة للطوائف مُ 
 مؤشراتها ومكوناتها.

: الایدیولوجیات وسجال citoyenneté pragmatiqueد. المواطنیة البراغماتیة  
الهو�ات هي غالبًا نزاعیة في حین ان المصالح الیومیة المشروعة هي عنصر جامع، �خاصة 

الذي ُ�شكّل وحدة اقتصاد�ة صلبة لم تتمكن المتار�س والمعابر من انفصامها. الحاجة في لبنان 
 ان تنتقل صلا�ة النسیج الاجتماعي الحيّ الى المجال العام.
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: Mémoire collective et partagée هـ. الذاكرة الجماعیة المشتر�ة 
ة مبادئ، مع شرط التقیّد ُ�ستخلص من برامج "التار�خ" التي وضعتها اللجنة التأسیسیة خمس

 الدائم �الطا�ع العلمي لعلم التار�خ وتالیًا دون توجیه أو "أدلجة":
 
 في جغرافیته الحالیة المذ�ورة في الدستور اللبناني. تار�خ �ل لبنانآ. تعلیم  
وحقوق الانسان حیث ان التار�خ هو في جوهره  الحر�اتب. التر�یز على تار�خ  

 جدلیة تفاعل بین السلطة والمجتمع.
في حساب الكلفة والمنافع.  محاسبيج. وصف النزاعات في أسبابها ومن منطلق  

 .historiens comptablesالحاجة تالیًا الى مؤرخین محاسبین 
جتماعیة والاقتصاد�ة في الجوانب الا لتار�خ اللبنانییند. شمولیة تار�خ لبنان  

 والثقافیة.
التي هي نمط في  المواثیقهـ. بناء ذاكرة جماعیة  رادعة من خلال الخبرات في  

 cultureالبناء القومي في علم التار�خ المقارن والعلم الدستوري المقارن. تُرسخ ثقافة المواثیق 
des pactes  الحذرprudence  الخارجیة.-في العلاقات الداخلیة 

 
٤ 

 ما هو موقع الأد�ان في التر�یة المواطنیة؟
 

الحاجة الى تأصیل البحث، استنادًا الى دراسات تطبیقیة مقارنة تجاه ظواهر تفاقم 
استغلال الدین في النزاعات وتحوّل أد�ان الى ایدیولوجیات. الحاجة الى التمییز بین ثلاثة 

 مستو�ات:
 .ا�مانیةمسألة  الإ�مان:مستوى  
 .حقوقیةمسألة  المجال العام:مستوى الدین في  
 .سیاسیةالدین في التنافس السیاسي : مسألة  استغلالمستوى  
وجوهرها حر�ة الضمیر والتساؤل التر�یة الدینیة ُ�ستنتج مِن ذلك ضرورة التمییز بین  

والمعتقدات  الا�ماني واستكشاف معنى الحیاة...، والتعلیم الدیني الذي هو تحدیدًا نقل الشعائر
 لدین محدّد.



 ر�یع قیس   ٢٤

٥ 
 ما هي المصلحة العامة؟

 
 تم التمییز بین ثلاثة مكونات في مفهوم المصلحة العامة: 

 التي هي محددة في قوانین. الملكیة العامة - 
الذي هو ثمرة واردات الضرائب والرسوم ومساهمات الافراد والجماعات،  المال العام - 

 جیال.و�ذلك الرأسمال المتراكم عبر الا
 التي هي مجال نقاش عام في سبیل بلورة سیاسات عامة. القضا�ا المشتر�ة - 
ان المصلحة العامة لیست مصلحة اكثر�ة، ولا مصلحة اقلیة، ولا مصلحة الجمیع.  

انها المصلحة التي تحافظ على وحدة واستقرار وازدهار المجتمع الذي تنتمي الیه وتحقق 
اطنون. �ل عمل للمصلحة العامة فیه درجة من التضحیة الاهداف التي �صبو الیها المو 

�مصالح آنیة لافراد وجماعات، والمصلحة العامة نفسها تقضي �ان تنعكس هذه التضحیة 
 ا�جاً�ا على المجتمع، والارجح على جمیع افراده اذا وفرت الوحدة والاستقرار والازدهار.

ر�وي من خلال مندو�ي الصف؟ ما هي تالیًا تطبیقات الشأن العام في المجال الت 
اعطي مثال على ذلك: "اذا وفر المعلم للتلامذة درسًا �كفاءة عالیة واستوعب التلامذة الدرس 
ونجحوا في التقییم، ولكن لدى خروجهم من الصف فالطاولات مبعثرة والكراسي في غیر مكانها 

 وارض الصف وسخة... فماذا تعلموا؟"
 
٦ 

 ي؟ما العمل في المجال التر�و 
 مكونات التر�یة على الشأن العام في المجال الدراسي حسب التصنیف التالي:

 
 المجال العام الجغرافي المشترك في المدرسة -اولاً 

 . الطاولات والكراسي والتجهیزات والاثاث عامة.١ 
 . النظافة العامة.٢ 
 . ترتیب المكان وتنظیمه.٣ 
 . السلامة العامة في �ل ارجاء المدرسة.٤ 
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 . الصیانة.٥ 
 . التراث المدرسي والذاكرة وحفظهما وابرازهما.٦ 
 . ترشید استعمال القرطاسیة والضرورات الیومیة.٧ 
 

 النظام العام: القواعد الناظمة في سبیل: -ثانیًا
 العیش معًا. 
 المعالجة السلمیة للنزاعات. 
 نوعیة حیاة افضل. 
 
 ت نفوذ.. ممارسة السلطة حسب قواعد ولیس حسب علاقا٨ 
 . قواعد للنجاح والترفیع والرسوب.٩ 
 . الاعتماد على مرجعیة حقوقیة، معروفة ومعلنة، في التقر�ر ومعالجة الخلافات.١٠ 
 . الاصغاء في الصف للصالح العام.١١ 
 

 بنیة العلاقات التر�و�ة -ثالثًا
 . تعاون وتنافس في اطار قواعد.١٢ 

مسؤولیة الادارة و�رامج اخرى تكون ثمرة مشورة بین . برامج مشتر�ة استنادًا الى ١٣
 المعلمین و�ین التلامذة.

 . مدى مساعدة التلامذة لبعضهم ومساعدة حالات الظلم.١٤ 
 . دعم الادارة الرشیدة من قبل المعلمین والتلامذة.١٥ 

. البیئة النفسیة في المدرسة: عدالة ومساواة وعدم تمییز وجو من الثقة وتحفیز ١٦
 درات.الق

 . قیم الصلة الاجتماعیة من خلال طبیعة العلاقات.١٧ 
 . قیم الصلة الاجتماعیة من خلال مضمون التعلیم، �خاصة تعلیم تار�خ لبنان.١٨ 
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١ 
 ومضمونها لبنانیًادولنة المواطنیة 

 *انطوان مسرّه
 

 
 

تمخضت عن التحولات �عد الحرب العالمیة الاولى وفي المنطقة العر�یة �شكل خاص 
دول سلطو�ة هي الیوم في طور التفكك والانهیار. وسعت دول عر�یة، تحت شعار الاندماج 

ر�ي الاجتماعي وتحقیق العصرنة، الى القضاء على العدید من التنظیمات النا�عة من التراث الع
جمیع حقق المشار�ة والمساواة وحما�ة الحر�ات الدینیة والحقوق الثقافیة لوالاسلامي والتي تُ 

مكونات المجتمع. الى جانب ذلك تنامت المطالبة �الانتقال من الرعا�ة الى المواطنیة في 
 المساواة والمشار�ة. 

تسعى مجتمعات عر�یة الیوم الى التخلص من الدولة السلطو�ة و�برز الشارع العر�ي، 
 الذي �ان في السابق مغیبًا، �واقع یتوجب على اي سلطة التعامل معه. 

في مجتمعات غر�یة حیث تبدو الد�مقراطیات راسخة تتنامى الفردانیة وحقوق الفرد 
تي الد�مقراطیة هما الدولة الراعیة للشأن على حساب الصلة الاجتماعیة، في حین ان قاعد

 .citizen powerالعام والمواطن الواعي والواثق �قدرته 
�عة ماذا فعل العرب �عد العهود التي سُمیت تحررًا بتراثهم الدستوري طیلة أكثر من ار 

دون السعي الى عصرنة هذه التنظیمات. بقرون؟ تخلوا �المطلق عن �عض تنظیمات الماضي 
ر�ي دون استیعاب موجباته. انه مأزق �عض الفكر العبواعتمدوا سیاقات ایدیولوجیة في التحدیث 

الصهیونیة في الموضوع الذي یُهمنا هي التي القومیة و�عض الفكر التوحیدي العر�ي. ان 
دینیة  فجارً�ا في التلازم بین هو�ةأدخلت على المنطقة العر�یة والشرق الأوسط عامة مفهومًا ان

 ومساحة جغرافیة. یُناقض التراث الدستوري العر�ي هذا المنحى.
                                                           

 عضو المجلس الدستوري. * 
 یوسف.رئیس كرسي الیونسكو لدراسة الادیان المقارنة والوساطة والحوار، جامعة القدیس 

ومؤسسة  PNUDعضو مؤسس للمؤسسة اللبنانیة للسلم الأھلي الدائم (جائزة برنامج الأمم المتحدة الانمائي 
 ).۱۹۹۷جوزف ولور مغیزل "للسلم الأھلي وحقوق الانسان"، 

عضو لجنتي "التربیة المدنیة" و"التاریخ" في خطة النھوض التربوي، المركز التربوي للبحوث والانماء، 
۱۹۹٦-۲۰۰۲. 

 .۲۰۰۷جائزة الرئیس الیاس ھراوي: لبنان المیثاق، 
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نعرض هذه القضا�ا لانه مع انهیار الحدود، �فعل عولمة وسائل التواصل وحر�ة 
انتقال الأشخاص والسكّان، تُطرح �صورة مُتزایدة مشكلة حما�ة حقوق المواطن الدینیة والثقافیة 

الصعیدین الجغرافي والشخصي. �قتضي، �النسبة للمجتمعات المتنوعة البنیة، البحث في على 
كیفیة احترام حقوق الانسان فلا تكون الوحدة حصیلة هندسة شعوب جراحیة في تهجیر أو 

 ا�ادة أو تطهیر اثني او اندماج قسري.
الأمة فانها –لدولةان اشكالیة ر�ط الهو�ة �الجغرافیا وان تبدو طبیعیة في ایدیولوجیة ا

قد تكون انتحار�ة ودمو�ة، �خاصة في زمن التواصل ضمن مجالات مُتحر�ة ماد�ة ورمز�ة 
 وحیث �ل الجماعات الوطنیة هي غالبًا غیر مُتمر�زة في مجال جغرافي مُحدد.

منذ الخمسینیات من القرن الماضي، ألغت سلطات عر�یة الحق الممنوح للطوائف  
خاصة، اما عن طر�ق تأمیم التعلیم، و�ما عن طر�ق مراقبته �صورة في انشاء مدارسها ال

مباشرة. لم یُؤد ذلك الى اندماج ثقافي أكبر. و�ذلك ألغي تدر�جیًا التمثیل النسبي المضمون 
في المجالس السیاسیة والادارات العامة. اما في ما یتعلق بنظام الأحوال الشخصیة، فإنه لا 

ة الاسلامیة، �استثناء حالة لبنان حیث لا تحظى أ�ة طائفة �أي یتمتع �المساواة مع الشر�ع
تفوق على طائفة أخرى في ما �ختص بنظام الأحوال الشخصیة الخاص بها في حال التنازع 

 بین القوانین، الأمر الذي شجّع على تراجع التحایل على القانون.
نتداب الفرنسي لتطبیق أوجد النظام اللبناني، من حیث المبدأ، وسیلة عملیة خلال الا 

آذار  ١٣ل.ر. في  ٦٠نفتحة أو غیر مغلقة عندما لحظ، �موجب القرار فدرالیة شخصیة مُ 
، انشاء طائفة الحق العام التي لا تعرف التشر�عات العثمانیة وجودها. فالذین لا ینتمون ١٩٣٦

ا �سبب زواج الى طائفة، أو الذي یرغبون في التخلي عن انتمائهم الأصلي �الولادة، غالبً 
 مختلط، ُ�مكنهم الانضمام الى مجموعة الحق العام التي هي طائفة غیر مذهبیة.

على حساب حقوق الفرد وعلى  الجماعةفي المجتمعات العر�یة ما زال �طغى ادراك  
دون استثناء. اما المجتمعات الغر�یة التي عرفت بحساب دور الدولة �جسر �عبر منه الجمیع 

على حساب  الفردانیةي مسارها الد�مقراطي فانها تعاني غالبًا من طغیان تطورًا ملموسًا ف
المصلحة العامة المشتر�ة مما یؤثر سلبًا ومستقبلاً على قدرة الدولة الد�مقراطیة في الادارة 

 الرشیدة للخیر العام.
یبدو لنا تالیًا من التطورات العالمیة الیوم ان مفهوم المواطنیة وممارستها �حاجة  
لى مز�د من التصو�ب والتر�یز والتأصیل حرصًا على حقوق المواطن وعلى صیانة علاقته ا
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 en (suspensus)�الدولة الناظمة للحیاة المشتر�ة. هذه العلاقة هي الیوم معلقة 

suspens ،نعني �معلقة انها علاقة مضطر�ة، مُضعضعة، مُترددة، حائرة، مُتخبطة .
 .١یثةغامضة. هذا ما تبینه مؤلفات حد

ما هي المواطنیة؟ ما هي مكوناتها؟ ما هي شروط ممارستها؟ ما هي خصائصها  
؟ استنفذت نسبیًا الاجا�ات على هذه الأسئلة او تحددت �لبنان في المجتمعات المتعددة البنیة

 .٢اطرها البحثیة والتطبیقیة
 وفي وعر�یًا،المطروح �حدة من خلال التطورات منذ الحرب العالمیة الاولى، عالمیًا  

هو العلاقة بین المواطن والدولة. التار�خ جدلیة علاقة بین المجتمع  لبنان �شكل خاص،
 والدولة. �مكن في هذا السیاق التمییز بین ثلاث مراحل تار�خیة في هذه الجدلیة:

�مصدر للشرعیة ولیس  citoyen: بروز المواطن مواجهة سلطة الدولة الطاغیة. ١ 
الطاغیة او المطلقة أو الجماعة  الدولة ارس مواطنیته في مواجهة سلطةم�ُ  sujetتا�عًا 

 .٣ولغا�ة منتصف القرن العشر�ن) ١٩١٤الطاغیة (
م : مع التطور الد�مقراطي وتعمی. تنامي حقوق الفرد تجاه الدولة الد�مقراطیة٢ 

في  اكه لحقوقهالشرعات الدولیة لحقوق الانسان والاجتهادات الدستور�ة تنامي حقوق الفرد وادر 
ام، داخلیًا علاقة شبه متوازنة تجاه الدولة الد�مقراطیة التي تتمتع �القدرة على التدخل للصالح الع

ي ودولیًا، وتحظى �الدعم لقراراتها �فضل جیل من المواطنین عانوا و�لات الحروب وساهموا ف
رن امة (منذ منتصف القالالتزام والدفاع عن الحر�ات وحقوق الانسان والمبادئ الد�مقراطیة ع

 العشر�ن ولغا�ة الیوم).
: مع العولمة و�روز منظمات عابرة للحدود تنامي الفردانیة تجاه ضعف الدولة. ٣ 

وامتداد اقتصاد السوق الذي �ستهدف الفرد �مستهلك و�روز جیل جدید لم �عش حر�ین عالمیتین 
السا�قة تمتد الفردانیة  شارك مباشرة في مكتسبات النضال الد�مقراطي للأجیالولم �ُ 

individualisme  في مجتمعات غر�یة، وتمتد في المجتمعات العر�یة حالات من التذمر

                                                           
1. Collectif, L’individu contemporain (Regards sociologiques), Paris, Editions 
Sciences humaines, 2014, 250 p. 
Dominique Schnapper, L’esprit démocratique des lois, Paris, Gallimard, 2014, 322 p. 
2. A. Messarra, La culture citoyenne dans une société multicommunautaire (Le Liban en 
perspective comparée), Beyrouth, Librairie Orientale, Publication de Gladic, 2013, 560 p. + 
bibliographie. 

 . یراجع كتاب:۳
Raymond Aron, L’homme contre les tyrans, Paris 1944. 
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والتشكي، �ما �ساهم، عالمیًا وعر�یًا، في اضعاف سیاق بناء الدولة الد�مقراطیة القادرة على 
هارت أنظمة عر�یة ادارة الشأن العام في أوضاع أكثر صعو�ة مما �انت علیه سا�قًا. وعندما ان

تجاه دولة عر�یة  mentalité contestataire سلطو�ة تنامت ظواهر التذمر والتشكي
مواطنیة فاعلة وداعمة سلطو�ة انهارت وتجاه دولة د�مقراطیة �حلم بها الناس، بینما المطلوب 

 .٤في بناء الدولة الد�مقراطیة القادرة
 

١ 
 المجتمعات العر�یةتار�خیة المواطنیة في الفكر والتار�خ في 

  
لمؤرخین لم تستأثر تار�خیة مفهوم المواطنیة، فكرًا وتطورًا تار�خیًا وممارسة، �اهتمام ا 

 �الرغم من ان التار�خ هو أساسًا جدلیة علاقة بین المجتمع والسلطة. من المفترض ان تبرز
 هذه الجدلیة.  historiographieكل �تا�ة رصینة للتار�خ 

رة الجدلیة بوضوح في �تا�ة تار�خ البلدان الغر�یة، و�خاصة منذ الثو  لماذا تبرز هذه 
مة الفرنسیة، وتُطمس غالبًا في �تا�ة تار�خ المجتمعات العر�یة؟ �عود السبب الى ارادة أنظ

سلطو�ة عر�یة في طمس تحرك الناس والمجتمع والتر�یز على التار�خ الدبلوماسي وتار�خ 
مة ر�خ مدرسیة في لبنان، عندما �حصل تحرك من المجتمع في مقاو الحكّام. وغالبًا، في �تب تا

، ما �عني ان !السلطة �كتب المؤرخ عن الشخص أو الجماعة المعارضة: "وطمع في السلطة"
 تطفلون على السلطة ولیسوا مصدر السلطة وشرعیتها.للسلطة أر�ابها واختصاصییها والناس مُ 
عات ة الى اعادة قراءة التار�خ العر�ي وتار�خ المجتمالحاجة تالیًا في عهد التحولات العر�ی

سفي العر�یة من منطلق الناس وجدلیة العلاقة بین المجتمع والسلطة واعادة قراءة التراث الفل
 والأدبي العر�ي من منطلق القیم الانسانیة والدفاع عن الحقوق والحر�ات. 

                                                           
 حول تراجع شرعیة الدولة ودعم الشرعیة:.  ٤

Bruce Gilley, The Right to Rule: How States Win and Lose Legitimacy, New York, Columbia 
University Press, 2009.  
Bruce Gilley, “The Determinants, of State Legitimacy: Results for 72 countries,” International 
Political Science Review 27, Jannuary 2006, 47-71. 
Pippa Norris, Democratic Deficit: Critical Citizens Revisited, New York, Cambridge 
University Press, 2011.  
Russell J. Dalton, Democratic Challenges, Democratic Choices: The Erosion of Political 
Support in Advanced Industrial Democracies, Oxford, Oxford University Press, 2004. 
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رس وجامعات عر�یة، ما زال �سیطر على الأدب العر�ي، �ما هو مُلقن في مدا 
ضة الفحولة والبداوة والمد�ح والهجاء والرثاء... ولیس قیم الحر�ة والد�مقراطیة. عصر النه

�شكل خاص مليء بنصوص لا ترد في أي �تاب نصوص أو �تاب أدب. في عصر النهضة 
) موضوع ١٨٧٣-١٨٣٦نصوص من عبد الرحمان عزام. و�طرح فرنسیس فتح الله المراش (

ام. و�طرح نوفل طرابلسي وایوب تابت ورفاعة الطهطاوي ومي ز�اده  موضوع الصالح الع
 حقوق الانسان.

الى مباشرة قراءة أخرى  ٥سعینا في قسم من برنامج "مرصد الد�مقراطیة في لبنان" 
لتار�خ الحضارة العر�یة فنقّب الد�تور فكتور الكك عن نصوص عدیدة منها للشیخ مصطفى 

 حول الحر�ة. �قول الغلاییني:  )١٩٤٤-١٨٨٥الغلاییني (
 
مستعد  "الحر�ة الصحیحة هي التي ینالها الشعب �قوته: نالت الأمة العثمانیة حر�تها وأكثر البلاد غیر 

لا تلبث لذلك، فإن لم نبذل الجهد لترقیة الأقوام الذین لم �فهموا الى الآن معنى الحر�ة والاستقلال الشخصي، ف
 الى أخلاق هذه الأقوام(...) الحر�ة الصحیحة هي التي ینالها الشعب �قوته دون الحكومة ان تتسفل وتتدنى 

لتي مساعدة خارجة عنه (...) أما الحر�ة التي تنال بواسطة الجیش فإنها تنتزع بواسطته (...) و�ذا الحر�ة ا
الحقیقیة  (...) فالثورةتمنحها الحكومة دون ثورة من الشعب، فإنها تنتزع متى مات أو سقط السلطان المانح الحر�ة 

 لیست ثورة الجیش لطلب الحر�ة ولا ثورة خارجه لطلب حر�ة أمة، وانما هي ثورة الأمة (...)".
 
 ): ١٩٣٢-١٨٦٨في شعر �عنوان "جیل جدید" �كتب احمد شوقي ( 
  
 ارأیت جیلاً غیر جیلك �الجبابر لا یدین 
 ورأیت محكومین قد نصبوا وردوا الحاكمین (...) 
 رأیت مشا�خًا أو فتیة لك ساجدین فإذا 
 لاق الزمان تجدهم عن ر�به متخلّفین 
 هم في الأواخر مولدًا وعقولهم في الأولین!" 
 
 ) �عنوان "ملك غیر مسؤول":١٩٣٦-١٨٦٣ورد من �تا�ات جمیل صدقي الزهاوي ( 
 
 �حمّله من جوره ما �حمّلُ   لقد عبثت �الشعب أطماع ظالم 
 الى ملك عن فعله لیس �سأل!  ر نفسهمفیا و�ح قوم فوضوا ام 

                                                           
، مؤسسة جوزف ولور مغیزل بالتعاون مع الاتحاد مرصد الدیمقراطیة في لبنان. انطوان مسرّه (اشراف)،  ٥

 ص. ۷٦۸، ۲۰۰۰الاوروبي، بیروت، المكتبة الشرقیة، 
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 و�قول جمیل صدقي الزهاوي تحت عنوان: "ارادة شخص واحد": 
 
 نائبات الزمان غیر نیام  نحن في غفلة نیام وعنا 
 نبیح المحظور للحكام  نحن في دولة تدار�ها الله 
 لا �جوز الإصلاح حد الكلام  وعدها �الصلاح جم ولكن 
 واحد ان نعیش �الأنعام  صنحن قوم قضت إرادة شخ 

 
 ) �عنوان "اطلقوا الناس":١٩٤٥-١٨٧٧ونعود الى �تا�ات معروف الرصافي ( 
 
 ولا تستكین قط لوال  انما نحن امة تدرا الضیم 
 عنصرا من أواخر واوال  امة سادت الأنام وطابت  
 فقذفناه سافلا من عال  فإذا ما علا الغشوم نهضنا 
 لذوي الجور لا من الصلصال  خلقنانحن من شعلة الجحیم  
 �ملوك تجور في الأفعال  �ا ملوك الأنام هلا اعتبرتم 
 ٦عشتم موثقین �الأوحال  فاتر�وا الناس مطلقین والا 

 
تدور ا�حاث ومناقشات ومطالبات دائمة من المواطنین العرب الذین ُ�جمعون قولاً،  

الضعف قراطیة بدون تعر�ف مفاهیم القوة و الحاجة الى دولة د�مو�الرغم من اختلافاتهم، على 
 .لدى الدولة الد�مقراطیة ودور المواطنین في بنائها

 
٢ 

 الدولة السلطو�ة في اللاوعي والذاكرة التار�خیة
 
الصورة في اللاوعي العر�ي عامة عن الدولة هي الصورة السائدة في المنطقة حیث  

�طغى منطق القوة: منطق القوة الاسرائیلي الذي هو في اساس البناء الصهیوني تحت ستار 
رفع الظلم عن یهود�ة مضطهدة، ومنطق القوة في مجتمعات عر�یة لا تندرج في قُمة سلم 

                                                           
، المرجع المذكور: "قراءة أخرى للحضارة ي لبنانمرصد الدیمقراطیة ف. نقلاً عن فكتور الكك، في كتاب:  ٦

 .۷۱۰-٦۷۷العربیة: الدفاع عن الحریات وحقوق الانسان"، ص 
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 transitionالدولیة او هي في حالة تحول د�مقراطي الد�مقراطیة حسب المعاییر 

démocratique. 
الدولة في طبیعتها الصرف هي قوة قمع حیث ان صفتها الاساسیة احتكار القوة  

حیث  droitالمنظمة. ما �جعل الدولة د�مقراطیة خضوع قوتها الى القانون او �الاحرى الحق 
والتي ینتظرها الناس  in seالدولة القو�ة بذاتها القوة في خدمة العدل والمصلحة العامة. أما 

 كشقة مفروشة مع مفاتیحها فهي دولة قمعیة سلطو�ة او دولة استعمار�ة من صُنع الآخر�ن.
التوفیق بین ماذا تعني الدولة في الادراك من منظور علم النفس و�شكل یتم فیه  

 المواطنیة والدولة الد�مقراطیة.
حیث �انت الدولة  العر�ي و الراسخ في علم النفس التار�خيالنمط السلطوي للدولة ه 

تار�خیًا جسمًا غر�بًا مُحتلاً او مُستعمرًا او مُنتدً�ا. الدولة في الادراك النفسي التار�خي هي ما 
منذ  في لبنان . واستمرت الصورة الذهنیة هذهSublime Porteزالت �اب عال خارجي 

رار في تعلیم التار�خ �منمطات استعمار�ة �الرغم من �خاصة �سبب الاستم ١٩٤٣الاستقلال 
 السا�قة.والاحتلالیة زوال الفترات الاستعمار�ة والانتدابیة 

. تُعبّر عن ذلك حالات عدیدة الدولة في علم النفس العر�ي جسم خارجي غر�ب 
مًا من یومیة في اقوال الناس. ُ�خبر الد�تور نواف �باره انه، في ما یتعلق بلبنان، �ان قاد

طرابلس ووجد سائقًا �قود سیارته في اتجاه معاكس. قال له محذرًا: انت مخالف! اجا�ه السائق: 
! هذا القول للسائق هو مُعبّر عن علم نفس الدولة في لبنان. ما علاقة الدولة لیش في دولة

والذي  بهذا اللبناني (ولا اقول مواطن) الذي ُ�خاطر �حیاته في اتجاه معاكس على اوتوستراد
 �عتبر ان �ل الامور جائزة طالما ان الدولة �النسبة الیه هي مجرد قمع؟

تقاعد في ادارة عامة عمل �مدیر عام طیلة اكثر من تستمع احیانًا الى موظف مُ  
" و�أنه هو غر�ب عن المؤسسات الرسمیة وعن المؤسسة الرسمیة الدولةثلاثین سنة ینتقد "

 لها و�تقاضى منها مالاً عامًا.�الذات التي �ان مدیرًا عامًا 
او تستمع الى لبناني في قر�ة ینتقد الفساد في "الدولة" لان موظف بلدیته ُ�مارس  

الدولة في تصوره لیست مجموعة مؤسسات، بل سلطة الغش في عیار المیاه، ما �عني ان 
كم، ولا احاد�ة قمعیة علیا تُمارس الحكم على �ل المستو�ات فلا مجلس نواب لمراقبة الح

 !قضاء، ولا مجلس شورى، ولا تفتیش اداري، ولا محافظین...
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٣ 
 الضبابیة في المضمون 

 
تكتنف الضبابیة مفهوم الدولة. �ظهر ذلك من خلال استعمال الناس لكلمة "دولة"  

" (الدولة ما في دولةقال: "في مختلف الشؤون. في حال خالف عامل في البلد�ة انظمة البلد�ة �ُ 
دة). وفي حال تعثرت معاملة في وزارة الاشغال ولم تأخذ طر�قها الصحیح �قال: غیر موجو 

ما في ؟" (این هي الدولة؟) واذا �ان مستوى التعلیم في مدارس رسمیة سیئًا �قال: "و�ن الدولة"
 "...دولة

یدرس الطلاب في �لیات حقوق (او �احرى �لیات قانون) مبدأ فصل السلطات. لكنه  
، لذلك �ستعمل لبنانیون، �خاصة الدولة الد�مقراطیة متمایزة الوظائفلم یتأصل في الادراك ان 

في برامج متلفزة، لكل شاردة وواردة �لمة "دولة" التي یتذمرون من غیابها. �قضي المنطق 
اي في ار�ع  droits régaliensرة دولة في الشؤون المسماة ملكیة حصر استعمال عبا

 حالات: 
 
 من قبل الجیش، الامن، القضاء. القوة المنظمة. عند استعمال ١ 
 : للدولة وحدها الصلاحیة في فرض الضرائب وجبایتها.الضرائب. عند فرض ٢ 
 بین الدول. العلاقات الدبلوماسیة. في ٣ 
 . العامةالسیاسات . في بناء ٤ 
 

: مجلس النواب، الحكومة، ذ�ر المسؤول وتحدیدهفي �ل الحالات الاخرى �قتضي 
وزارة الاشغال العامة او غیرها، الامن الداخلي، موظف البلد�ة... لكن غالبًا لا یر�د البعض 
الدخول في نزاع مع اعضاء مجلس بلدیته، ولا مع النائب الفلاني، ولا مع الوز�ر الفلاني الذي 

! و�تم تنظیم برامج فیلقي التهم �الجملة ضد "الدولة" �جسم خارجي واحادي السلطةرفه... �ع
حول الشفافیة والمساءلة والمحاسبة... بدون التطرق الى الجذور النفسیة لمفهوم "الدولة" 

 المتمایزة الوظائف و�التالي المتمایزة في المسؤولیات.
ن في صلب مفهوم الدولة تنامت الضبابیة وعندما أدخل الفكر العر�ي والدستوري الدی

حول الدولة الد�مقراطیة ومعنى القاعدة الجوهر�ة في الاسلام: "لا اكراه في الدین". الشر�عة 
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للتشر�ع، ولكنها لیست مصدرًا  قیمیةالدینیة والفلسفات الكبرى والشرعات الدولیة هي مصادر 
حرة  انتخا�اتنا�ع من  مجلس نیابيعن  .  برز في التار�خ القانون الوضعي الصادراجرائیًا

كوسیلة أقل سوءًا لحما�ة الناس من التسلُّط السیاسي قضاء مستقل ونز�هة  و�صون تطبیقه 
 ومن الأد�ان أ�ضًا اذا تحولت الى سلطة �المعنى السیاسي أي امكانیة اللجوء الى الاكراه. 

تنباط بروز القانون في تكتمل نظر�ة المواطنیة في المجتمعات العر�یة �موازاة اس
التار�خ العر�ي �الذات �ضمانة تجاه التسلُّط السیاسي وتجاه الأد�ان اذا تحولت الى سلطة 

 وذلك لصالح حما�ة حقوق المواطنین والاد�ان �الذات.
 

٤ 
 الهروب من الالتزام في الدولة الد�مقراطیة

 
التي  in seالقو�ة بذاتها  كیف التوفیق بین الادراك النفسي للدولة السلطو�ة الاحاد�ة 

ینتظرها الناس دفاعًا عن سیادتهم ونوعیة حیاتهم الیومیة ومستقبلهم، و�ین التمسك الغر�زي 
�الحر�ات؟ بدلاً من التطرق الى اشكالیة الدولة الد�مقراطیة، التي هي قو�ة لیس بذاتها بل 

�احثون ومُفكرون واعلامیون ، اي بدعم المواطنین لها ومساندتهم، یلجأ légitimité�شرعیتها 
 الى مختلف اشكال الهروب من خلال ا�حاث تجر�د�ة او قانونیة شكلیة.

ومُشار�ة ومُحاسبة  citizen powerتتطلب الدولة الد�مقراطیة ثقة �القدرة المواطنیة 
ودعمًا من مُواطنین. الدولة الد�مقراطیة هي عر�ة �عجلتین: الاولى عجلة السلطة المر�ز�ة، 

 ثانیة عجلة المجتمع. لا تسیر العر�ة الد�مقراطیة الا بهاتین العجلتین.وال
أضیفت على �حوث ومناقشات حول الدولة صفتا الدولة القادرة والعادلة. لكن �یف  

تكون الدولة قادرة وعادلة في آن؟ تُدخِل هاتان الصفتان شیئًا من اوتو�یا المدینة الفاضلة 
. تُظهر التجر�ة في الحالة اللبنانیة، �خاصة في العهود despote éclairéوالمستبد العادل 

التي �عتبرها اللبنانیون في غالبیتهم مراحل تأسیسیة، �خاصة عهد الرئیس فؤاد شهاب، ان 
الدولة التي تسعى الى القوة العادلة تواجه، �الرغم من �ل ارادتها، عوائق عدیدة من "اكلة جبنة" 

وفي  .١٩٧٠ /٨/  ١٤�قوله فؤاد شهاب في بیانه الشهیر في ومن "ذهنیات سائدة". هذا ما 
خضم الحروب المتعددة الجنسیات في لبنان توجه الرئیس الیاس سر�یس الى اللبنانیین �القول: 

 "انا منكم انا لكم انا معكم." ولم یتلق جواً�ا!
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ة ُ�عاني اللبناني والعر�ي عمومًا في علم النفس العیادي من انفصام في الشخصی 
تمسك من جهة اخرى غر�زً�ا طالب من جهة بدولة قو�ة هي �طبیعتها سلطو�ة وهو مُ اذ �ُ 

. �عبّر بیار صادق عن هذا الانفصام في �ار�كاتور ورد فیه: "مش �الحر�ات لدرجة الفوضى
 ).١٢/٨/٢٠٠٦، النهارمعقول هـ البلد... لا بیطیق احتلال... ولا �حافظ على استقلال!" (

تمایزة الوظائف. في حال رفضت وزارة الاشغال معاملة احد راطیة مُ الدولة الد�مق
المواطنین، �إمكان هذا الاخیر ان ُ�قدّم دعوى امام مجلس الشورى الذي هو ا�ضًا جزء من 
الدولة. و�إمكان المواطن رفع شكوى على المدرسة الرسمیة امام التفتیش التر�وي الذي هو 

في الذهنیة   psychologie de l’Etatي علم نفس الدولة ا�ضًا جزء من الدولة. ندخل هنا ف
السائدة عن صورة الدولة �ما هي في المنطقة وفي الذاكرة الاستعمار�ة والانتدابیة والاحتلالیة 

هي د�كتاتور�ة.  in seالسا�قة، اي دولة سلطو�ة تفرض ما تر�ده �القوة. الدولة القو�ة بذاتها 
یتها اي �قبول الناس بها، وهذا عنصر "ضعف" �النسبة الدولة الد�مقراطیة قو�ة �شرع

 . كلما زاد دعم الناس للدولة �لما ازدادت قوتهاللسلطو�ین! 
كیف تكون الدولة قو�ة �شرعیتها؟ انا ا�ضًا الدولة، �ما ان المدیر العام والموظف  

طن واقترع في أ�ة ادارة رسمیة هم الدولة، لیس على طر�قة لو�س الرا�ع عشر، بل لاني موا
لم �حصل �عد جلاء الجیوش الأجنبیة عمل تر�وي ثقافي واحمل جزءًا من سلطة الدولة. 

ُ�سهم في ادخال دولة الاستقلال في عقول الناس فیدر�ون ان الدولة هي دولتهم و�كونون 
 مواطنین بناة الدولة. 

فیسارع احدهم ونتبیّن الضبابیة في مفهوم الدولة �لما ُ�طرح موضوع المجتمع المدني،  
�القول، مدعیًا الفهم والبصیرة: "المجتمع المدني لیس بدیلاً عن الدولة!" لا احد بدیل عن احد 
في المجال الد�مقراطي حیث تتعدد الوظائف وتتمایز وتنتظم. لا العین بدیل عن المعدة ولا 

 !الاذن بدیل عن الید! ما هذا الادراك لاحاد�ة الدولة وللمجتمع المدني ا�ضًا
". قد �كون حبیبتي الدولة�تاً�ا �عنوان: " ١٩٨٩كتب الشاعر محمد العبدالله اواخر  

الجواب في هذا المجال المواطنون �جعلون الدولة د�مقراطیة وقو�ة بدعمهم لها. �حتاج ذلك 
لعمل �بیر على مستوى الدولة طبعًا وعلى مستوى المجتمع. تعاني الدولة العر�یة في علاقتها 

 المواطنین من مشكلة نا�عة من ذاتها وجوارها وا�ضًا من مشكلة نفسیة مع الناس.مع 
هو الاكثر تعبیرًا  ١٩٦٩ان الجدل في لبنان حول السیادة خلال اتفاق القاهرة سنة  

عن ادراك مختلف الفئات للدولة. جرى الجدل في السیادة و�أنها مجرد د�كور اضافي للدولة، 
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لا عنصر ملازم للدولة التي تمتلك القوة المنظمة. والخطاب السیاسي في مسألة الجیش والتسلّح 
هو مؤشر آخر لمفهوم الدولة في البنیات الذهنیة. انحصرت الدراسة غالبًا على  غیر الشرعي

 نواحي شكلیة بینما البحث متعدد الاختصاصات والا�عاد. 
 

٥ 
 ةیدولنة المواطن

 
تحتاج الدولة الد�مقراطیة الى دعم الناس لها ومشار�تهم الیومیة في بنائها وصمودها،  

 ت عر�یة تعیش مخاضًا ألیمًا في حما�ة نسیجها الاجتماعي. �خاصة في عالم الیوم وفي مجتمعا
نموذجًا للدولة الضعیفة والمستضعفة تُشكل الحالة اللبنانیة، في ا�جابیاتها وسلبیاتها،  

والمعرّضة لكل الاتهامات �العجز والتي یتوجه الیها المواطنون �مطالباتهم بدون أن یوفروا 
ز، انطلاقًا من تحلیل واقعي، تضخیم مسؤولیة الدولة في . هل �جو لها الحد الأدنى من الدعم

زلزل المنطقة ولا یزال. لیس �ثیرًا  ١٩٤٨وضع اقلیمي ودولي مُتفجر؟ ان قیام اسرائیل سنة 
ان �حدث ما حدث في لبنان �عد قیام اسرائیل. اقولها لنرحم انفسنا قلیلاً. صمد لبنان لغا�ة 

تجاهلها. ار�عة توار�خ تسمح بوضع موضوع الدولة في و�عدها. هذه حقیقة علینا الا ن ١٩٧٥
 دون تبسیط: �دون تضخیم و ببلد صغیر �لبنان في اطار نسبي، 

 
اقتحمت فرقة �وموندس شارع فردان واغتالت ثلاثة  ١٩٧٣نیسان  ٩. صباح ١ 

زعماء فلسطینیین في فراشهم. استرسلت قوى سیاسیة ووسائل اعلام عندئذ في الكلام عن 
 لبنیوي للدولة اللبنانیة.العجز ا

نُفذت عملیة اسرائیلیة في قلب العاصمة التونسیة قتل فیها  ١٩٨٨نیسان  ١٦. في ٢ 
خلیل الوز�ر (ابو جهاد). اجتاحت موجة استنكار تونس، ولكن لم �خطر على �ال احد في 

 تونس وخارجها القول ان تونس بلد الدولة المستحیلة او الدولة الضعیفة. 
في حمام الشط، جنوب العاصمة التونسیة، ضر�ت طائرات  ١٩٨٥ایلول  ٢٩. في ٣ 

ضحیة فلسطینیة وتونسیة.  ١٦اسرائیلیة المقر  العام للقیادة الفلسطینیة و�ان حصیلة العملیة: 
 لم تطل موجة الاستنكار مفهوم الدولة التونسیة.
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غتالت توغلت فرقة من الموساد داخل مرفأ لیماسول وا  ١٩٨٨شباط  ١٤. في ٤ 
 ثلاثة قیادیین من فتح. لم ُ�شكك احد على اثر هذه العملیة في حظوظ الدولة القبرصیة �دولة.

 
تُبین هذه الحالات عجز اجهزة الامن اللبنانیة والتونسیة والقبرصیة، وضرورة  

استنساب الامور في ا�عادها الاقلیمیة والدولیة وعدم تقلیص ازمة الشرق الاوسط الى مسألة 
دستور او فعالیة حكومة. لا �عني الر�ط بین الاحداث وقدرة الدولة توفر علاقة سببیة تعدیل 

 بین علة ومعلول. 
تجنبًا للتطرق المباشر الى في لبنان مفاهیم وصور ذهنیة عن الدولة ماضیًا انتشرت  

تناد الجانب النفسي: دولة التسو�ة، ودولة الخطیئة الاصلیة القائمة على التوازن، ودولة الاس
الشكلي الى القانون على طر�قة مسرحیة الرحابنة، والدولة التي یُنتظر منها تذو�ب المجموعات 

 Etatفي قالب واحد، ودولة �بش المحرقة التي تحافظ علیها لسرقتها، والدولة الرصیف 

trottoir  ،المشرّعة الابواب، ودولة الحد الادنى في �عض الطروحات المسماة اصلاحیة
ودولة تعمیم نظام اهل الذمة، والدولة الاحتیاط في تر�یب آلیة حز�یة للحلول مكان الدولة 

 الرسمیة عندما تسمح بذلك الظروف او الحروب المستوردة والدولة البقرة... 
الذین �كتبون في الولا�ات المتحدة الامیر�یة، استرسل البعض واكثرهم من الباحثین 

عوا میدانیًا على ما جرى. من یُروّج وُ�نظّر دون ان �طلّ بفي تنظیر مفهوم اللادولة في لبنان 
مفهوم اللادولة في لبنان فهل نموذجه المعیاري الدولة الصهیونیة ام الدولة القمعیة؟ و�عض 

ا تغییر بنیة الدولة جذرً�ا �من یرمي الطفل مع ماء الایدیولوجیین، عازلین وانعزالیین، ارادو 
الحمام. ما هي السبل لمصالحة المواطن مع الدولة والدولة مع المواطن ورسم العلاقة بین 

 المواطن والدولة؟
 الشعبینتظر المواطن ان تعبر الدولة الیه. اللبناني والعر�ي عامة ینقصه مفهوم  

ارض الطائفة او �شطح في ارض الامة، و�نقصه  حیث یتقوقع في الارضو�نقصه مفهوم 
مفهوم سلطة الدولة حیث تعوّد العیش في مجتمع یتدبر أمره وحیث ان السلطة �انت احیانًا 

الدولة سیكولوجیة اجنبیة. في اساس الدولة الشعور والیقین بوجود سلطة مسؤولة في المجتمع. 
ة في النظرة. �قتضي ان نكشف . وهي تتطلب شمولیجماعیة ولیست قضیة دستور�ة وحسب

سیكولوجیة جماعیة عر�یة تمتد جذورها الى اعماق التار�خ. لجأت جماعات الى میلیشیات 
 حز�یة لحمایتها لكن الاحزاب لم تحمها. الدولة وحدها تحمي. �ل جماعة لوحدها لیست شیئًا.
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ى �ه في شكل نموذجًا ُ�قتدان المظهر السلطوي لطبیعة الدولة في المنطقة لا �ُ  
المجتمع. البدیل الا�جابي للمیلیشیات هو الدولة القو�ة العادلة. وهي لا تكون قو�ة اذا لم تستمد 

 قوتها من الشعب وهي لا تكون عادلة اذا لم تتمكن من الوصول الى عقول الناس وقلو�هم.
زاب في المجتمعات العر�یة الیوم استراتیجیتان متنازعتان: استراتیجیة قوى طوائف واح 

وتنظیمات ومنتحلي صفة تمثیلها، مع ما تحتو�ه من هواجس الامن الذاتي والامن �التراضي 
 وتكو�ن دو�لات احتیاطیة في حال نشوب نزاع، واستراتیجیة الدولة. 

لا یوجد في لبنان اقلیات مقهورة من السلطة المر�ز�ة، بل �الاحرى اقلیات قاهرة  
مع �عضها البعض. الدولة الد�مقراطیة هي ضمان وجود. وحتى عاهرة في تعاملها مع الدولة و 

 Etat�ظهر من السلوك ان الدولة �النسبة الى ممثلي قوى تقلید�ة هي دولة اقحوانیة 

chrysanthème  دون الاهتمام �الزهرة �كل وتعمل قوى على بتنتشل �ل فئة ورقة منها
 الاستمرار في برمجة الفرد في جماعته. 

او الثورات او "المؤامرات"... في �عض الدول العر�یة الیوم في تحصل الانتفاضات  
دول قو�ة وقو�ة جدًا بذاتها ولذاتها! �ستتبع ذلك انهیار بنیان ضخم قائم على الخوف والتخو�ف. 
انه اثبات ان الدولة الد�مقراطیة قو�ة �شرعیتها اي قبول الناس بها. ولا نستثني الكیان الصهیوني 

هدد �الانهیار اذا استمر في تجاهل مدى شرعیته لقوة والقوة فقط وهو تالیًا مُ الذي �عتمد على ا
ا�ضًا �انت  السابق داخل اسرائیل و�النسبة الى الشعب الفلسطیني. ودولة الاتحاد السوفیاتي

قو�ة وقو�ة جدًا ونوو�ة طیلة سبعین سنة وانهارت �سبب قوتها بذاتها ولذاتها بدون شرعیة 
 شعبیة.

، وفي لبنان توجه الى الدولة حول ضعفها هو مشوب �الر�بة. الدولة العر�یة كل تهمة 
�سبب بنیات ذهنیة مرضیة وغالبًا �سبب تقاعس أو او مستضعفة ضعیفة  �شكل خاص،

صعو�ة بنائها في الانخراط في الدولة الد�مقراطیة القو�ة �شرعیتها الاجتماعیة. قال لي احد 
اضي �نت اتصرف مع البولیس �صفته جهازًا حامیًا لسلطة المناضلین التونسیین: "في الم

 طبقة حاكمة، اما الیوم فالبولیس هو بولیسنا نحن وهو �حتاج الى دعمنا لاعادة بنائه".
هدد �الانهیار. اما الدولة كثیر من الدول القو�ة بذاتها في المنطقة انهارت و�عضها مُ 

ى في صمودها واستمرار�تها. وستكون اكثر قوة اللبنانیة الضعیفة والمستضعفة فهي ر�ما الاقو 
 عندما تدعمها القوى السیاسیة الكبرى والمواطنون... فلا ینتظرون!



 انطوان مسرّه   ٤٢

ابرز مكونات المواطنیة في مجتمع متعدد �لبنان سبعة في سبیل الاستفادة من غنى 
الاستقلالیة، التعدد�ة مع تجنب الانحرافات: المجال العام المشترك، الذاكرة الجماعیة المشتر�ة، 

)، عدم تسییس التباینات او المواطنیة ١٩٤٣-١٩٢٠احترام المواثیق والقیم التأسیسیة للبنان (
 .٧البراغماتیة، الثقافة الحقوقیة، ثقافة الحذر في العلاقات الخارجیة

*** 
ة �كمن بناء المواطنیة مستقبلاً في استعادة مفهوم المواطنیة وممارستها الى الأصال

ن حیث لا مواطنیة بدون دولة ناظمة للشأن العام ولا دولة د�مقراطیة بدون مواطنیوالجذور �
 یواطنون شر�اء في الوطن عبر جسر الدولة الجامعة والناظمة للحیاة المشتر�ة.
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 نصوص مختارة

 الكواكبيعبد الرحمن 
١٩٠٢-١٨٤٦ 

 الاستبداد
 

الاستبداد، لغة، هو اقتصار المرء على رأي نفسه فیما تنبغي الاستشارة فیه، و�عبارة  
 أخرى الاستبداد ان �حكم الحاكم �أمره حسب هواه وأمیاله (...).

ومنشأ الاستبداد اما هو من �ون الحكومة غیر مكلفة بتطبیق تصرفها على شر�عة  
أو على إرادة الأمة، وهذه حالة الحكومات المطلقة التي تخلصت من قیود أو على أمثلة 

القوانین �جهل رعا�اها، واما من �ونها مقیدة بنوع من ذلك ولكنها تملك بنفوذها أ�طال قوة القید 
�ما ترى، وهذه حالة أكثر الحكومات التي تسمي نفسها �المقیدة. والصحیح ان الانسان لم 

 جاد حكومة دستور�ة تحكم �مشورة الأمة �معنى الشورى الحقیقي.یتوفق حتى الآن لإ�
واشكال الحكومة المستبدة �ثیرة لیس هذا البحث محل تفصیلها. و�كفي هنا الإشارة  

الى ان صفة الاستبداد �ما تشمل حكومة الحاكم الفرد المطلق الذي تولى الحكم �الغلبة أو 
د الوارث، او المنتخب متى �ان غیر محاسب. و�ذلك الوراثة، تشمل أ�ضًا الحاكم الفرد المقیّ 

تشمل حكومة الجمع ولو منتخبًا لأن الاشتراك في الرأي لا یدفع الاستبداد وانما قد �عدله نوعًا 
وقد �كون احكم واضر من استبداد الفرد. و�شمل أ�ضًا الحكومة الدستور�ة المفرقة فیها قوة 

لا یرفع الاستبداد ولا �خففه ما لم �كن المنفذون مسؤولین  التشر�ع عن قوة التنفیذ لأن ذلك أ�ضًا
لدى المشرعین وهؤلاء مسؤولین لدى الأمة التي تعرف ان تراقب وأن تتقاضى الحساب، هذه 

 افضل الحكومات لو وجدت.
وخلاصة ما تقدم ان الحكومة من أي نوع �انت لا تخرج عن وصف الاستبداد ما  

والمحاسبة التي لا تسامح فیها �ما جرى في صدر الاسلام فیما  لم تكن تحت المراقبة الشدیدة
نقم على عثمان بن عفان رضي الله عنه یوم خص �حكمه ذوي قر�اه دون المسلمین، و�ما 

 جرى في عهد هذه الجمهور�ة الحاضرة في فرنسا في مسائل النیاشین و�ناما ودر�فوس.
ن المسؤولیة والمؤاخذة �سبب من ومن الأمور المقررة انه ما من حكومة عادلة تأم 

اسباب غفلة الأمة أو إغفالها لها، الا وتسارع الى التلبس �صفة الاستبداد، و�عد ان تتمكن فیه 
 لا تتر�ه وفي خدمتها شيء من القوتین الهائلتین المهولتین: جهالة الأمة والجنود المنظمة.

  طبائع الاستبداد :عن �تاب
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 امین البستاني
١٩٣٧-١٨٥٤ 

 
لما قبض الملوك على صوالجة عروشهم انتحلوا حق السماء وقالوا ان ملكهم من الله  

لا من عباد الله. ومن هذا قیل لامبراطور الصین ابن السماء ولسلطان العثمانیین ظل الله على 
الأرض. ثم ظلت الأمم تلقي على ملو�ها مثل هذه النعوت الضخمة حتى هووا من تلك 

لذین دانوا لسنة الد�مقراطیة فاستقروا على عروشهم وهم أشباه رؤساء العروش الا الملوك ا
الجمهور�ات لا أبناء السماء ولا ظلال الله على الأرض. على ان تبدل طر�قة الحكم من سنن 
اوتوقراطي أي من سنن التحكم والاستبداد الى سنن الحر�ة والدستور�ة فجأة و�مرة واحدة افضى 

ء وتناولت رؤوس الملوك أنفسهم فلم تسلم من سیوف الفتنة او تجزها الى فتن سالت فیها الدما
وتجزمها. والشواهد �ثیرة في التار�خ القد�م والجدید اذ لا بد للملوك من أحزاب تنصرهم وتنفر 
معهم للذود عن عروشهم فتقتل الرعیة ولم تزل �الاقتتال حتى �ظفر فر�ق �آخر، وغلب ان 

عاجلاً فبعد حین. لأنه وحتى عصفت فتنة الحر�ة �أمة واذاقتها  �ظفر فر�ق الحر�ة ان لم �كن
شیئًا من حلاوة الد�مقراطیة فلا تنكص عنها حتى تبلغ امانیها. الا ان حكماء الأمم اجمعوا 
على ان التدرج والتدرب على طر�قة الد�مقراطیة هما أسلم عاقبة واثبت اثرًا من الطفور، فقد 

 �مثل هذا التسرّع وتقوم الفتنة و�فسد القصد على طالبیه. جاز ان تلتوي اماني الأحرار
 

 خلیل مطران
١٩٤٩-١٨٧١ 

 
 الشعب �ختار العبود�ة

 
 هو �السبة من نیرون أحرى   ذلك الشعب الذي آتاه نصرا
 عبدوه؟ �ان فظ الطبع غرا!  اي شيء �ان نیرون الذي

 وجثوا بین ید�ه فاشمخرا!  قزمة هم نصبوه عالیًا، 
 فترامى �ملأ الآفاق فجرا  لوا فیئهضخموه وأطا

 صار طاغوتا علیهم، أو أضرا  منحوه من قواهم ما �ه
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 لم �خف �طش الأولى ولوه أمرا  انما یبطش ذو الأمر اذا
 

 كبد تلفى على الانذال حرى؟ لست محزونا على القوم، وهل
 ان أزرى الخلق شعب مات صبرا  ما علینا من غر�م غارم

 كل من شق علیه العیش حرا!  لیس �الكف. لعیش طیب
 وهو شر القوم مما �ان شرا  ان روما جعلت نیرونها

 كل ملك جاء عفوا راح هدرا  بلغته الملك عفوا، فبغى،
 إن للخامل عند الذ�ر ثأر!  لیس في تشنیعه من بدعة
 أن للظالم عند العدل وترا!  لا ولا في ظلمه من عجب

 
 �هرته ارتد �هراأمة لو   من یلم نیرون، اني لائم
 لانتهى عنها وشیكا واثبجرا  امة لو ناهضته ساعة

 دونه معذرة التار�خ أخرى   فاز �الأولى علیها، وله
 قیصر قیل له أم قیل �سرى!  كل قوم خالقو نیرونهم

 
 نیرون من قصیدة: 
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 برنامج

 تعز�ز القیم الد�مقراطیة لدى الشباب الرائدین
 

 دلیل
 وصف المبادرة

 

 یرجى من المشار�ین في المبادرات
 في سبیل نشرها  
 وتعمیمها 
  

 :واقعیة معاشة كتا�ة تفاصیل المبادرة �شكل قصة 
  

 المبادرة بوضوح.  عنوان: تحدید العنوان. ١ 
 اسم صاحب المبادرة / المشروع والمدرسة                      

 والعوائق: ذ�ر صاحب المبادرة ومن تعاون معه والصعو�ات المبادرة والعوائق. ٢ 
 النفسیة والاجتماعیة وغیرها و�یفیة تخطي او عدم تخطي هذه العوائق. 

: الإجراءات المرحلیة والعملیة التي اعتمدت في سیاق الإجراءات والوسائل. ٣ 
�ما عندما  mode d’emploi/How to useالتطبیق، وذلك �شكل طر�قة استعمال للغیر 

 تشتري آلة منزلیة وفي داخلها طر�قة استعمال.
ات حیة من : ذ�ر تأثیر المبادرة عملیًا، ور�ما ایراد شهادالتأثیر والشهادات. ٤ 

 ا�جاً�ا او سلبًا، �ما فیها رأي ادارة المدرسة. ،المشار�ین
: �ل ما یراه صاحب المبادرة مفیدًا في سبیل الوصف الحي و�صیغة قضا�ا أخرى . ٥ 

قصصیة للمبادرة مع إمكانیة ضم وثائق توضیحیة في ملحق وصور استعملت خلال المبادرة 
 في سبیل التوضیح والتطبیق.

 حاب المبادرات أ�ضًا تزو�دنا �صور عن نشاطات مبادراتهمیرجى من أص 
 مشروعهم.

 �مكن �تا�ة نص وصف المبادرة في اللغة العر�یة او الإنكلیز�ة. 
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۱ 
 اهالعالم انا مواطن صالح�

 في الحیاة الیومیةمسرحیة وسلو�یات 
 مدرسة جمعیة أنا أقرأ، �علبك

 شكر، علا السمهوري فاطمة ر�ین، ساندي 
 
 

 
انطلاقا من مهمتنا �أساتذة في جمعیة التعلیم لأجل لبنان وانطلاقا من رؤ�تنا التي 

 وضعناها �عد النظر في وضع الأطفال وحاجاتهم الاقتصاد�ة والاجتماعیة والنفسیة.
علا السمهوري بنشاطات لا صفیّة  ،ساندي شكر ،�ینقمنا نحن المعلمات : فاطمة ر  

حقوق ، المواطنیةارتكزت على المواضیع التالیة :  ٢٠١٦ -٢٠١٥خلال العام الدراسي 
 المساواة في مدرسة تا�عة لجمعیة أنا أقرأ في مدینة �علبك. ،الاندماج الاجتماعي ،الانسان

اطنیّة من خلال منذ بدا�ة شهر �انون الأوّل بدأنا بدمج فكرة المواطن الصالح والمو  
الیومیة  طات الصفیة واللاصفیة ضمن الحیاةترسیخ الفكرة في النشا لإمكانیةالدروس المصغّرة 

 للمتعلمین.
بدأ المتعلمون بتطبیقها صفیا من خلال قوانین الصف والمدرسة ومن خلال التعامل 

 مدرسة الواحدة.مع الآخر�ن ولا سیّما احترام الآخر والتعاون معه على انه فرد من افراد ال
خلال تلك الفترة �ان من الضروري مساعدة الأولاد المقیمین في المخیّمات من عمر 

 سنوات على �یفیة احترام الغیر، نظرا للعوائق التي واجهناها منها :  ٥سنوات الى  ٣
 

  



 فاطمة ر�ین، ساندي شكر، علا السمهوري    ٥٢

١ 
 العوائق

 
السائد بین الأولاد للحصول عما یر�دون أو للفت الانتباه خاصة ان هؤلاء  العنف -

الاولاد لم �عرفوا مسبقا �یفیة المطالبة �حقوقهم �شكل سلمي وأ�ضا �عانون من مشكلة قلّة 
 الاهتمام من قبل أولیاء الأمور.

د التي أثّرت �شكل مباشر على نظافة الصف والمدرسة  لأن الاولا قلّة النظافة -
كانوا یرمون النفا�ات �عد تناول الطعام على الارض و�انوا �أكلون الطعام من خلال أیدیهم 

، و�انوا عندما یر�دون الدخول الى المرحاض لا �علمون �یفیة و�لجأون الى مسح أیدیهم بثیابهم
 استخدام المرحاض لانه شيء جدید �النسبة لهم وطبعا �عود ذلك الى قلّة التوعیة عند الأهل

 .للمساعدة
مما أثر على التواصل لغو�ا ما بین الاطفال وما بیننا لوجود  تنشئةاختلاف في ال -

كلمات لم نكن نفهمها على الاولاد عندما یتكلمون، و�ذلك هم أنفسهم لم �ستطیعوا �سهولة 
 .امكانیة الفهم اللفظي ما بیننا التواصل معنا ا�ضا لعدم

فالمعلمة هي �مثا�ة الحاضنة والمتا�عة والمرشدة عدم تعاون الأهل مع المدرسة  -
 .ماع الاهل لا �أتون الى المدرسةوالمرّ�یة لأن الأهل لا یهتمون وحتى عند اجت

قلّة الغذاء، �ان معظم الاولاد لا �جلب معه الطعام الى المدرسة فكانوا یلملون  -
 فتات الخبز الذي �قع على الارض.

 
ضیع حقوق الانسان مع الاطفال وخاصة �عد ملاحظتنا �عد البدء في التكلّم عن موا

واجهنا العائق الاكبر في شهر شباط الا وهو : انتقال ، كلمنا عنهاالعوائق السا�قة التي ت
عدم امكانیة عودتهم الى الاطفال من المخیّم الذي �عیشون فیه الى مخیّم آخر، مما أدّى الى 

 .المدرسة
�ان التعامل معهم اسهل،  من قبل اطفال جدد، أكبرفي آذار بدأ عملنا �أخذ اهتمام 

عن أولادهم و�تعاونون مع لان معظمهم یتا�عه اولیاء اموره و�لجأون الى المدرسة و�سألون 
 .المعلمة
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هنا بدأت نشاطاتنا اللاصفیة تتوزّع على مجموعتین حسب احتیاجات �ل مجموعة 
 وهي : 

 " على مسرحیة "�ا هالعالم ارتكز : نشاط حقوق الانسان الذيالمجموعة الاولى -
�عد مناقشات حول حقوق الانسان و�یفیة المطالبة بها وحسّ الاطفال على النقص ببعض 

  ،لرأياالتعبیر عن ، المسكن ،الغذاء، الحصول على حاجات أخرى مثل اللعبالحاجات وعلى 
 .الحب والرعا�ة

علّقها الاطفال على  بدأنا هذا النشاط من خلال رسومات عن الحقوق والواجبات
، أما الحقوق التي ي رأیهم تمكّنوا من الحصول علیها�الونات واختاروا من بینها حقوقهم التي ف

�فقدونها فقد صنع الاولاد عصا سحرّ�ة ورسموا علیها ما �حبون الحصول علیه من حقوق 
 متبقّیة وفقعوا البالونة التي فیها الحق المفقود.

 
٢ 

 مسرحیة "�ا هالعالم"
 

عن حقوق الانسان لكل مشهد  بدأ �كتا�ة ثلاث مشاهد �ا هالعالمأما نشاط مسرحیة 
عن حق في الحب  ، المشهد الأوّل تكلمنا فیه عن حق التعلم والغذاء، المشهد الثانيحقّین

 ، المشهد الثالث عن حق في اللعب والتعبیر عن الرأي.والرعا�ة والمسكن
قامت المعلمة  .�العمل على المشروع لنا الادارة بدأ التدر�ب في نیسان �عد ان سمحت

ساندي شكر والمعلمة علا السمهوري على تدر�ب الاطفال على مشاهد المسرحیة و�یفیة 
 التعبیر عنها.

أما المعلمة فاطمة ر�ین  قامت على تدر�ب الاطفال على رقصة وأغنیة �ا هالعالم 
 التي تكلموا فیها عن الحقوق.

 .لامكانیة مشار�ة جمیع الاطفالیه معلمات الصفوف ف توهذا العمل ساهم
ت ثقتهم �أنفسهم �عدما بدأ الاطفال �حفظ المشاهد والتدر�ب على الرقصة ازداد

 .واكتشفت مواهبهم
 كان الاولاد ینتطرون النشاطات اللا صفیّة لعرض اعمالهم امام جمیع المعلمات،

 .الاهل والادارة



 فاطمة ر�ین، ساندي شكر، علا السمهوري    ٥٤

اصبح �امكان الاطفال المطالبة �حقوقهم �طر�قة في نها�ة العمل والعرض المسرحي 
 سلمیة وازدادت لدیهم روح العمل الجماعي.

*** 
عمل في الصف من خلال صور بدأ ال : نشاط "المواطن الصالح"المجموعة الثانیة

 .لح وصور  مناقضة بها �سلوك آخرعن عمل المواطن الصامعبّرة 
تاروا العمل على تنظیف الصف كان على المتعلمین اختیار السلوك الصحیح فاخ

 وتشار�وا بتقسیم انفسهم الى مجموعات.
السجاد  ومجموعة تنظف الارض ومجموعة تنظفمجموعة تنظف الطاولات 

العمل واصبح لدیهم  لإنهاءومجموعة ترتب الصف وحدد الاولاد الوقت الذي یر�دون القیام �ه 
 . قیمة للوقت

�كونوا مواطنین صالحین و�انت اخبارهم كما �انوا یتحمّسون للمساعدة على ان 
 . في الحیاة الیومیة لأهلهمعدتهم الیومیة تتمحور حول مسا

احد الدروس التي تعلمها الاولاد هي عن �یفیة الزرع ، انطلاقا من هنا تمت المناقشة 
 .ملعن ثاني عمل �قوم �ه المواطن الصالح وقمنا مع الاولاد بزرع نباتات لجعل مدرستنا اج

�عد ما تمكّن الاطفال من معرفة مفهوم  المواطن الصالح والقیام �أعماله في من 
 .ؤلفوا قصة تعبّر عن هذه الاعمالحیاتهم الیومیة قرّر الاولاد ان ی

 رسم الأولاد عن :
 المحافظة على النظافة  -
 اتباع القوانین  -
 مساعدة الآخر�ن  -
 احترام وتقبّل الآخر  -
 الزرع  -

*** 
ردّة فعل الأولاد : �ان الاولاد متحمسون لیعرضوا اعمالهم امام الحشود ماذا �انت 

في قصر الاونیسكو في بیروت و�عد ان انتهوا من العرض رأینا ابتسامتهم على وجوههم لفرحهم 
 عندما سمعوا تصفیق معلماتهم واهلهم لهم.
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قمنا یها مع الاولاد  اعجب المسؤولون �الاعمال التيردّة فعل الادارة المدرسیة : 
 الأولاد. تنفیذ اعمال اخرى مع �ل و�دأوا �طلبون ب

*** 
ذه الاعمال فقط على الاولاد �شكل ا�جابي، فقد أثرت علینا ا�ضا على هلم تؤثر 

 الصعید الشخصي والاكاد�مي والاجتماعي.
عنصر لقد ازدادت لدینا روح العمل الجماعي، وطوّرنا مهاراتنا القیاد�ة واصبحنا  

م ا�ضا عناصر فعّالة في الأمر الذي انعكس على أطفالنا وأصبحوا ه ،فعال في المجتمع
 .المجتمع
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٢ 
 حقوق الطفل

 عرضها في المدرسةو لوحات فنیة حول الحر�ة والعدالة 
 مدرسة الأجیال، صیدا

 دینا غصن
 
 

عشت تجر�ة رائعة مع تلامیذي خلال فترة الأنشطة اللاصفیة التي �انت تتمحور حول عدة 
 مواضیع �فتقدها محیطهم و�یئتهم ألا وهي: الحر�ة، الد�مقراطیة، حقوق الإنسان. 

بدأت أولا بتبسیط هذه المفاهیم للأطفال من خلال الأنشطة المتنوعة تعرفنا فیها على حقوق 
 الطفل وأهمها. 

في البدا�ة لم �عرف الأطفال ما معنى حقوق وما هي هذه الحقوق و�ذلك �النسبة للمفاهیم 
 م. الأخرى، وتوصلنا في نها�ة النشاط الى المعرفة الواضحة عند الأطفال لهذه المفاهی

�عد ذلك قررنا أن نقوم �صنع لوحات فنیة تعبّر عن هذه المفاهیم من خلال الأغطیة 
البلاستیكیة �ي ننشر الوعي والمعرفة للأطفال والتلامیذ في المدرسة. بدأ الاطفال یومیا �جمع هذه 

ي �حاجة الأغطیة حتى وصلنا للعدد الكافي ثم وضعنا خطة تنفیذ�ة للعمل وسجلنا جمیع المستلزمات الت
لها. �عد ذلك قمنا بتوز�ع الأدوار حتى أنهینا هذه اللوحات والتي �انت تتضمن صورة المنطاد الذي 
�مثل الحرّ�ة ومیزان العدالة الذي �مثّل المساواة ولوحات خشبیة �تب علیها حقوق الطفل: من حقي أن 

 أتعلم، ألعب، أنام، أتعلم. أن أحصل على الغذاء والأمان...) 
تمَّ تعلیق هذه اللوحات الخشبیة على جدران المدرسة و�ان دور الأطفال أ�ضا أي �شرحوا 

 لزملائهم معنى هذه اللوحات.
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٣ 
 ٢٠١٦التبانة 

 رةصوّ ترمیم منزل وأغنیة مُ 
 ر�نیه معوض، طرابلس مؤسسةمدرسة نجمة الشمال، 

 دحداح، دنیز شالوحي، ر�یع أبیضحسناء 
 
 

 
ذلك لأنه �ضم في طیاته عنوانین ، ٢٠١٦التبانة  :اخترنا عنوان مشروعنا �اسم

�ان لنا شرف العمل في مر�ز الشهید  .التي تم تطبیقها في هذه المنطقةأساسیین للمشار�ع 
 ر�نیه معوض الكائن في التبانة، هذا المر�ز الذي �ستقطب طلا�اً من متوسطي العمر، 
و�انت مهمتنا تقوم على تدر�سهم و مناقشة عدة مواضیع معهم هي �مثا�ة مسائل مطروحة 

والتي اندرجت تحت:  من قبل جمعیتا التعلیم لأجل لبنان و المبادرة الامیر�یة الشرق أوسطیة
 حقوق الانسان، الد�مقراطیة، المواطنیة والاندماج الاجتماعي.

في �ل أسبوع �نا نهم على مناقشة إحدى هذه المواضیع و��صال أفكار ومعالجتها 
مع الطلاب بهدف النهوض �مجتمع أفضل �عج �الحر�ة والد�مقراطیة والتحرر الفكري والنفسي 

 عقول هؤلاء الأطفال.اعات التي ترسخت في قلوب و النز من �ل ترسبات الحروب و 
 

١ 
 رواسب التنشئة

 
�الطبع لم �كن من السهل إقناع الطلاب �ما هو صحیح من ناحیة العیش المشترك 
والمساواة وغیرها من الامور التي تسود في مجتمعهم على صورة عادات وتقالید لا �مكن 

ن المستحیلات لمساواة بین الرجل والمرأة لهي مالتخلص منها �سهولة. فعلى سبیل المثال، فإن ا
تكسب رزقها ولا �جب أن تتا�ع لمرأة أن تعمل و الذ�ور، برأیهم لا �مكن ل عندهم! وخاصة بنظر

 دراستها. �ل ما �جب فعله هو أن تتزوج في سن مبكرة و تتحول لتصبح ر�ة منزل وأطفال ! 



 حسناء دحداح، دنیز شالوحي، ر�یع ابیض   ٦٠

كن، و �عد عید النفسي. ولهذا مثل صغیر عن الصعو�ات التي واجهناها على الص
لوب أسالیب متعددة (مثل التمثیل وغیره) استطعنا الوصول إلى عقول و قاستخدام أمثلة �ثیرة و 

تغییر نظرتهم السلبیة حیال الد�مقراطیة (المفقودة برأیهم) و المواطنیة الأطفال والتأثیر �آرائهم و 
نها في مجتمعاتهم �الإضافة إلى حقوق الإنسان التي طالما �حثوا عو  –المنعدمة بنظرهم  –

الاندماج الإجتماعي الذي ظنوا فیه الغیاب التام عن حیاتهم ! فلقد توصل هؤلاء الأطفال إلى 
قناعة أنهم هم من �خلقوا الد�مقراطیة في وطن لطالما خذلهم! هم من �حصّلوا حقوقهم من 

رهم مواطنین صالحین في أشخاص لطالما حاولوا سلبهم إ�اها! هم من �صنعوا القرار �اعتبا
 بلدهم! 

ارنا أساتذة من مجتمعات لمسوا فعلیا الاندماج الإجتماعي عندما اختلطوا معنا �إعتب
ر�ما مبادئ معاكسة ! تخطوا معنا هذه الحواجز ولم �كنّوا لنا إلا �ل مختلقة وأد�ان مختلفة و 

 .المحبةالاحترام والتقدیر و 
قام التلامیذ �طرح مشار�ع عدیدة بهدف  .اجد أثمرت هذه المحاضرات نتائج مرضیة

 .م، واتفقوا �النها�ة على مشروعینإ�صال صوتهم والتأثیر �منطقته
 

٢ 
 التعاون والاندماج

 
الأول: مشروع إعادة ترمیم منزل في منطقة التبانة، یهدفون من خلاله إلى مساعدة 

إلى العالم �الصورة التي یر�دون العائلة وتعز�ز روح التعاون فیما بینهم، ومن ثم إ�صال رسالة 
، هدفهم الأساسي تحسین وضع منطقتهم �شكل خاص هم �مواطنین. لتبانة فیهاأن یروا ا

 .نتقال الى البلد �أسره �شكل عامللا
العائلة التي تسكن و مشروع بناء المنزل وترمیمه ترك أصداء إ�جابیة عند الأطفال 

. روح التعاون انتشرت لتطال الأشخاص الذین في المنزل، والمجتمع المحیط بتلك المنطقة
 قاموا �عملیة البناء والكهر�اء وصیانة البنى التحتیة وغیرها من الأمور التي �لفنا عددا من أبناء

التكاتف فیما سوا �شعور المساعدة و لیلمو لكي یدخل الجمیع في هذه الرسالة المنطقة القیام بها 
 بینهم.

 على الشكل التالي: كانتبها مشروع ترمیم المنزل ف أما �النسبة للمراحل التي مر
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وغیر صالح للاستعمال �ونها  �ان من الاترنیت الذي، إعادة ترمیم السقف :أولا
، ناهیك عن الرطو�ة التي تملأ المكان. ل المنزل خلال فصل الشتاءتدخل المیاه منه على داخ

 ل للحرارة.قمنا �إزالة هذا الاترنیت ووضعنا مكانه نوعا أفضل وعاز 
قام الرجل المعنيّ بتوصیل شرائط و�مدادات  .بدأنا �الاهتمام �شؤون الكهر�اء :ثانیا

 الكهر�اء الكاملة في المنزل �أسره.
وأضفنا مغسلة إلى  الصرف الصحي : انطلقنا أ�ضا في إعادة تمدید قنواتثالثا

الحمام و�رسي المرحاض ومجلى للمطبخ، إضافة إلى خزان المیاه الذي وضعناه على السطح 
 والسخان في الحمام.

 قاموا �الدور الأجمل  : �انت الخطوة الأخیرة تقع على عاتق الطلاب الكرام.را�عا
ت عملیة طلاء المنزل من والأهم �النسبة لهم، ارتدوا تلك الملا�س التي تلیق �الدهانین، و�دأ

 .النتائج �أفضل ما �مكن بدأترج! الداخل والخا
أن �قوم هؤلاء الأطفال بهذا العمل الإنساني، لتحسین نظرة الآخر�ن لهم،  اكان رائعً 

لیس فقط من هم خارج مجتمعهم، بل من الممكن أ�ضا أن �كون داخل مجتمعهم الواحد 
ة مماثلة لكي تهزهم وتهز �ان لابد من مبادرة شبابیأشخاصا �فتقدون لهذا الحسّ الإنساني و 

 .كیانهم
�مكننا القول أن الإندماج الإجتماعي ظهر جلیاً في شخص �ل طفل من أطفال 
المر�ز، عندما انطلقوا �اندفاع و�داً بید، لتنفیذ المشروع و�دون أي اكتراث لدین أو منطقة أو 

نحن! أما المواطنیة فقد انطبعت في �ل  خلفیة أي شخص من المشار�ین �النشاط ومن بینهم
 فرد منهم، فسخّروا هذه الروح الملیئة �المواطنة في سبیل تحسین مستوى العیش لهذه العائلة 

تحقیق الد�مقراطیة! �لها عناصر یشیة وذلك طبعاَ بهدف المساواة و وتحصیل أدنى حقوقها المع
وهو تحقیق العدالة الاجتماعیة وتحسین  لا تتجزأ، إنما تترا�ط وتتجانس لتصبو الى هدف أساسي

 مستوى عیش الأفراد للوصول الى لبنان أفضل!
*** 

، فلقد قرّر الأولاد أن �عرضوا مواهبهم من خلال أغنیة للمشروع الثانيأما �النسبة 
 مصوّرة، أولا بهدف إ�صال تلك الصورة الجمیلة عنهم التي تظهر فیها قدراتهم على الغناء 

وثانیا لإ�صال أ�ضا رسالة من خلال هذه الأغنیة إلى العالم �أسره: "نحن أبناء والتمثیل، 



 حسناء دحداح، دنیز شالوحي، ر�یع ابیض   ٦٢

نستحق أن ر�ما أكثر! و منطقة تحتاج لدعم نفسي �بیر، لدینا مواهب وقدرات مثل الآخر�ن و 
 .نحصل على فرصة العیش �كل فرح وثقة �غدٍ أجمل"

تبها أحد أبناء یة التي �اقتصرت الخطوة الأولى في المشروع على تسجیل الأغن
 . تطلعاتهم نحو التغییرآمالهم و نیة تصف حیاتهم في تلك المنطقة و لحنها، و هي أغو المر�ز 

. من ثم انطلقنا Rapوقع الإختیار على خمس طلاب لتسجیل الأغنیة، وهي أغنیة 
لتصو�ر مشاهد فیدیو مطا�قة لما للأغنیة من معنى. وقد تقصّدنا تصو�ره داخل التبانة 

ا لكي یرى �ل من مرّ و�ل من هو موجود في ذلك المكان ما هي مواهب أبنائهم وشوارعه
 المخفیة و�یف علیهم تطو�رها لما هو في مصلحة ابناء المنطقة جمیعاً. 

كان لهذه الاغنیة دور فعال ومؤثر وهي تعتبر من اهم وافضل المشار�ع التي �مكن 
 للتلامیذ ان �قوموا بها !

راً �بیراً على الصعید النفسي �شكل خاص عند الطلاب �ما هذه التجر�ة تغییشكلت 
عندنا �أساتذة و�ما هو الحال ا�ضا على المجتمع الذي عملنا �جانبه واستطعنا قدر الامكان 

ت امكاناتنا الماد�ة محدودة إلاّ أنّ ذلك نحتى ولو �ا دمجه في عملیات التغییر التي قمنا بها.
لإ�صال صوت هؤلاء الشباب و�خراج ما هو مخبأ داخل نفوس الاطفال ومحاولة  الم �شكّل عائقً 

ثیر على ما تبقى من مراحل تحو�ل الشحن العصبي الى طاقات ا�جابیة سوف �كون لها تأ
 .حیاتهم

ناها في التبانة مع هؤلاء الاطفال سوف تكون شعلة هذه العائلة الصغیرة التي �وّ 
     .افضل وحیاة اجمال في المستقبلصغیرة للنهوض في سبیل مجتمع 
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 إعادة التدو�ر

 مدرسة شكا المارونیة المجانیة
 كرمیندا یوسف ولور�س الشماس

 
 
 

المارونیة المجانیة لعدة أسباب و إعادة التدو�ر في مدرسة شكا بتبني مشروع  ناقم
و لتحسینها نظراً للمشاكل  التي �عیشون فیها البیئةعلى �یفیة حما�ة  أهمها لمساعدة التلامیذ

 الأخیرة، وأهمها مشكلة النفا�ات.   التي �عاني منها لبنان في الآونة
المؤسسة اللبنانیة للسلم الأهلي  مع ٢٠١٦ سنة تطورو  ٢٠١٥سنة بدأ المشروع 

 .�الإضافة إلى مساعدة التلامیذ في تحسین البیئة المحیطة بهمالدائم، 
قاموا �فرز النفا�ات لاستعمالها في النشاطات اللاصفیة التي أقیمت �عد الدوام 

الجدیر �الذ�ر أن التلامیذ . المدرسي. استعملت هذه "النفا�ات" في تز�ین وتجمیل المدرسة
عاونوا مع �عضهم البعض لإنجاح المشروع، حیث لم �قم أي تلمیذ �أي عمل فردي في ت

 المدرسة، بل تشار�وا مع �عضهم البعض.
من جهة والتلامیذ من جهة أخرى، بل تعاونوا ة لم تكن هنالك أي عوائق بین الأساتذ

ة مصدر دعم الأساتذ ه، و�انشار�عهم لتنفیذها من تلقاء أنفسمع �عضهم البعض واختاروا م
  .لهم

وج العمل �معرض حیث عرض التلامیذ من صف الأول أساسي إلى صف السادس تُ 
م �كتفوا بذلك فقط ل  .أساسي، مجسماتهم التي نفذوها من النفا�ات التي قاموا �إعادة تدو�رها

 .فكان التلامیذ �كامل جهوز�تهم لتجمیل المدرسة عند أي مناسبة
*** 

 



 �رمیندا یوسف ولور�س الشماس   ٦٤

لبنان �الألوان الأحمر والأخضر �أیدیهم على شكل العلم قام التلامیذ �طلي علم 
اللبناني. قام �ل تلمیذ �طلي ید�ه الإثنین �اللون الذي �ختاره بنفسه وعرض علم لبنان خلال 

  .سةحفلة عید الإستقلال في المدر 
*** 

هذه السنة �ان عید المیلاد في مدرسة شكا المارونیة مختلف لأنهم قاموا بتجمیع 
�عد ذلك قاموا ببناء شجرة ورشها �اللون   .التنظیفها وترتیبه المدرسة  ىواحضارها إل"التنك" 

 .الأخضر
�الإضافة إلى ذلك قاموا �طلي دوالیب �اللون الأبیض ووضعها فوق �عضها لنحصل 

سنة  ١٢و  ٦على رجل الثلج. صنع طلاب مدرسة شكا المارونیة التي تتراوح اعمارهم بین 
الدوالیب التي �انت ر�ما ستحرق على الطرقات. بهذه الطر�قة �كون  رجال ثلج من ثلاثة

الممكن   التلامیذ قد اكتشفوا وتعلموا أن الدوالیب لیست للسیارات وللحرق فحسب بل من
 .ااستعمالها للتز�ین أ�ضً 

*** 
�مساعدة والد الأستاذة �رمیندا یوسف الذي قام ببناء هیكل شجرة من الحدید والتلامیذ 
اللذین نظفوا عبوات المیاه الفارغة من خلال إعادة التدو�ر قاموا �طلي العبوات ووضعها على 

  .هیكل الشجرة الحدید�ة
*** 

من المعكرونة وألوان التلو�ن الكراتین قام التلامیذ �صنع �ادرات صور لوضع صورة 
 كر.في عید الأم �عر�ون محبة وش والدتهم وتقد�مها لهن

*** 
من خلال طلي الدوالیب ووضعها  مدرسة شكا المارونیة تز�ین مدرستهم  إختتم تلامذة

 ة.دوالیب زرعت في ملعب المدرس ١٠ي �الأزهار الملونة. حوال في �احة المدرسة وزرعها 
*** 

اختتمت السنة �معرض حیث عرض التلامیذ أعمالهم التي جسدوها �مجسمات. منهم 
 لعب �رة قدم. ن شاطئ �حر ومو د قر�ة نموذجیة آخر من جسّ 
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أي  ،من إعادة التدو�ر أو من الكرتون  هيجمیع أو معظم الأدوات التي استعملت 
معظم الوسائل التي استعملت هي الكرتون والطلي والنفا�ات  .�شيء إن التلامیذ لم یتكلفوا 

 .التي قاموا �فرزها في منازلهم والمدرسة
قاموا �الفرز  البعض و�ستمتعوا أكثر �أنهم إن التلامیذ إستمتعوا في العمل مع �عضهم         

ن في المجتمع. �ساعدون و لعالرغم من صغر سنهم أنهم مواطنین فشعروا �ا. و�إعادة التدو�ر
ذلك فإنهم �ستعدون لیصبحوا مع الوقت مواطنین �خدمون بمجتمعهم الصغیر.  نون البیئة و�حسّ 

ذوها وهم الصور والمشار�ع التي نفّ  مجتمعهم والبیئة التي �عیشون فیها وذلك واضح من خلال
  .ن و فرح
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 إعادة تأهیل صفوف الروضات
 تكر�ت –مدرسة رفیق الحر�ري الرسمیة 

 رامز أسبر وناتالي سعید
 
 
 

 ،مع مدیر المدرسة والمعلمین وثم مع التلامیذ للبدء �المشروع �ان علینا التعاون أولاً 
 �ان علینا التعاون مع أهالي التلامیذ.و �الإضافة إلى دهان والعاملین معه. 

 
١ 

 الاقناع والانضباط
 

تعرضنا إلى العدید من الصعو�ات، مثل إقناع أهالي التلامیذ �إ�قاء اولادهم �عد دوام 
�عد و  لى حیاة اولادهم والفوائد التي سیكتسبونهالكن �عد اقناعهم �أهمیة العمل ع .المدرسة

 إتصالات طو�لة معهم ومقابلات حصلنا على موافقتهم.
كان من الصعب إقناع أهالي الفتیات �إ�قاء بناتهم في المدرسة وذلك �سبب التفر�ق 

 بین الإناث والذ�ور في تكر�ت.
ان لأنه �ان غیر �ان علینا أ�ضاً ملاحقة الدهالوقت. جهنا صعو�ات �سبب ضیق او 

دقیق في مواعیده. من العوائق أ�ضاً اكتشفنا عدم قدرة التلامیذ على الرسم فكان علینا تخصیص 
 �عض الحصص لتدر�بهم على الرسم قبل المباشرة �العمل.

جهنا صعو�ات مع التلامیذ من ناحیة الانضباط والأخلاق. فعلنا المستحیل لجذب او 
 حترام قوانین المدرسة.انتباههم وحثهم على التعاون وا

 العمل الجماعي.و  المواطنیةتغلبنا على هذه صعو�ات من خلال زرع القیم 
 



 رامز أسبر وناتالي سعید   ٦٨

 
٢ 

 طلي الجدران
 

 میذتلاطلي جدران الصفوف �ألوانٍ مختلفة وفرحة و�مساعدة الدهان تعلم 
 أ�ام. ٥كیفیة الطلي. استمر الطلي لمدة  
 

قبل:

 



69     مبادرات 

 
 
 
 

 خلال:

   



 رامز أسبر وناتالي سعید   ٧٠

 
 
 

 �عد:
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 على جدران الصفوف من قبل التلامیذ:الرسم 

   
 



 رامز أسبر وناتالي سعید   ٧٢

 

 
 
 

 
 

 النتیجة:
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 رامز أسبر وناتالي سعید   ٧٤

كل هذه الرسومات قام �اختیارها التلامیذ. أوراق الشجرة �انت عبارة عن �صمات 
أیدیهم لأنهم أرادوا أن یتذ�رهم �ل من یتعلم في هذه الصفوف وخاصةً اخوتهم واقر�ائهم. أما 

 فأرادوها أن تكون القیم التي تعلموها خلال المشروع.�النسبة إلى جذور الشجرة 
شعور لا یوصف عندما ترى التأثیر الكبیر الذي تر�ته في نفوس وعقول تلامیذنا 

 الحیاة. ىلمد
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 توز�ع المساعدات لعائلات فقیرة
 تكر�ت –مدرسة رفیق الحر�ري الرسمیة 

 رامز أسبر وناتالي سعید
 
 
 
ا، اختاروا مساعدة الفقراء. ا لننفذه سو�ً عندما طلبنا من التلامیذ أن �ختاروا مشروعً  

�الإضافة الى المعلبات، الز�ت،  ،والأرزّ اتفقوا على تقد�م مساعدات: أنواع من الحبوب �العدس 
 السكر، الملح... 
المشروع �ان علینا التعاون مع مدیر المدرسة، أهالي التلامیذ، أفراد العائلات لتنفیذ 

 الفقیرة، صاحب التعاونیة، صاحب الباص.
�عد مشاورات طو�لة مع مدیر المدرسة و�عض سكان المنطقة والمناطق المجاورة، 

 استطعنا ان نحدد السبع عائلات الأكثر حاجة لهذه المساعدة. 
ئق منها: تحمل مسؤولیة أخذ التلامیذ خارج منطقتهم، اقناع الأهل واجهتنا �عض العوا

حدد من العائلات لمساعدته ووجود �أهمیة المشروع لأطفالهم قبل أي أحد أخر، اختیار عدد مُ 
التلامیذ في تكر�ت ینتمون الى دین معین فكان علینا  .عدد أكبر �كثیر �حاجة للمساعدة

 تحضیرهم لتقبل مساعدة أشخاص ینتمون الى دین أخر. 
زرع و  تخطینا هذه العوائق من خلال شرح القیم المكتسبة من خلال العمل للأهالي

 هذه القیم في طر�قة تفكیر التلامیذ. 
التمییز �سبب الدین أو  م�عض هذه القیم: العمل الجماعي، مساعدة الأخر�ن، عد

  الجنس.
 الإجراءات: 

 شراء المساعدات 
 تقد�م المساعدات للأهالي والتواصل معهم 

 



 رامز أسبر ونتالي سعید   ٧٦
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 رامز أسبر ونتالي سعید   ٧٨
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 رامز أسبر ونتالي سعید   ٨٠

 
 

 ھذه ھي الانسانیة بكل ما لھا من معنى.
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 رامز أسبر ونتالي سعید   ٨٢
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 رامز أسبر ونتالي سعید   ٨٤
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 رامز أسبر ونتالي سعید   ٨٦
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 صدر في منشورات المؤسسة اللبنانیة للسلم الأهلي الدائم
 إشراف انطوان مسرّه

 
 ص. ٢٦٠، ١٩٨٨، �التعاون مع مر�ز المؤتمرات في ا�انا�ا (قبرص)، الحق في الذاكرة. ١
(من المعاناة الى المواطنیة)، �التعاون مع مر�ز المؤتمرات في ا�انا�ا (قبرص)، بیروت،  العبور الى الدولة. ٢

 ص. ٢٨٠، ١٩٩٢
 �التعاون مع مؤسسة �ونراد ادیناور، الاشكالیة والتخطیط للبنان ما �عد الحرب)البناء الد�مقراطي (. ٣

Konrad Adenauer Stiftung- KAS ،ص.  ٢٤٠ ،١٩٩٤ 
 National ج في الثقافة المدنیة)، الجزء الاول، �التعاون مع المؤسسة الوطنیة للد�موقراطیة(نماذ مواطن الغد. ٤

Endowment for Democracy-NED ،ص. ١٩٩٥،٤٩٦ 
 (الاشكالیة والتخطیط)، �التعاون مع مر�ز البحوث للانماء الدوليبناء السیاسات الاجتماعیة في لبنان . ٥

CRDI، ،(كندا) ص. ٣١٢،  ١٩٩٥ اوتاوا 
(التزام واستراتیجیة سلام ود�موقراطیة للمستقبل)، الجزء الأول، �التعاون الاحزاب والقوى السیاسیة في لبنان . ٦

         ص. ٥٩٢، ١٩٩٦،  KAS ادیناور مع مؤسسة �ونراد
 ،NED ، الجزء الثاني، �التعاون مع المؤسسة الوطنیة للد�موقراطیةمواطن الغد: الحر�ات وحقوق الانسان. ٧

 .ص ٣٦٨ ،١٩٩٨
 KAS الجزء الثاني، �التعاون مع مؤسسة �ونراد ادیناورالاحزاب والقوى السیاسیة في لبنان: تجدد والتزام، . ٨

 ص. ٢٨٨ ،١٩٩٧، 
(نماذج في المعاملات والاعلام الاداري)، الجزء الأول، �التعاون مع المؤسسة الوطنیة علاقة المواطن �الادارة . ٩

 ص. ٣٨٨، ١٩٩٨، NED للد�مقراطیة
 ص. ٢٩٦، ١٩٩٨،  KAS ، �التعاون مع مؤسسة �ونراد أدیناوراقتصاد في سبیل العدالة الاجتماعیة. ١٠
، NED الجزء الثالث، �التعاون مع المؤسسة الوطنیة للد�موقراطیة مواطن الغد: نعیش معًا في مجتمع،. ١١

 ص. ٣٦٨ ،١٩٩٧
(استراتیجیة مشار�ة ود�موقراطیة اجتماعیة)، �التعاون مع مؤسسة  النقا�ات والهیئات المهنیة في لبنان. ١٢

 ص. ٢٥٦، ١٩٩٩،  KAS كونراد أدیناور
(نماذج في المعاملات والاعلام الاداري)، الجزء الثاني، �التعاون مع المؤسسة  علاقة المواطن �الادارة. ١٣

 ص.  ٣٨٤، ١٩٩٩ ،NED الوطنیة للد�موقراطیة
 Mercy Corps (منظومة قیم ومبادرة وتواصل وتدر�ب)، �التعاون مع  دني في لبنانتنمیة المجتمع الم. ١٤

International ،ص. ٧٥٢، ٢٠٠٠ 
 ،٢٠٠٠،  KAS ، الجزء الثاني، �التعاون مع مؤسسة �ونراد ادیناورالنقا�ات والهیئات المهنیة في لبنان. ١٥

 ص. ٢٥٦
)، �التعاون مع المؤسسة الوطنیة في لبنانلمجال المحلي (مبادرة ومشار�ة ومواطنة في ا الحكمیة المحلیة. ١٦

 ص ٥٧٦، ٢٠٠٢الجزء الاول ،  ،NEDللد�مقراطیة 
،   KAS، �التعاون مع مؤسسة �ونراد ادیناور الجغرافیة الانتخابیة في لبنان: شروط التمثیل الد�مقراطي. ١٧

 ص. ٣٧٦، ٢٠٠٢الجزء الاول، 



٨٨    

، NED، �التعاون مع المؤسسة الوطنیة للد�مقراطیة في القضا�ا المشتر�ةالحكمیة المحلیة: النقاش المحلي  .١٨
 ص. ٤٧٢، ٢٠٠٣الجزء الثاني، 

، KAS، �التعاون مع مؤسسة �ونراد ادیناور الجغرافیة الانتخابیة في لبنان: تار�خیة القضاء وتقسیم الدوائر. ١٩
 ص, ٦٢٤، ٢٠٠٤الجزء الثاني، 

ومؤسسة �ونراد  ، �التعاون مع مر�ز المؤتمرات في ا�انا�ا قبرصفي لبنانمرصد السلم الاهلي والذاكرة . ٢٠
 ص. ٢٠٠٤،٦٥٦، KASادیناور

(قواعد العمل الد�مقراطي البلدي في لبنان)، �التعاون مع المؤسسة الوطنیة للد�مقراطیة الحكمیة المحلیة . ٢١
NED ص. ٥٩٢، ٢٠٠٤، ٣، جزء 

(سیرة ذاتیة في العمل السیاسي والمقاومة المدنیة أو �یف استعادت صقلیة هو�تها  مقاومة المافیالیولو�ا اورلندو، . ٢٢
، ٢٠٠٥لبنان، -و"برنامج الثقافة الحقوقیة" وامیدست Sicilian Renaissance Instituteالمسلو�ة)، �التعاون مع

 ص. ٢٤٨

التعاون مع المؤسسة الوطنیة (التواصل بین التشر�ع والمجتمع)، الجزء الاول، � مرصد التشر�ع في لبنان. ٢٣
 ص. ٥٥٢، ٢٠٠٥، NEDللد�مقراطیة 

(القواعد الحقوقیة في الصیاغة والسیاسات التشر�عیة)، �التعاون مع المؤسسة  مرصد التشر�ع في لبنان. ٢٤
 ص. ٦٤٠، ٢٠٠٦، الجزء الثاني، NEDالوطنیة للد�مقراطیة 

-١٩٧٥(بناء ثقافة المناعة في المجتمع اللبناني:  نزاعات الداخل وحروب الخارج ، طوني جورج عطاالله. ٢٥
 ص.  ٦٢٤، ٢٠٠٧)، ٢٠٠٧

، NED(اشكالیة ومنهجیة وتطبیق)، �التعاون مع المؤسسة الوطنیة للد�مقراطیة  مرصد التشر�ع في لبنان. ٢٦
 ص. ٣٤٠، ٢٠٠٧الجزء الثالث، 

(اعلام و�لوغیة وتمكین في سبیل د�مقراطیة قر�بة من الناس)،  مرصد الحقوق الاقتصاد�ة الاجتماعیة. ٢٧
 ص ٥٠٤، ٢٠٠٨، NED�التعاون مع المؤسسة الوطنیة للد�مقراطیة 

(تضامن ومشار�ة ومواطنة في المجال المحلي)، �التعاون  دعم المجتمع الأهلي للعمل البلدي في لبنان. ٢٨
 ٢٥٦، ٢٠٠٩، Westminwster Foundation for Democracy مع مؤسسة وستمنستر للد�مقراطیة

 ص.
جل مواطنة فاعلة)، �التعاون مع المؤسسة العر�یة أ(بناء ثقافة المواثیق في لبنان من  اتفاق الدوحة. ٢٩

  ص. ٣٧٧، ٢٠٠٩للد�مقراطیة، بیروت، 
عات)، (رؤ�ة اخلاقیة تغیر الشعوب والمجتم المصالحة القائمة على الإ�مان، Brian Cox. بر�ان �و�س ٣٠

 ص. ٢٠٨، ٢٠١٢
(مبادرة ومشار�ة  الشأن العام في الحیاة الیومیة المحلیة في لبنان. انطوان مسرّه ور�یع قیس (ادارة)، ٣١

، ٢٠١٣، Foundation for the Futureومواطنة دعمًا للعمل البلدي)، �التعاون مع مؤسسة المستقبل 
 ص. ٥٣٢

 ص. ١٤+  ٩٤، ٢٠١٣وتوصیات)،  (تشر�ع وحقوق  السجون في لبنان. ر�یع قیس، ٣٢
(إطار إ�ماني لصنع السلام وحل النزاعات)، المصالحة القائمة على الإ�مان ، Brian Cox. بر�ان �و�س ٣٣

 ص. ١٣٢، ٢٠١٤
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(الخبرات العر�یة والدولیة من  صیاغة الدساتیر في التحوّلات العر�یة. انطوان مسرّه ور�یع قیس (اشراف)، ٣٤
 ص. ٤٣٢، ٢٠١٤، KASاون مع مؤسسة �ونراد ادیناور منظور مقارن)، �التع

 مرصد السلم الاهلي والذاكرة في لبنان: استعادة سلطة المعاییر،. انطوان مسرّه ور�یع قیس (اشراف)، ٣٥
 ص. ٦١٢، ٢٠١٥، RYACOجمعیة رمزي یوسف عساف الخیر�ة �التعاون مع 

(برامج وخبرات)،  الانسان في الجامعات العر�یة تعلیم وثقافة حقوق . انطوان مسرّه ور�یع قیس (اشراف)، ٣٦
 ص. ٣٣٦، ٢٠١٥، KAS�التعاون مع مؤسسة �ونراد ادیناور 

، �التعاون مع مؤسسة الكشاف الحز�ي في لبنان من منظور جندري منار زعیتر ومصطفى عاصي،   .٣٧
 ص. ٦٤، ٢٠١٥، KASكونراد ادیناور 

سان بین المواثیق الدولیة الأساسیة والتشر�عات الوطنیة، التزامات لبنان �حقوق الان. میر�ام یونس، ٣٨
 ص. ٦٤، ٢٠١٥، KAS�التعاون مع مؤسسة �ونراد ادیناور 

(آلیات الحما�ة فاعلیة الاتفاقیات الدولیة أمام المحاكم الوطنیة . أنطوان مسرّه ور�یع قیس (اشراف)، ٣٩
ومعهد حقوق الانسان في نقا�ة  KASدیناور وفعالیتها)، وقائع ورشات عمل �التعاون مع مؤسسة �ونراد ا

 .٢٠١٦المحامین في بیروت ومعهد الدروس القضائیة، 
، �التعاون مع مبادرة تعز�ز القیم الد�مقراطیة لدى الشباب الرائدین. انطوان مسرّه ور�یع قیس (اشراف)، ٤٠

 .٢٠١٦وجمعیة التعلیم لاجل لبنان،  MEPIالشرق أوسطیة الأمیر�یة الشراكة 
 

 Documentsصدر في سلسلة "وثائق" 

 
سلسلة "وثائق" محدودة الإصدار �عضها متوفر في المكتبة الشرقیة وفي مكتبة �لیة الحقوق 

 مكتبات جامعیة. فيوالعلوم السیاسیة والإدار�ة في جامعة القد�س یوسف، وغیرها ر�ما 
 �مكن توفیرها �الاتصال �المؤسسة اللبنانیة للسلم الأهلي الدائم.

 
1. Irène Lorfing, Antoine Messarra, Abdo Kahi (dir.), Linking Civil Society to 

Sustainable Development (A training Manual for Institutional Strengthening), in 
cooperation with Mercy Corps International, 1999, 120 p. 

، طبعة ١٩٩٩،  KAS�التعاون مع مؤسسة �ونراد ادیناور ، نفاعلون في السیاسات الاجتماعیة في لبنا. ٢
 ص. ٣٠٠، ٢٠٠٧جدیدة مضافة، 

(نماذج أحكام قضائیة مختارة)، �التعاون  . مرصد القضاء: دفاعًا عن العدالة والإنصاف والحر�ات في لبنان٣
 ص. ١٦٨، ٢٠٠٦، MEPIمع مبادرة الشراكة الأمیر�یة الشرق أوسطیة 

والتعدیل ) ٥/١١/١٩٨٩و ٢٢/١٠/١٩٨٩( الطائف –جذور وثیقة الوفاق الوطني اللبناني  انطوان مسرّه،. ٤
 ص. ٥٢٠، ٢٠١٥)، طبعة را�عة مضافة، ٢١/٩/١٩٩٠( الدستوري 

 ص. ٢٥٠ ،٢٠١٢)، ١٩٨٢-١٩٧٥( الفدرالیة الجغرافیة والفدرالیة الشخصیة: ٤/٢، رقم ٢وجزء    
 ص. ١٢٠ ،٢٠٠٦عولمة السلام من خلال الد�مقراطیة،  طیة:الحر�ة العالمیة للد�مقرا. انطوان مسرّه، ٥
وندوة اللجنة الوطنیة للتر�یة  ٢٠٠١-١٩٩٩نهار الشباب سیاسات شبابیة، . انطوان مسرّه (جمع وتنسیق)، ٦

 ص. ٢٠٠، ٢٠٠٦، ٢٧/١١/١٩٩٩الیونسكو في  –والعلم والثقافة 
عداد انطوان مسرّه و�ول مرقص، �التعاون مع مبادرة ، ا مرصد القضاء في لبنان: نماذج احكام قضائیة مختارة. ٧

 ص. ٢٧٢، ٢، جزء ٢٠٠٧، MEPIالشراكة الامیر�یة الشرق اوسطیة 
المواطنیة الطالبیة: مندو�و الصف في المدارس وممثلوا الطلاب في الجامعات او التر�یة على الشأن العام، . ٨

  .ص ١٤٢، ٢٠٠٦،  KAS�التعاون مع مؤسسة �ونراد ادیناور 



٩٠    

(مضامینها وسیاقها التطبیقي والخبرات للبنان ومن لبنان)، �التعاون مع مؤسسة  التر�یة على القاعدة الحقوقیة. ٩
 ص. ٢٣٠، ٢٠٠٦، KASكونراد ادیناور 

، وانعكاساتها على المجتمع اللبناني وحقوق الانسان ٢٠٠٦تموز  ١٢تأثیرات حرب . طوني عطالله (اعداد)، ١٠
 ص. ١٥٣، ٢٠٠٦والذاكرة في لبنان،  مرصد السلم الاهلي

،  KAS، �التعاون مع مؤسسة �ونراد ادیناور المواطنیة الطالبیة: نماذج في التنظیم والثقافة الد�مقراطیة. ١١
 ص. ١٩٤ ،٢٠٠٦

-١٩٦٤(دراسات ومقالات ومداخلات في مؤتمرات،  الاعلام في لبنان: قانون وخلقیة. انطوان مسرّه، ١٢
 ص. ٧٥٦، ٢٠٠٦)، ٢٠٠٦

13. Antoine Messarra (documentation fondamentale classée et colligée par), Les 
systèmes consensuels de gouvernement : Documentation fondamentale- Consensual 
model of Democracy : Fundamental Documentation, 3 vol., 2007, 594, 370 et 712 
p. 

، اعداد طلاب الدراسات العلیا الطائف �ما نرو�ها لاولادنا-وثیقة الوفاق الوطني. انطوان مسرّه (اشراف)، ١٤
 ص. ١٩٠، ٢٠٠٧، UL/Liban et CFPJ-IFP/Parisصحافة في الجامعة اللبنانیة، 

قراطي (اصلاح) ، الشبكة العر�یة للاصلاح الد�متطو�ر ا�حاث الد�مقراطیة عر�یًا. انطوان مسرّه (اشراف)، ١٥
 ص. ٣١٠ ،٢٠٠٧�التعاون مع المؤسسة اللبنانیة للسلم الاهلي الدائم ومر�ز الاردن الجدید للدراسات، 

(�العر�یة  الارشاد الرسولي: مقار�ة تطبیقیة في سبیل مرصد الارشاد الرسولي في لبنان . انطوان مسرّه، ١٦
 ص. ٥٤، ٢٠٠٧والفرنسیة)، 

(خلاصة ا�حاث و�رامج تطبیقیة وتوجهات مستقبلیة: نحو  طلعات الشباب اللبنانيهواجس وت. انطوان مسرّه، ١٧
 ص. ٢٥٨، ٢٠١٢، طبعة ثانیة مضافة، ٢٠٠٧بناء سیاسات شبابیة)، 

، �التعاون لماذا طرابلس؟ استغلال الاوضاع الاقتصاد�ة الاجتماعیة في احداث الارهاب والعنف. ما العمل؟. ١٨
 ص. ٤٢، ٢٠٠٧، NEDمع المؤسسة الوطنیة للد�مقراطیة 

 ص. ٥٠، ٢٠٠٧، NED، �التعاون مع المؤسسة الوطنیة للد�مقراطیة بناء رأي عام اقتصادي اجتماعي. ١٩
مجموعة وثائق  قضا�ا اخلاقیة: هدفیة الشرع المهنیة وصیاغتها وتطبیقاتها،. انطوان مسرّه (اعداد وتنسیق)، ٢٠

 .٢٠٠٨امج "الماستر في العلاقات المسیحیة الاسلامیة"، معهد العلوم الدینیة، جامعة القد�س یوسف، لبرن
(دراسات وتقار�ر  مرصد السلم الاهلي والذاكرة في لبنان. انطوان مسرّه وطوني عطاالله (اعداد وتنسیق)، ٢١

 Observatoire de la paix civile et de، ٢٠٠٨-٢٠٠٥ومداخلات في مؤتمرات وورشات عمل)، 
la mémoire au Liban, 2005-2008/ Monitoring Civil Peace and Collective Memory 

in Lebanon, 2005-2008 ،قبرص ومنتدى التنمیة والثقافة -�التعاون مع مر�ز المؤتمرات في ا�انا�ا
، ٢٠٠٨، MEATRC  ورا�طة مراكز التدر�ب والر�اضات الروحیة في الشرق الأوسط  FDCDوالحوار 

 ص. ٦٥٦
، اشرف ١٩٩٧-١٩٤٧، وثائق من التار�خ: نصف قرن دفاعًا عن حقوق المرأة في لبنان. لور مغیزل، ٢٢

على تنسیقها وتبو�بها والتقد�م لها انطوان مسرّه وطوني عطالله، مؤسسة جوزف ولور مغیزل، 
Machreq/Maghreb Gender Linking and Information Projectللبنانیة للسلم ، المؤسسة ا

 ٣الاهلي الدائم، الجمعیة اللبنانیة للعلوم السیاسیة، منشورات المؤسسة اللبنانیة للسلم الاهلي الدائم، 
 ص. ٤٥٠ ص. + ٥٠٠ص +  ٤٩٣ ،٢٠٠٨اجزاء، 

، بیروت، �التعاون مع : وثائق للذاكرة والثقافة المیثاقیة والمواطنیة٢١/٥/٢٠٠٨جذور اتفاق الدوحة، . ٢٣
العر�یة للد�مقراطیة، اعداد طوني جورج عطاالله �التعاون مع �اسكال موصللي وعلي حسون ور�تا  المؤسسة

 ص. ٣٩٣، ٢٠٠٩روسل متى، وتنسیق انطوان مسرّه ور�یع قیس، 
، مرصد الحقوق الاقتصاد�ة الاجتماعیة: اعلام و�لوغیة وتمكین في سبیل د�مقراطیة قر�بة من الناس. ٢٤

 ص. ٤٩٢، ٢٠٠٩،  NEDالوطنیة للد�مقراطیة �التعاون مع المؤسسة 
*** 
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 عامًا من الحوار اللبناني في سبیل ثبات السلم الأهلي ودعم المسار الدستوري): ٢٥( ذاكرة الحوارات اللبنانیة
 ص. ٥٧٢، ٢٠٠٩، ٢٣/٣/١٩٨٤-١١ مؤتمر لوزان :١. الجزء ٢٥
، والفر�ق ٢٠٠٧، والحوار اللبناني في سو�سرا ١٩٨٤�حث جامعة الروح القدس الكسلیك  :٢. الجزء ٢٦

 ص. ٥٩، ٢٠٠٩ ،٢٠٠٨العر�ي للحوار الاسلامي المسیحي 
، ٢٠٠٩-٢٠٠٦، واجتماعات مؤتمر الحوار الوطني ٢٠٠٧فرنسا -لقاءات سان �لو :٣. الجزء ٢٧

 ص. ٢٩٧، ٢٠٠٩، ٢٠٠٩وتحر�ات المجتمع المدني 
 ص. ١٢٠، ٢٠٠٩، ١٩٨٤وثائق للمؤتمر المسیحي  :٤جزء . ال٢٨

*** 
اعداد وتنسیق انطوان مسرّه لورشات عمل �التعاون جمعیات ومبادرات دعمًا للعمل البلدي في لبنان الیوم، . ٢٩

 ص. ١١٩، ٢٠١٠، Foundation for the Futureمع 
 .٢٠١٠م سعد، انطوان مسرّه، ، الجزء الثالث، اعداد لیلى سلو یوسف سعد: المجموعة الكاملة. ٣٠
(الحالة البحثیة: مؤسسات،  قیاس الد�مقراطیة والاصلاح الد�مقراطي في الدول العر�یة. انطوان مسرّه، ٣١

 ص. ٥٤+  ٧٠، ٢٠١٠مؤشرات، حاجات، اولو�ات، منهجیات، استشراف)، 
 ص. ٥٢، ٢٠١١ ،٢٤/٥/٢٠١١عشاء -، لقاءر�ع قرن في سبیل السلم الاهلي والذاكرة في لبنان. ٣٢
، مجموعة وثائق جمعها انطوان مسرّه الامام موسى الصدر في ذاكرة اللبنانیین للسلم الاهلي والمیثاق. ٣٣

 ص. ٨٠، ٢٠١١�فضل مساعدة السیدة ر�اب الصدر ومؤسسات الامام موسى الصدر، 
34. Antoine Messarra, Des repères pour le dialogue interculturel (Synthèses de 

rencontres et débats à la Fondation euro-méditerranéenne Anna Lindh pour le 
dialogue entre les cultures-FAL),  100 ,2011-2008 ,معاییر في سبیل الحوار الثقافي p. 
2012. 

 Monitoring Civil ٢٠١٢-٢٠٠٨، مرصد السلم الاهلي الذاكرة في لبنان. انطوان نصري مسرّه، ٣٥
Peace and Collective Memory in Lebanon, 2005-2008 الجزء الثالث: تقار�ر ودراسات ،

�التعاون مع جمعیة رمزي یوسف عساف  ٢/٩/٢٠١٢-٣١/٨ووثائق لندوة مرصد السلم الاهلي والذاكرة في 
(�العر�یة  ٢٠١٢، Youssef Assaf Charitable Organisation – RYACO Ramzi الخیر�ة

 والانكلیز�ة).والفرنسیة 
(حالات ونماذج)، مقتطفات من منشورات المؤسسة اللبنانیة للسلم الاهلي  الذاكرة المدنیة للحرب في لبنان. ٣٦

وجمعیة رمزي یوسف  LAUالدائم)، �التعاون مع مر�ز التراث اللبناني في الجامعة اللبنانیة الأمیر�یة 
، ٢٠١٣، Ramzi Youssef Assaf Charitable Organisation-RYACOعساف الخیر�ة 

 للعرض على الشاشة. CDص و ٦٥ص. + ملحق  ١٦٣، ٢٠١٢ص، اعداد انطوان مسرّه،  ١٩٢
 /Woman Empowermentمبادرة المرأة ومشار�تها في صنع القرار على الصعید المحلي . ٣٧

Capacitation des femmes, documents choisis et rassemblés par Sofia Agosta, avec 
le soutien de A. Messarra, dans le cadre du programme avec Diakonia, 2013, 368 

p. 
38. Antoine Messarra, Lebanon: A Users Guide (Civil and Internal War, Post-

Internal War, Political System and Democratic Mangement of Religious and 
Cultural Pluralism in Lebanon), Curriculum Caravan, Faculté des sciences 
religieuses et Master en relations islamo-chrétiennes, Université Saint-Joseph, 
2013, 100 p. 
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السلم الاهلي في لبنان في برامج ومشار�ع: . انطوان مسرّه (اعداد) ودانییلا فیاض (توثیق وتبو�ب)، ٤٠
٢٠١٤-١٩٨٤ 
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52. A. Messarra (dir.), Observatoire de la démocratie au Liban : Démocratie de 
proximité, actes d’une recherche collective et de quatre séminaires organisés 
en 2001 par la Fondation Joseph et Laure Moghaizel en coopération avec 
l’Union européenne, 2015, 130 p. 

وقائع �حث جماعي  ،٢٠٠١مرصد الد�مقراطیة في لبنان: تحولات واستشراف، . انطوان مسرّه (اشراف)، ٥٣
 ص. ٢٥٨، ٢٠١٥وأر�ع ندوات عقدتها مؤسسة جوزف ولور مغیزل �التعاون مع الاتحاد الاورو�ي، 
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 ٤٦٢، ٢٠١٥)، ٢٠١٤-١٩٩٢( كتا�ات في الثقافة المدنیة والذاكرة المشتر�ة للمستقبل. انطوان مسرّه، ٥٦
 ص.
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 .٢٠١٦(مجموعة نصوص)،  البناء القومي �المواثیق والأنظمة البرلمانیة التعدد�ة. ٦٢
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ة وثائق، إعداد واشراف انطون مجموع، Constitution et partis politiquesالدستور والأحزاب . ٦٥
(متوفر في  Introduction générale par A. Messarraمسرّه �التعاون مع ر�تا سعادة عواد، 

 ص. ٣٦٢+  ٢٥، ٢٠١٣مكتبة المجلس الدستوري، بیروت)، 
 -٢٠٠٢(مجموعة أ�حاث ومقالات)، المجتمع المدني والمشار�ة المواطنیة في لبنان مسرّه، . انطوان ٦٦

 ص. ٥٠٠، ٢٠١٦، ٢٠١٥
(مجموعة دراسات ومقالات النظام البرلماني التعددي والثقافة الدستور�ة والمواطنیة . انطوان مسرّه، ٦٧

 ص. ٥٧٠، ٢٠١٦)، ٢٠١٦-١٩٧٧ووثائق، 
 المكتبة الشرقیة، بیروت: توز�ع

 )٠١( ٢١٦٠٢١فاكس:  -) ٠١( ٢١٧٣٦٤/٤٩٢١١٢/  ٢٠٠٨٧٥/٣٣٣٣٧٩ت 
libor@cyberia.net.lb 

*** 
Lebanese Foundation for Permanent Civil Peace  - P.O.Box 16-5738  

Beirut-Lebanon    1100  -  2070 
E-mail : antoine@messarra.com 

info@lfpcp.org 
http: //antoine.messarra.com  -  http : //www.lfpcp.org  
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1 

Welcome Speech 
Georges W. Aldridge* 
MEPI Beirut Coordinator 
 
 
 

Mr. Minister, fellow educators, students, parents. 
On behalf of U.S. Ambassador Richard Jones and my other 

Embassy colleagues, I am delighted to be with you this evening to 
celebrate the closing of “Fostering Democratic Values Among Young 
Leaders”, implemented by Teach for Lebanon in partnership with the 
Lebanese Foundation for Permanent Civil Peace,  supported by the U.S. 
Embassy’s Middle East Partnership Initiative (MEPI).  Thank you for 
your hard work on this project, and thank you for the support of the 19 
schools across Lebanon that allowed Teach for Lebanon fellows to 
disseminate this valuable information amongst the students.  

Since I have assumed my new position as MEPI Coordinator in 
Beirut, I’ve been very impressed by the outcomes of this Project. The 
project built the capacity of 34 fellows on Democracy, Human Rights, 
Social Cohesion and Citizenship through training and continuous 
coaching. These fellows engaged and trained over 2000 school students 
across Lebanon. In addition to the direct benefit to these students, the 
project impacted different stakeholders within the communities - 
parents, principals, teachers, university students, school leaders and key 
informants of the communities. I was personally amazed by the 30 
initiatives created by students along with their Teach for Lebanon 
fellows, which are a clear reflection of the values they were taught. I 
look forward to watching the documentary that will showcase students’ 
work in action.  

MEPI is dedicated to supporting youth to fully participate in all 
aspects in society – and this project is a great example of such work.   
Our MEPI office in Beirut has funded over 30 projects in 2014 and 2015 
with a total budget exceeding $2.5 million US dollars. We hope that all 

                                                           
* This speech was on the closing ceremony of the project at Unesco Palace, at May 
20, 2016. 
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of you will take the lessons and skills you’ve learned in this project and 
utilize them in your daily lives – with your families, friends, to make 
new friends and connections and to become leaders in your community. 

I do want to point out that MEPI’s support for the Teach for 
Lebanon program is just one way in which the United States promotes 
education in Lebanon.   The American people, through USAID, have 
provided more than $240 million dollars in assistance for education 
programs in Lebanon over the past ten years.  This assistance has helped 
renovate public school buildings, provided merit-based university 
scholarships to deserving public school graduates, and equipped 
schools with science laboratory and computer equipment and trained 
staff on its use.  Furthermore, the Embassy’s Public Diplomacy section 
has helped train teachers in new methodologies, offer after-school 
enrichment classes, and give high school students in rural areas access 
to American English language courses. 

*** 
In closing, I would like to commend Teach for Lebanon and 

LFPCP again, for their dedication and commitment to the project.  I 
would also like to once more congratulate all the fellows, the students 
and their parents in this project and thank Teach for Lebanon and 
LFPCP.  As a former school teacher, I am especially proud to know that 
so many teachers, school administrators, and parents were involved in 
this important endeavor.   

As John Dewey once said:  “Education is not preparation for Life; 
Education is life itself.”  

Again thank you very much for your invitation and we look 
forward to your future successes. 
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1 
Human Values Within Robotic Activities 
Saida Generations School, part of Orphan Welfare 
Society, Saida 
Mohamad Alameh 
 
 
 

As a mechanical engineering graduate, I wanted to leave a 
fingerprint within my two years fellowship with Teach For Lebanon, 
something that would make my extra-curricular unique and different 
than the rest of the fellows. I told my students that the sky is the limit 
and any idea can be accomplished with proper planning, preparation 
and execution. Bearing in mind the desire to teach my students moral 
values of democracy, social cohesion, cooperation and equality, the 
students were really curious to get to know more about engineering 
skills. Daniel Mortada, a fifth grade student, comes up with the idea 
“why not making robots that can make a play about the moral values 
we will be studying?” As a result, my students and I came up with ‘The 
Robotics Club’. 

*** 
Procedure:At the beginning, it was really challenging to come 

up with my students with the necessary guidelines to follow throughout 
the year, the yearly plan for the ECA. Afterwards, the students had some 
problems following this plan and the guidelines agreed on and remained 
energetic for two hours. However, this plan was solved after only three 
weeks. 

 
- Use the methods of research, exchange of knowledge and role-

play to understand well the democratic values. 
- Meanwhile, choose the types of robots that can be utilized in 

the activity. As a previous instructor for Lego Mindstorms NXT 
Robots, and a courses titled “Introduction to Mechanical Engineering – 
MECH200” taught at the American University of Beirut, I have 
suggested the use of such robots to my students, and they have agreed. 

- Get the robots: Contact as many related companies and 
institutions that import and/or use such robots and check the deals. 
Luckily, we have been offered two full robotic kits from the German 
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School Beirut. As such, I would like to thank Mr. Omar Salloum and 
Ms. Faten Jbai for their support to our activity. 

- Check the Options: It was mandatory that we plan our project 
well before we start implementations so that we save time. 

- Sorting and Preparations: Organize and sort the different 
thousands Lego components of the robots so that our work becomes 
easier, faster and more effective. To do so, a group of students was 
assigned to accomplish this task. 

- Building: Using the manual guideline from the website of 
Lego Mindstorms NXT Robots, students followed the step-by-step 
manual to build their two robots. Students were divided into groups so 
that the two robots can be finished by almost the same time. 

- Programming: Programming was a very new concept for 
students. Programming requires so much logical and strategically 
thinking. As a result, we have taken two complete sessions to 
understand the software designed for the robots. Afterwards, we 
designed the program that each of the two robots will be executing. 

- Testing and Troubleshooting: After the programming phase 
ended, we started with the testing phase to see whether the robots need 
any modifications. The following adjustments were made: 

 
a. I had to search and contact many companies and institutions 

to manage to find the robotics kits. This was the most difficult and 
demanding phase. Eventually, Mr. Omar Salloum and Ms. Faten Jibai 
of The German School Beirut agreed on lending us the kits for the entire 
academic year. 

b. The ultrasonic sensor of the second robot couldn’t read 
distances larger than 30 cm. Thus, we had to change the sensor. 

c. The electrical tape attached to the floor was causing the robots 
to get stuck. As a result, we had to remove some and attach it again so 
that the floor is smooth. 

d. The first robot was moving faster than the second robot 
causing the second robot to stop interacting with the first. To fix this 
problem, we had to make programming adjustments. 

*** 
Influences and testimonies: The Robotics Club has 

successfully taught students two main things: Mechanical Engineering 
Basic Skills and Representation of Moral Values. 

Mechanical Engineering skills were illustrated through reverse 
engineering, programming and troubleshooting. 
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Moral Values were illustrated through the interaction within the 
two robots that showed respect, trust, cooperation and empathy. 

Some of the testimonies were as follows: 
 
- Maysaa Mostafa (5th grade): I really loved robots. 
- Daniel Nassar (6th grade): When I grow up, I want to become 

an engineer because I really liked robots. 
- Ali Oun (5th grade): Even robots show respect, cooperation, 

and justice. We are smarter than robots, so we should also show such 
morals. 

- Hanin Jardali (6th grader): Empathy and respect are very 
crucial moral values in any society. 

*** 
Other Causes: The best way to understand robots was to 

relate the way it functions and its parts to the human body. As a result, 
we have made this table prior to building the robot. 

 
Human Beings Robot Importance 

Bones Rigid Lego 
Components 

Rigid holding 
structure 

Muscles Motors Movement can be 
accomplished 

Food Batteries Source of energy 
Senses Sensors Interact with the 

environment. 
Brain Brain For Robots: this is 

where the program 
will be downloaded. 
Main function: the 
center for 
commands. 

Nerves Wires Transmits signals 
from sensors to the 
brain and again 
from the brain to the 
sensors. 

To watch the extra-curricular activity video, please follow the 
below YouTube link: 
https://www.youtube.com/watch?v=z6PR8XuZTkI 
 

https://www.youtube.com/watch?v=z6PR8XuZTkI




17 
 

2 
I’m A Good Citizen 
Kfarhazire Public School, Koura, North Lebanon 
Afaf El-Khoury 
 
 
 

Obstacles I faced: I was the only fellow at school, and to foster 
such activities for 60 students was very hard. I believe that the number 
of students must be decreased to 15 students per group. 

*** 
Initiatives: To have a successful activity, and a creative idea, I 

was using my own imagination to foster these ECA activities. From my 
experience throughout the year at Kfarhazire Public school, I was able 
to form an idea that such activities must be done for students older than 
10 years. I was working on building citizenship at a very young age and 
this was very hard. Kids at this age are egocentric and lack the needed 
logic.  

*** 
Detailed description of the activities: When we talk about such 

activities one must know that there isn’t a certain procedure or method 
to follow. As much as the teacher has the knowledge of the objective 
she’s aiming to she will be able to transfer the topic to her kids.  

During this academic year, I was implementing activities about 
citizenship, human rights, democracy and social cohesion.  

*** 
1. Citizinship: We are living in a society where we lack the 

needed clues to practice our rights as citizens. To be good citizens in 
the future, our mission started in Kg1, Kg2, and Kg3. My kids and I 
tried to simplify this issue to reach the start point of true citizenship.  
We did many activities such as:  

- Coloring a picture: The picture that the students colored was 
an A4 paper containing small pictures of the activities that a good 
citizen does at school, at home, and out in the society.  

- Drawing “me the good citizen”: Students drew themselves on 
cardboards as being the good citizens who are practicing their rights 
and their duties.  

- “One for All & All for One”: After drawing “me the good 
citizen” we pasted the cardboards together in a form of a chain in an 
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attempt to clarify the fact that we live together in our society and hand 
in hand we build our nation.  

- Practicing citizenship every day at school in many ways: Such 
as, being responsible, friendly, caring, and helpful…  

- Signing the contract “Dear Summer I’m a Good Citizen”: kids 
drew practiced and signed this contract… 

 
Human rights: Some people aren’t getting their minimum rights 

from our society, they are suffering and striving to live. My kids learnt 
about their rights at an early age so in the future they’ll be able to help 
themselves as well as their society.  

 
Some of the activities:  

 
Our right to play: Discussing this right (images and videos) and 

playing in the playground.  
Our right to have shelter:  Discussing this right using videos and 

images.  
Our right to go to school: Discussing this right using videos and 

images.  
Our right to stay healthy: Discussing this right using videos and 

images.  
Coloring images about the above rights.  

*** 
2. Democracy: When my students have the right to share their 

opinion and to listen to others they are undergoing democracy in a 
certain way. My students’ opinions were heard and they were living a 
true democratic life at school.  
 

Activities fostered:  
- Learning how to share and listen to others: We shared games, 

coloring crayons, food and others.  
- Learning how to accept others-opinion: Through voting we can 

make sure that better choices are made.  
- Loving others from different nationalities 

*** 
3. Social cohesion:  Since we live in a poor society, my students 

were a diversity of Lebanese and Syrian students. So, social cohesion 
was an important issue to tackle and discuss. My kids became aware of 
other nationalities and they accepted to live and share the same society 
with others.  
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Activities done:  
- Coloring images of different students from all over the world. 
- Watching videos related to the topic and discussing it. 
- Cleaning the playgroup as part of the social cohesion and the 

above topics  
 
Many parties were held and were directly related to these topics. 
I was able to leave a big impact on the students, school, parents, 

and society. My mission was not only to foster such activities but also 
to provide my kids with the sense of security. According to Maslow’s 
pyramid of needs, we can’t give our students minor things before giving 
them security and peaceful environment.  

Due to my personal efforts to make this project successful, the 
school and I were granted a good reputation. The parents thanked me 
for the changes they spotted in their kids’ behaviors.  

The principle Mrs. Hiba Fares observed the changes in the 
students behaviors and was very happy with the results since I have 
been able to reach my main goal.  

*** 
4. One success story out of many: Being successful or seeing 

someone succeed because of you is quite amazing. Having the 
opportunity to make this change happen through fostering ECA is an 
excellent way to reach my students lives. More than one student went 
through a transformational process.  

To be more specific, Khaled, a KG3 student, had these issues: 
Hitting his friends, stealing food and things, having no skills of living 
in a group, not nature friendly and even not community friendly... 

*** 
Finally through fostering my ECA regarding certain topics ( 

citizenship, democracy...) I was able to manage his bad attitude. 
Moreover, i was granted the opportunity to hear a verbal feedback about 
the change he did. His mother was so surprised that within only a few 
months her kid was totally different. Furthermore, his teachers and the 
school principal noticed this transformation not only in Khaled's 
attitude but also in others attitude. 
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3 
Reuse Don’t Burn 
Baalbeck Community School 
Farah Al Shall 
 
 
 

The school was very welcoming for the idea of the ECA. So, 
they offered the help and the support throughout the ECA sessions. 

However, the students were all from the same region, same 
religion, same mentality, same color and the same social class. 

They had no idea about the “other” and how they should treat 
someone different. 

Moreover, they had no team spirit and couldn’t accept loss. 
In addition, the students didn’t know anything about democracy, 

citizenship, social cohesion and human rights except what they have 
memorized at school. They didn’t even practice these values in their 
daily life. 

During the ECA sessions, the students got introduced to these 
values and practiced all their aspects. They learned about the “other” 
and the importance of the differences between us. They acquired team 
spirit through funny activities and competition. And most of all, they 
learned how to give constructive feedback to their mates and how to 
reflect their feelings in a friendly way.  

Thanks to the help and assistance of Ms. Hanadi Yaghi and r. 
Michelle Mhanna, our students were able to implement this creative 
project and present it to the world. 

*** 
The Project’s steps 

The students took training sessions about human rights, 
democracy, social cohesion an active citizenship. 

After acquiring the skills needed, the students decided to 
implement what they learned. 

The students decided to do an environmental project  that at the 
same time applies what they learned about being responsible citizens 
and how to cooperate and work in teams. 

SO, we collected abandoned tires from a field near our school. 
We cleaned these tires. 
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We painted the tires with colorful paint. 
We distributed it among the playground. 
We filled the tires with soil. 
We planted flowers in them and watered them. 
We made a tire clock for our playground. 
With wood and colored tires, we made tire seats for the 

playground.  
*** 

A student’s testimonial about the ECA sessions: One day, our 
school principal announced that students of grade 6,7 and 8 would join 
the ECA program of Teach for Lebanon. At the very beginning, we 
thought that it would be like any other session. But this ECA was full 
of activities and games that were at the same time useful.  

Throughout the ECA, we have learned about democracy, 
citizenship, social cohesion and human rights values. In the past, we 
only memorized the definitions of these values, but we never 
experienced their true meaning until we were enrolled in the ECA. 
Furthermore, we have finished a perfect project: reusing old tires by 
coloring them and planting inside them to decorate our playground. We 
couldn’t do such a work without sharing all the ideas and working in 
teams. 

All in all, ECA program helped us to develop a team spirit since 
we could express our ideas and thoughts and share experiences with 
each other. It also helped us to learn how to interact with the real world, 
persuade others to reuse and recycle, and be effective active citizens in 
the future. 

*** 
Another student: Before the ECA sessions, I was a selfish 

person. I couldn’t accept loss, and I didn’t want to help anyone except 
myself. I hated when teachers told us to work in groups. Why should I 
share what I know? Why should I help them? I should keep all what I 
know to myself in order to be the winner.  

In the ECA, I had a clear vision of why should I cooperate with 
others. All the concepts that we learned about active citizenship, 
democracy and social cohesion opened my eyes to the true meaning of 
life. 

I should support my friends. I should help them reach the peak. 
The most important thing is that by helping others you are helping 
yourself “By giving you are always receiving”. We helped one another 
and we all reached a new level of team work. 
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When we started implementing the project, we all worked hand 
in hand. We collected and painted abandoned tires with beautiful colors 
and planted it with flowers in them to bring joy to our playground. The 
work was hectic, but we didn’t mind because we laughed, we played, 
we worked, we nagged. But all what we did, we did it together. 

*** 
 
 

Administration testimonial 
 

  ن النشاطات اللاصفیة التي طبقت هذه السنة �انت فر�دة من نوعها.إ
 لمسنا التقدم الملحوظ عند التلامذة على عدة أصعدة.

 تعلم التلامذة الكثیر من القیم التي تساعدهم في المستقبل ومنها أهمیة التعاون 
 والقیادة والمواطنیة الفعالة.

 قام �ه التلامذة أضفى حیاة جدیدة لمدرستنا.ي الذي صالمشروع الوطني البیئ
ان �ستمر هذا التعاون بین مدرستنا و�ین الجمعیات المتعاونة لتطبیق في نتمنى 

 .٢٠١٧سنة ل مشار�ع جدیدة وخلاقة
*** 

I, as a teacher, I learned a lot from this experience. My kids 
taught me maybe more than what I taught them. 

I didn’t measure my success by the traditional methods. I 
measured it by the smiles and memories that my kids will carry for the 
future. 
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4 
Theatre and Dance Performances 
Aley Second Official School 
Ghinwa Monzer 
 
 
 

Teaching is more than imparting knowledge, it is giving from 
one’s heart. For that to be established, a teacher should have a clear 
vision for his students.  

As for me, the vision I had to my students was that each student 
will become aware of his/her inner abilities and be given the 
opportunity to express them freely and stand out. 

The perfect combination of fun, artistic and beneficial targeting 
this vision was through Theatre and Dance which I had a solid 
knowledge about. 

*** 
First I started applying these inside class during the Math and 

Science periods. Acting scenes, role playing, mimicry… all were used 
during the classes, as part of the ice breakers, the actual learning process 
or as part of self-expression time at the end of the class. 

Later on, the actual project started that was in collaboration with 
TFL, LFPCP, MEPI and Aley Second Official School where I used to 
teach. 

Keeping the same vision, however in new ways this time, we 
agreed to do acting/dancing performances at school concentrating on 
specific values like Democracy and Human Rights. 

*** 
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Difficulties and Obstacles:  

Time and Place: As part of the ECA project requires a specific 
hours per week, we couldn’t include it during the teaching hours, so we 
had to find a location to be able to do the ECA sessions after school. 
The school building was not available in the afternoon. So we contacted 
few people trying to find a suitable place, the municipality suggested a 
place, it wasn’t quite appropriate though since we were 3 fellows, with 
3 different projects (3 groups of students) at a time. 

Then, we contacted the principal of Maroun Abboud Official 
Secondary and she provided us with the school for 2 days per week, 2 
hours (Wednesdays and Fridays from 3 till 5). 

*** 
Transportation: We had to take students from school to the ECA 

location (the other school) and back to their homes, as their parents 
couldn’t manage their transportation.  

We divided the students attending into 3 main areas (according 
to their houses) and contacted 3 different buses to provide them with 
transportation. 

*** 
Parents’ agreement: Some parents didn’t agree to send their 

children for different reasons; time issues (they should be using this 
time to study), afraid of the transportation facilities, didn’t appreciate 
the importance of such activities to their children. 

The school’s principal played a very important role contacting 
parents so that most of them agreed later on. 

*** 
Process:  

Classes of choice: I started with students that I already teach in 
class, grades 5 and 6. 

Later, students from grades 7 and 8 participated as well. 
Making a total of 50 students. 
The first 4 weeks were mainly theoretical, introducing the topics 

of democracy, human rights, citizenship and social cohesion to the 
children, through set of games, activities and videos appropriate to the 
students’ ages. 

Every student or group of students wrote their preferences as of 
acting/singing/performing/dancing/poetry… etc 
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Students from grades 7 and 8 were helping in planning and 

organization. We sat together and planned the whole performance, 
dances and act scenes in sequence with the value targeting each show 
in specific. We agreed to put a main dance that was the Marionette 
Dance (value of Human Rights). 

Implementation phase started by training the students on the 
dances and scenes (some of our choice – younger classes , others of 
purely students’ choices). 

The 2 hours afternoon were not enough, so we started using the 
recess times (30 mins each day) as well for practicing. 
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The final stage was also with the help of grades 7 and 8 in 
getting costumes, decoration and the small brochures they designed of 
what they have learned.  
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*** 
Success Stories: The main target was to give the specific values 

to students in a fun way that incorporates the vision of confidence and 
self-expression into the process itself. 

 
This was seen in students differently: 
- Some less talkative students, that initially would talk or 

participate a lot, got better confidence later to speak out and express. 
- The active students enjoyed learning something new, 

participating through a lot of ideas and suggestions, and planning. 
- They all got the values right. They started discussing and 

talking about them to others. 
- Religious students were participating for the first time in such 

dancing and acting experiences, as they know now that it was for a 
reason and for sending a message (about human rights or democracy 
for example) not just for the artistic sake. 

*** 
I cared a lot about passing my knowledge in dance to the 

students through some professional help from real coaches I used to 
work with, and through letting the students participate in big dance 
events, such as the BIG DANCE 2016, by the British Council, that was 
performed by over 2000 students in Lebanon, and thousands all over 
the world. 
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5 
Heyda Lebnân  
Paradis d’Enfants, Haret Sakher & Ghadir 
Stephanie Frangieh 
 
 
 

First of all the idea of making a song occurred to one of Grade 
6 students: Luna Aoude. 

Who wanted to make her dream of becoming a singer true. The 
project started as a game in one of the classes and became a ritual; 
before ending each English session, we used to sing a song. As a teacher 
I used to ask them every time to search for a song that has a theme 
concerning Lebanon. On the other hand, we used to practice another 
game in other classes which had a specific target: Teach the students 
how to debate a specific subject. At the end of each session the students 
will have to search about The ECA 4 Themes (social cohesion, 
citizenship, democracy & human rights) so that all the students could 
share the same information since not all of them were participating in 
the ECA. 

Our game became more serious, the students started to get more 
involved into the themes. They started to search more about each theme, 
to get living examples, to identify right from wrong in each act they 
have done/doing/going to do. As a fellow, day by day I was achieving 
my goal by leading them to explore the ECA’s 4 themes. 

While asking them their opinion about the final project, many 
ideas were given and the most suitable ideas were studied by the 
students. 

They were supposed to do a detailed plan about their ideas (the 
goal was to teach them independency, freedom, leadership). 

They even had to ask about each project’s budget, the required 
materials, who are the concerned people we have to contact in order to 
do the project. 

After having the required details for all the projects, we faced a 
major issue which was deciding which project we had to start working 
with.  

*** 
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Each class voted for what they thought was the best project. The 
majority voted for making a song with a video-clip. 

The main difficulty was writing the song lyrics but due to our 
talented students, we got a good number of poems, rap songs & even 
song written in different languages. 

All the songs were about the situation in our country. The sad 
thing was that all of them were reflecting the bad situation which we 
are living. Whenever we used to introduce a new theme, the students 
used to edit their songs. 

They were asked to do a kind of form where they question their 
parents, family members, neighbors and friends about the 4 themes so 
that they could see if we are implementing them in our country.  

Their reaction was not as expected, I was waiting for seeing 
them with a strong will of change, for being able to point to the 
mistakes, But they came back to class very low, most of them wanted 
for leave this country. When I asked them how can they change their 
society with what they are learning, they replied that their parents told 
them that we are not allowed to change/they don’t let us change. 

Once again, new rules have to be set in the classroom apart from 
the ECA, games & activities. 

The students had to see the opposite of what we are introducing 
to them. Every day was a new challenge. The first week was hectic. I 
have started the change in such a way to make them feel the difference. 
I started to take their freedom away. 

*** 
The first day started with one statement: “no one is allowed to 

speak/participate in this session”. 
They were all ok with what I said. It was weird that no one even 

asked why! Hence I had to go to the next level. I asked one of the 
students to leave the class and go to the principal’s office and take a 
written warning. Even though the student was innocent, he left the class 
without questioning until one of his colleagues interfered and started to 
tell him about his rights. 

We were back to the right path. Now we can continue our 
project since they have started to know that they are going to be the 
agents in changing the society and they have believed in our mission.  

What’s the purpose from doing the project if they don’t believe 
in it? 
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Our project is going into another phase of editing. The students 
are supposed to write about how do they wish or hope their country 
would be. 

We chose the best rhyming verses & we skipped to the next step. 
We decided to use the rhythm of one of the “Rahbani’s songs”. 
 Our project started to get ready. We prepared the lyrics & 
everyone started to practice the song. 

We visited the studio to introduce the students to the Maestro. 
The work started, each student sang and went through a small session 
of voice tuning. 
 After that we segregated the voices and chose the best ones to 
take solo parts. After many sessions, the students were ready to record 
the song. 

The school took the parents approval; we spent one full day in 
the studio recording the song. It was a great experience to the students 
spatially that some of them had a dream of becoming singers. 

Concerning the video-clip; since most of the parents hoped not 
to film their kids, we respected their will so we took some pictures 
during the making of and we used some pictures from the TV channels 
archives. 

This project had a strong impact on the students and on me as a 
teacher. 

*** 
As a teacher, this project gave me the ability to see my vision in 

other perspective. And my mission changed and became: “we are the 
future of Lebanon, our mission is to learn how to be good citizens 
through respecting others and be a good agent in changing society.” 

My students have changed a lot. First they have started to get to 
know their Human rights. They have practiced citizenship in the 
classroom. They didn’t know the meaning of social cohesion or how to 
respect others who differs from them by color, sex, religion… 

They even started to reflect about the country’s situation and 
what the society is not respecting and what will happen if they follow 
the 4 themes which became the 4 ‘Virtues’. Lot of things have changed, 
they stopped bullying each other, they started to understand why they 
have to respect and follow the class rules and the country’s rules.  
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These students used to hate their country! As a teacher I have 
faced a lot of difficulties to make them love and respect Lebanon. 
This project helped me to change their point of view, helped them to 
believe in the will of change, made them see that there’s still hope to 
make this country better than it was before.  
 In 10 months we had made a huge progress, they became 
patriotic; they started to feel sad about the difficulties that we are going 
through. They started to detect the problems and created solutions. 
 They started to dream about a better country.  
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6 
Recycle, Teach if Forward  
and Young Writers Projects 
Amlieh Southern School 
Hikmat Al-Khansa 
 
 
 

Our vision for this year was to be young leaders in society. 
During English and Civic classes, my students learned to open up, think 
outside the box and share essential values such as empathy, and 
resilience that ought to make them true leaders in their society. We tried 
to cover all leadership-building concepts and matters like human rights, 
citizenship, democracy, and social cohesion through quote of the day 
and class discussions, various class activities, and extra-curricular 
activities where a number of students joined and were basically 
choosing and leading the activities. The goal was to create young 
leaders who respect, accept, love, and help the different others which 
will ultimately lead us to imposing a positive change in society and the 
world.      

The first challenge was agreeing on a project that combines our 
interests, vision and things we excel in. Due to the large number of 
students participating in the program and their diverse choices and 
interests, choosing one project was nearly impossible. That is why we 
have chosen three main projects that branch into many domains 
covering all suggestions and much more. The projects with all their 
complications and obstacles were not easy for my 9-13 year-old 
students to handle yet the young leaders proved, indeed, their ability to 
transform challenges into opportunities and manage every aspect of the 
projects the way true entrepreneurs do! 

*** 
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To begin with, the general idea was to create and launch a social 
entrepreneurship pilot where the young leaders would target a specific 
issue their country/society is facing and find innovative solutions that 
would not only solve the problem but would also transform the 
challenges into opportunities that would generate money and help the 
society further. After some brainstorming sessions, my students have 
agreed that the garbage issue is one of the major challenges Lebanon is 
facing and so they decided on targeting this issue through a social 
business pilot that includes an awareness campaign about garbage 
separation, renovating and recreating unique artistic products made of 
recyclable materials that people usually throw away and selling those 
products in an exhibition where the money collected would be donated 
to help launch another brilliant project, the computer lab project at an 
under-resourced school in Pakistan. To complement that project and 
after talking to our friends in Pakistan, the young leaders have decided 
to launch a Teach It Forward project where they would teach Pakistani 
students over Skype some computer programs which would 
complement the initial project. Moreover, since my grade 5 students 
were so motivated about learning new English vocabulary words that 
they have designed their own dictionaries that contained thousands of 
new words, and they have used these vocabulary words in writing a lot 
of stories, another idea came up. We have decided to publish a book for 
the young motivated writers. These books ought to be sold as well and 
the money generated would be donated for a good cause. This way, 
these 9-13 year-old students would have a taste of social 
entrepreneurship, all while practicing to be leaders in society.   

During our projects, my students were exposed to people of 
different backgrounds and way of thinking. For the first time in their 
lives, they experienced what it is actually to be out of their comfort 
zone. They collaborated with Pakistani students and their teacher for 
more than 8 months, they met Palestinian and Syrian kids with special 
needs upon their visit to the Buss Camp and they socialized with 
students from Saida of completely different social and religious 
backgrounds. The young leaders also had the chance to get introduced 
to people and NGOs who share their vision in making this world a better 
place. Some of these NGOs are World Vision, Early Intervention Unit, 
Saida Generation School and ELENA Foundation.   

*** 
There were many challenges that my kids have faced. For 

instance, at the beginning of the project, many kids refused the idea of 
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working with or helping Pakistani students because they thought it’s 
very strange and they are not used to dealing with “different” people. 
Many kids asked me why we were helping them! What was the goal! 
They couldn’t understand at first; they couldn’t connect the dots. Many 
students had fears and prejudices when it came to visiting the 
Palestinian camp or meeting kids from Saida. The first Skype call with 
our Pakistani friends was a bit awkward as the kids were not exposed 
to such an experience. All these challenges were normal and expected 
since these kids were exposed for the first time ever to an astonishing 
experience that had eventually shaped their mindset, shifted their way 
thinking away from racism and prejudice, and made them the wonderful 
young leaders they are today. Through our daily discussions and sharing 
our different views and feelings about hypothetical and real-life 
situations, site visits, daily activities, and reflections, my students were 
able to embrace their fear and social and psychological hardship and 
turn them into ideal learning experiences.  

To further discuss the detailed steps of the three projects, each 
step of each project will be explained separately.   

Before starting any project, it was crucial to create our vision 
for this year introduce my students to the social entrepreneurship 
concept.  

*** 
Creating Our Vision and Mission:  “This year, we are going to 

be leaders in our society.     
We are going to:    
Respect others 
Help others 
Always give a 100% 
Never Give up 
Embrace challenges 
Stay positive 
Turn challenges into learning opportunities. 

*** 
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Class Activities: Group discussions starting from the quote of 
the day that links our lesson to a value and an aspect of our vision.   

*** 
 Extra-Curricular Activities: Organizing fun activities that target 
the following vital topics, teach great values and bring my students 
closer to our vision.   

 

 
 

a. Human Rights : Humans, regardless of 
their differences should have equal rights. The activities were eye-
opening since my students started wondering about the rights they are 
deprived from and the rights they are not knowingly depriving others 
from.   

Some activities done: “Leading the blind”, “FRED”, “Pretend 
to be different for a day”… 
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 b. Citizenship: Through dreaming about and building the 
fantasized Utopia then applying what they learned in their projects, my 
students realized that they can actually be better citizens who can 
change their society and the world.   
 Some activities done: “Suggest some solutions”, “Save the 
egg”. 
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 c. Democracy: My students got to know how we are deprived 
of the basic concepts of democracy thought we are living in a 
“democratic” country. They suggested some solutions that can be  
implemented by the government as well as young leaders such as 
themselves to target the democracy issue in our society. Some activities 
done: “Debate”, “Assess current situations”… 

d. Social Cohesion: Through the fun hypothetical situations and 
activities that require thinking outside the box and moving out of their 
comfort zone, the young leaders tested their ability and readiness to 
experience social cohesion which was a preparatory phase for the real 
situations within the projects.   

Some activities done: “Save the Human race”, “What if?”…  
 

 
 

*** 
 Also During the year, we have implemented the social cohesion 
concept in some great initiatives such as:  

1. Exchanging Pen-Pal Letters with students in Pakistan and 
Skype sessions: 

Purpose: Getting familiar with people from a totally different 
background, country, religion, language… and exchanging cultural and 
personal stories.   
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Results: My students became good friends with the Pakistani 
students. They broke the society’s walls of racism and prejudice and 
they collaborated with the Pakistani students and came up with several 
projects. 
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2. Meeting with amazing student from Saida Generation School:  
Purpose: Meeting students of the same age but of different sect 

and social background to build new friendships and discuss challenges 
and opportunities.                

Results: Since my students are from Sour belonging to the 
Shi’ite sect, meeting students from a different sect, mostly Sunna, and 
different social backgrounds was definitely interesting for them. They 
directly broke the ice and started talking about their schools, lives, 
challenges and dreams.  

 

 
 
 

 
 
 
3. Visiting the Early Intervention Unit in the Buss Camp in Sour:  
Propose: Learning that kids/people with special needs can be as 

brilliant and powerful as normal people if not more. Mingling with 
Palestinian and Syrian refugees in an area that is beyond my students’ 
comfort zone. 
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Results: My students loved the kids and asked them and their 
parents all sorts of questions. They had an interactive session with a 
special educator, counselor, and therapist, watched motivational videos, 
heard live testimonials of amazing courageous people who have been 
embracing difficult challenges on a daily basis.  

They were part of a totally different society for a day and they 
loved and cherished each minute of it. 

 
 

 
 
 

 
 

*** 
A. Project One: Recycle 

Step One: Brainstorming and Pitching Ideas 
 
1. Brainstorming Ideas in Groups: Grades 5,6, and 7 students 

worked in groups in order to brainstorm some ideas for the project. The 
main purpose of these sessions was to find a current major issue our 
country issue our country is facing and suggest innovative solutions. 
They were encouraged to imagine how we can make a social business 
out of those ideas.   
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 2. Pitching Ideas: The groups took turns in pitching their own 
ideas to their fellow students. They used to all kinds of visual aids, role-
play and other techniques to make their idea more appealing and 
convincing. The ideas were amazing and mainly focused on the garbage 
issue in Lebanon.  
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Step Two: Field Visits and Assessment 
 
  

 
Visiting sites where mixed garbage is dumped: In order to get a 

better idea about the issue we’re dealing with, visiting the land that has 
been made a dumpster for several villages was a must. My students took 
pictures of the shocking view of garbage thrown randomly without 
proper handling. They also interviewed the man in charge who is 
assigned by the municipality to transport the garbage to the factory in 
order to be processed. Sadly, the factory was not running as it was 
supposed to especially that it deals with tons of garbage generated from 
over 20 villages. 
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Visiting the Environmental Exhibition: The next step was to 

visit an environmental exhibition for the students to have a better view 
of the possible steps that can be taken regarding garbage separation. 
Many environmental experts and companies were present and my 
students asked many questions to test the feasibility of their suggested 
projects. 
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Visiting the Municipality: After that, we visited the Mayor of 

Der Qanoun in order to discuss the current situation of the garbage issue 
and factory. My students pitched their ideas and were encouraged and 
supported by the Mayor. 

 
Step Three: Designing and Launching the Awareness Campaign 

Designing the Logo and Posters:  
 
Creative students sat together, brainstormed and designed our 

EPI Recycle team logo and posters. They also worked on pitching their 
ideas to their peers at school in order to encourage them to separate 
garbage and throw them in their specific bins. 
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Painting the Garbage Bins at School: To make separating 

garbage easier, more colorful and fun, the young leaders decorated the 
garbage bins at schools to encourage all the kids to separate garbage 
according to their types, glass, tin, paper… 
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Collecting Recyclable Items:  
 
The awareness campaign helped the young leaders collect all 

the recyclable items needed. Also, they asked students to include their 
parents in the process and put aside any items that might be useful like 
empty bottles and cans, old motors, old toys and anything that can be 
used in redesigning a new product. 

 

 
 
 

 
 
 

Step Four: Designing Unique Products 
  
 After collecting all the recyclable materials and buying paint, 
glitter and decoration materials, my creative students brainstormed and 
collaborated to creating amazing artistic products made of simple 
recyclable materials and a dash of glitter. 
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Step Five: Selling the Products at an Exhibition. The young 
leaders participated in an exhibition/festival organized by World Vision 
in Sour, South Lebanon. Many students and parents visited our EPI 
Recycle booth where the young leaders have pitched their idea about 
how important it is to separate garbage, showed their products and sold 
them. 
            The money generated from this project would be donated to support 
the computer lab project in an under-resourced school in Pakistan where a 
Teach For Pakistan Fellow, Khurram Arif is helping students there gain some 
computer skills that will help them build a better future.   

 

 
 
B. Project Two: Teach It Forward 
 

 Step One: Coaching Sessions: Miss Khairiyah Hariri held free 
coaching sessions for my students where they practiced how to deliver 
content and teach the Pakistani students some computer programs via 
Skype. 
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Step Two: My Young Leaders Tutoring Young Pakistani 
Leaders: When they were ready, my students had several Skype 
sessions with the Pakistani students where they have taught them some 
computer programs like Word, Excel… which will help them boost 
their computer skills and getting better internships and jobs. This step 
complements the outcome of  Recycle project.   
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Step Three: Pakistani Students Tutoring Other Pakistani 
Students: The next step for the Pakistani students who learned about 
some computer programs is to tutor other Pakistani students in order to 
increase the positive ripple effect. #Teach_IT_Forward. 

*** 
C. Project Three: Young Writers 
 

Step One: Creating and Designing our Own Dictionaries 
During our year together, my grade 5 students have showed 

great interest in English classes and had started writing down every new 
word they read or heard in their own personalized “glossary”. 

 
 
 

 
 
 
Step Two: Writings and Journal of the Week: Then they used 

those new vocabulary words in writing journals of the Week and 
eventually their own imaginative stories. I couldn’t be prouder of my 
young writers! 

Step Three: Collecting the Writings and Publishing a Book:   
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I have collected the writings of the young leaders of grade 5 and 
published them in a book!    

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Step Four: Selling the Book  : The books will be distributed to 

all participating students. Also, a marketing campaign will be held soon 
to promote selling this unique book written by young writers of vivid 
imagination. Another aspect for such a project is that the money 
generated from selling the books would be donated for a good cause to 
be decided by the students themselves.    
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*** 

Testimonials: The projects were a great success that impacted 
the students positively. Though there was no specific documented 
assessment for each step of each project, the positive change can be 
clearly noticed. 

The kids I met at the beginning of the year who were influenced 
by racism, prejudice and intolerance toward the different others are now 
true young leaders who accept, love and help others regardless of their 
differences. They are ready to embrace challenges and turn them into 
amazing opportunities that ought to rebuild their society and country.   
When I interviewed some of my students and asked them about their 
opinion regarding the influence of the projects on their mindset and 
lives, the following testimonials were noted.   12-year-old Kassem says 
that he had been going through some bad experiences where his friends 
tease him, teachers are careless when it comes to handling certain 
situations and being fair with all students (They tend to focus on the 
high achievers.), and he was going through some kind of depression. 
However, when being involved in the ECA, he adopted a different 
perspective; he gained self-confidence and courage to face challenges. 
He appreciated the respect, understanding and love he was suddenly 
surrounded with and that had made him think about giving a second 
chance to people he once thought were bullies. When someone believed 
in him that made him believe in himself, dream big, and become a true 
leader who cares about his society.   

Moreover, Dima as well as many other students stressed on the 
fact that participating in the ECA and projects was a life-changing 
experience for them. They learned a lot, gained totally different 
perspectives, and improved their mindset. They believe that nothing can 
stop them from pursuing their dream and changing the world! 

In conclusion, the projects were successful and had a great 
positive influence on my students, their mindsets and dreams. Although 
many aspects can be yet fixed for future implementation of such 
projects like including the parents from day one since they are the 
number one supporters and assessing each student each step of the way 
for better result analysis, I believe that it was the first time 9-13 year 
old students got exposed to a social entrepreneurship pilot Project. It 
has indeed helped them become better on many levels and exposed 
them to a new perspective where they can dream big and regardless of 
their dream, they can always contribute and give back to their society. 
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For more information about our projects, visit us at: 
 
Young Leaders of Lebanon 
https://www.facebook.com/Young-Leaders-of-Lebanon-
1075657495818342/?fref=ts   
Website: www.elenafoundation.com  
YouTube: School's Social Entrepreneurship Project- Hikmat 
Khansa https://www.youtube.com/watch?v=JUW2MQzIMRQ  
 
 
 
 
 
 

https://www.facebook.com/Young-Leaders-of-Lebanon-1075657495818342/?fref=ts
https://www.facebook.com/Young-Leaders-of-Lebanon-1075657495818342/?fref=ts
http://www.elenafoundation.com/
https://www.youtube.com/watch?v=JUW2MQzIMRQ
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7 
Go Colorful at SGS 
Eman Saleh and Khairieh El-Hariri 
 
 
 

Project Goals: Recycle plastics that were not used in their 
house, neighborhood and school, and transform them into objects that 
decorated their school. Awareness were successfully spread as each 
member were responsible to shed the lights about the importance of 
preserving the environment we are living in.  

 
How did it all start? As part of the extracurricular activities we 

were teaching students about social cohesion, active citizenship, 
democracy and human rights. After several sessions, the students 
suggested to plant their school, and transform it into colorful place. 
They were very upset that other students were damaging the plants in 
the school and throwing garbage everywhere.  

We thought all together what would be the best way to spread 
awareness among the students. Some suggested that we should talk and 
aware directly a student that was seen to violate the environmental 
rules. Others saw that hanging awareness signs is also a beneficial way 
for such an awareness act. While others believed that a video that shows 
their hard work is the best solution. The three suggestions were 
implemented in the school. 
 
“Go Colorful”short video 
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Description: “Go Colorful” is a short video that presents the 
students’ hard work to make this project an impressive one. The video 
contains awareness messages from the students. It was presented to all 
SGS students. The filmmaker Hassan Jardali was responsible for 
videoing and editing the film.  
 
 
Procedure of implementation 
 

• Week 1: 
After the students decided on the project they want to 
implement, we spent the first week planning the procedure to be 
organized. The next step was to collect as plastics as possible. 
 

• Weeks 2 and 3: 
Within these two weeks, the students came to school with bulks 
of plastics that was supposed to be thrown. We spent two weeks 
collecting plastics and coloring them, so we can use them as pots 
for flowers. They were very excited that they are going to color 
their school with flowers and pots they created from scratch.  
 

• Weeks 3, 4 and 5: 
More plastics were collected and colored. In addition, the 
process of planting the flowers and writing awareness messages 
on them had started as well. 
 

• Week 6: 
The students spread the planted colorful plastic pots in school. 
They were very excited that their school is going colorful. They 
also suggested to thank all the teachers and principals for their 
hard work. They prepared colorful flowers with grateful 
messages to their principals and teachers and presented them.  
 

• Week 7 and 8: 
They decided and practiced the messages they want to let their 
friends aware of. The short film was prepared accordingly.   
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Shots from the “Go Colorful” project: 
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Obstacles 

• Finding the suitable filmmaker who doesn’t demand a high 
price. 

• Convincing parents to allow them to come extra hours after the 
school for “ Go Colorful” project. 

• Finding the appropriate locations to plant the flowers (The 
locations chosen were all in the school and its surrounding). 

 
Principal’s opinion 
 

Miss Samar Hallak was very supportive. She offered help along 
different project’s stages. She stated that she is very proud to have such 
a hard working team. The film was on the school’s facebook page as 
part of her and the school’s support. Besides, she was very pleased that 
the school is going colorful and awareness was spread along the 
students who had a lot of behavioral and learning problems. Miss Samar 
was aware of the extracurricular activities’ importance and wanted to 
develop it as well. 
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67 
 

8 
Rights & Values at SGS 
Saida Generations School 
Khairieh EL-Hariri 
 
 

Project Goals: Create a short film “My Rights” to spread 
awareness about children’s rights Act of kindness event with the 
Syrian orphans refugees in order to enhance social cohesion. 
 

How did it all start? As part of the extra curricular activities we 
were teaching students about social cohesion, active citizenship, 
democracy and human rights.  

My students come from very difficult and poor backgrounds, 
and after several sessions I realized that the majority of them don’t 
know what their rights are. Therefore, we decided to create a short film 
“My Rights” that will spread awareness about children’s rights; 
especially that my students showed great interest in acting. The students 
wrote all of the scenarios and I supervised. The movie was shown to the 
rest of the students in the school.  

In addition to that, the students had passion to help others, which 
is a very important value to acquire. As a result, we did the act of 
kindness event with the Syrian orphans refugees.  
 
“My Rights” short film 
 

 
 
  



68      Khairieh El-Hariri 
 
Description 
 

My Rights” is a short film that talks about children’s rights. It 
was written and acted by my students. The filmmaker Hassan Jardali 
was responsible for videoing and editing the film.  
 
Procedure 

• Day 1: 
The students were divided into groups. Each group was given a 
specific right. They had to create a scenario corresponding to 
that right. After that all of the students shared and discussed the 
scenarios written. 
 

• Day 2: 
The students acted the different scenarios written. In order to 
choose the appropriate roles for each student, same students 
were performing several parts.  
After the practice, the scenarios were also altered again, and the 
roles were divided on the students 
 

• Days 3, 4 & 5: 
The students practiced their roles. 
 

• Day 6: 
The students prepared all the materials needed for the short film 
and identified the location where the shooting will take place.  
For one last time the students practiced their roles in the 
locations chosen and with materials. 
 

• Day 7 & 8: 
The short film was videoed.  

 
Shots from the “My Rights” film 
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Act of Kindness 
 
Act of kindness is an event that my students suggested. Its goal is to welcome 
Syrian orphans at their school and spend a joyful time with them. The students 
prepared several activities to entertain the orphans, brought food and drinks 
and gave them gifts at the end.  

Special thanks to Miss Maysaa who contacted the 
Development and Cooperation Association that provided the 
Syrian orphan refugees 
 
Procedure: 
 

• A week before the event the students and I did a meeting to discuss 
all the event details (e.g.: Number of orphans coming, time and date 
etc.). Also, each student identified her/his role. They all suggested 
different activities that they will be responsible for on the event day. 
In addition to that, the students volunteered to bring with them food 
and drinks. 

• Couple of days before the event we bought the gifts and all the 
materials needed for the event to occur. 

• The students came 3 hours earlier before the event to help in the 
preparations.  

• The event was held on Friday, April 22nd, 2016 from 12:00 p.m. till 
2:00 p.m. 
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Images from the event preparation 
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Images from the event 
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Obstacles 

• Finding the suitable filmmaker who doesn’t ask for high price 
• Finding the appropriate NGO which will provide us with the 

Syrian orphans refugees 
• Convincing parents to bring their children on a weekend for the 

Act of Kindness event and to allow them to come extra hours 
after the school for “MY RIGHTS” film 

• Finding the appropriate locations to film the movie (The 
locations chosen were all in the school and its surrounding) 

 
Principal’s opinion 

 
In both of the project the principal, Miss Samar Hallak, was very 

supportive. She was very proud that her students were being active 
through helping other children. She was also very delighted when she 
watched the short film. She was surprised to find that some of the 
students had hidden talents. She asked for the film to be put on the 
school’s facebook page. She was pleased that the students were 
spreading awareness about children’s rights; especially that they come 
from very underprivileged background. She was also glad that the 
students were very committed and excited about this project, knowing 
that they have a lot of behavioral and learning problems. 
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9 
Knowledgeable Citizens Today…  
Active Leaders Tomorrow 
Bterram Khalil Salem Public School 
Yara Younes  
 
 
 

Description of the activities and the implementation:  The ECA 
revolved around 4 main topics: citizenship, democracy, human rights 
and social cohesion where the students implemented various activities 
to understand these concepts and practice them.  

*** 
Citizenship : KG2 students got involved in many  activities to 

get introduced to citizenship’s various meanings and skills through 
practicing it  such as  :  

*** 
 Cleaning our surrounding environment : As a good citizen we 

should clean our surrounding as a good clean environment will help us 
maintain a good health. 
 
 
 

 
 

Helping each other: Helping each other is part of being good 
citizens because as good citizens we should  help each other even if 
they don’t know each other. 

Getting to know various jobs as all citizens work together and 
we all complement each other to build a good country. 
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Democracy: Students got introduced to the meaning of 
democracy through “voting by colors” game.  First , I started by asking 
them about whether they choose their cloth and whether they can talk 
when they want, and so on and I clarified for them that if they are able 
too then they are allowed to deliver their opinion and thus  they are 
practicing  democracy because democracy means  giving your  opinion 
and being heard .Then , I gave them 3 colored sticks and I offered them 
3 choices for a trip and I told them that we are going to go to play 
“voting” game  in which I ask them if they want to go to watch a play, 
to a zoo or  to the  snow and they had  to raise 1 respective color for 
each choice and I will count down the sticks and write under each 
choice the number  and then we will see the place with the highest 
number  we go to it first but that doesn’t mean that we don’t go to the 
other 2 because as  a democratic person  we  should respect all the 
opinions and go to all 3 starting from the place with the highest number 
of votes till the one with the  least number of votes. They enjoyed it a 
lot and they understood that there is no need to fight over choices rather 
we can be democratic and vote, and respect all opinion without arguing. 
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Human rights: Students got introduced to their rights as kids 
through popping balloons games and practicing these rights. The kids 
popped the balloons out if they had acquired this right and would 
discuss it together. 
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 Social cohesion: Students got engaged in a role play. Kids 
coming from outside how we should accept them if they are from a 
foreign region or a different color or social status. 
 

Testimonials : After my ECA, the student’s siblings came to me 
and gave a me a positive feedback about how their siblings behaviors 
changed at home from cleaning their rooms and their house and outside 
on the streets, in addition to using the voting technique with their 
parents and with their siblings for example instead of fighting over the 
TV channel they would vote what to watch first. 

Principal Madame Boulboula Serhan : Madame Boulboula, our 
school principal ,attended my democracy session and  she was amazed 
and very happy to see that KG2 students were able to understand 
democracy and practice it and respond to questions about it. She said 
that after this session she’s sure that concepts such as democracy, 
citizenship,… can be taught to kids  in a way that is adapted to their  
level as I did.  

*** 
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 Students of  KG2 are now fully aware of  what is citizenship, 
democracy, human rights and social cohesion and they practiced all of 
them, and  it served to develop their  personalities as  future  good 
leaders that  will foster these democratic values  and  as Kofi Annan 
once said  :   
 
“No one is born a good citizen; no nation is born a democracy. 
Rather, both are processes that continue to evolve over a lifetime. 
Young people must be included from birth. A society that cuts off 
from its youth severs its lifeline.”  
 
 I have proudly adopted this quote and implemented it 
successfully with my kids.  
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10 
We Are All The Same 
Dar Al-Hayat School 
Maya Maddah 
 

 
This was my students’ project, after several sessions around 

democracy, citizenship, equality and social cohesion and despite of 
their young age, they succeeded in deciding what to do and where to 
go. We put a plan together and worked on it. I will not pretend that 
everything was great, since we passed by many problems that we solved 
based on the mentioned values ! 

Our plan was to practice each value in our daily life ,and if you 
want to ask me why I believed in this ,I will tell you because we don’t 
want to teach students rules to memorize ,but values and things to 
practice .This is what Ghandi had said : “ An ounce of practice is worth 
more than tons of preaching “ .  From this point we started . This is a 
sample outline similar to what we worked on : 
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Places to visit  Objectives  Obstacles  

1. Supermarket  Practice rules and 
regulations in 
public places . 

1. We might not 
find a supermarket 
to handle all the 
students … 
 

 
1 

Citizenship 
 

We started as mentioned above thinking of what might help 
students understand these big values. As an extension for the 
information written in the table we decided to present citizenship by 
going to a supermarket in our region. We found a supermarket. We 
planned that we will divide this big step into two steps:  

1st step: We didn’t prepare the children in this step, we gave 
them only what they have to buy, we didn’t guide them or warn them 
or tell them to be polite. We wanted to know how they will act and we 
wanted them to make mistakes in order for us later on to clarify these 
points . What we thought will happen, had happened, and students did 
a very big mess inside the supermarket. 

2nd visit: Before going to the supermarket for the second time, 
we showed the students their videos and how they were behaving at 
first, like you will not imagine their facial expressions and how they 
were like: “Did we really behave like this !!”. Personally I was surprised 
because I didn’t expect that young students like them will notice what 
did they do in this way. Also we didn’t guide them but we showed them 
their mistakes. In this visit they behaved as if they took a lesson. 
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2 
Democracy 

 
 Our next visit was to the union of municipalities in Rashaya Al 
Wadi in which students prepared a proposal for a public garden and 
decided to tell them in a meeting that they don’t have a public garden 
and their parents can’t take them to far places, because not only they 
are far, but also they are expensive.  

They gave the students a promise that they will do all what they 
can and try to plan for such a garden. The children left the place feeling 
that they can express their feelings and it’s not hard to tell what is wrong 
and what is right. They were happy because they felt that this is their 
right and from that time students began to differentiate their rights 
more. 

 

standing in turn 
using the baskets 

walking slowly 
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Equality and accepting others  

 Our last visit was to a school for children with special needs. 
Before this visit, I followed psychological protection steps, because I 
supposed that it is their first time to meet these kids. Few sessions with 
some pictures were pretty fine to prepare them to this visit. We went 
together and bought them gifts and food so that we spend all the day 
with them. It was an amazing thing how my students acted normally, 
and I am saying normally because adults can’t ignore the issue of 
having  someone with special needs ,they will look and will say 
sometimes expressions that might hurt those people ,but my students 
had the ability not even to show them that they saw their needs. 

It was a wonderful day  !! We shared our food , ate  together and 
we shared our gifts and played together.  

*** 
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 Problems and obstacles: There’s no success without hard work 
and overcoming obstacles and problems, according to this, I can write 
down a list of problems that we faced during the implementation of this 
project :  
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 1. Our project was based on a final video that will collect all our 
activities, We faced a problem because we want to film and take 
pictures for specific things and we found it hard to keep an eye on this. 
It is not a very big problem but it might cause a bigger problem for 
others, it is important to take care  of this point for next time. 

2. It was better if we implemented the activities directly after 
each other, but there was time between the first and the second activity. 

3. The students’ young age on one hand and the value of the 
project on the other hand, like I was trying to bring it to their level all 
the time and it was really hard. 

These were the main problems, but over all, it was really a nice 
experience for students and teachers, I think it was new for both, in 
addition to this I would like to say that this activity made the 
relationship between my students and I stronger, they trusted me more 
and trusted themselves more, they knew that they can do whatever they 
want and speak whatever they want as long as they are respecting 
everything around them.  
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11 
House of Values 
Aley West Official School 
Rani Obeid 
 
 
 

The initiative was in collaboration with TFL, LFPCP, MEPI and 
Aley West Official School. More than 50 students from grades 3 to 6 
were engaged in this project. Several drawbacks were found such as 
Students lack of commitment at some point due to their parent’s 
limitations, lack of suitable location in the school and being a lone 
fellow in the school was a bit hard since traditional teachers won’t share 
the same passion you have. Nevertheless, with patience, hard work and 
perseverance a comfortable environment was created in the school and 
we started planning and working and finished what should be done on 
time. 

*** 
 
For the first couple of weeks, I gathered the students and I 

introduced the four topics we are going to target, which are: citizenship, 
democracy, equality and fairness, and social cohesion. Explanation was 
consisted of several methods, oral introduction first and values were 
written on the board and students said all what they know about what 
was written, some ideas were right and others were out of context. I 
tried as much as possible to give live examples about the values. We 
divided each value into several sub values for example, democracy is 
made up of freedom, sharing, peace… in this way students came closer 
to the true meaning of each value. Then students started to express their 
new knowledge through role plays, drawing, game playing, debates and 
controversial questions solving. They acted out that citizenship is to 
respect laws were ever you are and they were convinced that we should 
carry the values of citizenship in all countries and not just our 
homeland. They voted on colors to draw with, they chose games and 
respected turns, they heard each other and majority minority groups 
were created with all voices heard, they understood and applied 
democracy. Equality and fairness were explained by recognizing 



88      Rani Obeid 
 
human rights and all people are born equal and the only thing that makes 
us different is our behavior, we are only described by our actions, if I 
do bad then I’m bad and vice versa. They knew that discrimination, 
favoritism and bribery are the tools to destroy equality and fairness, 
while the pillars of equality are just laws and human rights. Social 
cohesion was seen in preserving peace among members of the 
community and to behave with community members as if behaving 
with our house members. We help, aid and guide each other to save our 
community, thus our country. After grasping these concepts, we faced 
the practical level through which the students were told to come up with 
an artistic idea to put these concepts to life. This idea had to come up 
from the students themselves and it had several criteria such as it should 
have the acceptance of the majority, it should target all of the mentioned 
values, any person anywhere in the world should be able to understand 
it and it should be creatively artistic. They thought of something that 
meant to us all and we all can share…they said we can make a boat that 
saves us; we could dance, sing or make a play. They kept thinking until 
someone said we can make a home for us all. They all were amazed by 
the idea. Directly I said draw or write what you are thinking of on a 
piece of paper, then I told them to exchange papers in order to share 
ideas and complete the whole picture using all views. The house was 
perfectly suggested to be huge wooden house made up of four rooms 
each having a title referring to one of the concepts. Then the task was 
to fill our house with suitable “furniture” reflecting the value of each 
room. After a week of discussions each room was designed and things 
needed to completely build the house were listed. 

First Room “Democracy”: Voting room with two parties of 
different colors, each vote to whomever they want, but at the end they 
hold hands. 

Second Room “Equality and Fairness”: A court with all its 
significant parts such as the judge’s table, Lawyer’s tables, Cage of 
accusation, balance… behind the cage are two people of two colors 
reflecting fairness with no discrimination. The court’s idea is to show 
equality among all people and to judge based on actions only with no 
reference to difference in gender, color, race, wealth… 

Third Room “Social Cohesion”: A house is burning and the 
several people are trying to put out the fire through helping each other 
take water from the well and reach the house. In this way we stressed 
on the fact that all community members are evolved in the reform 
process and should help each other and be united at all times. 
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Fourth Room “Citizenship”: A huge flag made up of all Arabic 
Countries (Other countries couldn’t fit) held by people of different 
colors showing international unity and that citizenship is a practice 
based on common culture, mutual respect and international laws.  

Everything was made up of wood; the house was covered by 
vinyl latex coverings to show a brick and stone structure. A fence was 
made around the house with pictures of some students on it showing 
that they defend this house being united. Stuff inside the rooms were all 
spray colored by the students. 

*** 
All the students had fun, mostly in the practical part where they 

did mainly everything. The reviews of the parents and school were 
fantastic. Testimonials of students were almost the same, they want to 
do something similar each year, and they loved to work with their own 
hands and knew that the stuff they learned is beneficial in shaping their 
future selves as leader citizens in their societies and possibly the world. 
The parents, teachers and school administration were astonished and 
amazed by the progress of such a beautiful initiative in such time, 
moreover they saw their students/kids differently, they believed in them 
and knew that they could do things much more than misbehaving in 
class or study at home. I really felt that the students lived a dream this 
year at school, colors made their eyes shine, they fought to be the first 
to help, they would calm down their peers if they made mistakes or 
started misbehaving. They believed in higher goals and standards and 
saw the school as a place to express themselves rather than limiting 
them. It was a space of hope for both them and me. 
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12 
Building a Better World by Being Active Citizens: 
Creating Cinema Club, Painting Classes, Fundraising 
Sahagian Levon Megredtchian College 
Mohammad Youniss 
 
 
 
 With the help and support of Teach for Lebanon, Middle East 
Partnership Initiative, Lebanese Foundation of Permanent Civil Peace, 
and Sahagian Levon Megredtchian School, we were able to apply our 2 
initiatives after a long process of sessions, planning and execution.  

Grade 7 and 8 participated in the project. Some of the problems 
we faced were to find the suitable time. 

 First, it was planned to make ECA in the afternoon, but then 
there were some problems with the parents and place. Then we agreed 
to make it on Friday during the school day. 

 Other problem was the commitment of the students in the 
whole process during the project. Some students used to attend at one 
session and drop the other. 

But all in all, with patience, passion and determination, we were 
able to finish the two projects successfully. 

*** 
The first few weeks, we organized sessions about the four 

principles: Democracy, Human Rights, Active Citizenship and Social 
Cohesion. The sessions’ aim was to introduce these topics to the 
students in a non- boring way. 
 After that, we discussed the possible projects we could 
implement about these topics. Many ideas came out from students. We 
finally agreed on painting our classes, organizing a fundraising (bake 
sale) at school for Nader Association students, creating Cinema Club to 
watch movies and videos about the topics, and creating a short movie 
to archive all we did (in addition to create a song about the topics to be 
presented). 
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Steps for painting the class: 

Bring a professional to help us in knowing what would we need, 
Ask paint shops about prices and choose the best one, 
Buy the items needed, 
Contact parents to get their permission about their kids coming 
in the afternoon for 3 consecutive Fridays, 
Bring the professional to help us in the first steps and teach us 
how to paint, 
PAINT IT!  
 
 
 
 

 

 



Initiatives     93 
 

 

 

 
 

 Steps for creating the Cinema Club: 

Find a suitable room for us, 
Bring quotations for the projector prices and buying the one 
with best price, 
Choose the videos to be watched (most of them from YouTube 
and related to the topics), 
Watch the videos and discuss them. 
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 Steps for the fundraising Campaign: 

Identifying the problem of needy people, 
Asking students about possible solutions to the problem, 
Choosing to raise some money to help, 
Agreeing on the items to be sold, 
Buying the items and preparing them, 
Announcing the date of fundraising at school, 
Decorating, 
Selling popcorn, cake and juice. 
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*** 
 These projects went very successful, and the kids really 
enjoyed them, even the other students who were not enrolled in 
the extracurricular activities wanted to do the same as the other 
students did. 
 While doing the fundraising, I asked one of the students 
enrolled: 
 “Why did you choose to do that?”  
 She answered: “We should help people we care about, 
because they are part of our lives, and we are part of the world, 
so we should help all the people whoever they are, that is how 
we can be active citizens” 
 It is worth sharing that the topics of paintings in the 
Class were about family and helping each other. 
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13 
Teach for Lebanon-Kids 
Aley Second Public School 
Roudaina Boushaheen 
 
 
 

When we first started thinking about the initiative, the students 
were passive. They didn’t believe that they were capable. When we 
discussed what would they like to change around them, the group 
awareness was purely directed towards what they did before or in other 
words what their teachers told them to do previously: “a bake sale and 
the money we get we do the end of the year party. Going on a Sunday 
to clean the school surrounding, etc..”.  Students who are between 12 
and 15 years old have already learned to follow. They are trained to 
wait for orders to act; and that was our main challenge.  

*** 
I wanted them to think about real change. To go beyond what 

they already know and think outside the box. After a few trials, I started 
to lose hope, especially when I saw my students looking at me and 
waiting for me to tell them what to do or what to think! So I made it 
clear to them that I’m not going to provide ideas, but I promised to help 
them come up with their own. Throughout the sessions and meeting I 
tried to ask them a lot of questions and made them discover their true 
potential. I was lucky because my students had a very analytical mind, 
with a bit of effort and motivation and by applying some HR skills, I 
was able to trigger their creativity and help them think big.  

After they came up with the idea, they felt that they are capable. 
Yet they still didn’t believe that they can implement their plan, and here 
came another challenge. My role was to make them see how much 
resources they have to implement their project. I will never forget how 
their eyes sparkled when I told them that they will be able to meet with 
MUBS instructors and students to tell them about their initiative and 
ask for their contribution. When they saw that it was possible to do it, 
their motivation reached its peak and we were able to do it. 

I taught them how to put a plan and what aspects to think about 
and followed up with them step by step. They voted for the project 
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leader, project coordinator and 5 assistants that will play the 
management team role. Afterwards we started distributing tasks. The 
first task was to research the needs of the school and we found out that 
around 40% of the school students are failing. We decided to work on 
this issue. They already had an idea about TFL and what it does. So 
they decided to model the concept on their level. 

They met with MUBS education department chairperson, 
instructors and students and they presented their project of course after 
having a mini-public speaking training. They also met with Maroon 
Aboud Secondary School principal to ask for high school socially active 
students to help in mini ECA in the afternoon, as part of empowering 
youth.  

They developed and filled out applications to recruit teachers 
(education practicum students). They screened application under my 
guidance and we contacted 7 of those applicants to tutor around 40 
students with low averages in the afternoon for one month, to get them 
ready for their final exams and provide them with emotional support.  

*** 
The impact of this initiative was pretty wide, especially with the 

ripple effect it created. In addition to the remarkable increase in 
students’ grades, the teachers at the school started to notice the change. 
The Social Sciences teacher, Mrs. Wafaa Abouzeki said: “I’m noticing 
how motivated the students are to learn.” The Science teacher also said: 
“This project gave a lot of emotional support for students with family 
issues.” It turned out that they are not lacking academics to achieve, 
what they needed was to feel cared-about. The impact also exceeded 
the students to the interns, they said they felt more responsible for their 
community and when they saw young students leading such initiatives 
they became more motivated to act upon problems in their society. 
MUBS students stated that they are having an extraordinary experience 
that others in this course would dream of, they are sharing with their 
friends that they now feel more empathetic with students and they are 
more interested in community service and civic engagement. They 
discovered another aspect of education!  
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14 
Beyond The Values We Lack 
Nader Association for Kids at Risk of Delinquency 
Farah Mhanna 
 
 
 

When I first met the kids, who are victims of war with serious 
social problems, I directly realized their talent in hip hop, dancing and 
singing. As a fellow, I was responsible for the oldest students in the 
school, there were aged between 12 and 15 years old. They had different 
needs from the other young students in the school and I had not only 
the mission of increasing their academic skills and resolving illiteracy. 
I was responsible for changing their view towards education and 
making them believe in its importance in order to solve the problems 
they suffer from and improve their abilities in reading and writing to 
succeed their future. 

*** 
My first year of teaching was full of obstacles and struggles 

that’s why I focused on making the kids get out of the dark box that 
they were obliged to live in and that was smashing their hopes and their 
voices. So I was busy in cleaning their minds through discussions that 
unleashed their potential in speaking out their fears and taking action 
plans to defeat their problems.  We made an inspirational video as 
reflection for what the kids started to believe in: ¨we refuse war and we 
want to live with the weapon of education instead¨. 

In my second year of fellowship, I invested my efforts in making 
the kids reach what we learnt in the first year and letting them touch the 
impossible that I convinced them that, empowered with hard work, it 
could be achievable.  

Democracy, citizenship, social cohesion and human rights are 
the values that I taught to my students from the first year of fellowship. 
The children in my school lack all these values and they are not getting 
their right to at least live safely and grow up with a secured future. The 
mission of stimulating their willingness for education had to pass this 
gap in values in their lives that is affecting their attitude towards any 
change. I led with my students many projects related to these themes 
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but as for the MEPI ceremony I decided to get more and more out of 
my comfort zone.  

All the projects we made that reflected the themes of MEPI were 
applied through social activities and academic work throughout my 
fellowship, but what I planned to end the ECA with and the funds given 
from MEPI were invested for a bigger cause.  

I decided to not only let my class students show the world their 
power, I wanted all the school to participate each one with different role 
based on their abilities. I planned to reflect the kids; power through arts. 
I ensured to help them raise their voices higher on their own way and 
teach the world how much innocence is powerful and louder than the 
noise of weapons and bullets. 

I worked with Mr. Kamal Abbas the trainer of cross arts 
association that was responsible for training the kids twice a week on 
all kind of hip hop: dancing, singing, beat box, acting.   

*** 
The first obstacle we faced is the motivation of all the kids to 

participate in the training sessions and the resistance of my students 
because they were not able to sing or dance as the other kids so they felt 
out of this activity. I discussed with them many time why I am doing 
that and that this is for the benefit of the school the thing that reflects 
the citizenship we practiced on and I explained for them their important 
role in organizing this event and organizing the training sessions. As 
soon as they were convinced, I started the sessions. My students were 
responsible for the kids’ lists, preparing the room where we should train 
the kids, manage the behaviors and set the rules during the sessions. 
Without them, I couldn’t control the learning process! A month the 
beginning of the training, I was supposed to give the final list to my 
mentor of ECA so the phase of accepting and rejecting kids from the 
sessions was the mission of my students who helped me in choosing the 
perfect kids for this events and how to deal with those who are rejected 
in a diplomatic way without generating any problem. 

*** 
The second obstacle was the teachers at school. The afternoon 

shift teachers refused the fact that I would stay twice a week in the 
school till 6 pm. They considered that this would disturb the rules of 
afternoon activities and would cause a lot of problems. The room where 
we must be training the kids is located in the technical school near the 
school where there were also boys and kids staying In the internal 
school. The students of the other school tried to bother our sessions in 
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many ways. They stood on the window disturbing the kids, they laughed 
at their performance, they made up problems and fights with me and 
with my students… all these problems were happening in front of the 
afternoon teachers without any kind of interfering from their side. They 
left me alone with my students facing all these insults in order to make 
me cancel this ECA. I decided to move the sessions to a classroom in 
the school instead of being in the technical school but also some of the 
teachers were against that because they said that we are ruining their 
classroom hygiene and management… At last, I decided to train them 
outside the school, on a real stage in the town. Because of some logistic 
difficulties, we, sometimes, had the session at Cross Arts’ office, in the 
same place where the stage is placed. I couldn’t do that without the big 
collaboration and help of the trainer.  
 
 
 

 
 
This is the picture of the room at the technical school 
 
 

 
This one is when we moved our sessions to Tripoli. 
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In Cross Arts’ office 
 

My consistency on making this ECA real was not only my 
dream. It was what all the kids of the school aspire for. They woke up 
and slept on thinking of how much the audience will love them. 
Throughout our 4 months of training, I kept on motivating them of the 
importance of what they are doing. 

We used to make the sessions each Tuesday and Thursday from 
4 to 6 pm. At the beginning of the ECA, we tended to divide the timing 
half for the singers and actors and the other half for the dancers. Then 
when we were getting closer to the events’ date, we gave a whole 
session for each group.  

All the sound system and technical resources were the mission 
of Cross arts. Even the stage renting was their responsibility.  

*** 
As for the singers who are rappers, we trained them on the song 

in our sessions. They worked very hard to memorize it all and act it in 
a good way. They spent the afternoon hours trying to master the song 
instead of playing with their friends in the playground. At the end of the 
training process we, Mr. Kamal and I, felt that the kids deserve to be 
exposed to a real professional experience. We decided to record the 
song for them and make it their own by their voices. We took them to a 
professional music recorder in Tripoli and we spent 3 hours there. They 
were fully engaged in this activity and they really acted like experienced 
singers ready to give all their efforts to make their song a blast! Also 
the recording issues and logistics were the mission of Mr. Kamal. My 
role was to see the opportunities I have and benefit from them all.  
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At the music recorder 
 
 

 
 
 
 
 
 
 
 
 
 

One of our star rappers recording his part of the song. 
 

Despite all the difficulties and the problems we faced, I was 
taking my strength from the power of the kids. Their willingness of 
giving their best no matter where they are is what empowered me to 
fight more for their dream of being live on stage, that’s why I insisted 
on letting my ECA be a life performance. The happiness I was seeing 
in their eyes in each session and their positive energy that was coming 
out each time they sang or danced taught me not to complain of the 
difficulties I’m passing through beside my academic mission with my 
students. The work and the 4 months of ECA were really very 
overwhelming for me. I was exhausted trying to find solutions, keeping 
my kids motivated and continuing the daily learning process and my 
mini ECAs with my students in the classroom. I was able to face all that 
with the help of my students and from taking the positivity from the 
kids, my future stars. 

The kids kept on thanking me for this afternoon activity and kept 
on asking about the event day, about Beirut, the dream place that they 
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never see, about what they will wear, how they will look… how can I 
release my power and face such motivation!!!  

Even the afternoon teachers, after a month of the trainings, when 
the shows scenes started was to be completed, they felt curious to see 
what was the thing that was making hyperactive kids who refused all 
kind of change and exposure to be fully engaged and waiting to go out 
what they lived in and shout louder. They wanted to know what was 
that thing that gave them this more self-confidence.   

They joined our sessions many times and in each time they were 
amazed of what the kids had inside. Their talent and the confidence they 
had to come out with all this energy passionately from their within. 
After that they acknowledged my work many times and started to be 
more cooperative.  

Even the ECA mentor from Teach for Lebanon’s side, Ms.  
Mariella Nassar was also surprised by the kids’ talents.  
As for the school principal it wasn’t important to tell her about the 
positive impact of this project on the kids because they were doing this 
task on my behalf. 

Not only that, after the live performance on the stage at 
UNESCO where the event was held, and after the blasting show they 
gave where the audience were over amazed and excited, one of the 
television channels that was present they couldn’t but interview the kids 
after the show to know them closer and see who were these young 
amazing talented leaders. 

 

 
*** 

I titled this report by “ beyond the values we lack” because what 
I realized after this project is that the kids, despite the serious problems 
that the war had left on their personalities and on their emotional health, 
despite their bad behaviors in the classrooms that was caused by the 
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lack of their basic rights and despite the violence they suffered from, 
they were able to overcome all the bad feelings inside, to forget their 
negative thoughts and to concentrate on what they believed in, on their 
dreams that they’ve waited for so long. 

“Yes we lack our rights, we need to be taught how to practice 
the values that are not practiced on us but let us free and give us a chance 
to live the moment in our own way and see how much powerful we 
are”. This is the voice of my students that I wanted all the world to hear. 
The professionalism they showed at UNESCO during their 
performance was because these kids were given their right to speak out 
what they wanted to say in their own way. They felt free to dance, to 
sing, to laugh… they simply felt free to live their innocence.  

Values are what teach us how to live with each other but what 
is beyond these values is what’s hidden in the hearts and minds of Nader 
kids.  

Never underestimate the power of any one or any kid. They are 
the lessons we, as adults, must benefit from! 

 

 
The dancers 

 
The rappers 
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The show closing 
What is written on the banner that they hold: 

ي حقوقنامبالرقص منح  
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15 
Little Proactive Minds: 
Thinking Big And Making Things Happen 
Wadeh el Samad Mixed public School 
Bakhoun, Ad-Danniyeh 
Al-Amira Lama Al-Ayoubi 
 
 
 

1 
Initiative and obstacles 

 
Involved parties: 
Lama Al Ayoubi, fellow at Teach for Lebanon. 
Diaa Al Samad, Schoolmaster at Dr. Wadeh el Samad mixed public 
school.  
Social welfare center –Syr, Ad-Danniyeh. (مركز الرعایة الاجتماعیة) 
Students: Ghofran Sherkawi, Abdallah Jamal, Wasila Al Samad, Rim 
Helmi, Firas Ismail, Sabrine el Shaar, Mostafa Abbas, Randa Mando, 
Yassmeen Issa, Mariam Jamal, Hind Jamal, Maya Jamal, Mohammed 
el Sakka, Aya Assad, Sondos Sherkawi, Hadi Alaeddine 

*** 
Length of Sessions: The 2-hour session had to often be 

concluded before time due to the end of the cleaning ladies’ shifts. They 
were responsible for closing the main gate and therefore they evacuated 
the school before leaving.  

Additional Issues: At the early stages of the project, students 
were having difficulty thinking outside of the box. They were often 
reciting things they have learned in civics or heard from their parents or 
on T.V. 

Other students were shy and refused to participate in role 
playing activities, or to be photographed.  
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2 
Procedure and Methods 

 
Objectives of the Project 

 
Implement the students’ understanding of the concepts of 
democracy, human rights, social cohesion and citizenship in a 
meaningful project. 
 
Become more independent and initiative takers. Reinforce 
students’ self-esteem and belief in the possibility of making a 
positive change. 
 
Become more organized and learn the importance of working in 
a group. 
 
Become able to manage resources and handle money. 
 
Become aware of the social and economic stratification of the 
students’ local community. 
 
Become aware of the contribution of each individual to the 
growing garbage crisis. 
 
Become aware of the hierarchy of responsibilities at school. 

 
Activities  

 
Campaign: A 3-months-long campaign was led to collect 

clothes, books, and toys for underprivileged children. Students took the 
initiative by placing 3 boxes (1 for each type of item to be collected) on 
the school main hall’s floor. On a regular basis, students visited the 
different classes at school and reminded their colleagues of the 
campaign and emphasized on the importance of donating. A facebook 
page was created to promote the campaign and the different activities 
of the class. The link to the page can be found here: 
https://www.facebook.com/ECAwadehsamad/ 

https://www.facebook.com/ECAwadehsamad/
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Pictures of the Donation Boxes and the Explanatory Poster Made by Students. 

(Credit: Lama Al Ayoubi). 
 

DIY Class: A DIY/household management class was held over 
a period of 2 months. This class taught students: 

How to make rugs and ornaments, and decorate things with yarn 
How to reuse materials lying around in the house to refurnish 
and/or redecorate 
How to make healthy snacks with home ingredients 
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Following this class, 2 activities were organized:  

An exhibition to display all the pieces made by the students in 
the DIY class. 
A bake sale to promote healthy eating. 

 
 
 
 
 
 
 
 
 

 

 
 

Picture taken from de DIY class (Credit: Lama Al Ayoubi). 
*** 

Exhibition: The exhibition was held at the school’s playground. 
Students’ creations were displayed on two occasions, one week apart. 
Students held the responsibilities of explaining to visitors the process 
of the creation of each item, the general objectives of the extra-
curricular activities, and also watched over the items, and handled the 
journal entries.  
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Left: Exhibition Items. Right: Students and Teachers at the 

Exhibition (Credit: Lama Al Ayoubi). 
 
 

Bake Sale: The bake sale was held at the school’s playground as 
well. Prior to the bake sale, a session on healthy eating was organized. 
Healthy snack ideas were brainstormed and researched by students. 
Tasks were distributed. Students provided a list of the ingredients 
needed for each recipe. Teacher provided all the required ingredients. 
Students prepared the different foods at home and brought them to 
school on the day of the event. Students distributed the items and 
explained how each snack was done to their friends and to teachers. 
They also talked to them about the importance of opting for less calorie-
dense snacks and the benefits of reducing sugar intake.  
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Students Khouloud Ibrahim and Yassmeen Abdulaziz 

Distributing Snacks during the Bake Sale 
(Credit: Lama Al Ayoubi). 

 
Orphanage visit: Students chose to donate the clothes, books, 

and toys collected from the campaign to the Social welfare center in Syr 
Ad-Danniyeh. Students visited the center, met with the staff and 
children, and gave their donations. The meeting with the director of the 
center was concluded by the initiation of a special partnership between 
the school and the center. Students of the school will benefit from 
regular visits by the social workers of the center, starting the next 
academic year.  
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Left: Students Packing Clothes Prior to Visit. Right: Students at 

the Boys Dormitories of the Orphanage (Credit: Lama Al 
Ayoubi). 

*** 
Closing ceremony: Students were invited to present their work 

at the closing ceremony of the project, held at the UNESCO palace in 
Beirut. Teacher Lama Al Ayoubi and students Randa Mando and 
Abdulaziz Nasser discussed the aims of the project and the different 
activities on stage. Student Randa Mando explained the process of 
producing the video. The video was also played at the closing 
ceremony. 

 
Lama Al Ayoubi, between Students Abdulaziz Nasser and Randa 

Mando at the Closing Ceremony  
(Credit: Teach for Lebanon) 
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3 
Results 

DIY class 
Exhibition Items 
The DIY class resulted in: 

One complete rug made of yarn.  
75 bracelets. 
35 Key chains. 
3 Picture frames. 
20 hair pins and bands. 
7 cushions. 
1 decorative curtain.  

 
 
 

The items were displayed on two occasions in the school’s 
playground during recess. A total of 140 USD was raised from selling 
the items displayed in the exhibition. Individual pictures of all the items 
can be found on the facebook page of the class.  
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Pictures of some of the final products displayed at the exhibition 

(Credit: Lama Al Ayoubi) 
 
 

Bake Sale Items: In addition, students organized a bake sale with 
a menu of healthy snacks, including: 

Sugar-free cake 
Fruit juices 
Fruit cocktails 
Stovetop popcorn without oil 
Light Ashtaliyyeh 

 
Discussions with the school’s health coordinator were held in 

order to add some of the healthy snacks made to the school’s market 
selection of products. 
 
 

Campaign: The campaign resulted in: 
The collection of a total of 10 50x33x31 boxes: 

7 contained clothes. 
2 contained toys. 
1 contained books. 

 
All the items were donated to the social welfare center in Syr 

Ad-Danniyeh. 
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Students Posing with some of the Packaged Clothes to be Donated 

(Credit: Lama Al Ayoubi). 
 

Video: Student Randa Mando took the liberty of producing an 
original video that documents all of the students’ activities in the after-
school program. The pictures shown in the video were taken by the 
students during the sessions. The software Videoshow© was used for 
the production of this video.  
 
The video can be viewed by following this link:  
https://drive.google.com/file/d/0B4h_pd6SV_GHUlkxVGZXSWYyM
W8/view?usp=sharing 
 
 

https://drive.google.com/file/d/0B4h_pd6SV_GHUlkxVGZXSWYyMW8/view?usp=sharing
https://drive.google.com/file/d/0B4h_pd6SV_GHUlkxVGZXSWYyMW8/view?usp=sharing
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16 
Coding and Children’s Rights  
Mtein Public School 
Rami Hatoom 
 
 
 

Being a fellow at Mtein Public School and working with more 
than six hundred Syrian refugee students was definitely a special 
experience. Working with students who have been out of school for a 
few years and who recently were enrolled in school again was one of 
the major obstacles I faced. The students coming from very different 
backgrounds and settling down in a whole new environment made it 
challenging for both the students and myself.  

*** 
The four topics we were trying to implement were very 

interesting to work with, especially when those kids, not only do not 
know those concepts, but have faced the exact opposite, and have seen 
and witnessed what no ten year old should witness.  

Democracy, Social cohesion, Human Rights and active 
citizenship, could be introduced to any regular student, and along the 
way, it would be noticeable that those students practice or witness some 
sort of form of those four topics.  

Yet for Syrian refugees students who have been through war, 
who had to leave their houses and home country and move to other 
countries where they face all sorts of discrimination, and living in less-
than-average situations when it comes to monthly income, hygiene, 
education, natural recourse, etc.… it would be like exploring a whole 
new world that they have not seen or experienced before.  

The sessions took place every Wednesday, with a group of 25 
students, who would stay after their school shift from 2 pm to 4 pm. 
The session covered all four topics starting with democracy. They 
included many activities and examples for the students to develop a full 
understanding of each concept. The examples were mostly given from 
the students’ lifestyle, linking them to their daily life, their past, present, 
and future.  

They were presented with different case studies, and the whole 
process of working through them was divided into several steps that 
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reflected the concepts, and they were assessed based on their results and 
method of working together. The discussions were open ended and the 
students started feeling more comfortable to express their opinions, and 
discussing their points of view with each other until they reached a 
mutual ground.  

Following the many sessions and activities, the students were 
introduced to the Kano Kits they would use to code, in a 2 weeks period, 
dividing into teams, learning how to assemble and connect all the pieces 
and wires properly, and dissemble the device, and create their own 
profiles to work with, personalize their devices and get to know them 
better and how they function. 

*** 
The kits were provided by A World at School, as part of their 

Up For School campaign in support of education during time of crisis.  
One of the obstacles faced was the use of English language needed to 
operate and code those devices. That was when English classes and the 
session were going side by side in order to complement each other, and 
provide the students with enough language skills to be able to operate 
and code on their own.  

The students started by following a specific built-in tutorial that 
took the students step by step, explaining every button and click, and 
allowing them to discover the potential they had between their hands 
and limitless options they can work with, and how flexible coding could 
be to translate one’s thoughts and ideas into virtual reality.  

*** 
We agreed that we will be translating what we have learned 

through coding, and for each one to build their own virtual reality that 
reflects what they have been through and where they come from. It was 
all up to each group of students to create a map of what their virtual 
world would look like and create it together.  

One obvious obstacle was the different points of views the 
students had about the map and how to divide the space. It was 
interesting to see how each, according to their own story, might 
consider a school more important than a hospital, or a playground more 
important than a clean stream of water. 

The students had to deliberate and explain their opinions, and 
reach a final decision together. Although team work was hard to 
maintain at all times, the students were aware of how important it is to 
stick to the etiquette of team work, and would comply with the notes 
about their team work skills.  
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It is worthy to note that no professional training was offered to 
the kids or myself on coding or the Kano Kits.  

The school was offering the minimum support and help it was 
asked to provide. The principal showed no interest in the Extra 
Curricular Activities in general, and only assisted when and where 
needed.  

*** 
The final results were astonishing. Some students showed faster 

progress and interest than others, and were able to assemble the Kano 
Kit in less than five minutes, and build a whole city in less than 45 
minutes. 

Other students were more concerned in sticking to their plan 
rather than go the extra mile and explore all the potential they and the 
Kano kits have, and create and imagine newer and bigger things.  

One student from grade 4, Ahmad Dandash, was one of the most 
excited students and fastest learners. His team had very creative ideas 
and architectural ideas for their map. They spent a lot of time deciding 
on the location, size, and shape of each building and area, and had a full 
description for their map.  

When asked, he said that his dream to become an architect 
started with those activities. He was able to imagine and build with a 
few clicks of buttons, and that he one day wishes to not only build his 
own virtual world where people have access to clean water and food, a 
school, a museum, a hospital, and a playground, but to be able to build 
all of that in real life, and create his own real world in the future that 
respects human rights where children feel safe and secure.  
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17 
Children on Children’s Rights 
Haret El-Charfeh School 
Rami Hatoom 
 
 
 

This project meant a lot to me on a personal level, considering 
Hart El Charfeh to be the school I studied at for nine years. I spent my 
whole childhood growing up in its classrooms, and evolving among its 
students and teachers. I wanted to go back and give back since this 
school has given me so much. It was very exciting to go back and meet 
the new generation the school is fostering, and be part of its educational 
mission.  

*** 
The ECA took place on Saturdays, 16 students from grades 5, 

6, 7, and 8 took part of it. Four students were elected by their classmates 
from each class to participate in the ECA. This was an obvious sign that 
the students were somehow familiar with the topics we were going to 
cover, and already practice democracy in their classrooms.  

The sessions went over the four topics of Democracy, Social 
Cohesion, Active Citizenship, and Children’s Rights, then the students 
deliberated and voted for one topic to be discussed further and to work 
with it.  

Most of the students were more interested in Children’s Rights, 
and the coming sessions included many activities about the topic, as 
well as examples, case studies, and YouTube videos in order to further 
drill the concept.  

The most important part about this activity was to get to know 
the students better, to understand their ideas and the way they perceive 
certain ideas, as well as their own personal skills and hobbies, and how 
it can be merged with the topic of Children’s Rights.  

Students showed various hobbies, such as drawing, writing, 
poetry, and rap, and in order to show all their ideas and art, the idea of 
creating a brochure came to life. 

*** 
The students wanted to present all their work as one team, and 

one school, and to leave the audience during the event with something 



126      Rami Hatoom 
 
to take home with them, a copy of their own art and words spread all 
around Lebanon after the event is over.  

The school environment was more than welcoming for those 
ideas and the ECA in general, and the principal showed great interest in 
the activity, and was always following up with the sessions. 

One of the first difficulties we faced was to let the kids step out 
of their comfort zone, and discuss ideas that they were not used to. They 
might know the basics of democracy and how to be an active citizen, 
but being part of a religious school in a small village in Beqaa, created 
many rules and regulations that created certain gaps and left them to 
deal with and fill. One of the examples is how the students treat each 
other based on gender. The young boys seemed to not expect much from 
their female classmates, and the females seemed to be just a little bit 
hesitant when it comes to speaking out their minds and sharing their 
ideas.  

*** 
The challenge was to show the students that we all are going to 

show our work on the brochure, and that there is no ranking or 
discrimination when it comes to self-expression. We focused on 
Children’s Rights article that explains how no gender, religion, or color 
should come between two kids and their rights. 

The children were not familiar with other religions and 
backgrounds, and had many question concerning them.  

Ghadi, a grade 4 student, said that he was happy to have the 
chance to express his art for such topics, and to be able to speak English 
to explain his ideas and draw his explanation of Children’s Rights.  

Abeer, a veiled girl in grade 8, expressed herself through 
drawings of fish. She further explained her idea saying that each fish 
represented a certain right, and in some countries, there are many fishers 
who keep taking away those fish one by one, and it is time to release 
the fish again into their natural habitat in the sea, where everyone can 
enjoy being around them.  

*** 
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Another obstacle we faced was the limited exposure the students 
have to the outside world. Most of them do not leave the village, or have 
visits to the capital, where a whole new world is present, and a whole 
new reality for children. The only solution was to give them real life 
examples of my students at another school, and show them videos and 
examples of students in Beirut, both privileged and underprivileged, 
and even went an extra mile to show them some situations in other 
countries as well, who face different problems, from war and terrorism, 
to lack of clean water.  

The result was a brochure made from the children for the 
children, and a great art piece with a great message.  
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18 
Stay Safe Lebanon 
Paradis d’enfants, Jounieh 
Jennifer Sayah and Nada Jreidini 
 
 
 

For the past two years we have been in a school that could not 
afford a proper infirmary, a permanent nurse or proper medical aid in 
case of emergencies. All emergencies are kept to the good will of 
teachers that take voluntarily the responsibility of the students.  

For instance, it once happened that a girl’s finger was caught in 
the door and her injury was heavily bleeding. It was a teacher who took 
the child to the hospital on her own responsibility. This made us realize 
that the school is drastically in need of help in case of health 
emergencies. This motivated us on planning activities to aware students 
on important cases mainly in health care. 

*** 
We started our project by introducing four major subjects to our 

students during extra-curricular activities. The four subjects were: 
human rights, social cohesion, democracy and citizenship. Even though 
we weren’t able to do the activities in the afternoon and had a short 
limited time for the activities with a big number of students in class, 
students got to know about them through games, videos, projects, 
drawing, and acting a specific scene.  

During the first session we started introducing the children’s 
rights. Students had no idea what is a right and that they had rights. We 
started introducing each child’s right through a small cartoon video 
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including the right to have fun, the right to eat, the right to have a home, 
the right for education and the right for medical care. Students were 
asked to act each right in groups and they were asked to draw a right 
that they think they don’t have. The rights that were mostly drawn were 
the right to eat, the right to have a home and the right for medical care. 
     Human rights lead us to four important qualities: respect, equality, 
dignity and fairness. Students learnt what each quality means and the 
importance of each quality in their lives. They gave examples from their 
daily life and acted out the situations. One example of fairness was that 
it is not fair for a teacher to punish one student and not the other as well 
when both were misbehaving. 

*** 
     When we talked about respect, students gave a lot of examples. 
Students stated that we should respect each other, which was our 
classroom mission for the year. Other examples were that we should not 
talk while someone is talking, we should respect people from all races 
and religions which lead us to the subject of social cohesion. And that 
we should respect our country and community, that means we should 
be good citizens. 
     From respect we came to citizenship. Students were asked; what is 
citizenship? As a Lebanese citizen, what is asked from you? Students 
made a list of answers that varied from following the laws to keeping 
our country clean, to helping and respecting others and giving back to 
our community. But as Lebanese citizens we should first and foremost 
know our country. Students made projects explaining about their 
village. This project was named ‘Dayaati’ which means ‘my village’. 
Students introduced their villages to the rest of the group. They all learnt 
about places that they haven’t heard of before. They felt proud that their 
country, Lebanon, has such beautiful villages and cites. And at the same 
time they felt sad that our country is destroyed with all the trash that is 
thrown in these beautiful cities and villages.  
We started thinking; how can we help our country for a better future? 
     We started telling our students about simple acts that could be done 
and have a big impact on our country as well as a person’s life. They 
gave us the example of simply collecting bottle caps which are being 
recycled and sold to buy a wheel chair for a person in need. We also 
talked about volunteer work. How we can volunteer to clean a village 
or beach, to plant trees, and to volunteer in the red cross or civil defense. 

*** 
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It was during the week that we were talking about volunteer 
work, that the incident happened and the girl’s finger was caught in the 
door. Everyone panicked not knowing what to do. This is how we came 
up with the idea of making an awareness campaign.   

*** 
We started giving them simple first aid sessions of how to clean 

a simple burn or wound.  
     A trip was then organized for the grade four students to visit the red 
cross center in Jounieh. There they were introduced to the life of a red 
cross volunteer and the work they do as well as the equipment they use.  
     The red cross volunteers started by informing them what their job is 
and how they are contacted. They explained to the students what 
happens when a person calls in case of an emergency. Students were 
informed that it is essential to know how to direct someone to reach 
one’s house or a specific place in case they had an emergency and 
needed help. They showed them the control room and how calls are 
received. Students were given a small tour in the center where they saw 
the volunteers’ living space which included their uniforms as well as a 
small medical room. The students also had the chance to see the 
ambulances. Students took turn sitting in the ambulance where the red 
cross volunteers explained about the equipment and machinery they 
have inside, when they use them and how they are used. Students 
enjoyed the trip and learnt a lot about the red cross’s job. Many asked 
the volunteers at what age they will be able to join the red cross and 
were willing to volunteer when they get older. 
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Another trip was organized for the grade three students where 

they got the chance to visit the civil defense. The civil defense personnel 
explained about the precautions that should be implemented when there 
is a fire and what should be done.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
 The chief showed the students the special uniform required to 
be worn in case of a fire. They also explained about the oxygen tank 
that they wear and for how long they could wear it before they run out 
of oxygen. Students then saw the fire trucks and all the materials and 
equipment inside them. They even demonstrated how they use the fire 
hose and how far the water can reach to be able to put out the fire. 
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  As all trips were documented, and while talking about our final 
initiative, students had an idea to film small movies to aware others 
about important issues they were facing in everyday life in order to keep 
Lebanese citizens safe. The project was entitled ‘Stay Safe Lebanon’. 

*** 
We started by filming short videos about subjects we talked 

about in our activities. We filmed two videos on first aid. The first 
explained how to clean a wound and the second explained how to clean 
a burn. These two videos were acted by our grade three students. They 
demonstrate the steps of how to clean the infected area and how to cover 
it in a correct way. In addition, first aid kits were purchased and offered 
for the school. These kits consist of all the necessary materials that 
could be used in future emergencies and trips. 

While talking about awareness and filming the videos, the 
instructor heard a student talking about the ‘WhatsApp’ application. He 
was flaunting to his friends that he was talking and pranking a strange 
man on ‘WhatsApp’, unaware of all the dangers that may result from 
such chatting to strangers. Thus our second video consists of ‘social 
network’ awareness. Our grade four students explained and advised on 
the dangers of talking to strangers and the methods to avoid them. 

Our last awareness video was motivated from the big issue of 
uncollected garbage that spread all over the country. In this video the 
grades five and six students recommended and guided others on their 
civic responsibilities to keep their society clean and the danger of 
pollution. 

*** 
Even though we had restrained resources, we managed to 

accomplish interesting results where students felt proud of their role to 
aware others on important issues pertaining to their safety and the safety 
of others. The final initiative was watched and appreciated by other 
students and the school administration. Our project ‘Stay Safe Lebanon’ 
was commended by fellow teachers, students and friends. To conclude, 
we are satisfied of our accomplishments that follow the steps of our 
scout founder, Lord Baden Powell, as he stated in his last message 
‘Leave this world a little better that you found it.’ And achieved our 
classroom mission (to be respectful to others) and vision (to fall in love 
with Lebanon and be good Lebanese citizens), both of which are 
derived from the mission and vision from Teach For Lebanon which as 
teachers distinguishes us and gives us pride to be fellows of the 
association.
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19 
“Min Haqi” Music Video 
Amlieh Southern School, Al-Abessieh 
Karim Chebli 
 
 
 

A joint effort between LFPCP, Teach for Lebanon fellow Karim 
Chebli and the Southern Amelieh School, Al-Abessieh, Sour Lebanon. 

 
 
 
 
 
 
 
One of the most rewarding experiences as fellow influencing 

students in the Southern Amelieh School was participating alongside 
various students from grades 5, 6 and 7 in implementing the usage of 
drama and arts in workshops strengthened by activities that focused on 
democracy, social cohesion, citizenship and Human Rights. 

*** 
After long teaching days, the students enthusiastically waited 

for the afternoon sessions, to experiment with arts and role play various 
topics while reflecting on true life stories shared within their 
communities or across the borders of our country via playing videos 
that foster worldwide acceptance.  
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In a friendly environment based on mutual respect the students 
took turn in listening to each other’s role playing scenes and reflected 
together afterwards. With tender tears and pure laughs months passed 
and prepared us all to kick off the final project. 

 
 
 
 
 
 
 
 
 
Why depend on drama and arts to prepare us for the project? 

Well arts are based on imagination, and that is the core of innovation, 
invention and problem solving; that involve multi-sensory modes of 
learning engaging the students’ minds, bodies and emotions to convey 
to others their ideas. Moreover, the sessions were an outlet for students 
to unleash their talents especially through quick thinking improvisation 
games, for the students they were playing and having fun but reflexively 
participating in a new method of learning, a healthy outlet for 
expression of emotions; providing the students with hands-on learning 
by feeling, participating and sharing.  

*** 
In summary Art in all its different forms is centrally a course of 

self expression, thus I wanted the students to express their inner motives 
into artistically tangible results. To realize that purpose, I had to 
decrease my intervention to a minimum not to affect or drive the 
students’ intentions. So basically the brain storming sessions were 
initiated by reminding the students of the various skills we had worked 
on together in addition to the humanitarian topics. As results, students 
proposed different ideas including a play, a song, a dance, etc. 
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I renewed my full support but reminded them that it’s their 
project so they had to plan the whole thing, from dance steps to full 
scenarios they had to come out with their know how and feelings. After 
two brainstorming sessions, the students of different ages agreed on 
writing a song that would include all the child’s rights aiming to remind 
guardians and educators about the essential rights that shouldn’t be 
abused, in addition to teaching children all around the world specifically 
Arabic speaking countries the child’s rights that unite the kids of the 
world. 
 

Realization of the ideas Brainstorming Sketches 
(Storyboards) 

 

 

  
 

The students were divided into various groups some drafted the 
lyrics while others drafted a story board. This was followed by sharing 
and reflection sessions until the final structure of the project was set: A 
music video that would include the audio written and sung by the 
students while the video would show the students working on an old 
left bulletin board in the playground. 

 



138      Karim Chebli 
 
The lyrics written by the students: 

        It’s My Right من حقي
 من حقي اركض العب ارقص غني ما اتعب

It is my right to run, play, dance and sing without getting tired 
 من حقي ادرس اكبرافرح انجح

It is my right to study, grow up and succeed 
 ما اضطر اترك علمي ع بكیر عن كتابي اتخلا

Without being forced to leave school too soon 
 و عن عمر كتیر  صغیر ورا متراس اتخبى

Without being forced to hide behind sandbags at an early age 
 خلوني عیش بامان ارسم احلامي بسلام

Let me live in security, let me draw my dreams peacefully 
 من حقي عیوني تنام ببیت كلھ حنان

It is my right to sleep in a house full of tenderness 
 من حقي ما انضرب

It is my right not to be harmed 
 اتعالج من اي مرض

To be healed from pain 
 من حقي ما انضرب

It is my right not to be harmed 
 اتعالج من اي مرض

To be healed from pain 
 من اھلي ما انحرم

Not to be separated from my family 
 لا ما انظلم ابدا ما انظلم

Not to experience injustice 
 ب ارقص غني ما اتعبمن حقي اركض الع

It is my right to run, play, dance and sing without getting tired 
 من حقي ادرس اكبرافرح انجح 

It is my right to study, grow up and succeed 
 ما اضطر عن ارضي اتخلا

Without being forced to leave my home country 
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 The Bulletin board was cleaned and renovated using some 
modern art symbolic techniques that were symbolic handprint of the 
students surrounding a huge earth globe signaling that the rights unite 
people from all around the world regardless of their social, religious, 
ethnical, economical, backgrounds. Additionally, the globe was a bottle 
caps collage, figuratively representing the environment and how it’s our 
duty to protect the rights of living organisms. 
 

 
 
 
 
 
 
 
 
 
 
 

The shooting of the video took place for about 3 weeks, where 
students were divided into different groups on different days for several 
tasks including: Cleaning the board, painting the board in white, 
preparing the frame, hand printing the backgrounds, gluing and painting 
the bottle caps, spray painting the quote “All Children Have Rights” 
etc. 

*** 
While the students worked on the wall, the first version of the 

song recorded in the voice of the music composer Anis El Cortbawi was 
played as background music to spread a positive atmosphere. It was joy 
working hard while singing and moving to the beats of the lyrics they 
wrote themselves. 
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Afterwards, the Music Composer visited the school and 
recorded the voices of the students for about 3 hours and half. 

*** 
To finalize the project the students were shot in different frames 

around their Art work in the playground, while singing, playing around 
and completing the last tasks: sticking the globe in its place and spray 
painting around it.  

 
 

 

 

Testimonies: 
 

“The Bulletin Board was left behind; no one at school took care 
of it. The wind destroyed any decorations so no one actually bothered 
setting it up. It’s amazing that we are restoring it using paint”. 

Zahraa Oumeiss – 10 years old 
 
 
 
 
 
 
 
 
 
“I really enjoyed the afternoon sessions, and learned that all the children 
of the world have rights” 

Ghina Ezzedine– 10 years old 
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“The earth gathers all the children of the world, just like the Child’s 
rights that unite all of them. 

Hanan Issa – 11 years old 
 
 
 

 
 
 
 
 

 
 “I learned the true meaning of Team work, we all cooperated together 
to make the project a success.” 

Ahmad Khrayzat– 10 years old 
 
 
 
 
 
 
 
 
 

I am proud that our project was environment friendly, we 
recycled and taught the children rights simultaneously “ 

Chahed Subrawi– 10 years old 
 

 
 

 
 

 
 
 
 
 

“Thanks to Mr.Karim, we realized that we all have the power to 
make our dreams come true” 

Huda Ezzedine 10 years old 
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20 
Utopia 
A Civilized Nation 
Amlieh Southern School, Abbassieh 
Rabieh Al-Kadi 
 
 
 

This project was prepared, planned, and implemented by 
students of Amelieh School, Abbassieh, Tyr, in South Lebanon. 
The project initiative was first inspired by Rabieh Al Kadi, a fellow 
teacher at Teach for Lebanon (NGO) who taught grade three students 
and worked with grade four respectively on the ECA.  

The “Utopia” Project was launched to express students’ passion 
to a civilized and secular community that protects human rights, 
democratic values, and works as an integrant of social cohesion.  

How did the idea come up? The idea’s torch started when grade 
4 students decided to practice democracy whilst human rights. Later, 
the Utopia miniature was their best choice to express what they need 
and what they want in a small village where all child protection policies, 
human rights policies, democracy policies and equality policies were 
integrated into every building.  

*** 
The initiative has had lots of ups and downs. At the beginning, 

the idea was fluctuating and none of the students clearly knew what 
they wanted or at least had confidence in their choice. After consecutive 
and deep-focused active learning about democracy and human rights, 
students were able to sit together, discuss, analyze, and critically choose 
what they want with the help and guidance of the teacher. However, the 
last decision was divided into two initiatives: a) An election campaign 
and b) A city that claims all their desired humble wishes and rights. 

The initiative took place in-class and in-campus. Students used 
to gather twice a week and join different sessions, most of them were 
hands-on activities. During workshops, lots of parents asked to join the 
training and were excited for what their children were coming up with. 
Furthermore, a lot of support was presented, sensationally, from the 
school principal and the administrative team as well, thanks to Teach 
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for Lebanon and LFPCP who also were present the whole time, 
physically and mentally. Human capitals who were active in this 
initiative were grade four students, grade three students, some parents, 
some teachers, LFPCP agents, Teach for Lebanon mentors, and Mr. 
Rabieh Al Kadi. 

As we started to implement the initiatives, some problems 
started to pop out from different dimensions. The main problem, first, 
was the passive knowledge of students were most of students didn’t 
have any information of what they were learning about or being 
awakened for. This problem was tackled by critical thinking sessions, 
active participation sessions, active learning sessions, hands-on 
activities, videos, puzzle/treasure maps, and role plays.  

Another problem was the lack of acceptance from some parents 
who feared the change in their kids’ mindset. However, this problem 
was overlapped when parents were invited to the sessions where their 
feedback was, “The whole community needs these activities, not only 
our children.”  

Problems were uprising, including finding the right materials, 
right techniques and ways of how-to apply such initiatives. However, 
by hard working and dedication, we were able to find our resources after 
lots of researches made on the internet.  

Our motivation and willingness stood tall against all obstacles 
and we were able to make almost everything feasible. We followed the 
strategy, “Less expense, more quality” which was my goal, not to pay 
lots of money. Hence, we started recording every single material we 
were going to use from plastic bags to colorings.  

*** 
 

The first stage: The Election Campaign 
The election campaign was designed straight from students’ 

ideas. They once were sitting and thinking of a way of how to set up a 
policy that protects their rights, democracy, and citizenship values in 
their class. So, they wanted to elect a person who is a student in their 
class in order to implement their needs according to the following 
criteria they submitted, but proof-edited by Mr. Rabieh Al Kadi.  
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a)  
 
 
 
 
 
 
 
 
 
b) 
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d) 

 
*** 

 
The above criteria were distributed to the whole class(es). Each 

student read the above four documents, gave feedback, and took his/her 
decision if he/she would apply for the competition. Prior to each 
candidate name that was registered; the team has made an interview 
with each candidate to check his “Personality” of them. 

The election and voting were done in one week. How? Each 
interested candidate submitted a “project” wtich it was distributed to all 
class mates.  

In one session, the election finished and the winner was 
announced in the other session after counting the number of votes.  
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The school’s administration was very proud of the students’ 
hard work and allowed them to apply the same procedure the upcoming 
years. (A big change) 

The second stage: Utopia – A civilized nation. 
The Utopia nation had its peak in the ECA activities. Students 

from different classes showed interest in volunteering to finalize the 
project. Lots of work was done in least expense.  

The Utopia included five buildings.  
a) A school 
b) A hospital 
c) A police station 
d) An NGO 
e) Red Cross 

 
Each building had a unique policy similar to the “Job 

responsibility” founded above in the election phase. 
Below are some pictures that describe the hard work done by 

the precious focus groups that joined the extra-time ECA (After 5:00 
pm) 

 
→ 
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Initiatives     159 
 
 

*** 
School Feedback: Administration was very impressed by the 

work done. However, they asked if the project can be implemented by 
other students the years to come. Approval was given already. 

Students Feedback: Students were very satisfied and proud of 
what they became and all the knowledge they gained throughout the 
whole experience. They were grateful for the time given to them. 

Parents Feedback: They were inspired a lot by their kids and 
they said, “We didn’t know what citizenship is until our children started 
demanding their rights and obliging us to respect all people and the 
environment as a whole!” 

I believe that my students are now leaders who can easily 
manage their lives in the near and far future.  
 

Rabieh Al Kadi 
Cohort 6 Fellow 
TFL Alumnus 
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